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Abstract: Social networking sites (SNSs) have changed the everyday life of children and young people in media-rich countries. SNSs offer a range of possibilities for children to perform, express identity and communicate with peers. Social networking is networked publics (boyd, 2014) that make structurally enforced borders of intimacy and privacy almost impossible. At schools the use of SNSs makes school boundaries more permeable and school space more public, breaks traditional social order and creates new time-space for learning. The new space where digital media and SNSs are used in schools is called unofficial school space (Kupiainen, 2013), which means alternative social ordering with connections outside of the school. Unofficial school space is a challenge for teachers. In this paper I will discuss what this means for teachers as border intellectuals, a term borrowed from critical pedagogy and which helps to study shifting borders of knowledge, power and culture at school.


Introduction

	It has been argued that the school has changed little or not at all in the past 100 years (Pearlman, 2009). The classroom-based physical learning environment, in particular, has stayed stable with the same-look locked rooms—students sitting in rows and columns and watching frontal teaching. This is still a valid snap shot of a physical learning environment in most schools, for example, in Finland. This kind of classroom architecture has some advantages: a teacher is independently able to arrange learning in her own classroom, choose pedagogy and watch easily over what students are doing. A closed classroom is a private sphere without any harassment from outside. This kind of traditional school space is constructed by the “grammar” of schooling, which includes the regular structure and rules that organize standardized schooling practices that are divided into time sequences, separated school spaces and knowledge areas as school subjects (Tyack & Tobin, 1994; Selwyn, 2011; Kupiainen, 2013). This type of official school space has been challenged by virtual spaces that students carry with them to school within their mobile devices, which give them access to the global Internet and social networking sites (SNSs). School and classroom boundaries have become more permeable and intertwined with spaces outside the classroom.
	Permeable classroom boundaries make the school more public. Students and teachers are in a potential situation where every moment in the classroom may be shared on the Internet and SNSs. Usually teachers prevent this by banning, for example, mobile phones in the classroom. But at the same time, many schools have started to use BYOD (Bring Your Own Device) ideology in schooling and to enable mobile pedagogy for students and teachers. With SNSs, the school can be characterized as a semi-public space that creates new ways of learning as well as social structures and requires teachers to take notice of external classroom spaces and learning habits.
	From the perspective of critical pedagogy, teachers have been defined as border and public intellectuals whose role is to shift all borders that both undermine and re-territorialize different configurations of culture, learning, power and knowledge (Giroux, 1991). Among all other borders at school, the border in the case of pedagogy in the SNS era is a border between official and unofficial school space that opens up the access to the virtual environment and affinity spaces (Gee & Hayes, 2011). The teacher as a border intellectual bridges these spaces for a new extended learning environment. Teachers also need to create pedagogical conditions in which students become border crossers. Of course the meaning of “border intellectual” in the theory of Henry Giroux is more political than my approach in this paper, but the political perspective could also be linked to SNS era when the school space is opened worldwide. As Giroux says, “the terrain of learning becomes inextricably linked to the shifting parameters of place, identity, history and power” (Giroux, 1991, p. 511). The SNS era opens up all these realms in learning.


The Study

	This paper is based on an ethnographic study in a Finnish publicly funded secondary school in 2009–2010, when SNSs and especially Facebook became popular among youngsters in Finland. The ethnography was preceded by a quantitative survey (n=305) on media and SNS use of the participants, interviews with students and teachers and virtual ethnography where some of the students were followed on the net. The ethnographical fieldwork lasted one school year, mainly in visual arts and Finnish language classes. During the fieldwork, 26 formal semi-structured interviews were conducted with students and 8 with teachers. However, most of the interviews were informal, made during observations in the school. All interviews and some of the lessons were recorded with a digital audio recorder and some with a video recorder and still camera.
	The study itself in its entirety was focused on young people’s own media and literacy practices, what kinds of practices they bring to the school and do these practices change the school space and teaching and learning culture. The study is reported in the monograph Media and Digital Literacies in Secondary School (Kupiainen, 2013). In this paper I will concentrate more on students’ use of SNSs and the changing role of the teacher as a border intellectual.


Findings

	According to the EU Kids Online study, 82% of the European 9–16-year olds had a SNS profile in 2010 (Livingstone, Ólafsson & Staksrud, 2011). The most popular site was Facebook. After 2010, the number of profiles undoubtedly increased. However, the SNS era was already being seen in schooling practices in 2010. In 2010, Facebook was quite new among second-school students in Finland. According to my survey 25% of the students used a Facebook every day, and some of them used Facebook in school as well. The following short extract shows the daily practice of Facebook use among students in the beginning of a class:

Reijo: Do you update your [Facebook] status by phone?
Girl1: No, I just check what is happening—friends’ updates—that’s all I do.
Reijo: Is there a lot going on in Facebook during a school day? Aren’t your friends supposed to be at school?
Girl1: Yes, they are also logged into Facebook with their phones.
Reijo: Is it common that students have access to the Internet on their phone?
Girl2: I only have wireless network access, but it is hard to find an open network in school.
Girl1: But in our class most people borrow M’s mobile phone to get access to the Internet.
Girl2: We just listened to music on YouTube with M a moment ago. (Interview with two 15-year-old girls)

M had a mobile phone with Internet access and lent his phone “for a moment” a “few times a day” to other students usually for an access to SNSs. Social networking is in this way part of everyday life in unofficial school space. Sometimes students’ visited SNSs from school computers. Schoolwork and social networking were intertwined when students, for example, did their assignments on the school’s computer while simultaneously making short visits to Facebook and other SNSs. Some students used Facebook, and especially YouTube, as a music channel while they were working in class.
	The school had regulations forbidding the use of mobile phones and SNSs during the class, but usually students tried to negotiate with teachers for permission when they worked alone or in groups. The school rules were not absolute, and some teachers allowed the use of mobile phones whereas others did not. Therefore, there were daily negotiations and contradictions.
	The use of SNSs during class can be described as tactics, using the term by Michel de Certeau (1984). Tactics means occupancy of the space, making the space smoother and more comfortable. It helps in obtaining more satisfaction and pleasure, in this case, during the everyday routines of schooling (Kupiainen 2013, p. 21). It has especially an emotional function where a school space is made to be more home-like from the perspective of the students. This kind of tactic is a challenge for a teacher who traditionally tries to master the emotional climate or atmosphere in the classroom. As closed space increases, the teacher has more possibilities for emotional governance, but tactics and permeable school borders change the social order of the class. 
Teresa Brennan (2004, 1) argues that the “‘atmosphere’ or the environment literally gets into the individual.” The affect is transmitted in a very complex social system. The tactics by students create an unofficial school space for learning where the authority of the teacher is weakened. In some negotiations between students and teachers in the surveyed school, this was quite evident. Because many students were keen on making, for example, video and other media presentations, they also asked for this kind of assignment. Some of the teachers understood this very well:

“School has to compete with other media.... If young people play games and hang out on Facebook or something like that, their reality is filled with stimulation. They get new and exciting things every moment. At school this means concretely that we have to work hard in order to keep students tuned in so that the stimulus in school corresponds to their reality. If you think about when a teacher is talking and nearly 30 people are listening, it is, in a way, a really passive situation. How can a student react? They are silent, and write and ask questions one at a time. School reality does not correspond to what happens in their free time when they can be agents all the time and decide what they do. I think that contrast is huge.” (Interview with the history and social science teacher, male)
The teacher in question tried to design new methods for learning in order to bridge young people’s lifeworld to the school. Usually official school space and formal school settings do not support participatory hands-on education pedagogies, which is why teachers choose teacher-directed modes of education. However, changes in the school environment require a more flexible understanding of teaching and changes from pedagogy to some kind of peeragogy, where resources from the Internet and peer-to-peer relations are used more actively. The teacher as a border intellectual comes into the picture as a teacher who develops students’ capabilities to learn within the world and not only about the world. Thomas Douglas and John Seely Brown (2011) argue that learning needs a rich place and an environment of information and communication, and a collective of people, students and teachers in mutual respect.
	SNSs can open this kind of environment as networked publics linked to other pedagogical environments in out-of-the school space. From this point of view, students are understood not so much as learners but as people who develop their agentive identities (Hull & Katz, 2006) in networked publics. Agentive identity is not developed in the school context where, for example, literacy is seen as “essayist literacy,” “content literacy” or “test literacy (cf. Gee & Hayes, 2011, p. 65-68). I observed several students having problems especially with book-based textual school subjects. For example, 15-year-old P. was under several teachers’ special supervision and didn’t manage well in an official school space but instead found her strength in a media course where students, for example, made a video about the value of Facebook. As the teacher commented, she was in “contrast in that she doesn’t have enough strength in other school subjects.” She was also an active mobile phone user and connected to SNSs in school. 
	SNSs are accessed mostly by mobile phones and other mobile devices during breaks as well as class. According to my study 17% (n=305) of students used mobile phones during school lessons in 2010 even though the use of mobile phones was practically forbidden. Nowadays, the percentage is undoubtedly higher due to smart phones, tablets and wifi connections. With mobile devices, accessed networked publics is a space for “passionate affinity-based learning,” as James Paul Gee and Elisabeth R. Hayes (2011, 69) call it. This kind of learning occurs when people organize themselves so to be connected with each other in order to share their own interest, endeavor or passion. Passionate affinity-based learning does not necessarily require deep passion, but rather more recognition and respect of the value of passion (ibid.). Passions and emotion are more common in learning when people share their interests and can be active agents in their learning environments in the meaning-making process. Even though it seems that the role of the teacher is losing importance in this process, the students need teachers who act and think with the students and help them understand cultural and social relations on public networks as well as in the world. As public and border intellectuals, they can create and point to new spaces for the construction of lived experiences and agentive identities of the students.
	One of the teachers used the term “autonomous learning” when he described an assignment given to students in his class. The students were free to use any kind of content, environment and material they wanted based on popular and media culture and their life experiences. Some students used SNSs to create a “life career” of some fictive persons in order to describe a path of societal life on a personal level or a microlevel of society. Actually, some of the students’ realizations looked like Facebook’s timeline before it was introduced on the Facebook wall. Despite the autonomous work, the teacher provided strong support and scaffolded students’ independent work.


Conclusions

A social science teacher argued that the “schools have to compete with other media.” School is a mediated learning environment where the teachers have traditionally organized and directed learning. The Internet and SNSs have made school boundaries more permeable and have challenged the authority of teachers. The continuous negotiation for the use of mobile phones in school is a sign of students’ experiences of contradictions between school and out-of-school environments and practices. For them, the use of mobile technologies is part of their everyday communication, meaning making, identity construction and peer- and affinity-based learning in networked publics. Networked publics challenge teachers as border intellectuals who bridge the school’s official learning environment for a virtual unofficial learning space and enhance students to become border crossers.
The teacher’s role in the SNS era is challenging and more public and therefore also more important. Although the students are increasingly finding more information from the Internet and peer-to-peer relations, they need support in passionate affinity spaces. More passionate and open-learning activities need to be well supported, as seen during my study. The popular discourse of “digital natives” is partly misleading. Children and young people are not all-knowing, and they still lack the necessary digital and informational skills and media literacy, especially in the SNS era where critical understanding and thinking is needed alongside passion-based learning. Border intellectuals act in these multidimensional borders.
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