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Abstract: Etextbooks can be appealing options for students. With lower costs and interactive materials, they have 
plenty to offer. However, students in a traditional sonography course expressed resistance to using an etextbook 
over the physical copy. This study uses an experimental approach to look at why these students preferred to use the 
print version of the textbook over the etextbook by examining their interaction with both formats. Through 
interviews, observation and surveys, almost all students in this case study indicated that they preferred the print 
textbook for its utility--it was easier to read, flip through the pages, and take notes in print. These results indicate 
that the simple utility of a textbook is significant in garnering student acceptance and support the need for easily 
accessible etextbooks.  

Introduction 
 
 We already know that some students are resistant to giving up paper-based course materials in favor of 
electronic resources (McNeish, et al, 2012; OHare & Smith, 2012; Woody, Daniel, Baker, 2010; Giacomini, et 
al., 2013). Even though electronic textbooks (etextbooks) offer advantages over print, like search and 
supplemental materials, some students still indicate that they prefer using a print version of a textbook, and may 
even be willing to pay more to have it (Tan, 2014). 

An etextbook is an electronic version of the textbook that is delivered on a publisher platform that 
offers enhanced features. Etextbooks can offer many benefits to their readers. Purchase of an etextbook often 
comes with access to other electronic resources, such as built-in quizzing, study guides or multimedia. These 
tools can provide students with more study materials and have the potential to give them more opportunities to 
prepare for course assessment. Etextbooks also have features like searching, highlighting, note-taking and 
offline reading. If these features aren’t enough to persuade students to choose an etextbook over a print textbook 
when given a choice, what features would influence students to purchase these resources? 

There are many studies that explore attitudes and use of etextbooks in discipline-specific situations 
(Appleton, 2004; Folb, et al, 2011; Hernon, et al, 2007). These studies also explore satisfaction--did students 
find the etextbook easy to use? Would they buy or rent? What factors would make them choose an etextbook? 
Most results indicate that the answers to these questions depend on the etextbook, the discipline and the 
individual.  Extensive research has been done on student adoption and preference for print or electronic 
textbooks (Feldstein & Martin, 2013; McNeish, et al, 2012; Gregory, 2008; Ciampa, et al, 2013; Woody, et al, 
2010; Philip & Moon, 2013). However, missing from the literature are experimental studies that look at what 
happens to students when they are using the etextbook that turns them off. What is it about the interaction 
between students and their textbooks that causes them to prefer one medium over the other? 

There is general agreement that etextbooks can improve the quality of the learning experience for 
students by providing a cheaper alternative to the print text, enhanced note-taking options, and increased 
portability or access (Young, 2013; Maxwell, et al, 2011; Dennis, 2011).  In addition, the current generation of 
students has grown up with technology and integrates it into their personal, social, academic and professional 
lives (Pew Research, 2010).  Our research seeks to understand what happens that influences a student to prefer 
one format over the other. The following research presents the results of an experimental study that explores the 
physical act of using a textbook and identifies factors that might motivate students to prefer a print textbook. 

 
 

Theoretical Framework 
 

Similar to research on any new technology that enters academia, the body of literature related to 
etextbooks is focused on understanding how the tool can affect teaching and learning. A significant amount of 
literature on etextbooks explores the area of adoption--will students adopt it? Will they use it? Why or why not? 
If they do buy and use an etextbook, what did they like about it? From these studies, we know that learning is 
often the same, regardless of which format of textbook is used. However, other factors, like satisfaction and 



choice, can also be examined to understand the type of experience the student is having using the textbook while 
learning. 
Satisfaction with eTextbooks 

The satisfaction of users is a key measure of success when evaluating a technology system in human 
computer interactions (DeLone and McKean, 2002).  Examining satisfaction can help provide insight about 
users and their preferences for a technology application. Within the field of satisfaction studies, individual users 
may be satisfied by different factors. For example, one user may feel that ease of use is the most important 
factor for satisfaction, while another may be more satisfied if the system fulfills a need (usefulness). Ang and 
Koh (1997) describe user satisfaction as, “a perceptual or subjective measure of system success”. 

Many studies have looked at whether students are more satisfied with the print or electronic version of 
their textbook. Phillip and Moon (2013) found that satisfaction was the same for etextbooks as it was for 
traditional paper-printed books and speculated that this may be due to students not understanding or utilizing all 
of the features of the etextbook. In addition, their study of 256 students in an undergraduate information systems 
course indicated that satisfaction was directly related to how students perceived the quality of performance of 
the etextbook. While this study did not look at the specific features of the etextbook compared with the print 
textbook, the results indicate that there is a relationship between perception and satisfaction--students will be 
more likely to be satisfied with an etextbook if they expect it to work well. 

Dennis, et al (2012) performed some satisfaction studies related to an ongoing pilot (3 years) of the 
Courseload etextbook system at Indiana University that were published online as part of the initiative. They 
found that while the students were less satisfied with the etextbook, using features like annotations and 
highlighting actually improved their learning outcomes in both multiple choice and open ended questions. Other 
work related to this pilot (Dennis, 2011; Dennis and Morrone, 2012) indicates that student satisfaction and 
preference for etextbooks increases the more that they use it. Familiarity and comfort with a particular format 
may have a direct relationship to satisfaction. 
Accepting the eTextbook 

To predict how users will accept a system, Davis (1989) developed the Technology Acceptance Model 
(TAM). This model describes how the users of a system perceive its usefulness and its ease of use. Significant to 
this study, both usefulness and ease of use are also variants that can determine satisfaction. TAM can also help 
us to understand specific beliefs users have about a system, or uncover what they like or don’t like about it. In 
some cases, TAM can explain why people would use a system even if they don’t like it (Davis, Bagozzi, & 
Warshaw, 1989). For example, if a student is required to use an etextbook for class, the etextbook becomes a 
tool to increase their performance in class and perceived usefulness may increase. 

Some researchers have tried to extend the technology acceptance model, criticizing its lack of practical 
value in predicting whether one will use a technology (Bagozzi, 2007). Other criticisms indicate that there is a 
gap in the TAM model that does not examine the social structure surrounding the user that may impact decision-
making. Bagozzi (2007) suggests that technology research should include the role of emotions when predicting 
one’s intention to use a technology (p. 248). In adoption, emotions like anxiety, intrinsic motivation and 
personal preference can influence how one’s perception of a technology forms over time (Venkatesh, 2000). 
When taking into account the affective aspects of adoption, Venkatesh suggests that designing a system that 
appears easy to use is extremely important to early adoption. Users feel more comfortable and confident when 
using it. Consequentially, users are also more likely to adopt a system over time once they become familiar with 
how to use it. 

Research on the adoption of etextbooks indicates that adoption may be discipline dependent.  While 
some groups of students indicate that they would choose an etextbook, others are less likely to find it useful for 
their major. Dennis, et al (2012) found that preference varied from course to course. In some courses, only 36% 
of the students were willing to use an etextbook again. Preference increased the more that the instructor 
integrated it into the course. Weisberg (2011) found that no matter what major students identified, their 
willingness to use etextbooks increased the longer that they used them. In addition, the results of Weisburg’s 
two-year longitudinal study of business students found that the major factors influencing students’ acceptance of 
the etextbook was cost and whether or not their instructor required it and integrated it into the course. Like other 
studies, use of the etextbook did not affect learning outcomes. 
 
 
Methodology 
 

This study looks at a specific population of students in the health professions. In an environment where 
the etextbook is an optional requirement for the class, rather than required, we examined why students chose the 
print textbook, and documented their experiences exploring an electronic textbook. 
Research Questions 



This study seeks to understand more about preference and acceptance of textbook format through 
experimental methods (see Table 1). We investigated the preferred format of each student, and reasons that 
student made that choice. Our research questions are: 

1. How satisfied are students with each format (print and electronic) of their textbook in an 
ultrasound course? 

2. How do students perceive the usefulness and ease of use of each format of their textbook? 
3. What features and functionality affect students’ preference? 

 

Research Questions Method Data Sources Analysis 
  

How satisfied are 
students with each 
format (print and 
electronic) of their 
textbook in an ultrasound 
course?  

Experimental (within-
subjects, counterbalance) 

Survey Statistical analysis 
(Pearson correlation and 
standard deviation) 

 

How do students use 
each format of their 
textbook? 

Tasks & Observation Axial coding 

Interviews 
 

Axial coding (grounded 
theory approach) 

What features and 
functionality affect 
students preference? 

Table 1. Research Methods Overview

  
Comparison of Textbook Formats 

The print textbook is written by a former professor of healthcare administration and Joint Commission 
surveyor. The textbook is in its fourth edition and has 530 pages. It includes case studies and fictional scenarios 
to illustrate concepts. At the end of each chapter, there are assessments, including essay questions and short 
answer, related to the content in the textbook.  The final chapter of the print version of the textbook is in the 
format of a complicated case that relates to all the concepts presented in the rest of the textbook. 

The first phase of the project was a side-by-side comparison of each format (see Table 2).  The 
etextbook includes the content from the print textbook but also includes additional features and content which 
enhance the resources in a platform called “Navigate 2”. After logging in to the Navigate 2 website, students are 
able to access the enhanced features. Some of those features include: 

● Self-check questions throughout the chapter and an end-of-chapter comprehension quiz. 
● Features for writing or audio notes that can be shared with classmates.  
● Highlighting and bookmarking features built into the interface. 
● Analytics to show activity within the ebook.  
● Read and interact online or offline.  
● Web-links and/or video links can be embedded into the etextbook by the course instructor as 

well as instructor’s audio or written notes to emphasize key points or provide further 
examples. 

 
Print 

 
Electronic

Full textbook content Data dashboard 
Key terms Full textbook content 

Glossary 
Test Your Understanding questions Self-check, interactive questions with immediate 

feedback 
End of chapter questions End-of-chapter comprehension quiz with immediate 

feedback 



Glossary Glossary terms--searchable, hyperlinked in text 
 Voice or text note-taking features 
 Electronic highlighting and bookmarking 
 Online sharing with classmates 
 Zoom features 
 Print 
 Search 

Table 2. Side-by-Side Comparison of Formats 

  
Participants 

The target study population is college-age health professions students in a university-based sonography 
program.  This population was chosen due to proximity--one of the co-authors for this research teaches the class. 
Patton (1987) suggests that many research opportunities have come from personal experience that inspires the 
research.  Students in DMU 4320/7320 were invited to participate in the study. Sixteen students (n=16) enrolled 
in the study.  Two students withdrew from the study prior to completing the tasks, and two more completed the 
tasks but did not complete the survey, resulting in n=14 for the tasks and n=12 for the survey (see Table 3).  
These students had already taken the course related to the content of the textbook and were familiar with the 
content, though they were new to this etextbook. 

 
Characteristic Number Total 

Gender Male:        1 
Female:   13 

14 

Educational Status Junior:       4 
Senior:      7 
Graduate:  3 

14 

Format Preference Prior to Tasks 
(Survey) 
 

Print:        11 
E-book:      1 

12 

Format Preference After Tasks 
(Survey) 

Print:         10 
E-book:       2 

12 

 
Table 3. Demographic characteristics of participants 

 
Experimental Design and Procedure 
 

The experimental design of the study was within-subjects. Before beginning the study, we completed 
an analysis of the features and functionality of both formats and introduced the participants to the materials in a 
full group orientation. Participants completed a trial activity where they created their account and practiced 
using the tools to help them become familiar with the features of both the print and electronic formats before 
completing the two tasks in the study. 

This study was performed in a study room near the classroom for DMU 4320/7320. Upon arriving to 
the research site location, a student was given access to a print copy of the textbook and electronic access to the 
etextbook, Legal and Ethical Issues for Health Professionals, Fourth Edition. The etextbook is accessed through 
the Navigate2 Advantage environment which includes the textbook content, a virtual study center, homework 
and testing options. The publishing company, Jones and Bartlett Learning, provided us with access codes for 
each participant that were used on students’ personal laptop computers during the study.  The purpose for 
having students use their own laptop computers was to avoid complications related to unfamiliarity with the 
device used to access the electronic textbook and its features. In addition, it provided us with a more realistic 
look at how students would use an etextbook when studying on their own laptops. 

Students were asked to answer questions that they had never seen before about a case study using the 
print and electronic textbook as a resource for two separate tasks. Each participant completed the tasks one at a 
time. Using an experimental design, the counterbalance approach was applied to each student. First, one student 
was asked to do one task with one format of the textbook, and then switch to do a second task in the other 
format. The next student used the other format first. 

Students were provided a piece of paper that included task instructions and pen to write the answers to 
questions asked in the tasks. The papers were not identified with any personal identifying information in order 
to maintain anonymity for the participants. We took notes about how the students interacted with both formats 



of the book. We observed the students interacting during the tasks and took extensive field notes on behaviors, 
comments and actions that occurred during the tasks.  For those who were willing to participate in brief 
interviews after completing the tasks, researchers asked open-ended questions about satisfaction and technology 
acceptance. 

After completing the tasks, participants were asked to complete a survey regarding their experiences 
with electronic textbooks, their preferences regarding the materials, and their perceptions of features associated 
with electronic textbooks.  Participants were asked what affordances an electronic textbook would have to 
possess in order for them to be influenced to choose it over a print version. The post-survey was adapted from a 
validated instrument that combines user satisfaction and technology acceptance research (Wixom & Todd, 
2005) to better understand which characteristics of the different textbooks have the most importance.  This 
instrument was created using components from previously validated instruments and was modified for the 
context of their study. It was then tested to show internal consistency levels exceeding 0.70 (p. 92). In addition, 
the survey was customized for this project and some questions were added to the survey to determine prior 
experience and bias towards etextbooks. 

All surveys were conducted within RedCAP, a research database, and delivered outside of class time.  
Data was anonymized and will be stored behind a password protected computer for 7 years.  Field notes and 
comment sections of the surveys were analyzed and coded to identify themes that describe participants’ 
motivations and perceptions regarding electronic textbooks.  Using a global one-hundred-point scale, survey 
items were analyzed utilizing Pearson correlation analysis to examine the relationships between student 
satisfaction and specific constructs identified by Wixom & Todd (2005) such as: ease of use, usefulness, intent, 
reliability, satisfaction, integration, accessibility and timeliness.  Subscores were created for those constructs 
which had multiple questions associated with them for easier representation of the overall impact of the 
individual constructs.  Pearson correlations were then evaluated for each of the individual constructs related to 
book format preference before and after completing the tasks. We also looked at Pearson correlations between 
the main constructs of the TAM model:  usefulness, ease of use, intent, and attitude. 
 
 
Findings 
 

Students spent about 20-40 minutes working on the tasks for the study, most spending about twice as 
long in the ebook as they did to complete the print tasks. After spending time working in both formats, students 
answered questions in both interview and survey. Our analysis yielded a number of features that our students 
considered critical to satisfaction with the etextbook, while also explaining why they prefer the print textbook. 
 
Survey Results 

The findings indicated that all but one student would prefer a print textbook over an electronic 
textbook. Even though most students indicated that they would still prefer a print textbook over an etextbook, 
they also indicated varying levels of satisfaction with the different constructs of the tool.  The standard 
deviations were quite large for each of the survey constructs, indicating a wide range of responses.  In general, 
the bulk of students’ responses were in the center third of the scale (30-60) for all constructs except those related 
to intent (see Table 4).  For these questions, the results were more negative, reflecting that, given a choice, the 
majority of students had little to no intent of using an etextbook to study, complete homework, or do research.  
They were ambivalent regarding ease of use and usefulness, with one or two responses at each end and the rest 
around the center of the scale.  This is important since the TAM model points out that perceived usefulness 
influences perceived ease of use and intent which in turn influence attitude toward new technology.  There was 
no single construct that seemed to have a greater impact than the rest regarding student satisfaction or preference 
for the etextbook. 

  
Construct Mean St. Dev 
Ease of use  59.08  24.05 
Usefulness  44.83  24.29 
Intention  32.25 31.89
Attitude  37.50  24.19 
Satisfaction  42.58  26.02 
Information Satisfaction  58.50  23.76 
System Quality  68.23  26.54 
Timeliness  50.08  25.50 
Accessibility  56.08 24.85
Reliability  50.75  25.64 



Information Quality  46.17  29.61 
Currency  60.25  19.25 
Accuracy  53.08  21.56 
Format  57.08  26.41 
Completeness  67.08  21.83 

Table 4. Means & Standard Deviations of Constructs 
 
Interview/Observation Results 

The students in this study explained why they would choose a print book over an etextbook in 
interviews and open-ended survey questions (see Table 5). Their reasons clustered into six themes: utility of 
print (they like to touch the textbook, carry it around, write in it), readability (it is visually easier to read a print 
book), easy to use (some felt like it was just easier to use a print book than learn a new system), accessibility 
(the print book was more reliable and easy to access than the etextbook which requires a laptop and internet 
connection), familiarity (one student said she was just used to using print), and cost (even though the books in 
the study were free, some participants felt like print textbooks were cheaper than etextbooks). All students 
described the “utility of print” when asked about their textbook choice. We defined “utility of print” to include 
the physical attributes of a print book, such as the act of touching the book, carrying it, or making notes on the 
pages. These students all indicated a preference for the tactile engagement that they could get with a book that 
they couldn’t get with a computer. 

 Themes Description Sample Quotes
  

Utility of Print Physical attributes that are 
only available in the print 
book, such as carrying it, 
flipping pages, writing in 
it. 

“I enjoy having a book in my hand.”
“I like to be able to hold what I'm learning from.” 
“I like being able to flip pages.” 

Readability Ability to read or see the 
resource 

“Easier on the eyes during extended reading.” 
“I look at computer screens all day long. When I read I 
don’t want to look at a computer.” 

  

Easy to Use Effort put into using the 
resource 

“I liked the fact that I could hold it, access the index 
easily if I needed to look something up, and flip the 
pages myself. I learn better this way.” 

Accessibility Ability to obtain the 
resource in versatile 
environments 

“I like the fact that it’s a tangible item that you could 
have for a life time.” 

Familiarity Comfort with the resource
  

“I have used a print textbook for every class, so it'd be 
hard to switch now.” 

Cost Efficiency Perceptions on pricing “I do not like that sometimes there is a cost associated 
with eBooks.” 

Table 5. Themes and Descriptions for Print Preferences

 
Features and Functionality 

We asked the students what features and functionality an etextbook would need in order to encourage 
health profession students to adopt it in place of a print version of the book. We found that students were 
generally very happy with the features in the etextbook used in the study and that highlighting, note-taking and 
searching were desirable features (see Figure 1).  Some indicated that an etextbook with interactive quizzing and 
the ability to insert media into the text would also motivate them to purchase an etextbook over the print 
version. However, interviews indicated that this particular etextbook had a highlighting tool that didn’t quite 
work all the time, and it was not easy to use media that had been inserted. Students also described concerns with 



having to log in to view the etextbook and indicated that this could be a barrier for them because of issues with 
the campus wireless. 

 
Figure 1. Students’ reference to desirable features. 

 
Factors that influence preference 

The Pearson correlations between the survey constructs and students’ expressed book format 
preference pre- and post-task completion were overwhelmingly negative (see Table 6).  Many were fairly 
strongly negative, reflecting little correlation or influence of the individual constructs on book choice.  It was 
interesting that most of the constructs were even more negative when related to the post-task book choice even 
though only one person switched preference from print to e-text.  The usefulness of the pre- and post-task 
difference in these numbers is limited by our small number of participants, but indicates a point of potential 
interest in a larger study, particularly one that involves use of the etextbook throughout an entire course. 

 
 Format Preference 
Construct Pre-task Format Preference Post-task Format Preference 
Ease of use -0.55 -0.64 
Usefulness -0.59 -0.83 
Intention -0.53 -0.78 
Attitude -0.47 -0.71 
Satisfaction -0.61 -0.73 
Information Satisfaction -0.54 -0.73 
System Quality -0.60 -0.77 
Timeliness -0.40 -0.40 
Accessibility -0.51 0.19 
Reliability -0.56 -0.74 
Information Quality -0.55 -0.73 
Currency -0.63 -0.63 
Accuracy -0.69 -0.90 
Format -0.63 -0.80 
Completeness -0.45 -0.45 

Table 6. Pearson correlation between book choice and survey constructs 
 

A point of more interest was the correlation between the major factors of the TAM model (see Table 
7).  There was a strong positive correlation between usefulness and intent and usefulness and attitude, reflecting 
the findings in the previous TAM study (Davis, Bagozzi, & Warshaw, 1989).  Also in line with previous 
findings, the positive correlations between perceived usefulness and intent and attitude were stronger than the 
correlations between perceived ease of use and these factors.  However, the correlation between perceived ease 
of use and perceived usefulness is stronger than that of perceived ease of use with attitude or intent, indicating to 
us that perceived ease of use can be influenced by perceived usefulness and vice versa. 



 Ease of Use Intent Attitude 
Usefulness 0.64 0.71 0.67 
Ease of Use  0.38 0.23 

Table 7. Pearson correlation of TAM factors 
  
Implications for Design 
 

The results of this study indicate that certain implications for design are that students will be accessing 
etextbooks on small computer screens in various browsers, rather than desktop computers.  The students in this 
study were all using laptops or tablets with small screens--screens that required zooming in to read only small 
portions of the text a time, while also using the tools. Navigation options should be available for students that 
allow for various viewing options. In our study, all students used the zoom tool to read the etextbook and 
expressed concerns about seeing the material online. Students indicated that the etextbook was hard to see, 
sharing thoughts like, “I couldn’t zoom without messing up the book” or “it was hard to get out full screen mode 
to see the video and tools”. In addition, not all of the tools worked properly on all computers. One student said 
she liked the idea of a highlighting tool, but that the tool in this book was “wonky”. In her case, the highlighting 
was not in line with the text. 

Another implication for design may be students would prefer to use both print and etextbook formats 
for different purposes, or perhaps at the same time. While the etextbook may be better for portability to class, 
accessing supplemental resources, practice quizzing or searching for specific topics, students still may wish to 
keep a copy of the print book for extended reading, or reference while using the supplemental resources in the 
textbook. All of the students expressed dissatisfaction with extended reading on screens rather than print books.  
One student said, “I look at screens all day.  I don’t want to read from a screen.”  For designers, this means that 
jumping in and out of each format should be simple, perhaps including mobile options that are available without 
logging in each time. Purchase options should include print and etextbook, without additional cost. 
 
 
Limitations 
 

One limitation to this study is that the Navigate 2 resources are designed to be integrated into either the 
publisher’s learning management or the campus learning management system (Blackboard). This study did not 
integrate the features to provide a realistic experience of how the resources would be accessed and used if they 
were fully integrated into a course. In addition, because this study uses an experimental approach, one limitation 
may be the duration of the study. Other research in this area indicates that students’ acceptance of technology 
grows over time and will increase if there are other factors involved, such as instructional requirements, or free 
versions of the etextbook to accompany the print version. Looking at etextbook use throughout a semester could 
provide some insight into how these factors affect health professions students. 

Another limitation may be related to research from Noyes and Garland (2008) that indicated that paper 
and screen tasks may not be interchangeable. In paper-based tasks, participants tend to take longer planning out 
the tasks, while finishing online tasks more quickly. This could partially be related to the increased focus on 
cognitive workload and working memory that happens when completing a task from a screen as compared to 
completing it on paper. Noyes and Garland (2008) conclude that, “On a pragmatic level, equivalence is going to 
be hard to achieve since two different presentation and response modes are being used.” This finding was 
similar in Hernon, Hopper, Leach, Saunders, & Zhang’s (2007) study, that found that students preferred print 
textbooks for extensive reading. How the lack of equivalence between the paper-based and electronic tasks in 
this study effects the results is unclear.  

 
 

Conclusion 
 

One perspective on the results of this study is that perhaps the etextbook and the print textbook are not 
competing formats, but supplement each other. They may each meet specific learning styles and needs of 
students that one alone is not able to offer. As an implication for bookstores and publishers, this finding could 
indicate that the ability to bundle or purchase items a la carte may meet the most needs of the most students. 
Philips & Moon (2013) also concluded that students may benefit from having both versions to use for different 
tasks, like searching (etextbook) or in depth reading (print textbook). 

Research indicates that features and functionality are only a small part of students’ feelings on 
etextbooks. Other socio-cultural factors play a huge role, like cost and long-term accessibility. This is 



documented in the literature as well, with most previous studies on etextbooks finding that price influences 
adoption (Weisberg, 2011). The results of this study indicate that our students also weighed socio-cultural issues 
when considering adopting this textbook--how much would it cost them? How hard would it be to learn the 
software?  How could they transport it? Would they need new technology or better internet access at home? 

These digital natives want access to both formats but don’t want to have to pay double for it. Over 
everything else, they want the etextbook to support their learning.  Since college students have limited input on 
the resources utilized in a course, it may be that improved learning outcomes are more important to increasing 
satisfaction than features and functions. Future directions for this project would involve looking at the 
integration of an etextbook into a full course. Looking at impact on learning, as well as preferences, would help 
us to understand more about acceptance of etextbooks. 
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