Symposium on
Teachers’ Role in the SNS-Era:
Different points of view from a global perspective

Arnon Hershkovitz
Tel-Aviv University, ISRAEL
Alona Forkosh-Baruch
Levinsky College of Education and Tel-Aviv University, ISRAEL

Abstract: The knowledge society poses challenges in the field of education. These challenges include social and cultural aspects as well as aspects referring to educators' skills and competencies. Teachers' roles are changing learning and teaching as well as social and emotional aspects. SNS play a major role in this educational change, extending the scope and settings in which teachers and students communicate, with regards to curricular issues as well as inter-personal issues. This may affect and even alter traditional hierarchical structures in schools. The purpose of the proposed symposium is to present empirically-based points of view from an international perspective that may highlight teachers’ new role and needs in the SNS-era, especially in secondary schools. The symposium addresses relevant issues addressed by teachers, administrators and policymakers constantly. The symposium deals with contemporary issues reflecting change in student-teacher relationships in the SNS-era from pedagogical, social, emotional and ethical points of view.



The evolving knowledge society and the emergence of information and communication technologies into our lives present complex challenges to educators and policymakers worldwide. Education requires adjustments to these changes in learning and teaching, in the shattering of boundaries, as well as providing new meaning to emerging educational paradigms.

Teachers’ roles are ever-changing in the information era as well, as a result of blurring, even breakdown, of time and space boundaries (MacFarlane, 2001; Scardamalia & Bereiter, 2006). This changes teaching paradigms, as well as the learning experience in its broader sense. However, although technology is a major factor in schools nowadays, teachers and students are still crucial players in this process (Ertmer, 2005; Elmore, 1996; Lambert, 2007). Teachers may change their role from "a sage on the stage" to "a guide on the side", that is, from a formalized, well-established format of traditional teaching and learning to a contemporary educational paradigm focusing on connecting to students, mentoring and assisting them (Abbott, 2005; Wong et al., 2006). These changes might facilitate teacher-student collaboration, cooperation, and connection in ways unfamiliar to traditional education.

One of the most salient examples of the need to address unfamiliar educational scenarios is social networking sites (SNS) (Forkosh-Baruch & Hershkovitz, 2013). SNS-based communication plays major roles in this change, extending the scope and settings in which teachers and students communicate. This may affect, in turn, mutual perceptions and beliefs (Mazer, Murphy, & Simonds, 2009), thereby changing student-teacher relationships, and may be followed by an even greater change in traditional hierarchical structures in schools.

 SNS enable their users to construct a public or semi-public profile and to build a personal inner network of connections (Boyd & Ellison, 2011); they have become the most popular websites on the Internet and have been adopted by many teenagers and adults worldwide. For example, Facebook.com (the most popular social networking site, and the most popular site altogether on the Internet Based on Alexa.com, a Web information company, http://www.alexa.com/topsites [accessed 14 November 2013].) has 1.19 billion monthly active users and 874 million monthly active users who used Facebook mobile products (as of Sep. 30, 2013), with over 700 million daily active users As of September 2013, see http://newsroom.fb.com/Key-Facts [accessed 14 November 2013].; YouTube.com (a video sharing website) has more than 1 billion unique users visiting the site each month, and more than 100 hours of video are uploaded to it every minute http://www.youtube.com/yt/press/statistics.html [accessed 14 November 2013].
.

SNS’ educational uses have been extensively researched in recent years, though pedagogical affordances of platforms such as Facebook, as a result of these studies, have only been partially implemented. The main obstacles to full adoption of SNS as learning environments are related to school, teacher, and student pedagogies as well as to cultural issues (Manca & Ranier, 2013a). However, empirical studies including elementary and secondary school populations are practically non-existent. Hew (2011), examining the literature, identified three main categories of studies that had examined students’ and teachers’ use of Facebook: 1) Usage profile, or extent of Facebook use; 2) The effects of using Facebook on outcomes (e.g., teacher credibility, students' social presence, and effects on students’ academic performance); and 3) Students’ attitudes toward Facebook. Although the second theme might be indirectly related to student-teacher relationship, studies focusing on this crucial aspect of learning and teaching is absent in the literature to this date. Furthermore, of the 539 published articles examined by Hew, none presented studies on high-school students’ Facebook use. This demonstrates the lack of research on SNS in pre-higher education ages, in which teacher-student relationships are most important in supporting students' academic, social and emotional development.

Teachers may perceive opportunities for utilizing SNS in education as a threat or as a challenge; hence, they might object or agree to explore new available options, respectively (Owen, Fox & Bird, 2013). This decision may be affected by numerous parameters, related to issues such as the teacher’s characteristics (personal, professional or both), educational agenda, attitudes or motivation. Furthermore, teachers who choose to use SNS might find themselves confronting some new, unexpected scenarios in which personal or professional dilemmas arise (e.g., Manca & Ranieri, 2013b). This requires support for teachers, not only in deciding whether to interact with their students via SNS, but also about how to use it wisely and continuously for their needs, considering today’s new literacies (cf. Kupianien, 2013; Mioduser, Nachmias & Forkosh-Baruch, 2008).

School authorities and policymakers have been pondering about their position regarding student-teacher SNS-based communication. Policymakers worldwide have adopted different educational approaches, often prohibiting teacher-student communication via SNS altogether. Public discussion on teacher-student communication via SNS reflects the complex nature of this issue, and overall demonstrates the difficulty in adapting novelties in large-scale systems and organizations. However, most policies are not based on empirical evidence regarding student-teacher relationships via SNS (for details, see Hershkovitz & Forkosh-Baruch, 2013).

* * *
The purpose of this symposium is to present various empirically-based points of view from an international perspective that will shed light on teachers’ role and needs in the SNS-era, with an emphasis on secondary school populations. The symposium addresses truly relevant, timely issues, which teachers, administrators and other stakeholders address on a day-today basis. The symposium will aim to tackle contemporary issues concerning novel educational paradigms and reflecting new student-teacher relationships, from pedagogical, social, emotional and ethical points of view. 

The symposium will include a short opening (10 minutes), describing its scope and presenting its participants, then six brief papers will be presented. The papers are organized in two categories: Social-Cultural Aspects (first slot), and Digital Skills (second slot). The length of each paper presentation will be 12 minutes (10-minute presentation, followed by a 2-minute clarification Q&A). The remaining time (on the second half of the second slot) will be dedicated to an open discussion including all symposium members. The discussion with the audience will focus on the several aspects presented with regards to teachers' role in the SNS-Era, and on emerging research trends vital for evidence based decision-making by policymakers and practitioners worldwide.

Herewith is a list of the papers included in the symposium, in the order they will be presented.

Session 1: Social-Cultural Aspects

Paper 1: Networked publics in unofficial school space
Reijo Kupiainen, University of Tampere, Finland

Digital media and SNS have changed especially everyday life of children and young people in media rich countries. SNS offer a range of possibilities for children to perform, express identity, create and communicate with peers, but involve also risks, which are concerns for parents and teachers. Social networking is networked publics (Boyd, 2008) that make structurally enforced borders of intimacy and privacy almost impossible and needs to take into account at schools and teaching. At schools, the use of the SNS makes school boundaries more permeable and school space more public, breaks traditional social order and creates new time-space for learning and social interaction.
The new space where digital media and SNS is used by pupils in schools is called unofficial school space (Kupiainen, 2013), which means alternative social ordering with connection to the virtual world outside of the school. Unofficial school space and “broken” school borders are challenge for teachers who have to take account students’ new kinds of media practices. This presentation will discuss what it means for teachers to be border intellectuals, a term borrowed from critical pedagogy and which helps to study shifting borders of knowledge, power and culture at school.
	
Paper 2: Valuing teachers' diverse attitudes to and use of social media
Alison Fox, University of Leicester, UK

Teachers, like those in society more generally, are divided between those who do and don't use social media. This presentation will discuss findings from a recent online survey of 200 English teachers that examined levels of engagement with and attitudes towards social media. We suggest four groups of users:
	Enthusiasts (3% of the sample);
	Cautious users/engagers (35%);
	Skeptics (32%);
	Conscious luddites (30%).

Teachers’ personal and professional uses of social media are closely related but not in a simple relationship: Not all users see social media as part of their professional work; not all users are comfortable using social media with their students; not all teachers see a potential for social media to contribute to their professional learning; teachers express concerns. Findings raise some intriguing questions: What are the implications for the profession when teachers connect with resources, ideas and others in such different ways? Will the views of the majority of teachers, those who express concerns and doubts about the value and safety of social media, be heard? Can their concerns be overcome? How can teachers be supported as they consider whether to use social media professionally? These questions are particularly topical at a time when schools now wish to use social media to communicate within the school community or as a pedagogical tool.

Paper 3: Teachers’ professional development in online social networking sites
Stefania Manca, Institute of Educational Technology – CNR, Italy; Maria Ranieri, University of Florence, Italy

Social networking sites, either professional (e.g., LinkedIn) or non-professional (e.g., Facebook) , gain attention in recent years in relation to professional development and life-long learning for teachers and school staff. Though empirical studies about its effectiveness for these purposes are still at an early stage (e.g., Ranieri et al., 2012), the role that SNS, and Facebook in particular, may play in this field has shown to be fundamental in developing a strong professional identity and furthering professional development.
SNS may serve different forms of social capital, bridging and bonding, where both have a positive role within a community of individuals in so far as they facilitate coordination and cooperation for mutual benefit (Putnam, 2000). Individual benefits come from the exchange of resources, which can take the form not only of useful information, personal relationships or the capacity to create and manage groups, but also of employment connections and psychological well-being, such as self-esteem and satisfaction with life.

Paper 4: Teacher-Student relationship: Ethical issues
Alona Forkosh-Baruch, Levinsky College of Education, Israel; Arnon Hershkovitz, Tel Aviv University, Israel

Public debate on SNS usage in teacher-student interactions has been vigorous and controversial in nature, emphasizing drawbacks rather than mutual benefits (for details, see Hershkovitz & Forkosh-Baruch, 2013). Disadvantages may include blurring of school vs. home settings, self-exposure and loss of control. The decision to "take it or leave it" presents a dichotomous decision-making process which is not evidence-based. We claim that empirical research is critical in order to draw conclusions regarding the value of SNS for teacher-student relationship. Consequently, we conducted a series of studies in which teachers and students were interviewed and surveyed with regards to the associations between usage of Facebook and student-teacher relationship. Overall, findings from these studies suggest that teacher-student relationships via SNS are mostly a reflection of teachers’ educational standpoint regarding their role as educators, instructors and resources of emotional support for their students (cf. Callaghan & Bower, 2012). Hence, teachers leading close relationship with their students benefit greatly from continuing connections via SNS, and do not see this as unethical or inappropriate.
However, SNS-based communication might create interesting ethical dilemmas. Moreover, teachers may react differently to conflictual situations to which they are exposed via SNS, compared to their reaction to the same situation in the physical world. Our presentation will discuss types of ethical dilemmas and suggest means to resolve them.

Session 2: Digital Skills

Paper 5: Teachers' digital competences – need for a European framework?
Riina Vuorikari, Barbara Brecko, & Yves Punie; Institute for Prospective Technological Studies (European Commission), Spain

Teacher networks, i.e. communities to share and co-construct professional knowledge, are touted to be important for teachers’ continuous professional development. Specifically, social networks and online communities can offer opportunities anywhere, anytime and at a relatively low cost, as compared to on-site training. The uptake, however, remains relative low; in 2012 teachers' participation in these communities ranged from as low as 6% in some EU countries up to more than 50% in others. The countries with higher participation have national programs to engage teachers, as well as teachers’ digital competence frameworks that focus on such teacher cooperation.
In this paper we present a comparison of teachers’ digital competence frameworks at international and national level with a specific focus on indicators for participation and activities in teacher networks. We offer a review of some of the most relevant national programs and policy context in this respect. Furthermore, using data from the 2011-12 Survey of Schools, focusing on the use of and attitude towards technology, we see if national differences in this respect can be seen in the data. The main purpose of the paper is to reflect on new indicators for teachers participation and activities in teacher networks and how these could support the European level policy actions as outlined in the newly launched Communication on Opening Up Education by the European Union.

Paper 6: New digital literacy skills in a digital age
Gráinne Conole, University of Leicester, UK

Social and participatory media are transforming education, providing learners and teachers with a wealth of ways to communicate and collaborate. Consequently, many SNS, such as Twitter, Facebook and LinkedIn, have changed teachers practice, enabling them to be part of a truly global community of peers. Teachers across all educational spectrums, from schools through to universities, are using these sites to engage ideas and discuss good practice, as well as exposing them to a wealth of information. However, new digital literacy skills are needed to be able to harness the power of new media. Jenkins (2009) lists 11 skills, which he argues are needed to be part of today’s participatory culture. Weller (2011) describes the ways in which being an academic has changed through adopting more open practices, and considers the nature of being a digital scholar. Research practice is also changing, as SNS provide forums for more open practices, particularly through the blogosphere and open research journals. These practices are challenging the traditional notions of what it means to be an academic and what metrics are appropriate to measure academic worth. The paper will discuss SNS and the implications for learning, teaching and research.




References
Abbott, L. (2005). The nature of authentic professional development during curriculum-based telecomputing. Journal of Research on Technology in Education 37(4), 379-398.
Boyd, D. (2008). ‘Why youth [love] social network sites: the role of networked publics in teenage social life’, in D. Buckingham (ed.) Youth, Identity, and Digital Life. The john D. and Catherine T. MacArthur Foundation Series on Digital Media and Learning, Cambridge, MA/London: The MIT Press, pp. 119-42.
Boyd, D.M. & Ellison, N.B. (2010). Social network sites: Definition, history, and scholarship. IEEE Engineering Management Review, 38(3), 16-31.
Callaghan, N. & Bower, M. (2012). Learning through social networking sites – the critical role of the teacher. Educational Media International, 49(1), 1-17.
Elmore, R.F. (1996). Getting to scale with good educational practice. Harvard Educational Review, 66,1, 1-26.
Ertmer, P. (2005). Teacher Pedagogical Beliefs: The Final Frontier in Our Quest for Technology Integration? Educational Technology Research and Development, 53, 4, 25–39. 
Forkosh-Baruch, A. & Hershkovitz, A. (2013). Teachers: To be, or not to be (your students’ Facebook-friends)?. The 24th International Conference of the Society for Information Technology and Teacher Education (SITE2013; March 25-29, New Orleans, LA).
Hershkovitz, A. & Forkosh-Baruch, A. (2013). Student-teacher relationship in the Facebook-era: The student perspective. International Journal of Continuing Engineering Education and Life-Long Learning, 23(1), 33-52.
Hew, K.F. (2011). Students’ and teachers’ use of Facebook. Computers in Human Behavior, 27(2), 662-676.
Jenkins, H. (2009). Confronting the challenges of participatory culture: Media education for the 21st century, Mit Press.
Kupianian, R. (2013). Media and digital literacies in secondary school. New York, NY: Peter Lang.
Lambert, L.G. (2007). Lasting leadership: Toward sustainable school improvement. Journal of  Educational Change, 8, 311-322.
MacFarlane, A.G.J. (2001). Information, knowledge and technology, in van der Molen H.J. (Ed). Virtual University? Educational Environments of the Future. London: Portland Press.
Manca, S. & Ranieri, M. (2013a). Is it a tool suitable for learning? A critical review of the literature on Facebook as a technology-enhanced learning environment. Journal of Computer-Assisted Learning, 29(6), 487-504.
Manca, S. & Ranieri, M. (2013b). Identity, Credibility, and Trust in social networking sites. In L. Caviglione, M. Coccoli & A. Merlo (Eds.), Social Network Engineering for Secure Web Data and Services (pp. 5-31). Hershey, PA: IGI Global.
Mazer, J.P. , Murphy, R.E. & Simonds, C.J. (2009). The effects of teacher self-disclosure via Facebook on teacher credibility. Learning, Media and Technology, 34(2), 175–183.
Mioduser, D., Nachmias, R., & Forkosh-Baruch, A. (2008). New literacies for the knowledge society. In J. Voogt & G. Knezek (Eds.). International Handbook of Information Technology in Education (pp. 23-42). New York, NY: Springer.
Owen, N., Fox, A., & Bird, T. (2013) Teachers’ use (or not use) of social media for their professional learning: A small-scale survey of English teachers. Paper presented at the BERA annual conference (September 23-25, Brighton, UK).
Putnam, R. D. (2000). Bowling alone: the collapse and revival of American Community. New York: Simon and Schuster.
Ranieri, M., Manca, S., & Fini, A. (2012). Why (and how) do teachers engage in social networks? An exploratory study of professional use of Facebook and its implications for lifelong learning. British Journal of Educational Technology, 43, 754–769.
Scardamalia, M., and Bereiter, C. (2006). Knowledge building: Theory, pedagogy, and technology. In K. Sawyer (Ed.), Cambridge Handbook of the Learning Sciences. New York: Cambridge University Press, 97-118.
Weller, M. (2011). The digital scholar. Bloomsbury Academia.


