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Abstract: As technology changes, it is important for both teachers and families to adapt in order to most 

effectively aid in students’ educational and social success. Families and teachers place high importance and 

value in utilizing technology to communicate information.  However, there is a discrepancy between the two 

parties in how they view the efficacy of communicating; families believe it is not used enough while teachers 

found it to be used adequately. Typically, the communication flow when using technology is from the teacher 

which may feel one directional and strictly for the family’s viewing rather than a meaningful interaction 

between teacher and family. The motivation behind completing this study is to attempt to bridge the gap 

between family perceptions of communication and how teachers are attempting to communicate to families by 

using technology through surveying families of elementary school students. 
 

 

Introduction 
 

 Families of students, especially at the elementary school level, feel the need to be connected to their child’s 

teacher through some form of communication (Currie-Rubin & Smith, 2014). Typical parent communication through 

technology includes emails, video conferencing, online parent portals, social media, calls, or text messages. Topics of 

communication between teachers and families likely include behavioral concerns, academic updates, or even a weekly 

classroom update. According to Currie-Rubin and Smith (2014), regular communication between teachers and 

families improves the relationship within the adults in the students’ lives to best accommodate a positive educational 

and social experience in school. A limitation of technological communication between teachers and families can be 

access to technology, family’s perceived access to their child’s teacher, or even comfort level with using the school 

based technology. To facilitate a more positive communication pattern, it is important for teachers to gain an 

understanding on how to best reach families and to acknowledge feedback from the families. 

 

 

Literature Review 
 

 It is acknowledged that the role of students’ families has significantly altered over time, and there are now 

heightened expectations in terms of involvement and communication (Currie-Rubin & Smith, 2014; Selwyn, Banaji, 

Hadjithoma-Garstka & Clark, 2011). The responsibility of teachers to engage their students’ families through 

technology has grown. In an attempt to create a greater connectedness between families and teachers, some researchers 

have claimed that the use of technology as a communication bridge has produced a technical fix for a social or cultural 

issue in order to mend this relationship (Olmstead, 2013; Selwyn et al., 2011). The responsibility to manage 

technological communication can come from all levels through school administration and includes the identification 

of technology needed, recognition of school or family needs, and, finally, determine what works best with the culture 

of each district rather than assuming a one-size-fits-all method of communication. 

According to Walker and Dotger (2012), familial support influences academic, social, and emotional 

development. This type of engagement begins with regular communication with their child’s teacher to ensure that 

there is consistency between home and school. Previous research has predicted that the higher levels of communication 

have a positive influence on overall family involvement (Olmstead, 2013). Family engagement can include helping 



with homework, being present at school functions, or simply building a bond with their child’s teacher. To increase 

families’ overall satisfaction with their child’s educational experience, various technologies have been put in place by 

schools to improve family-teacher interaction. Ultimately, the goal is to meet the needs of the stakeholders involved 

through increased connectivity in order to counteract the busy schedules of families and educators (Bauch, 1998). 

Ideally, parent communication would go further than simple basic information sharing and more into multi-faceted 

discussions such as explaining instructional strategies used in the classroom to use at home as well – specifically with 

students in a special education setting (Curtiss, Pearson, Akamoglu, Fisher, Snodgrass, Meyer, & Halle, 2016). 

Improving communication through technology advances creates a more accessible environment to put families at ease 

in regards to what occurs at school. 

Furthermore, while the demand for frequent electronic communication grows, it is important to acknowledge 

the limitations some families and teachers may have when using technology while communicating information 

regarding a student (Kosaretskii & Chernyshova, 2013). Family access to technology presents as a limitation for this 

line of communication. Besides access, limitations in ability when using technology as a form of communication can 

present as an obstacle as well (Kosaretskii & Chernyshova, 2013). In addition, families of young students at the 

elementary level may not be familiar with the technology advances available to them if they are new to the school. It 

is important for teachers and other educational personnel to identify these tools and potentially ask parents how they 

can best be contacted through these means at the beginning of each school year (Currie-Rubin & Smith, 2014). A 

family’s level of exposure or ability to use various technologies should not be assumed by teachers or school 

administrative staff when attempting to communicate. When introducing families to a specific form of technology that 

a teacher will be using throughout the year, it is important to explain the technology’s uses and functionality to ensure 

that families are willing and able to use such tools (Wells & Sheehey, 2012). Through tailoring communication 

patterns based on family and teacher experiences, as well as future expectations, the student will be provided a 

cohesive learning experience between his or her home and school life. Effectively vetting communication techniques 

would create a collaborative environment for families to feel comfortable expressing their thoughts or concerns for 

using various technology communication channels. 

 On the other side of this developing educational technology paradigm, teachers are accountable for much 

more than in the past in terms of updating professional web pages, monitoring digitally posts, and maintaining constant 

communication through email and other technological outlets (Selwyn et al., 2011). Teachers are now responsible for 

internet monitoring and are often expected to be accessible even after school hours that may be more convenient for 

the parent or family. Additionally, parents or guardians may feel more comfortable communicating concerns through 

technical outlets compared to in person conversations (Wells & Sheehey, 2012). For example, if a family is unhappy 

with the way a teacher has handled their child, they may feel uncomfortable approaching the teacher in a face to face 

meeting. Depending on the complexity of such situation, an in person meeting may be necessary; however, the parent 

will have been able to alleviate some stress by doing so virtually. Due to the development of technology as a means 

of communication, it is no longer necessary for a teacher to postpone these initial meetings with families to discuss 

important concerns in the classroom. Email, phone calls, video conferencing, and online parent portals allow teachers 

the option of reaching out virtually to set a meeting with families despite scheduling discrepancies (Wells & Sheehey, 

2012). There is a fine line between teacher accessibility and distance that educators must balance between when 

communicating with parents outside of school hours. 

 It is noted in previous research that traditional forms of communication, such as notes home, or meetings 

outside of school hours, are slowly becoming obsolete due to the advancements in technology. Therefore, these 

traditional methods are marked as “insufficient” by parents and families of students (Kosaretskii & Chernyshova, 

2013; p. 83). The formality and reasoning behind such exchanges has also become a focus. Correspondence through 

technology can be either formal or informal. Formal communication would include weekly posts or online webinars 

for parents regarding school or classroom happenings, while informal communication can be a simple email to a single 

family regarding a specific occurrence regarding their student (Kosaretskii & Chernyshova, 2013). Studies have shown 

that families are more likely to initiate electronic contact regarding their child before teachers do (Kosaretskii & 

Chernyshova, 2013). The implications of this initial contact may allude to the concept that this generation of family 

members possesses a greater level of comfort with using technology communication techniques. Typically, for more 

private matters, individual communication is likely to happen through email or a phone call. Grades and scheduling 

serve as the most common topic of electronic communication between teachers and families, with mental and physical 

heath and behavioral concerns being less likely to be communicated through technology (Kosaretskii & Chernyshova, 

2013).  It is at the teacher’s and family’s discretion to determine what topics are appropriate for technological 

communication or if an in person meeting is warranted. 

Communication with families has become a diverse realm for educators to navigate through. Studies have 

shown that families possess differing perceptions on how they would like to interact through technology compared to 



how teachers view this interaction as part of their professional functioning (Brown & Grinter, 2014). Despite the 

knowledge of the significant impact the partnership between families and teachers, school districts often do not provide 

teachers with the knowledge of how to communicate with families within the specific demographic they are teaching 

in. Developing the skills and knowledge needed to communicate electronically with families is something that teacher 

education institutions should touch on in their studies (Walker & Dotger, 2012). Teachers must be prepared and willing 

to work with families who may be trying to connect through technology. Finding the correct channel of communication 

is key to beginning a functioning relationship between schools and families (Wells & Sheehey, 2012). By addressing 

the aforementioned discrepancies between family and teacher perceptions of communication, both teachers and 

parents can make a significant effort to meet for best practices to help the student. 

School district administrators also share the responsibility of devising technology communication plans for 

the schools they oversee. Beginning at the superintendent level, the ownership of technology training and mandates 

does not fall solely on the teachers. Educators are typically at the forefront of communicating with families on a 

consistent basis compared to those at an administrative level (Hilliard & Newsome, 2013). In various districts, school 

policy makers are acknowledging the need to update schools’ technology, as well as creating mandated professional 

development of technology standards for teachers (Selwyn et al., 2011; Olmstead, 2013). A national survey of families 

with children in grades K-12 found that parents and guardians expect that the “superintendent [of schools] should 

ensure that the school district improves its communication with parents by using available technology such as: online 

parent portal, emails, newsletters/announcements, school district websites and voice messaging system directly to 

parents.” (Hilliard & Newsome, 2013; p. 354). This update of technology should be based on current trends in the 

demographic area, as well as the updating budgets to accommodate these technology upgrades (Ritzhaupt, Hohlfeld, 

Barron & Kemker, 2008). The consistency of upgrading technology within a district has shown to increase family, 

teacher, and student involvement through the process of upgrading to best facilitate future communication from every 

angle (Ritzhaupt et al., 2008). Collaborating in a team setting can also improve methods of communication by 

analyzing what is and what is not working on a systemic level (Hilliard & Newsome, 2013). From an administrative 

standpoint, superintendents have the power to begin the conversation regarding district wide communication initiatives 

between stakeholders such as parents, guardians, and other family members as well as with teachers and faculty 

members (Hilliard & Newsome, 2013). To achieve organizational success and create productive family-teacher 

communication, each stakeholder must be involved in the development process and use (Demissie & Rorissa, 2015). 

By involving stakeholders in the upgrade process, administrators can identify concerns or positive feedback early in 

the process of technology communication development.  

Ultimately, families are the cornerstone of support to students (Currie-Rubin & Smith, 2014). Therefore, it 

is important to identify their perceptions of technological communication patterns with their child’s teacher to provide 

the optimal learning and social experience in school. It is necessary to “involve parents in the education of their 

children [through] communication between the school and families; parents are taking part in school life and parent 

councils, and this creates a favorable environment for teaching and learning” (Kosaretskii & Chernyshova, 2013; p. 

82). By keeping in mind the primary goal of offering each student the best possible learning experience, this 

communication needs to begin through technology. 

 

 

Rationale and Research Question 
 

 Internationally, the use of technology to communicate with families is increasing. In the United States, 

approximately 73 percent of middle school teachers, and about 68 percent of high school teachers utilize electronic 

communication (Kosaretskii & Chernyshova, 2013). This study focuses on the use of electronic communication at the 

elementary school level to bridge the gap of current knowledge. By focusing on one school, the results of this study 

can be used to specifically tailor communication plans through technology and can examine the differences between 

elementary grade levels, determine family access, and acknowledge demographic differences between technology 

communication patterns. This study’s research questions are: 

 

1. What are technology communication patterns between families and teachers? How are they perceived by 

families? 

2. What are ways to improve technological communication from teachers, and what are things to avoid when 

communicating through technology?  

 

 



Methodology 
 

 An online survey created through the Polling Institute at Monmouth University was sent via email, or given 

a printed copy if requested, to families of students in one kindergarten to third grade elementary school from the 

school’s principal. This mixed methods study will use quantitative analysis to interpret results of closed questions in 

a survey, as well as qualitative analyses to interpret open ended, narrative questions within the same survey. 

Demographic information and information regarding technology access were also collected to further analyze results. 

Once the data has been collected, descriptive statistical analysis will be used in Statistical Package for the Social 

Sciences (SPSS), as well as open, thematic coding strategies to identify themes within the narrative responses. Themes 

and data results are to be analyzed in the completed findings section upon full analysis. Participants are from any 

gender, and are at least 18 years of age, which target the primary caregivers/lead communicators with educational 

personnel for the student in the household who attends the elementary school. Participants were provided with 

background information on the purpose and direction of the study prior to completing the actual survey. 

Approximately 300 surveys have been distributed at the time of publication.  

 

 

Findings to be Offered 
 

 The researchers intend to offer findings based on families’ perceptions of communication with their child’s 

teachers through technology. The analysis of this data will provide answers to the aforementioned research questions. 

The researchers intend to demonstrate the communication patterns that are effective in this specific school, while also 

providing the advice offered from family stakeholders to their child’s teachers in regards to communication through 

technology. The focus of what will be offered once the data is analyzed is family perceptions of technological 

communication. By including demographic and classroom information questions in the survey, the researchers will 

be able to further analyze data based on responses from families with different backgrounds as well as families with 

children with different classroom classifications. 
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