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Abstract. This research is a report on a digital storytelling workshop by 10-

year-old children celebrating their “Half” Coming of Age Ceremony. 

In the workshop, 20-year-old college students, who recently came of age, 

became facilitators and explored ideas about the “past,” the “present,” and the 

“future” with the children through video-making. Interacting in this way makes 

them aware of their own lives, as well as the lives of others. 

The researchers discovered the potential for a career education activity; 
looking back on their lives and considering future goals and dreams helped the 

children understand their personalities and develop positive attitudes and 

abilities for the future.  
20-year-old students also engaged in self-reflection during their interaction 

with the children and contemplated their own experiences and feelings, as well 

as their future goals and dreams. 
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1 Introduction 

Digital storytelling (DST) is workshop-based media expression and practice; it 

addresses people’s thoughts, family memories, and everyday lives. It is an activity 

that is effective when shared by people as they gather and create stories by listening to 

each other; they produce a slideshow using photos and voice-over and make it 

available for public viewing [1].  

In recent years, in many elementary schools, there are “half” coming-of-age          

ceremonies to celebrate the halfway point of the big turning point at age 20 in Japan. 

The event is usually held for children who are 10 years old and in fourth grade. It is 

not an official event established by the Ministry of Education; rather, it is conducted 

as a school event [2]. 

The main purpose of the workshop is to provide career education to 10-year-olds. In 

this generation, children become interested in the future gradually. It is important that 

children realize that everyday life and learning are related to the future course of their 

lives [3]. It is also important for them to enjoy their lives with dreams and hope for 

the future. 
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2 Workshop Methodology  

Participants:15 children (10 years old) participated. The same number of facilitators 

(20 years old and my seminar students) worked with them. 

Period: Four days during summer vacation; participants worked three hours per day. 

Place: The setting was a PC classroom on our campus. 

Schedule: 

 

 

 

 

1st 
day 

 

Introduction   

Story circle (Fig. 1, Fig. 2) 
Talking about photos, arranging stories 

2nd 
day 

Editing video (Fig. 3) 
Cuts in editing 

3rd 
day 

Editing video (Fig. 4) 
Adding narration, captions, and background music 

4th 
day 

Completing video 
Showing video (Fig. 5) 

Fig. 1 

The children talked about their pictures 

with a facilitator, planned the episodes, 

and created a story. 

Fig. 2  

To make the storyboard, they cut out 

printed pictures and comment cards 

with scissors and made a card like 

Karuta’s. As they considered how to 

arrange the stories, they placed their 

pictures on a mount and made a 

storyboard. 



 

 

3 Conclusion 

In the workshops, participants talked about their backgrounds, experiences, and       

future dreams and explored ideas about the “past,” the “present,” and the “future” 

through the creation of videos. Many of the children’s works expressed their 

determination to continue doing what they have been doing. As they reflected on their 

own experiences and efforts, they looked at the future and seemed to be aware of their 

connections with people, the environment, and society. 

In the beginning, shy children who could not communicate well with the facilitators 

smiled as they spoke and proceeded with their work. While they worked diligently, 

their communication with gestures was especially prominent. As the students 

interacted, they made up stories and enjoyed conversations about their childhood 

experiences. It seemed that they completed the video by reflecting on their positive 

Fig. 5 

After the work was finished, they 

showed the video (their parents also 

participated) and thanked each other. 

Fig. 4 

They proceeded with the editing work, 

which consisted of adjusting the length 

of scenes, changing the colors, and 

adding effects to scene changes.  

In addition, they added narration with 

a microphone, as well as music and 

sound effects. Additionally, they wrote 

some characters. 

Fig. 3 

They used Windows Movie Maker 

editing software. They imported photo 

data to a personal computer and edited 

the photos according to the storyboard 

arrangement. 



 

feelings for the future. 

The children who participated enjoyed applause and feedback from many people 

(peers and guardians) who saw the video. They looked back on their lives and showed 

great confidence in pushing forward toward the future.  

My students (the facilitators) worked with the children for a short period, but they 

recognized the “small baby in the picture → 10-year-olds in front of them” in visible 

form. They also imagined what the children will be like 10 years later (20-year-olds) 

and began to think about their own growth and future. 

4 Future Study 

The essence of DST is “telling” stories about oneself. Although the facilitators (my 

students) tried to develop a story by talking with the children participating in the 

workshop, they also sought advice from their parents (regarding a proposed theme or 

story). When there was a difference between the student’s or the parent’s ideas, the 

child was confused about which idea to use. It is necessary for workshop facilitators 

to discover whether stories told by children are really their own and not influenced by 

their parents. As the friendships between child participants and student facilitators 

develop while working together, an overly-familiar relationship indicate that 

workshops tended to be interrupted; the children played some practical jokes on 

students. It is necessary for facilitators to maintain a sense of distance from the 

speaker (i.e., participating child).  
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