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Executive Summary

YMCA Childcare Resource Service (YMCA CRS), a department of the YMCA of San Diego County, is changing lives and
circumstances of children, youth and their families in the greater San Diego area. One way they do this is by providing
resources, such as training and coaching, to Family Child Care providers. The overall goal is to increase the capacity and
quality of Family Child Care providers within their region so that more children ages zero to five have the supports they
need to develop appropriately and thrive. YMCA CRS implemented two quality improvement programs during 2015-
2017 with support from the California Department of Education via the San Diego County Office of Education, and the
United Way of San Diego County. To assess the overall impact and quality of these programs, YMCA CRS partnered with
Measurement Resources Company (MRC) to design and help implement an external evaluation.

The evaluation focused on the extent to which the YMCA CRS programs improved providers’ knowledge and achieved
significant changes to the quality of the environments and interactions in the Family Child Care Homes. Analyses of data
collected between 2015 and 2017 revealed areas where the quality of child care has improved, as well as areas in need
of improvement to support the continuous growth of the Family Child Care providers.

Program Impacts

1. Providers value thdraining and coaching providedAs part of the
program, providers developed a Quality Improvement Plan (QIP) and BY TH E N U M B ER:
had monthly coaching sessions. Most providers perceived the QIP to be
good for their business and believed that it improved the quality of care 67 providers
they provide. Most reported that they are happy they have a QIP. 67 providers participated in the
Providers were highly satisfied with their coach and nearly all would quality improvement programs.
recommend the program to others.

2. Significant improvements were made in the quality of thearly 6 years or more
learningenvironmentsandthe Quality Rating and Improvement Most providers (76%) have been
System QRI$ratings amongparticipating Family Child Carproviders. licensed for six or more years,
Examining changes in the Family Child Care Environment Rating Scales indicating experienced providers
Revised Edition (FCCERS-R) and the QRIS ratings demonstrated that participated in the programs.
providers who participated in the programs experienced significant
improvements. Specifically, mean scores significantly increased on all 96%

FCCERS-R subscales except the interaction subscale during the course of
the programs. In addition, at the conclusion of the programs 95% of
rated providers were in Tier 2 whereas 85% of rated providers were in
Tier 1 at the beginning of the programs.! The mean scores on four of the
five elements of the QRIS increased over time.

Nearly every provider (96%) was
satisfied with their coach in
addressing the Professional
Development Pathways.

3. Increased coaching hours improvepiality of earlylearning 949%
environments For each additional hour increase in coaching, FCCERS-R total 0

scores improved by 2.6 points, on average.? This finding demonstrates the 94% of providers would recommend
the QRIS Program to others.

1 Only providers in the United Way 18-24 month program received a QRIS rating.
2The range of points for the FCCERS-R total score was 54—196 at time one and 80-210 at time two.
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utility of additional coaching time on improving quality of early learning environments as measured by the FCCERS-R.

Quality Improvement Opportunities

1. Overallprovider-child interaction scores decreased during the progranThe quality of provider-child interactions
was measured using the CLASS tool. On average, overall CLASS Pre-K scores and the 10 sub-dimension scores decreased
or stayed the same from program enrollment to program completion. This may have been influenced by a much greater
focus on program environments than on provider-child interactions in the coaching sessions in these programs. To
impact CLASS scores in the future, it is recommended to improve providers’ perceptions of their own effectiveness,
which was a strong, positive determinant of the CLASS Behavior Management dimension changes over time.

Overall, there have been many positive outcomes experienced among providers as a result of these YMCA CRS
programs. Providers have improved the quality of early care and education they provide in several areas and report high
satisfaction with the resources they have received. Further, providers described many positive accounts of how the
YMCA CRS programs have improved their Family Child Care business, as well as their continuous professional growth.
Although the results demonstrate areas where providers consistently scored low, this information can be used to
identify specific areas where the YMCA CRS resources can be applied to continue the improvement of the quality of
early education in Family Child Care settings.

Recommendations

The following data-driven recommendations resulted from this study:

Reassesxoaching and trainingontent, quantity, and alignmat to impact improvements in quality measures.
Coaching dosage was important in improving quality of early learning environments as measured by the FCCERS-R tool;
however, it was not associated with improvements in other quality measures in this program. This may be related to
the topics for the coaching sessions, which were much more often focused on early learning environments than on
provider-child interactions in these programs. Further, training dosage was not associated with improvements in any of
the quality measures. Therefore, it is recommended that the coaching and training content be reevaluated and possibly
adjusted. Specifically, coaching and training content could be balanced to encourage quality in both the early learning
environment and provider-child interactions. Alternatively, focusing coaching content to align improvements in the early
learning environment with improvements in provider-child interactions may increase outcomes in multiple Family Child
Care provider quality measures. To improve the impact of training on the quality of early education, it is recommended
that coaches help providers transfer the knowledge or skills gained from training into their daily practices.

Incorporate support for educating parents on effective parengjrstrategiesProviders often reported through the 6
month and program completion surveys that they would like more support with educating parents on effective
parenting strategies. As such, this can also be integrated into the trainings and coaching content.

Adjust training and coaching content to increase low scores in various sc@lésstudy highlighted child care areas in
which providers consistently scored lower: concept development, quality of feedback, and language modeling.
Therefore, it is recommended that training and coaching content be adjusted to focus on these areas in order to
improve the quality of early education in child care settings.
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Introduction

YMCA Childcare Resource Service, a department of the YMCA of San Diego County, is changing lives and circumstances
of children, youth and their families in the greater San Diego area. YMCA Childcare Resource Service focuses on three
key areas which are fundamental for strengthening community. These areas include youth development, healthy living,
and social responsibility.

As the state funded Resource and Referral contractor for the County of San Diego the YMCA Childcare Resource Service
(YMCA CRS) provides resources, such as training and coaching, to Family Child Care providers. Through grants from the
United Way of San Diego County and the California Department of Education via the San Diego County Office of
Education, YMCA CRS implemented two quality improvement programs and recruited providers who care for infants,
toddlers, and children up to the age of 5 to participate. Quality improvement efforts targeted Family Child Care
providers serving low income families throughout the County. Incentives were provided for participation in the
programs. The quality improvement programs provided technical and service support, resources, training, and monthly
coaching. The first program, Infant/Toddler, was a 12-month program for providers who served children 3 years of age
or younger. The second program, United Way, lasted for 18 to 24 months for providers who served children ages 3 to 5.
During this time, providers received individualized coaching. Coaching with the Family Child Care providers consisted of
on-site visits to their home with the coach modeling skills, assisting providers with Ages and Stages developmental
guestionnaires, reflecting on improvements the provider wanted to make, and helping the providers with the
arrangement of their materials and health & safety practices. The majority of the coaching visits were focused on the
Family Child Care environment and making improvements as they relate to the FCCERS-R. To assess the impact and
outcomes of these programs, YMCA CRS partnered with Measurement Resources Company (MRC) to design and help
implement an external evaluation of these programs. Figure 1 summarizes the program activities and short-, medium-,
and long-term outcomes anticipated in these programs.

Figure 1.The YMCA Childcare Resource Service: Program Logic Model

Activities/Inputs

12-month and 18 or 24-month program

Strategic recruitment of Family Child Care providers

Technical and service support

Training on assessment tools

Retain Family Child Care providers in the program
Quality improvement training/coaching

Short term
outcomes

Increase understanding
of quality improvement
guidelines as defined by
the Quality Rating and
Improvement System

Increase providers’ skills
and knowledge around
quality early education
in a Family Child Care

I Support to establish individualized Quality environment
Improvement Plan (QIP) using results from assessments

9 Application of QRIS Matrix with Family Child Care
providers as a reflective, collaborative self-assessment

1:1 coaching opportunities at least once a month

I  Atleast one training
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Medium term
outcomes

Increase the quality of
early education in
Family Child Care
settings

Improved social-
emotional, friendship
and executive-function
skills with the

children served




During program enrollment, ranging from years 2015 to 2017, YMCA CRS collected data from providers to document

changes in:

1. Providers’ understanding of quality improvement guidelines

2. Quality of early education in Family Child Care settings

3. Social-emotional, friendship and executive-function skills with the child served

Demonstrated success in achieving these outcomes is expected to lead to increased Kindergarten readiness among
children in care as well as long-term impact on the percentage of children entering kindergarten with undetected or
untreated developmental, social-emotional and/or behavioral delays.

This evaluation report documents and describes the trends in the data collected over the one or two years of program
delivery. Results include the initial findings on the impact of dosage, provider, child, and program characteristics on
quality of early education in Family Child Care settings.

Assessing Quality of Early Education in Family Child Care Settings

Quality of early education in the Family Child Care settings was measured using five different tools. Each measure
assessed different aspects of early education in Family Child Care settings. The five measurement tools and their
implementation schedule are summarized in Table 1.

Table 1. Measurement Tools and Implementation Schedule

Quality of early educabn in
Family Child Carsettings

Quality of early education in
Family Child Careettings

Sociatemotional, friendship
and executive function skills
with the child served

Quality of early education in
Family Child Carsettings

Assess the space, routines,
communication, activities,
interaction, program structure,
and parent relations of child
care provider

Interactions between children
and caregivers

Identify if a child is at risk of a
developmental delay -
Communication, Gross Motor,

Fine Motor, Problem Solving and

Personal and Social
Provider’s satisfaction with
coaching

Family Child Care
Environment Rating
Scales Revised Edition
(FCCERS-R)

Classroom Assessment
Scoring System (CLASS)

Ages and Stages
Questionnaire 3 (ASQ-3) &
Ages and Stages
Questionnaire: Social
Emotional-2(ASQ:SE-2)
Quality Improvement
Questionnaire*

Upon enrollment in the
program and repeated
within

1 month of program
completion

Upon enrollment in the
program and repeated
within

1 month of program
completion

Upon enrollment in the
program and repeated
within

1 month of program
completion3

Every six months while
active in program
*December 2016

3 Children who leave the care of the enrolled Family Child Care provider prior to the end of the program are encouraged, but not
required, to complete the ASQ-3 & ASQ:SE-2 upon exit. Children enrolled in the Infant/Toddler program were not required to

provide ASQ data.

4 The complete tool can be found in Appendix C
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Quality of early education in | What the provider is working on, = Quality Improvement Ongoing
Family Child Carsettings how they are going to achieve Plan (QIP)

that goal, when the goal should
be complete and their progress

t N2 @A RSNXA dzy | Provider's overall satisfaction Provider Feedback Within 1 month of program
quality improvement with program Questionnaire® completion
guidelines

The resources provided by the quality improvement programs focused on all aspects of the child care environment,
including interactions between providers and children, program structure, and the overall environment. Improving the
child care environment as measured by the constructs on the FCCERS-R, however, received a larger proportion of the
focus in coaching visits. Therefore, much of the quality improvement resources focused on helping providers improve in

the constructs measured by the FCCERS-R tool.

The results for each of these measurement tools, including any progress made by providers over time, are outlined in
the following sections of this report. Provider, children, and program characteristics associated with change over time
are also included. Each tool is described in more detail in its respective section.

Provider and Child Demographics

Sixty-seven providers participated in the YMCA CRS program; 44
providers (66%) participated in the United Way 18 to 24-month
program and 23 providers (34%) participated in the
Infant/Toddler 12-month program. Table 2 summarizes the
providers’ number of days participating in the program.

Most providers
(76%) have been licensed for six or more years (Figure 2) and have
six or more years of experience in early childhood education
(84%). Slightly less than half (46%) have a degree in early
childhood education and most have some college experience or a
college degree (66%). Most providers (84%) identify as

Hispanic/Latino/ Latina, and 86 percent are 41 years of age or older.

5 The complete tool can be found in Appendix D
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Table 2. Program Enroliment and Days in Program

Min Max Avg
12 months 231 422 350
(365 days)

18-24 months (547- 176 674 603
730 days)

Most providers (66%) care for five to twelve children other than their own. In addition, providers care for an array of
ages, including preschool (94%), school-age (70%), and toddler (79%) children. Half (50%) of the participating providers
care for infants. Further, providers care for between zero and fourteen children who receive Alternative Payment (AP)
vouchers, with most caring for two or more (72%).° Figure 3 summarizes the number of children cared for, both in total
and with AP vouchers.

Figure 3. Number of Children Cared For, Total and with AP Vouchers

; |||| ‘Ii | \ 1 1
i1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16

17 18 19 20

wv ~N

Number of Providers
w H

N

[

Number of Children

H Total Children Cared For Children with AP Vouchers

6 Participating providers care for zero to six children that are considered “Stage 1,” but many providers (60%) did not respond to this question.
Providers care for zero to fourteen children through private pay, with most (92%) caring for at least one child. Lastly, 90 percent of providers
participate in the nutrition program.

YMCA Childcare Resource Service Quality Improvement Programs: Data Analysis and Conclusions
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Provider Satisfaction with the Quality Improvement Program

Providers rated their satisfaction with the program and their confidence with different skills at six months prior to
completing the program and at the conclusion of the program. Provider perceptions are important for program leaders
to understand, as they provide insights into what program components may be driving certain perceptions.

The Quality Improvement and Provider Feedback Questionnaires,’ instruments co-developed by MRC and YMCA CRS,
were used to assess:

9 providers’ satisfaction with program elements,

9 providers’ confidence with implementing CLASS aspects,

1 knowledge and effectiveness of implementing developmentally and age-appropriate child care settings,

9 and YMCA CRS program perceptions.

Surveys were administered in December 2016, six months before concluding the YMCA CRS program (Quality
Improvement Questionnaire), and again upon completion of the program (Provider Feedback Questionnaire). Each
guestionnaire also included open-ended questions for providers to expand on their responses (see Appendix A). Surveys
were administered in English and Spanish translations. The following sections summarize the results of the Quality
Improvement and Provider Feedback Questionnaires.

Effectiveness dProfessional Developme@baching
Program coaches worked with providers to address five components of the Professional Development Pathways:
1. Effective Interactions

2. Professional Development Nearly 100% of providers are satisfied
3. Environment . . . .

v o with their coach in addressing the
4. Program Administration .
5. Family Engagement Professional Development Pathways

Providers reported high levels of satisfaction with their coach addressing all five components. At both the six-month
evaluation and upon completion of the program, most providers (96% to 98%) were satisfied or very satisfied with their
coach in addressing all five of the Professional Development Pathways dimensions.

There were very few recommendations for coaches to improve using the Professional Development Pathways in
providers’ Quality Improvement Plans (QIP). Suggestions included: the coach not rushing through the visits, emailing
more consistently to check on the providers’ progress, providing strategies to improve communication with parents, and
increased learning regarding DRDPtech training.

7 Survey items assessed: providers’ satisfaction with their coach in addressing their Professional Development Pathways, coaching and training on
the Ages and Stages Questionnaire (ASQ), and scores on the FCCERS-R; providers’ confidence with implementing CLASS aspects; and knowledge
and effectiveness of implementing developmentally and age-appropriate child care settings. The Provider Feedback Questionnaire also included
items that assessed providers’ perceptions of the Quality Improvement Plan they developed with their coach, the YMCA’s CRS program, and
trainings, familiarity with the Quality Rating and Improvement System, as well as several provider and child demographic questions.

YMCA Childcare Resource Service Quality Improvement Programs: Data Analysis and Conclusions 9



Predictors oProfessional Developme@baching Satisfaction
Results from regression analyses revealed several factors which are likely to predict a provider’s satisfaction with the
coaching. Significant predictors of providers’ satisfaction with their coach’s ability to address the Professional
Development Pathways®® included the following factors:

9 providers’ satisfaction with their coach addressing the FCCERS-R components

9 providers’ perceptions of their QIP

1 and total training hours.

For every one-hour increase in training, satisfaction with Pathways increased by .02 units on a 5-point scale. Although
this effect is small, it does demonstrate that increased training is associated with more positive perceptions of the
Professional Development Pathways. The positive effects of QIP and FCCERS-R on satisfaction with the Professional
Development Pathways demonstrates that providers’ satisfaction with their coach addressing FCCERS-R and perceiving
the QIP as useful are associated with more positive perceptions of how the coach addresses the Professional
Development Pathways.

Figured. Predicting Positive Perceptions of Professional Development Pathways

Amount of
Training

Satisfaction
with FCCERS-R
Coaching

Perceptions

of QIP

Effectiveness of Quality Environment Coaching

Coaches were also responsible for working with providers to help them improve the environment of their Family Child
Care. Providers reported extremely favorable attitudes toward their coach in addressing their scores on the seven
FCCERS-R subscales. At six months, all providers were satisfied with their

coach addressing the Listening and Talking dimension, and most (98%) Most providers are satisfied
were satisfied with the Interaction, Activities, Personal Care Routines, and with their coach addressing all
Space and Furnishings. The lowest satisfaction ratings, although still high, aspects of the FCCERS-R

8 All regression analysis interpretations control for all other variables included in each model. The complete model statistics are included in
Appendix B. Because there was a small sample size (i.e. number of providers less than 50) in many of the analyses, practical and statistical
significant findings are reported. Practical significance does not rely on sample size as does statistical significance and is therefore a useful statistic
to describe the magnitude of an effect even with small sample sizes.

9 Results of a multiple regression analysis. Full model results in Model 1.1, Appendix B.
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were in the Parents and Provider (92%) and Program Structure (94%) subscales. Upon completion of the program, most
providers (94% to 98%) were satisfied with all seven dimensions (Figure 5). Recommendations for coaches to improve
on using FCCERS-R results in providers’ QIP were generally all positive comments suggesting that the coaches continue
what they are doing. One provider recommended consistency in the coach assigned to the provider; this provider had
three different coaches throughout the course of the program.

Figure 5. Satisfaction with FCCERS-R Coaching at Program Completion

Space and Furnishings: Setting up and using your indoor space to
support child development and safety

Personal Care Routines: Establishing daily routines for napping,
eating and toileting that support individual's needs, health and
safety

Listening and Talking: Talking to children and encouraging children's
language development through books and age appropriate
conversation

Activities: Including fine motor, art, music, dance, blocks, dramatic
play, math, science, sand; encouraging diversity/inclusion

Interaction: Supervising, interacting with and disciplining children in
a developmentally supportive way, supporting positive interactions
between children

Program Structure: Guiding children through the day smoothly with
time for free play and group activities that are appropriate for all
children in your care

Parents and Provider: Facilitating open communication with
parents, maintaining balance between child care and own family's
needs, taking advantage of professional growth opportunities

0% 20% 40% 60% 80% 100%

B %NA B % Dissatisfied or Very Dissatisfied B % Neutral B % Satisfied or Very Satisfied

Predictors of Satisfaction with Quality Environment Coaching

Providers’ positive perceptions of training and knowledge in child care areas were significant predictors of satisfaction
with the coach’s ability to address the FCCERS-R tool.? Specifically, as positive perceptions of training and knowledge
increased, satisfaction with FCCERS-R tool coaching also increased (see Figure 6). This finding demonstrates that positive
perceptions in specific components (e.g. training) of the YMCA CRS program can positively impact perceptions of other
areas in the program (e.g. satisfaction with FCCERS-R coaching). Further, this demonstrates that as knowledge in the
child care areas (e.g. environment, interactions, family engagement) increases, a positive effect is observed in
satisfaction with FCCERS-R coaching.

10 Results of a multiple regression analysis. Full model results in Model 1.2, Appendix B.
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Figure6. Predicting Bsitive Perceptions of Professional Development Pathways

v\.40

Knowledge in
child care
areas

Perceptions
of Training

Effectiveness afoaching for Facilitating Interactions Confidence in providing
Coaches helped providers improve their confidence in facilitating appropriate environments
interactions between children and caregivers, which was measured using o .

the CLASS scale. Most providers (94%) reported being very or extremely and faC|I|tat|ng Interactions
confident in implementing the CLASS scale components, including providing increased with knowledge of:
and facilitating age and developmentally appropriate environments and 1 Environment

interactions for the children in their care (Figure 7). Providers reported this

high confidence at the six-month assessment as well as upon completion of T Interactions
the program. Recommendations for coaches to improve using CLASS results 1 Family engagement
in providers’ QIPs included having the coach discuss new ideas and guidance 1 Referrals
that will help the providers become more effective in their child care .
M Activities

business.

Figure 7: Confidence in Facilitating Interactions at Program Completion

Facilitating age and developmentally appropriate interactions
between the children in your care

the children in your care

0% 20% 40% 60% 80% 100%

% NA H % Not at all Confident B % Moderately Confident or Somewhat Confident B % Very Confident of Extremely Confident
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Predictors of Satisfaction with CLASS Coaching

Providers’ knowledge of child care areas was a significant, positive predictor of providers’ confidence in implementing
CLASS scale components.!! Specifically, for every one-unit increase in knowledge, confidence increased, on average, by
.62 units on a 5-point scale. This means that moving a provider from “somewhat knowledgeable” to “very
knowledgeable” can increase confidence from “moderately confident” to “very confident.”

Effectiveness of Ages and Stages Coaching

Coaches worked with providers to improve the social-emotional, friendship and executive function skills with the child
served by providing training on the Ages and Stages Questionnaire-3 (ASQ) and the Ages and Stages Questionnaire:
Social Emotional-2 (ASQ: SE-2). All providers were satisfied or very satisfied with their training and coaching with the
ASQ tools at the six-month assessment. Satisfaction dropped slightly upon completion of the program, with 96 percent
of providers reporting satisfaction with both training and coaching on how to help children below the ASQ cutoff (Figure
8). Recommendations for coaches to improve using the ASQ results in the providers’ QIP included extending the current
ASQ training sessions or adding more trainings. Another suggestion is to provide coaching over-the-phone, as site visits
can be distracting when children are present.

. : : _ . _ Predictors of Satisfaction
Figure 8. Satisfaction with ASQ Training and Coaching at with ASQCoading

Program Completion Total training hours and
satisfaction with FCCERS-R

Coaching on how to help children below the cutoff A4 EGTGEE coaching significantly

predicted satisfaction with
Training on Asa ool G SQcoeching
Specifically, for every hour
0% 20% 40% 60% 80%  100% increase in training,
satisfaction with ASQ
coaching increased by .03
units. Although this is not
a large effect, it does demonstrate that increased training can have
positive effects on providers’ perceptions. Further, the positive effect of
satisfaction with coaching and FCCERS-R satisfaction with coaching on ASQ satisfaction reiterates that
training on the ASQ tool. positive perceptions in one area of the YMCA CRS program (e.g. FCCERS-
R coaching) can have positive effects on other areas of the program (e.g.

%NA W% Dissatisfied or Very Dissatisfied ~ ® % Neutral W % Satisfied or Very Satisfied

Training hours positively predict

ASQ satisfaction with coaching).

11 Results of a multiple regression analysis. Full model results in Model 1.3, Appendix B.
12 Results of a multiple regression analysis. Full model results in Model 1.4, Appendix B.
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Improvements in Provider Knowledge

At the six-month survey assessment, most providers (96%) reported
that they were very or extremely knowledgeable in the areas of
environment, family engagement, and activities (Figure 9). Providers ~ VErYy Or extremely knowledgeable in
were slightly less likely (89%) to report that they were very or all child care areas.

extremely knowledgeable in the areas of interactions and referrals.

Upon completion of the program, the providers’ self-reported current knowledge in these five areas decreased, in some
cases very slightly (decreases range from 1% to 10%). While it is unlikely that this decrease represents an actual
decrease in knowledge over time, it is possible that providers’ understanding of these child care areas improved over
time, in turn, resulting in more accurate and realistic ratings of their knowledge in these areas.

Most providers report that they are

Figure 9. Self-Reported Knowledge of Child Care Topics
Environment: How to set up an environment that supports _ 96%
children's learning and development. 86%
Interactions: How to facilitate age and developmentally appropriate _ 89%
interactions, including behavior management. 88%
Family Engagement: How to involve families in your child care _ 96%
program and help strengthen them. 86%
Referrals: How to provide referrals to children who are below cutoff _ 89%
on the ASQ. 88%
Activities: How to provide activities that support children's _ 96%
development. 92%

0% 20% 40% 60% 80% 100%

B Six-Month Assessment B Completion of Program

Providers reported the additional supports needed if they did not rate themselves as “very knowledgeable” or higher.
The few comments that were provided included the following:

9 More resources to help with educating parents on parenting skills

9 Additional coaching on creating more appropriate interactions with children

 How best to set up an environment for children under 2 years old while also caring for older children

1 How to refer children when they are not in a cutoff area on the ASQ

Improvements in Perceptions Bfovider Effectiveness

Providers also rated their own effectiveness at implementing the five child care areas. At the six-month assessment,
nearly all providers reported that they were very or extremely effective at implementing all five child care areas (Figure
10). Self-reported effectiveness decreased upon completion of the program in all five areas, with the largest decreases
observed in the areas of referrals (14% decrease) and interactions (12% decrease). Similar to providers’ self-reported
knowledge, it is unlikely that providers’ effectiveness in implementation actually decreased over time; rather, as the
providers improved their understanding in these areas, their ratings likely became more accurate and realistic.
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Providers were asked what additional supports they need if they do ] , ] )
not rate themselves as “very effective” or higher. Providers requested Providers’ confidence predicts
additional resources, classes, and programs, and to receive more their perceived effectiveness at

resources on how to educate parents. implementation

Figure 10. Self-Reported Effectiveness in Implementation

Environment: Setting up an environment that supports children's 93%
learning and development. 88%

Interactions: Facilitating age and developmentally appropriate
interactions, including behavior management. 88%

00%

Family Engagement: Involving families in your child care program
and helping them strengthen. 86%

96%

Referrals: Providing referrals to children who are below cutoff on
the ASQ. 86%

00%

00%

Activities: Providing activities that support children's development. 90%
(]

0% 20% 40% 60% 80% 100%

B Six-Month Assessment M Completion of Program

Predictors of Improvement of Perceived Provider Effectiveness

Providers’ confidence with CLASS (providing age and developmentally appropriate interactions for the children in your
care) positively predicted providers’ ratings of their effectiveness.®® Specifically, every one-unit increase in confidence
(e.g. going from “moderately confident” to “very confident”) resulted in a .8, or nearly one-unit, increase in perception
of effectiveness (e.g. “moderately effective” to “very effective”).

13 Results of a multiple regression analysis. Full model results in Model 1.5, Appendix B.
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Effectiveness of th@ualitylmprovementPlan (QIP)

Providers reported their perceptions of the usefulness of the QIP at the completion of the program. Most providers
perceived the QIP to be good for their business, that it improved the quality of care they provide, and that they are
happy they have a QIP. Providers disagreed that the QIP brought them trouble, would be difficult to achieve, or has hurt
their business (Figure 11).

Figure 11. Mean Score Perceptions of Quality Improvement Plan

| use my Quality Improvement Plan because | believe it will be good
for my business

I'am happy | have a quality improvement plan [ 4.7

Having a Quality Improvement Plan has helped me market my
business

N

Developing a Quality Improvement Plan has improved the quality of
care | provide to children

| worry that it will be difficult to achieve my Quality Improvement
Plan

Developing a Quality Improvement Plan was more trouble than it is
worth

Having a Quality Improvement Plan has hurt my business | I 1.6

1 2 3 4 5
Strongly Disagree Neutral Agree Strongly
Disagree Agree

Perceptions of Training Relevancy

Most providers self-reported that they attended three or more trainings throughout the duration of the program (Figure
12). Further, nearly all providers agreed that they applied what they learned from the trainings to their child care
business. Although slightly lower agreement (84%) than application, most providers believed that the trainings
overlapped with their child care business needs (Figure 13).

Figure 12. Trainings Figure 13. Training Relevancy
Attended

4% I have applied what | learned in

the training(s) | attended to my _

Family Child Care business.

The training(s) | attended had a

lot of overlap with my needs as a 10"/'_

Family Child Care business.

0% 20% 40% 60% 80% 100%

1 =2 m3ormore = I|don't remember % Disagree M % Neutral B % Agree
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Percept ons of t he YMCé& CRS's QRIS Program
Most providers reported overall satisfaction with the program (90%)
and they are likely to recommend the program to others (94%).
Providers’ ratings of the ease to enroll in the program were less recommend the QRIS Program to
favorable, as only 80 percent reported that it was somewhat or very others

easy to enroll in the program.

94% of providers would

Familiarity with the Quality Rating and Improvement System
Most of the providers (86%) were familiar to very familiar with the QRIS

Figure 14. Familiarity program. Interestingly, 14 percent of providers were not at all familiar or
with QRIS only somewhat familiar with QRIS upon completion of the program (Figure
14). This could be due to the fact that the United Way program received a
rating at entry and at the conclusion of the grant. The Infant Toddler QRIS
) program did not receive formal QRIS ratings.

Recommendations for Program Improvements

Providers responded to several open-ended questions to provide
suggestions about how coaches and the program can improve to more
effectively meet their needs. All open-ended responses are reported in
Appendix A.

Not at all familiar = Somewhat Familiar
= Familiar = Very Familiar
The most common ways providers believe YMCA CRS can help their Family

Child Care business were to help providers in promoting/marketing their business and to continue offering the program
or similar programs (Table 3).

Table3. Is there anything YMECRS can do to help you in your Family Child Care Business?

L = O = N R, W)
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. . . . ith ) R R
Proylders reported other comments regarding their expenen;e Wlt. 4t S NE 2 )/ Fffas L
their coach or QIP. The most frequent comments were regarding high

satisfaction with the professionalism, patience, and qualifications of your program. It helped me and nr

their coach, as well as high satisfaction with the program (Table 4). program a lot. | am very thankful
_ _ 0S0OFdzaS L A YLINI
Table4. Is there anything you would like to add about your _Provider

experience with your coach or your QIP?
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Improvements in the Environment of Family Child Care Programs

A goal of the YMCA CRS is to improve the environment of the Family Child Care programs for children in infancy through
school-aged. Changes in the environment throughout the program were assessed with the FCCERS-R.'* The FCCERS-R
tool conceptualizes the environment to include the organization of the physical space, schedule, interactions, activities,
and provisions for parents and providers.? It is a 38-item scale that consists of seven subscales:
9 Space and Furnishingsdoor space used for child care; furniture for routine care, play and learning; provision
for relaxation and comfort; arrangement of indoor space for child care; display for children; space for privacy.
9 Personal Care Routinegteeting/departing; nap/rest; meals/snacks; diapering/toileting; health practices; safety
practices.
9 Listening and Talkindielping children understand language; helping children use language; using books.
9 Activities: fine motor; art; music and movement; blocks; dramatic play; math/number; nature/science; sand and
water play; promoting acceptance of diversity; use of TV, video, and/or computer; active physical play.
9 Interaction: supervision of play and learning; provider-child interaction; discipline; interactions among children.
Program structureschedule; free play; group time; provisions for children with disabilities.
9 Parents and providerprovisions for parents; balancing personal and caregiving responsibilities; opportunities
for professional growth; provisions for professional needs.

=

The FCCERS-R tool was administered to providers upon enrollment into the program and again within one month of
program completion. The reliability for this scale in this study was acceptable (Cronbach’s alpha = .88).

Changein FCCER®Over Time

Paired samples t-tests'® were conducted to examine the differences in FCCERS-R scores from Time 1 (enrollment) to
Time 2 (program completion). Overall, there were significant improvements from Time 1 to Time 2 in all FCCERS-R
subscales except the interaction subscale. The most significant change was seen in the Activities subscale where the
average score increased by approximately 14 points, a 50 percent increase from Time 1. There was also significant
improvement in the total FCCERS-R score from Time 1 (M=122.6, SD=29.7) to Time 2 (M=153.3, SD=29.5). The mean
scores and effect sizes for each subscale at enrollment and program completion are displayed in Figure 15 and Table 5.

14 Family Child Care Environment Rating Scale, Revised Edition (FCCERS-R), Thelma Harms, Debby Cryer, and Richard M. Clifford (2007)
15 Information obtained from www. ers.fpg.unc.edu/b-development-fccers-r
16 The paired t-test statistics can be found in Model 2.1 in Appendix B.
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Figure 15. FCCERS-R Average Scores at Enrollment and Program

Completion
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Table5. Means and Effect Sizes of FCCRRRubscales &nrollment and Program Completion

21.15 25.46 .70
15.93 18.26 .57
11.13 13.56 .65
27.46 41.26 1.27
20.24 20.52 .06

9.35 13.57 72
17.43 20.65 .55
122.61 153.28 1.04

Determinants ofmprovement irEnvironment

To assess which provider, child, and quality improvement program characteristics influence the improvement in FCCERS-
R observed from program enrollment to program completion, multiple regression and correlation analyses were
conducted on the FCCERS-R overall score and subscale scores. Coaching hours was the only predictor of improvements
in the FCCERS-R overall score. All other significant predictors are of changes in specific FCCERS-R subscales. The results
of the analyses are summarized below.

Providetharacteristics
Providers’ age was a significant, negative predictor of FCCERS-R Parent and Provider subscale change (b =-1.9, p < .05).1
Specifically, as age increases, change in the FCCERS-R Parent and Provider subscale from Time 1 to Time 2 decreases.

17 Cohen's d is a measure of effect size between Time 1 and Time 2. It provides an indication of how big or small a significant difference is. Typically,
less than .2 is considered a small effect, .5 is a medium effect, and .8 is a large effect.
18 Results of a multiple regression analysis. Full model results in Model 2.2, Appendix B.
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Having an early childhood degree was a significant, positive predictor of FCCERS-R Program Structure subscale change (b
=4.3, p <.05).” Specifically, those with an early childhood degree had, on average, a change score that was 4.3 points
higher than those without an early childhood education degree.

The number of children a provider cares for (other than their own children) was a significant, positive predictor of
FCCERS-R Interaction change from Time 1 to Time 2 (b = 0.5, p < .05).2° For each additional child reported, the
Interaction change score increased, on average, by .5 points. Further, the age group of the children that providers care
for was a significant predictor of FCCERS-R Parents and Provider subscale change. Providers who reported caring for
infants had a change score that was 2.6 points higher than those who did not report caring for infants (b = 2.6, p <.05),
and providers who care for school-aged children had, on average, a change score that was 2.8 points lower than those
who do not care for school-aged children (b =-2.8, p <.05).%

To determine if any program characteristics predicted improvement in FCCERS-R from program enrollment to program
completion, multiple regression analyses were conducted. The program characteristics that were considered in the
analyses include:

I total number of training hours a provider received in 2015-2016 and 2016-2017

I combined total number of coaching hours the provider received from 2015-2016 and 2016-2017

I number of days in the program

9 program (i.e. Infant/Toddler or United Way)

9 providers’ perceptions of the usefulness of the Quality Improvement Plan and training sessions

I providers’ satisfaction with their coach’s ability to address the Professional Development Pathways and FCCERS-
R tool

il E:g;lr(ien:s self-reported knowledge upon completion of the Increased coaching hours improved

Overall, total coaching hours was a practically significant predictor of FCCERS-R scores over time

overall FCCERS-R change from Time 1 to Time 2. Specifically, for each

additional hour increase in coaching hours, FCCERS-R improved, on average, by 2.6 points.?? Total coaching hours was
also a practically significant predictor of FCCERS-R Activities improvement. Specifically, for each additional coaching
hour, FCCERS-R Activities improved, on average, by 1.1 points.% A qualitative review of the coaching logs revealed that
many coaching sessions (i.e. 24% of sessions in 2015 and 33% of sessions in 2016) focused on FCCERS-R specific content.
The statistical and qualitative findings demonstrate the utility of additional coaching time, specifically coaching focused
on the environmental constructs measured by the FCCERS-R, on improving quality of early childhood education.

19 Results of a multiple regression analysis. Full model results in Model 2.3, Appendix B.
20 Results of a multiple regression analysis. Full model results in Model 2.4, Appendix B.
21 Results of a multiple regression analysis. Full model results in Model 2.5, Appendix B.
22 Results of a multiple regression analysis. Full model results in Model 2.6, Appendix B.
23 Results of a multiple regression analysis. Full model results in Model 2.7, Appendix B.

YMCA Childcare Resource Service Quality Improvement Programs: Data Analysis and Conclusions 21



Improvements in Provider-Child Interactions

Another goal of the YMCA CRS is to improve provider-child interactions in the child care environments, which are
assessed using the CLASS tool. This tool assesses the content of the environment, curriculum, and materials utilized
around three broad domains: emotional support, classroom organization, and instructional support. The broader
domains have specific components that are assessed (see Table 6).2% Overall, there are three dimensions assessed with
ten subdimensions. The reliability in this study was acceptable (Cronbach’s alpha = .96).

Table6. CLASS Domains and Subdimensions

Positive climate Behavior management Concept development
Negative climate Productivity Quality of feedback
Teacher sensitivity Instructional learning formats Language modeling
Regard for Student perspectives Literacy focus

Change@n CLASGver Time
Paired samples t-tests®® were conducted to examine the differences in CLASS Pre-K scores?® from Time 1 (enrollment) to
Time 2 (program completion). Overall, there were significant decrease$rom Time 1 to Time 2 in the overall Class Pre-K
scale and the Teacher Sensitivity, Behavior Management, Productivity, and Quality of Feedback dimensions. The
strongest effect was observed in the decrease in the Teacher Sensitivity dimension (d = -.69), where the mean decreased
by .64 units from program enrollment to program completion.
Overall CLASS Pre-K scores
decreasediuring the program

Despite the strong decreasing effect observed in Teacher Sensitivity

scores throughout the program, the means at both Time 1 and Time 2 can be characterized as “Middle” to “High”
teacher sensitivity; many of the providers displayed high teacher sensitivity, even though the dimension scores
decreased, on average. This pattern was found for many CLASS dimensions (e.g., Positive Climate, Regard for Student
Perspectives, Behavior Management, Instructional Learning Formats, and Productivity). Dimensions with “Middle” to
“High” scores fall under two of the three CLASS domains, emotional support and classroom organization. Scores for
Concept Development, Quality of Feedback, and Language Modeling (all in the CLASS domain of instructional support)
were in the “Low” to “Middle” range at both program enrollment and program completion, meaning that the providers
often do not demonstrate these attributes and reported no significant gains throughout the program. The mean scores
and effect sizes for each dimension at enrollment and program completion are displayed in Figure 16 and Table 7.

24 Information was gathered from the CLASS Implementation Guide
25 The t-test statistics for the CLASS Pre-K can be found in Model 3.1 in Appendix B.
26 Statistical tests were not conducted on the CLASS Toddler ratings because there was an insufficient sample size of three providers.
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Figure 16. CLASS (Pre-K) Average Scores at Enrollment and Program

Completion
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Table7. Means and Effect Sizes of CLASSKIDémensionsat Time 1 and Time 2

PositveCimate & 5.0 039
NegatveCimate 106 106 000
Teacher Sensitviy 5 5.21 069
‘BehavorManagement &1 5.0 034
nstuctonal Leaming 456 233 022
Qualiyof Feedback 232 196 08
Canguage Modelng 285 289
Ownllcsserek 48l 452 0.49

An analysis of coaching log notes revealed that coaching sessions were less likely to be focused on improving teacher-
child interactions as measured by the CLASS, as compared to quality measured by the FCCERS-R scale. Specifically, in
2015, coaching sessions were nearly four times more likely to focus on FCCERS-R (76 sessions) compared to CLASS (20
sessions) content. In 2016, FCCERS-R scale content was discussed nearly two and a half times more often than CLASS

27 Cohen's d is a measure of effect size between Time 1 and Time 2. It provides an indication of how big or small a significant difference is. Typically,
less than .2 is considered a small effect, .5 is a medium effect, and .8 is a large effect. Negative effect sizes indicate a decrease in scores from Time
1to Time 2.
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content (182 FCCERS-R-focused sessions compared to 76 CLASS-focused sessions). There were seven providers in year
one who had coaching sessions devoted solely to the CLASS Pre-K dimensions, however, these CLASS-focused sessions
typically comprised eighteen percent (18%) of a provider’s total coaching sessions in a year. Among those seven
providers, CLASS Pre-K change scores were negative from year one to year two, on average, demonstrating the same
declines observed among all providers. Because CLASS Pre-K was rarely the focus of coaching sessions as compared to
the FCCERS-R, it logically follows that significant improvements were seen in FCCERS-R over time but not in the CLASS
scores.

Determinantsof Change in CLASS

To assess which provider, child, and quality improvement program characteristics influence the CLASS changes observed
from program enrollment to program completion, multiple regression analyses were conducted on the CLASS overall
scores and dimension scores. No characteristics were found to predict the overall CLASS Pre-K scores, but specific
characteristics predicted changes in select CLASS dimensions. The results of the analyses are summarized below.

Provider characteristics include the providers’ demographics, such as education, length of time they have been licensed,
and age. There were no significant provider characteristics that predicted changes in CLASS Pre-K scores over time.

Providers who care for toddlers had more desirable changes (i.e. negative change) in Negative Climate (b =-0.16, p <
.05) from Time 1 to Time 2 as compared to providers who do not care for toddlers.?® Providers who care for school-aged
children had less desirable changes in Quality of Feedback from Time 1 to Time 2 (b =-0.77, p <.05), resulting in 0.77
points less change from Time 1 to Time 2 as compared to those who do not care for school-aged children.? Lastly, the
number of children cared for was a significant predictor of Quality of Feedback change from Time 1 to Time 2 (b =.09, p
<.05), such that for each additional child, the Quality of Feedback increased by .09 points from Time 1 to Time 2.%°

Program characteristics include providers’ perceptions of their knowledge in childcare concepts, training, the quality
improvement plan, and professional development, as well as the total number of training and coaching hours received.
Providers’ perceptions of their effectiveness at implementing positive environments, interactions, family engagement,
activities, and referrals within six months of beginning the program was a significant, positive predictor of changes in
Behavior Management (b = 1.9, p < .05) from Time 1 to Time 2.3!
Improving providers’ early Specifically, for a one-unit increase in perceptions of effectiveness
perceptions of their own (e.g. going from “Moderately Effective” to “Very Effective”), Behavior
. . . Management scores changed positively by two points from Time 1 to
effectiveness is a strong, positive T . o . L
ime 2. Interestingly, in this same analysis, providers’ knowledge at
determinant of CLASS changes over  six months into the program was a significant, negative predictor of
time change in Behavior Management scores (b =-1.4, p <.05). These
findings suggest that improving providers’ perceptions of their own

28 Results of a multiple regression analysis. Full model results in Model 3.2, Appendix B.
23 Results of a multiple regression analysis. Full model results in Model 3.3, Appendix B.
30 Results of a multiple regression analysis. Full model results in Model 3.3, Appendix B.
31 Results of a multiple regression analysis. Full model results in Model 3.4, Appendix B.
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effectiveness early in the program may be a stronger, positive determinant of Behavior Management changes over time
as compared to providers’ perceptions of their own knowledge in these same areas. Total training and coaching hours
were not significant predictors of improvements in CLASS score change.

Improvements in the Quality of Early Child Care

The YMCA CRS program was designed to help providers create a high quality early care and education environment in
their child care setting which will support kindergarten readiness. The Quality Rating and Improvement Rating System
(QRIS) is a tool that assesses and communicates the quality of early child care in educational settings. The desired
outcome of the use of the QRIS, according to California’s Race to the Top Early Learning Challenge Regional Leadership
Consortia, is to ensure early child care settings support kindergarten readiness.3? Participating providers received a tier
rating based on five quality element ratings: child observation, developmental and health screenings, Family Child Care
home minimum qualifications, effective teacher-child interactions as measured by the CLASS tool, and program
environment rating scales as measured by the FCCERS-R tool. The ratings were conducted by the San Diego County
Office of Education. Thirty-seven providers, those participating in the United Way 18-24 month program, received the
QRIS ratings in year one and year two. In year one, most providers (81%) were in Tier 1 and 17 percent were in Tier 2. In
year two, most providers improved to Tier 2 (95%) and some (5%) improved to Tier 3.

The reliability of this scale was very low in this sample (Cronbach’s alpha = .44). This is likely due to the lack of variability
in the elements between providers. For example, all providers had the same scores for element two. Obtaining an
accurate estimate of the reliability is dependent on sufficient variability in the scale. Therefore, this sample produced
limitations to an accurate assessment of the QRIS reliability and should be reexamined in future research.

Changes in QRT®rOver Time

Thirty-seven providers received QRIS ratings towards the beginning of the program and again upon completion. Paired
samples t-tests were conducted to examine changes in the mean scores from Time 1 to Time 2 in all five elements, as
well as the total QRIS score. Overall, there were mean score increases over time in all elements except Element 2,
Developmental and Health Screenings.® The largest effect was reported in Element 4, Effective Teacher-Child
Interactions, but that is due to changes in tool implementation that required using the CLASS tool in year two when it
was not a requirement in year one.3 The mean scores and effect sizes for each subscale at enrollment and program
completion are displayed in Figure 17 and Table 8.

32 Information obtained from California Race to the Top- Early Learning Challenge QRIS Consortia Implementation Guide

33 All QRIS ratings for Element 2 — Developmental and Health Screenings were 1.0, which corresponds to a rating of “Meets Title 22 Regulations.”
Therefore, all providers met the relevant regulations in both years the QRIS was administered.

34 All providers had an Element 4 — Effective Teacher-Child Interactions score of 1.0 in year one and that score increased in year two when using the
CLASS tool became a requirement. This change does not reflect improvements in the CLASS tool, but rather the initial implementation of the tool.
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Table8. Means and Effect Sizes @RISScores at Time 1 and Time 2

1.0 1.6 1.07
1.0 1.0 0.00
1.2 14 0.20
1.0 3.1 5.00
1.0 2.7 1.96
52 9.76 3.04

Figure 17. QRIS Average Scores at Enrollment and Program Completion
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Determinants of Change QRIS ier

Regression analysis were conducted to determine if there were any significant provider, child, or program characteristics
which were likely to predict improvements in QRIS scores. Results revealed that the total training hours a provider
received over the course of the program was a significant, negative predictor of QRIS change (b = -0.12, p <.05).3® For
each additional hour increase in training, improvement in QRIS decreased, on average, by .12 points. Total coaching
hours did not predict improvement in QRIS scores. No provider or child characteristics were considered to be significant
predictors.

35 Cohen's d is a measure of effect size between Time 1 and Time 2. It provides an indication of how big or small a significant difference is. Typically,
less than .2 is considered a small effect, .5 is a medium effect, and .8 is a large effect. Negative effect sizes indicate a decrease in scores from Time
1to Time 2.

36 Results of a multiple regression analysis. Full model results in Model 4.2, Appendix B.
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Summary and Key Learnings

There were several trends in the results, even with several different tools utilized to assess the quality of early education
in Family Child Care settings.

Provider Satisfaction with Programs

Providers are overwhelmingly satisfied with the support they receive from YMCA CRS. Nearly all providers reported
satisfaction with their coach in addressing their professional development and use of the measurement tools (i.e.
FCCERS and ASQ). Further, nearly all providers reported satisfaction with training and the development of their Quality
Improvement Plan. The qualitative comments confirmed providers’ high satisfaction with the program, as most
providers had very positive comments about the improvement they have seen in their child care business because of the
program and coaches. Providers also had high ratings of their self-perceived knowledge, effectiveness, and confidence in
developing age and developmentally appropriate child care settings.

Improvements in Quality of Early Education in Family Child Care Settings

Over the course of the programs, significant improvements were seen in the providers’ child care environments (i.e.
FCCERS-R and QRIS scores). Total coaching hours was a positive determinant of improvements seen in the quality of
early care and education, such that increased coaching was associated with more improvements in the FCCERS-R scores
over time. Providers’ perceptions of their own effectiveness at six months into the program was a positive determinant
of quality of early education as measured by the CLASS tool.

There were also child and provider characteristics that predicted improvement in the quality of early education, such as
the age of the children providers care for, the age of the provider, and the total number of children cared for. The
number of children cared for positively predicted both FCCERS and CLASS change scores.

There were declines seen in quality as measured by the CLASS tool. Despite this decline, the ratings in several of the
CLASS dimensions remained favorable, except for the Language Modeling, Quality of Feedback, and Concept
Development dimensions. The ratings for these three dimensions were low and in need of improvement. Additionally,
training was a positive determinant of satisfaction with the program, but a negative determinant of quality as measured
by the QRIS. Lastly, the length a provider was in the program and total coaching hours received were not significant
predictors of any quality measures.

Recommendations and Conclusions

Over the course of two years, Family Child Care providers experienced many positive outcomes related to their child
care, such as improved environmental and interaction ratings and high satisfaction with the YMCA CRS program. Based
on the results of this study, there are opportunities for YMCA CRS to improve their quality improvement programs.

1. Reassess coaching and training content, quantity, and alignment to impact improvements in quality
measures Coaching dosage was important in improving quality of early learning environments as measured by
the FCCERS-R tool; however, it was not associated with improvements in other quality measures in this program.
This may be related to the topics for the coaching sessions, which were much more often focused on early
learning environments than on provider-child interactions in these programs. Further, training dosage was not
associated with improvements in any of the quality measures. Therefore, it is recommended that the coaching
and training content be reevaluated and possibly adjusted. Specifically, coaching and training content could be
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balanced to encourage quality in both the early learning environment and provider-child interactions.
Alternatively, focusing coaching content to align improvements in the early learning environment with
improvements in provider-child interactions may increase outcomes in multiple Family Child Care provider
quality measures. To improve the impact of training on the quality of early education, it is recommended that
coaches help providers transfer the knowledge or skills gained from training into their daily practices.

2. Incorporate support for educating parents on effective parenting strategiBsoviders often reported through
the 6 month and program completion surveys that they would like more support with educating parents on
effective parenting strategies. As such, this can also be integrated into the trainings and coaching content.

3. Adjust training and coaching content to increase low scores in various scakésstudy highlighted child care
areas in which providers consistently scored lower: concept development, quality of feedback, and language
modeling. Therefore, it is recommended that training and coaching content be adjusted to focus on these areas
in order to improve the quality of early education in child care settings.

Overall, the YMCA CRS quality improvement programs have provided many positive experiences and outcomes for the
providers, as well as the families they serve. To continue to improve the quality of early education, YMCA CRS can use
the recommendations and results of this study to focus on improving the content of the resources it offers to child care
providers.
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Appendix A: Provider Feedback and Quality Improvement Questionnaires Open-

Ended Responses

If you are not satisfied with any aspects of your coach's @pilo address your Pathways, how can your coach improve
using the Pathways in your QIP?

9 Sheis a motivator and supported me with ideas and effective information.

9 Don't make the provider feel that she is rushed. Don't rush through the visit.

9 In my opinion, we need to continue reinforcing all areas. This program is fantastic and a great opportunity for us,
the providers, because everything is done for the best of our children. These children are the future of our
country and this will help them become great children. Thank you for helping our children and bringing us all the
help that we need in order to succeed in our goal of providing quality child care.

Darielle did very well.

Learning more about achieving the DRDPtech© training

Coach was excellent, no improvement needed

If there is something you can do to have better communication with the parents.

To me everything was good. All of my doubts were cleared by my coach. And | know my coach will orient me and
help me with any of my doubts as she has a lot of knowledge.

9 1am very satisfied with my Quality Improvement Plan. | would like the coach to continue coaching me and stay

consistent as it is right now.

 Emailing me every six months to check how the progress is in my business or asking a question. Even letting me

know if there is another program that can help my business.

I Keep the program.

If you were not satisfied with your coach in addressing your scores on the FEREHER® can your coach improve in
using your FCCERS results in your QIP?

| am improving and updating my child care with new furniture and making more space.

| believe she is a great mentor in FCCERS. She encouraged me to improve in the quality of the program.

I'm not sure if there is enough time. Much of this is probably taught in a class.

Thank you for your patience.

Darielle was always very patient and calm; when | had questions she would break the question out for me to
understand.

| was very satisfied with all of the changes | made as they made the children safe and | learned a lot.

| would say the same, just continue to be consistent with the mentoring and coaching.

| had two coaches. They supported and helped me a lot.

Very satisfied. All my questions are answered.

Keeping in touch, then email or call.

| am very satisfied.

| was very satisfied.

As a military provider, | have had my environment FCCERS. It was nice to really see what | was doing wrong and
how to raise my score.

Continue to receive coaching if need be. Try to have one steady coach and not 3 different ones.

| was very satisfied with everything and all of the activities and strategies that | was recommended.

If you were not confident in the providing developmentally appropriate environments and interactions in your care,
how can your coach improve in using your CLASS resuitsur QIP?

9 Very satisfied with my coach.

T  We are all now very happy.
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My home is not large so my space is limited to have an excellent score.

My coach can improve by further assisting me with new ideas and helping me learn how to implement them in
my daycare/business.

For me it was very difficult to have a conversation with the children like | would wish. My limitation is the English
language.

Very secure with my workshops about CLASS and that will help me with my program and to have a better
program.

Give me more advice and guidance to become a better provider.

| am very confident.

| follow the coach’s suggestions.

Give me ideas as the come.

For babies - when the older children are doing activities at the table, | will put the babies on the floor so they can
crawl freely.

If you are not satisfied with the training or coaching on the ASQ, how can your coach improve using your results on
the ASQ in your QIP?

)l
)l
)l
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ASQ tool is a great assessment to support the development of each child.

ASQ is rather simple.

All I ask is that you extend the trainings because we miss out on some valuable information and we leave with
several questions. Perhaps two sessions would be better.

Because we got a lot of information that we didn't know before.

My coach can help me better communicate with the child's parents.

The coaches gave us tips and helped us to do activities. | think they did a very good job.

Very satisfied with my coach. The ASQ was available.

Letting me know of any training that can help me learn more.

Satisfied.

If I can see what areas the children are needing, | can focus on that area.

Instead of visiting at the site, have more over-the-phone coaching. Site visits are important but are also
disruptive when the children are present. (We don't have an "office" to go into like a center.)

Follow through with referrals.

Is there anything YMCA CRS could do to help you in your Family Child Care Business?

=A =4 =4 =4 =4 = =4 =4 =4

= =

Perhaps do trainings about child development close to home.

Darielle did a great job.

Not at this time

| want help to promote myself to have a full program, because they need to know we have a quality program. |
need help to find assistants or providers that are not working anymore to help.

| am very satisfied with the program.

Art activity and curriculum with help provider

| want to attend college units in Spanish.

For now, | think they helped me a lot.

In reality, this program helped me in a lot of things and to be a better provider and have a better business. |
know whatever doubt | have they will help me and orient me to the right way.

The way the YMCA CRS could help me is by continuing to mentor and train me.

Yes, make other programs available. Give continuance to the program I'm currently participating in and allow
one to stay in.

| suggest to you guys to keep offering these kinds of programs.
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9 Yes, promote my service and this program to help parents, and to obtain a large license because | have the
space for more children.

9 Asoftoday, | am very satisfied. The personnel are very qualified and available to answer all of our questions.

9 I believe coaching dialogue should be more frequent. It is a very important piece to improve quality.

9 Parenting classes for free or material to give parents on how to raise children

T 1would like to be promoted or recommended to the families and have a very good score if | get it. Tell me what |
need to do better.

T Maybe guideline books for parents

9 Continuing training and continue the great support to all providers as it has been doing to this day.

9 With all the help, support and resources, it was a lot of help for us.

9 VYes, keep this program’s doors open and running. Thank you!

9 To plan a workshop to give them the information to utilize what they learned to promote themselves.

9 1'would like you guys to offer a medical insurance plan for providers and we can use the YMCA gyms for a
reduced price.

9 I'want to thank you for everything and all of the support. | feel so secure with all of the help that | received.

9 Assist with marketing strategies and/or how to market to be a Y provider.

9 Assist with marketing. Maybe with putting all the trainings that | have completed when parents are looking for

care.
9 YMCA helped me and my business a lot. | learned a lot from them. | am making new changes; and those will be
better for the children.
If you were not very knowldgeable in any of the child care areas, what additional support do you feel you need?
9 Darielle always provided me with the information or handouts.
9 Evening Trainings on each
9 1always take a lot of workshops and every single one helped me and they help me to learn and have a better
environment. They helped me be a better teacher and be prepared for children's needs.
9 How to help parents to become better on educating their children and raising them. How to deal with a parent
whose spouse is in jail or is homeless.
1 I need more advice for the parents. | want to be more involved in the children's education because the parents
like to receive more information about that.
1 How to realistically set up an environment that supports children's learning for children age 2 and under, while
also working with 3-year-olds and older.
9 1don't feel I've gained an exceptional amount of knowledge during this program. It has built on what | already
know/do.
9 Alittle bit more coaching on appropriate interactions and behavior management. Get all of my kids’ parents to
take parenting classes.
9 For the children to be referred even if they are not in the cut-off area
If you are not very effective in any of the child care areas, what additional support do you feel you need?
None. Glad to finish the program and keep with my work.
More workshops and more resources, classes, programs, etc.
Interactions with children. The provider needs to speak English.
| want more workshops or trainings because | want to learn more.
Parents don't demonstrate interest or attention to follow up with a referral
According to the question D, | don't have any experience. | don't have children with lower scores in ASQ but | did
learn all of the steps to do.
1 Very efficient.

= =4 =4 =4 =8 =4
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All the advice.

More information on resources for parents

More meetings about activities for the children

Just follow through with the parents

None at this moment. Everything | have learned in the program is very effective, knowledgeable.

| think it was very efficient and everything because we want a coach every two months that would help us

better.

If there is anything you would like to add about your experience with your coach or your QIP, please include it here.
9 I'am very grateful and satisfied with my coach and the program. It inspired me to think and reflect on new ideas.
My coach was always ready to answer all my questions and new ideas for myself and my childcare. Very

professional and has a lot of skills to interact with providers. Thank you. :)

We are very pleased with the program and your staff, she was always very attentive. Thank you.

A lot of changes in my areas and now we work happily with the children and they are extremely happy. Thank

you and | hope to continue learning for my kids.

9 Iloved working with Edna. Thank you for your support and if you have other programs please let me know. They

are important.

| would like a training on how to enter DRDP results. The YouTube video is good but not totally user friendly.

The only thing, she's a very good coach - always answering all of my doubts.

This program served me well. It has helped me a lot. | have learned to improve my mistakes.

Personally, | am very thankful for your program. It helped me and my program a lot. | am very thankful because |

improved. Thank you.

9 1would like to add that my teacher, Edna Marquez, during the time that she would come to my site, was always
very professional. Also, she would show interest in providing all the information to add and integrate more
quality. She is a person with a lot of educational knowledge. Thank you for providing programs like these.

1 Thank you to Ms. Edna who was my advisor during this time. She is dedicated and has a lot of passion in what

she does. Thank you for your support.

Thank you for including me in this pilot program.

| am very content with Kathy Isidoro's work. She helped me a lot since it is the first time | am in a program that

deals with child care. | can now teach my children without needing to scold them and while they play! Thank you

very much!

9 1was very dissatisfied with the first lady coach that came to observe. She didn’t explain the program. | was

talking to her most of the time. She stopped me and said: “Go on with your day like as if | wasn't here. | am

observing your interaction with children.”

No but keep supporting us.

Nothing else | want to improve but all | can say is thank you for Priscilla. She's a very good coach and helped me

a lot. | took all her suggestions to make my students happier and have a place to play. Thanks, [PROVIDER

NAME]

9 1am very thankful for this training and the coaching | have been provided. I'm hoping this continues as it is a
great learning tool for me as a provider and for my children | care for. It has prepared me to be more involved
and more engaged with the kids and their needs. Thank you again.

9 I enjoy these supportive sessions with all the teachers involved with my care. They are wonderful and have great

techniques to supply us with.

Thank you.

| would like for the program to help us in the department of Resources and References, putting us down as

qualified providers to provide a better service under the YMCA.
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It is a very good program. | learned a lot of things | have not done before like ASQ.

| would like for the program to be extended to continue to help me grow.

Everything was a very good experience for me.

Wonderful program, great person! Thank you!

Kathy, Catalina, Priscilla, and Edna gave me amazing guidance. Thank you for all the support that was provided.
Thank you for all your advice. Thanks to them, my children are now well supervised and open to try other areas.
Darielle was very good as a coach and did a wonderful job as my coach.

| feel very happy with my coach. She helped me with everything | need. She helped me to organize all of my
areas and gave me tips for all of the things | need.

Excellent program, thanks for the support.

The guidance we received was very beneficial. Implementing those guidelines helped facilitate my work, create
a secure environment, and helped me communicate with parents.

She cleared all of my doubts and helped me have a better program. To make stronger my knowledge and help
the children with their development.

| really appreciate Edna's support. She helped me to be a better child care provider.

| am very satisfied with the help and my coach. | put everything into practice, and the tips they told me.

| am very satisfied with Edna's help. She was always very helpful. She was always prepared with all of our needs.
The person that helped me during this time was very kind and available. She tried to help me with everything
and always looked for other things that could help my program.

Truly | really like this program and they helped me a lot.

Just give them the thanks because always she was available and she covered my necessities and she was very
flexible with the schedule.

| am very thankful for Edna for her support and help. She helped me with all of my doubts. She helped me with
her kindness. It was a principle. She was here when | needed her.

Miriam was extremely knowledgeable and was very eager to help me. She took her time to explain everything to
me. She also showed me how to implement ideas and concepts into my day-to-day routine with the children. It
was refreshing to have found a coach who takes their time and is always willing to help with my advancement in
my career.

A very good experience. Thank you. This type of program is always good. My coach resolved all my doubts.
Everything was good; I’'m extremely thankful for all of the support | received in this program.

| am committed to provide high-quality early-childhood education to my community and really thankful to the
QRIS for providing me with tools, trainings and assessments to use them in my effort to support my community
with the best education.

| have happiness that | have a good coach that, all the time, she was helping me and supporting me when | had
doubts. We worked as a team. My coach helped me one step at a time. She helped me to grow and to
understand the children and to complete a better place. | know my results will be better and | will help my
community better. Thank you Edna Marquez, Alba Munoz, and Cynthia Lares.

I'm very satisfied with the coaches - they helped me improve my daycare in the best positive way. Thanks.
Thank you to Edna Marquez for being very patient. She explained everything and answered all of my questions.
Thank you for inviting me to this program. | learned a lot.

My coaches are extremely helpful and guide me for everything. YMCA is very lucky to have them. Thank you so
much.

| want to personally thank you. Because of this coaching and trainings, my childcare, my family, my children and
their parents have all benefited from this. | am extremely grateful to you for making me a part of this amazing
program. We have applied all this knowledge, trainings and it has given us such rewarding and amazing results. |
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would love to have more coaching and trainings to continue to grow and excel in my childcare business and also
the continuance of great quality care for my children. Thank you again!

Thank you for putting Edna in my life. She helped me. Very important for my daycare; she helped me a lot.

| want to thank you for the support, and for educating us as providers to give us (children, families and us) a
better service and to educate us.

Edna has a lot of patience. She was always available to help. She's very easy to work with and she helped us a
lot.

| am very satisfied with the program and the help they gave me. With the help they gave me, | will provide
better quality service and | will be a better quality provider.

| just want to thank Kathy and Edna for the support and we hope they continue with this program because the
children would benefit more.

| started with Edna Marquez and then Miriam and it was a lot of help for me.

| just want to thank you all for working with me and coaching me. | have become a better provider. The quality
of care has improved in my childcare. It has always been a loving environment and my style of teaching is very
different but now | am implementing new methods.

Prompter responses/evaluations would be great. It would be nice to know how | ranked with all the other
participants.

This program helped me a lot with the children's development and the parents are very satisfied. The coach was
a big help and | was very satisfied.

| want to thank Kathy Isidoro and Edna Marquez for all of their support and how sensitive and understanding
they were. Thank you.
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Appendix B: Model Statistics

Model 1.1 Predicting Satisfaction with Pathways
Coefficient$
Standardized

Unstandardized Coefficients Coefficients

95.0% Confidence Interval for

B

Model B Std. Error Beta Sig. Lower Bound  Upper Bound

1 (Constant) -.152 .555 -.273 .787 -1.293 .990
Ql_Pathways .075 .153 .058 490 .628 -.240 .389
Total_Coach_hours .003 .012 .045 .268 791 -.022 .029
Total_training .019 .006 .330 3.209 .004 .007 .031
PF_Training .067 .091 .087 734 470 -.120 .253
Program_r -.072 .185 -.063 -.387 .702 -.452 .309
PF_CLASS .008 .077 .010 .099 .922 -.150 .165
PF_FCCERS .645 .106 .740 6.108 .000 428 .861
PF_QuallmprovePlan 242 .077 .316 3.132 .004 .083 400

a. Dependent Variable: PF_Pathways

Model 1.2 Predicting Satisfaction with FCGERS

Coefficient$

Standardized 95.0% Confidence Interval for
Unstandardized Coefficients Coefficients B

Model B Std. Error Beta Sig. Lower Bound  Upper Bound

1 (Constant) -1.797 1.707 -1.052 .313 -5.516 1.923
Ql_FCCERS .324 .309 232 1.047 .316 -.350 .998
Ql_knowledge -.354 .369 -.305 -.959 .357 -1.159 451
Ql_effective .339 .535 .267 .634 .538 -.827 1.506
Total_Coach_hours -.003 .038 -.020 -.083 .935 -.086 .079
total_training .004 .017 .065 .237 .817 -.034 .042
PF_Training .578 175 .647 3.298 .006 .196 .960
Program_r .348 .639 121 .546 .595 -1.043 1.740
PF_knowledge .406 .193 .397 2.108 .057 -.014 .826
PF_QuallmprovePlan .093 .195 101 479 .641 -.331 .517

a. Dependent Variable: PF_FCCERS
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Model 1.3 Predicting CLASS Confidence

Coefficient$
Standardized 95.0% Confidence Interval for
Unstandardized Coefficients Coefficients B

Model B Std. Error Beta t Sig. Lower Bound  Upper Bound

1 (Constant) 234 1.806 .129 .899 -3.702 4.169
Ql_CLASS 111 .282 .105 .394 .700 -.504 .726
Ql_knowledge -.053 .399 -.046 -.132 .897 -.922 .817
Ql_effective 177 479 142 .370 .718 -.866 1.220
Total_Coach_hours  -.039 .039 -.257 -.998 .338 -.124 .046
total_training .016 .018 .252 .887 .393 -.023 .054
PF_Training .186 .184 212 1.007 .334 -.216 .587
Program_r 412 .676 .146 .610 .553 -1.061 1.886
PF_knowledge .615 .207 .613 2.978 .012 .165 1.065
PF_QuallmprovePlan .045 .225 .050 .201 .844 -.444 .534

a. Dependent Variable: PF_CLASS

Model 1.4 Predicting Satisfaction with ASQ

Coefficient$

Standardized 95.0% Confidence Interval for
Unstandardized Coefficients Coefficients B

Model B Std. Error Beta t Sig. Lower Bound  Upper Bound

1 (Constant) .083 1.231 .067 .947 -2.448 2.613
Ql_AsQ .076 .207 .055 .369 .715 -.349 .502
Total_Coach_hours -.046 .027 -.454 -1.724 .097 -.101 .009
total_training .027 .013 .350 2.045 .051 .000 .054
PF_Training .280 .202 .268 1.386 177 -.135 .695
Program_r 457 .406 .295 1.124 271 -.379 1.292
PF_CLASS .193 .158 .187 1.220 .233 -.132 .518
PF_FCCERS .581 217 492 2.675 .013 .135 1.028
PF_QuallmprovePlan -.046 .183 -.044 -.252 .803 -421 .330

a. Dependent Variable: PF_ASQ
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Model 1.5 Predicting Provider Effectiveness

Coefficient$
Standardized 95.0% Confidence Interval for
Unstandardized Coefficients Coefficients B
Model B Std. Error Sig. Lower Bound  Upper Bound
1 (Constant) 2.702 1.393 1.939 .075 -.308 5.712
Ql_effective -.207 .239 -.171 -.866 402 -.723 .309
Total_Coach_hours .019 .029 .128 .661 .520 -.043 .081
total_training -.012 .013 -.200 -.904 .383 -.041 .017
PF_Training -.335 .184 -.393 -1.822 .091 -.733 .062
Program_r -714 .496 -.259 -1.438 174 -1.786 .359
PF_CLASS .816 .188 .838 4.327 .001 .408 1.223
PF_FCCERS 172 .215 .180 .798 439 -.293 .638
PF_QuallmprovePlan -.048 .164 -.055 -.295 772 -.402 .305

a. Dependent Variable: PF_implement
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Model 2.1 Paired Saptes Test for FCCERSime 1 and Time 2 Means

Paired Samples Test

Paired Differences

95% Confidence Interval of

Std. Std. Error the Difference
Mean Deviation Mean Lower Upper df  Sig. (2-tailed)

Pair 1 preSubscale 1 Score - -4.315 6.360 0.865 -6.051 -2.579 -4986 53 0.000
postSubscale 1 Score

Pair 2 preSubscale 2 Score - -2.333 5.092 0.693 -3.723 -0.944 -3.368 53 0.001
postSubscale 2 Score

Pair 3 preSubscale 3 Score - -2.426 4.320 0.588 -3.605 -1.247 4126 53 0.000
postSubscale 3 Score

Pair 4 preSubscale 4 Score - 13.796 11.129 1.515 -16.834 -10.759  9.109 53 0.000
postSubscale 4 Score

Pair 5 preSubscale 5 Score - -0.278 5.628 0.766 -1.814 1.258 0.363 53 0.718
postSubscale 5 Score

Pair 6 preSubscale 6 Score - -4.222 5.732 0.780 -5.787 -2.658  5.413 53 0.000
postSubscale 6 Score

Pair 7 preSubscale 7 Score - -3.222 5.057 0.688 -4.602 -1.842 4.682 53 0.000

postSubscale 7 Score
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Model 2.2 Predicting FCCHR8arent and Provider Improvements Over Time

Coefficient$
Unstandardized Standardized 95.0% Confidence Interval for
Coefficients Coefficients
Model B Std. Error Lower Bound Upper Bound
1 (Constant) 20.650 3.650 5.657 .000 13.231 28.068
preSubscale 7 Score -.636 .079 -.820 -8.082 .000 -.795 -.476
Days In Program .001 .004 .039 .382 .705 -.006 .009
PF_30Age -1.878 .683 -.276 -2.752 .009 -3.266 -.491
degree 1.174 1.195 111 .983 .332 -1.253 3.602
No_HS -1.609 2.033 -.102 -.791 434 -5.741 2.523
Some_HS -2.382 1.985 -.140 -1.200 .238 -6.417 1.653
CDA -.826 1.985 -.053 -.416 .680 -4.860 3.208
SomeCollege -1.232 1.669 -.096 -.738 466 -4.625 2.161
AA -1.556 2.259 -.092 -.689 495 -6.147 3.034
BA -2.048 1.877 -.147 -1.091 .283 -5.862 1.766
Grad 2.137 3.601 .059 .593 .557 -5.181 9.454
PF_1_Licensed .379 .345 .116 1.099 .279 -.322 1.079
a. Dependent Variable: FCCERS_Parents_change
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Model 2.3 Predicting FCCERS Program Structure Improvements Over Time

Coefficient$
Unstandardized Standardized 95.0% Confidence Interval for
Coefficients Coefficients B

Model B Std. Error Beta t Sig. Lower Bound  Upper Bound

1 (Constant) 13.065 6.724 1.943 .060 -.599 26.729
preSubscale 6 Score -417 214 -.334 -1.943 .060 -.852 .019
Days In Program .002 .007 .053 .299 .767 -.013 .017
PF_30Age -1.195 1.214 -.155 -.984 332 -3.663 1.273
degree 4.341 2.122 .364 2.046 .049 .029 8.652
No_HS -5.891 3.612 -.331 -1.631 112 -13.232 1.449
Some_HS -4.051 3.635 -.210 -1.114 .273 -11.439 3.337
CDA -1.491 3.642 -.084 -.409 .685 -8.892 5.910
SomeCollege 1.878 2.926 .130 .642 .525 -4.069 7.825
AA -2.413 4.173 -.125 -.578 .567 -10.894 6.068
BA -3.557 3.366 -.225 -1.057 .298 -10.398 3.284
Grad .870 6.213 .021 .140 .889 -11.757 13.498
PF_1_Licensed -.234 .619 -.063 -.377 .708 -1.492 1.025

a. Dependent Variable: FCCERS_PS_change

Model 2.4 Predicting FCCERS Interaction Improvement Over Time

Coefficient$

Unstandardized Standardized 95.0% Confidence Interval
Coefficients Coefficients for B

Model B Std. Error t Sig. Lower Bound Upper Bound

1 (Constant) 6.895 5.356 1.287 .206 -3.967 17.756
preSubscale 5 Score -.646 174 -.489 -3.713 .001 -.999 -.293
PF_2_Children .486 .210 .387 2.313 .027 .060 912
PF_3_Infants -1.295 1.572 -121 -.824 415 -4.482 1.892
PF_3_Toddlers 3.117 2.928 .156 1.065 .294 -2.820 9.055
PF_3_SchoolAge 1.071 1.698 .092 .631 .532 -2.372 4.515
PF_4b_APVouchers -.215 .250 -.150 -.859 .396 -.723 .293

a. Dependent Variable: FCCERS_|_change
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Model 2.5 Predicting FCCERS Parent and Providers Improvement Over Time

Coefficient$
Unstandardized Standardized 95.0% Confidence Interval for
Coefficients Coefficients B

Model B Std. Error Sig. Lower Bound Upper Bound

1 (Constant) 14.975 2.446 6.121 .000 10.014 19.937
preSubscale 7 Score -.736 .081 -.924 -9.115 .000 -.900 -.572
PF_2_Children .245 .159 .195 1.544 131 -.077 .568
PF_3_Infants 2.644 1.164 247 2.272 .029 .283 5.004
PF_3_Toddlers -2.027 2.112 -.101 -.960 .343 -6.310 2.256
PF_3_SchoolAge -2.841 1.246 -.243 -2.281 .029 -5.368 -.315
PF_4b_APVouchers .168 .183 117 .919 .364 -.203 .539

a. Dependent Variable: FCCERS_Parents_change

Model 2.6 Predicting FCCEHR8nprovement Over Time

Coefficient$

Unstandardized Standardized 95.0% Confidence Interval for
Coefficients Coefficients B

Model B Std. Error Beta t Sig. Lower Bound Upper Bound

1 (Constant) 89.279 63.575 1.404 173 -41.933 220.492
preScore -.429 .158 -.516 -2.720 .012 -.755 -.104
Program_r -51.806 38.268 -.808 -1.354 .188 -130.787 27.175
PF_FCCERS -.213 19.888 -.004 -.011 .992 -41.260 40.834
Days In Program .037 113 .189 .324 .749 -.197 271
PF_knowledge 5.789 7.822 .126 .740 466 -10.354 21.932
total_training -.926 .802 -.292 -1.154 .260 -2.582 .730
PF_Pathways -9.570 22.423 -.163 -.427 .673 -55.849 36.709
PF_QuallmprovePlan 4.464 10.109 .100 442 .663 -16.400 25.329
PF_Training -8.469 10.411 -.213 -.814 424 -29.956 13.017
Total_Coach_hours 2.579 1.554 .620 1.659 .110 -.629 5.786

a. Dependent Variable: FCCERS_Overall_Change
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Model 2.7 Predicting FCCHR8ctivity Impraement Over Time

Coefficient$
Unstandardized Standardized 95.0% Confidence Interval
Coefficients Coefficients forB
Lower Upper
Model B Std. Error t Sig. Bound Bound
1 (Constant) -4.423 23.192 -.191 .850 -52.288 43.443
preSubscale 4 Score -.396 .193 -399 -2.054 .051 -.793 .002
Program_r -21.809 14.255 -915 -1.530 .139 -51.230 7.613
Days In Program .021 .042 .297 511 .614 -.065 .108
PF_FCCERS 2.907 7.329 .155 .397 .695 -12.220 18.034
PF_knowledge 4.177 2.924 .246 1.428 .166 -1.858 10.212
total_training -.116 .300 -.098 -.386 .703 -.735 .503
PF_Pathways -5.367 8.304 -.246 -.646 .524 -22.506 11.773
PF_QuallmprovePlan .882 3.814 .053 231 .819 -6.990 8.753
PF_Training -.443 3.877 -.030 -.114 .910 -8.446 7.559
Total_Coach_hours 1.125 .585 728 1.922 .066 -.083 2.333
a. Dependent Variable: FCCERS_A_Change
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Model 3.1 Changes in CLASSKP@ver Time

Paired Samples Test

Paired Differences

95% Confidence Interval

Std. Error of the Difference Sig. (2-
Mean Deviation Mean Lower Upper

Pair1 Pre_PreKPC - .33594 1.09730 .19398 -.05968 73156 1.732 31 .093
post_PreKPC

Pair2 Pre_PrekNC - .00000 .21061 .03723 -.07593 .07593 .000 31 1.000
post_PreKNC

Pair3  Pre_PreKTS - .64063 1.42407 .25174 12719 1.15406 2.545 31 .016
post_PreKTS

Pair4 Pre_PreKRSP - .14844 1.11417 .19696 -.25326 .55014 .754 31 457
post_PreKRSP

Pair5 Pre_PreKBM - .31250 .89353 .15795 -.00965 .63465  1.978 31 .057
post_PreKBM

Pair 6 Pre_PreKPD - .71094 1.37827 .24365 .21402 1.20786  2.918 31 .007
post_PreKPD

Pair 7 Pre_PreKILF - .22656 1.28477 22712 -.23665 .68977 .998 31 .326
post_PreKILF

Pair8 Pre_PreKCD - .17969 .54711 .09672 -.01757 37694  1.858 31 .073
post_PreKCD

Pair9 Pre_PreKQF - .37500 .84242 .14892 .07127 .67873  2.518 31 .017
post_PreKQF

Pair 10 Pre_PreKLM - -.0468 .99684 17622 -.40628 .31253 -.266 31 .792
post_PreKLM

Pair 11 Overall Average for PreK .28828 .66281 11717 .04931 .52725 2.460 31 .020
Pre-Test -
POST_PreKClassTotal
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Model 3.2 Predicting Chaegin CLASS Negative Climate Over Time

Coefficient$
Standardized 95.0% Confidence Interval for
Unstandardized Coefficients = Coefficients B
Model B Sig. Lower Bound  Upper Bound
1 (Constant) 1.011 .104 9.743 .000 .794 1.228
Pre_PrekKNC -.804 .095 -.819 -8.500 .000 -1.002 -.606
PF_2_Children -.004 .004 -.086 -.788 .440 -.013 .006
PF_3_Infants .026 .041 .071 .620 .543 -.061 112
PF_3_Toddlers -.162 .060 -.297 -2.695 .014 -.288 -.036
PF_3_SchoolAge -.025 .048 -.064 -.525 .606 -.126 .075
PF_4b_APVouchers .000 .006 -.009 -.066 .948 -.013 .013

a. Dependent Variable: PreK Change for Negative Climate

Model 3.3 Predicting Changes in CLASS Quality of Feedback Over Time

Coefficient$
Standardized 95.0% Confidence Interval for
Unstandardized Coefficients = Coefficients B
Model B Sig. Lower Bound  Upper Bound
1 (Constant) 2.171 .563 3.855 .001 .992 3.349
Pre_PreKQF -1.096 .170 -1.078 -6.427 .000 -1.453 -.739
PF_2_Children .093 .035 462 2.654 .016 .020 167
PF_3_Infants -.258 .283 -.145 -.909 .375 -.850 .335
PF_3_Toddlers .045 413 .017 .110 914 -.819 910
PF_3_SchoolAge -771 331 -.396 -2.328 .031 -1.465 -.078
PF_4b_APVouchers -.058 .047 -.257 -1.245 .228 -.156 .040

a. Dependent Variable: PreK Change for Quality of Feedback
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Model 3.4 Predicting CLASS Behavior Management Change Over Time

Coefficient$
Standardized
Unstandardized Coefficients  Coefficients 95.0% Confidence Interval for B
Model B Std. Error Beta Sig. Lower Bound  Upper Bound
1 (Constant) .194 5.360 .036 .972 -11.931 12.319
Pre_PreKBM -.408 .389 -.298 -1.050 321 -1.287 471
Days In Program -.002 .002 -.180 -.808 440 -.006 .003
Ql_Pathways .289 1.016 .078 .284 .783 -2.009 2.586
Ql_knowledge -1.429 .556 -.863 -2.572 .030 -2.686 -172
Ql_effective 2.028 .649 1.020 3.125 .012 .560 3.496
Ql_CLASS -.297 .184 -.395 -1.612 141 -.713 .119

a. Dependent Variable: PreK Change for Behavior Management

YMCA Childcare Resource Service Quality Improvement Programs: Data Analysis and Conclusions 45



Model 4.1 Changes @RISScores Over Time

Paired Samples Test

Paired Differences

95% Confidence
Interval of the
Std. Std. Error Difference Sig. (2-
Mean Deviation Mean Lower  Upper t df tailed)
Pair Elementl_2015 - -.5945 .55073 .09054 -77822 -41097 -6.567 36 .000
1 Elementl_2016
Pair Element3_2015 - -.1621 .50075 .08232 -32912 .00480 -1.970 36 .057
3 Element3_2016
Pair Element4_2015 - -2.135 41914 .06891 -2.2748 -1.99539 -30.986 36 .000
4 Element4_2016
Pair Element6_2015 — -1.675 .85160 .14000 -1.9596 -1.39174 -11.969 36 .000
5 Element6_2016
Pair  SiteQrisTierScore -4.568 1.519 .250 -5.074  -4.061 -18.289 36 .000
6 TotalPoints(2015) —
SiteQrisTierScore
TotalPoints(2016)
Model 4.2 Predictin@RISChanges Over Time
Coefficient$
Unstandardized  Standardized 95.0% Confidence
Coefficients Coefficients Interval for B
Std. Lower Upper
Model B Error Beta t Sig.  Bound Bound
1 (Constant) -10.367 5.389 -1.924 .071 -21.738 1.003
SiteQrisTierScoreTotalPoints(2015) 1.669 .819 451 2.037 .058 -.060 3.398
Days In Program .006 .007 234 907 .377 -.008 .021
PF_CLASS .284 .692 117 410 .687 -1.177 1.744
PF_FCCERS -1.668 .988 -.695 -1.688 .110 -3.754 417
PF_knowledge .612 .640 274 .957 .352 -.738 1.962
total_training -124 .054 -.840 -2.293 .035 -.238 -.010
PF_Pathways 1.794 1.338 .629 1.341 .197 -1.028 4.617
PF_QuallmprovePlan -.973 .694 -.439 -1.403 .179 -2.437 490
PF_Training -.297 .650 -.158 -457 .653 -1.669 1.074
Total_Coach_hours 146 .109 .394 1.339 .198 -.084 .377

a. Dependent Variable: QRIS_TotalChange
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Appendix C: Qualitymprovement Questionnaire

Quality Improvement Questionnaire

6-Month Survey
For the following questions, think about your experience with your coach in addressing your Quality Improvement Plan

(QIP) during the last six (6) months

1. Please rate your satisfaction with your coach in addressing your Professional Development Pathways in the last six

(6) months
Pathways very Very
dissatisfied | Dissatisfied | Neutral | Satisfied | satisfied | N/A
a. Effective Interactions: Teachers are prepared to support the
. . (0] (0] (0] (0] (0] 0
learning and development needs of all children.
b. Professional Development: Teachers are life-long learners. o o o o o o
c. Environment: The classroom environment supports children’s
. (0} (0] (0] (o} (o} (0}
learning and development.
d. Program Administration: The program effectively supports o o o o o o
children, families and teachers.
e. Family Engagement: Family strengthening and involvement. 0 o o o o 0

2. If you were not “satisfied” or “very satisfied” with any of the statements in question 1, how can your coach improve
in using the Professional Development Pathways in your Quality Improvement Plan?
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3. Please rate your satisfaction with your coach in addressing your scores on the seven FCCERS subscales_ in the last six
(6) monthsSelect “N/A” for those subscales you did not address in the last six months.

with parents, maintaining balance between child care and
own family’s needs, taking advantage of professional
growth opportunities

FCCERS Very Very
dissatisfied | Dissatisfied | Neutral | Satisfied | satisfied N/A

a. Space and furnishings- Setting up and using your indoor o 0 0 0] 0] 0]

space to support child development and safety

b. Personal care routines- Establishing daily routines for o 0] 0] 0 o) (0]

napping, eating and toileting that support individual’s

needs, health and safety

c. Listening and talking- Talking to children and 0 0 0 0 0 0

encouraging children’s language development through

books and age appropriate conversation

d. Activities- Including fine motor, art, music, dance, 0 0 0] 0 0] (0]

blocks, dramatic play, math, science, sand and water play,

use of technology and encouraging diversity/inclusion

e. Interaction- Supervising, interacting with and disciplining 0 0 0 0 0] 0

children in a developmentally supportive way, supporting

positive interactions between children

f. Program structure-Guiding children through the day o 0] 0] 0 o) (o)

smoothly with time for free play and group activities that

are appropriate for all children in your care

g. Parents and provider — Facilitating open communication o 0 0 (0] o 0]

4. If you were not “satisfied” or “very satisfied” with any of the statements in question 3, how can your coach improve
in using the FCCERS results in your Quality Improvement Plan?
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4. Please rate your level of confidence in the following areas in the last six (6) months

CLASS Not at all Somewhat | Moderately Very Extremely
confident confident | confident | confident| confident | N/A
a. Providing age and developmentally appropriate
environments for the children in your care 0 0 0 0 0 0
b. Facilitating age and developmentally appropriate
interactions between the children in your care 0 0 0 0 0 0

5. If you were not “very confident” or “extremely confident” with any of the statements in question 5, how can your
coach improve in using the CLASS results in your Quality Improvement Plan?

6. Please rate your satisfaction with the following in the last st (6) months

ASQ Very very

dissatisfied | Dissatisfied | Neutral | Satisfied | satisfied | N/A
a. Training on ASQ tool 0] 0] (o] o] o] 0
b. Coaching on how to help children below the cutoff o) 0] 0 0] 0] (o]

7. If you were not “satisfied” or “very satisfied” with any of the statements in question 7, how can your coach

improve in using the ASQ results in your Quality Improvement Plan?

8. Thank you for your time. If there is anything else you would like to add about your experience with your coach

or your Quality Improvement Plan during the last six (6) months, please include it here.
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Appendix D: Provider Feedback Questionnaire

Provider Feedback Questionnaire
End of Program Survey

Introduction

Thank you for being a Family Child Care Provider in San Diego County. YMCA Childcare Resource Service (CRS) wants to

work with providers to improve child care. They do this through giving training and support. We would love to hear
from you about how we are doing. Please help by taking this survey.

There are no right or wrong answers so please be honest. Please circle your answer.

Section |

1. How many years have you been licensed?
Less than 1 year

1-2 years

3-5years

6-10 years

11-15 years

16-20 years

21+ years

@ 0 o0 Ty

2. On average, how many children (other than your own) do you care for?

3. What are the ages of children in your care? (please check all that apply)
T Infants (0 — 14 months)

Toddlers (15 months — 3 years)

Preschool (3 years - 5 years)

—_—C —( —( —

School-age (5 years +)

4. How many children in your care are:

a. Stagel (fill in number)
b. Alternative Payment (AP) Vouchers (YMCA CRS or CDA) (fill in number)
c. Private pay (fill in number)

5. Do you participate in the nutrition program?
a. Yes
b. No
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6. How familiar are you with the Quality Rating and Improvement System (QRIS)?

a. Not familiar at all, I've never heard of it

b. Somewhat familiar, I've heard of it but don’t know many details

c. Familiar, I've researched and/or read information about it

d. Very familiar, I've attended/received training about becoming rated and/or have become rated
Section |l

7. Please rate how much you agree with the following statements as they relate to the coaching and Quality

Improvement Plan you developed through this program.

Strongly Strongly
disagree Disagree | Neutral Agree agree
a. | use my Quality Improvement Plan because | believe it will be o o o o
good for my business.
b. Having a Quality Improvement Plan has helped me market my o o o o
business.
. Havin lity Improvement Plan has hurt m iness.
¢. Having a Quality Improvement Plan has hurt my business 0 o o 0
d. lam ha | have a Quality Improvement Plan.
ppy Q y Imp 0 0 0 0
e. Developing a Quality Improvement Plan was more trouble than it o o o o
is worth.
f. Developing a Quality Improvement Plan has improved the quality o o o o
of care | provide to children.
g. | worry that it will be difficult to achieve my Quality Improvement 0 o o o
Plan.
Neither
Very Somewhat Difficult | Somewhat
Difficult Difficult nor Easy Easy Very Easy
8. How would you describe the process to enroll in YMCA o o o o o
CRS’s TQRIS/Infant Toddler QRIS program?
Very Very
dissatisfied | Dissatisfied Neutral Satisfied satisfied
9. How satisfied are you with YMCA CRS’s TQRIS/Infant o o o o o
Toddler QRIS program?
Very Very
Unlikely Unlikely Unsure Likely Likely
10. How likely are you to recommend YMCA CRS’s o o o o o
TQRIS/Infant Toddler QRIS program?
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11. Is there anything YMCA CRS could do to help you in your Family Child Care business? (open response)

12. Please think back to the training(s) you took during your time in a YMCA CRS quality improvement program. How

many trainings did you complete?
a. 1
b. 2
¢c. 3ormore
d. ldon’t remember

Tralnlngs Strongly Strongly
disagree | Disagree | Neutral | Agree agree
13. The training(s) | attended had a lot of overlap with my needs as
Family Child Care business. 0 0o 0 0 Y
14. | have applied what | learned in the training(s) | attended to my
Family Child Care business. 0 0 0 0 0

Section Il

For the following questions, think about your experience with your coach in addressing your Quality Improvement Plan

(QIP) during the last six (6) months

15. Please rate your satisfaction with your coach in addressing your Professional Development Pathways in the last six

(6) months
Pathways very Very
dissatisfied | Dissatisfied | Neutral | Satisfied | satisfied | N/A
a. Effective Interactions: Teachers are prepared to support the
. . (0] (0] (0] (0] (0] 0
learning and development needs of all children.
b. Professional Development: Teachers are life-long learners. o o o o o o
c. Environment: The classroom environment supports children’s
. (o} (0] (0] (o} (o} 0}
learning and development.
d. Program Administration: The program effectively supports o o o o o o
children, families and teachers.
e. Family Engagement: Family strengthening and involvement. o o o o o o
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16. If you were not “satisfied” or “very satisfied” with any of the statements in question 15, how can your coach

improve in using the Professional Development Pathways in your Quality Improvement Plan?

17. Please rate your satisfaction with your coach in addressing your scores on the seven FCCERS subscales in the last six
(6) monthsSelect “N/A” for those subscales you did not address in the last six months.

FCCERS Very Very
dissatisfied | Dissatisfied | Neutral | Satisfied | satisfied N/A

a. Space and furnishings- Setting up and using your indoor o o o o o o
space to support child development and safety

b. Personal care routines- Establishing daily routines for 0 0 0 0 0 0
napping, eating and toileting that support individual’s

needs, health and safety

c. Listening and talking- Talking to children and 0 0 0 0 0 0
encouraging children’s language development through

books and age appropriate conversation

d. Activities- Including fine motor, art, music, dance, 0 0 0 0 0 0
blocks, dramatic play, math, science, sand and water play,

use of technology and encouraging diversity/inclusion

e. Interaction- Supervising, interacting with and disciplining 0 0 0 0 0 0
children in a developmentally supportive way, supporting

positive interactions between children

f. Program structure-Guiding children through the day o o o o o o
smoothly with time for free play and group activities that

are appropriate for all children in your care

g. Parents and provider — Facilitating open communication o o o o o o
with parents, maintaining balance between child care and

own family’s needs, taking advantage of professional

growth opportunities
18. If you were not “satisfied” or “very satisfied” with any of the statements in question 17, how can your coach
improve in using the FCCERS results in your Quality Improvement Plan?
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19. Please rate your level of confidence in the following areas in the last six (6) months

CLASS Not at all Somewhat | Moderately Very Extremely
confident confident | confident | confident| confident | N/A
a. Providing age and developmentally appropriate
environments for the children in your care 0 0 0 0 0 0
b. Facilitating age and developmentally appropriate
interactions between the children in your care 0 0 0 0 0 0

20. If you were not “very confident” or “extremely confident” with any of the statements in question 19, how can your
coach improve in using the CLASS results in your Quality Improvement Plan?

21. Please rate your satisfaction with the following in the last six (6) months

ASQ Very very

dissatisfied | Dissatisfied | Neutral | Satisfied | satisfied | N/A
a. Training on ASQ tool 0] o] o] o] o] 0
b. Coaching on how to help children below the cutoff o) 0] 0 0] 0] (o]

22. If you were not “satisfied” or “very satisfied” with any of the statements in question 21, how can your coach
improve in using the ASQ results in your Quality Improvement Plan?

23. Thank you for your time. If there is anything else you would like to add about your experience with your coach or
your Quality Improvement Plan during the last six (6) months, please include it here.

Demographic Information
24. How do you describe your race?
a. White/Caucasian
b. Black/African American
c. Biracial/Multiracial
d. Asian
e. Other, please specify
25. Do you describe yourself as Hispanic/Latino/Latina?
a. Yes
b. No
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26. How old are you?

a.

-0 a0 o

18-24
25-30
31-40
41-50
51-60
61 or older

27. What is your highest level of education obtained?

a.

>S@ SO0 Q0T

Less than high school

Some high school

High School Diploma or GED

Child Development Associate Credential (CDA)
Some college

Associate Degree

Bachelor’s Degree

Graduate Degree

28. Do you have an early childhood education degree?

a.
b.

29. What is your zip code?

Yes
No

30. How many years have you had a Family Child Care business?

a.1-2 years
b.3-5 years
c.6-10 years
d.11-15 years
e.16-20 years
f. 21+ years

31. How many years have you been in Early Childhood Education?

a.
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1-2 years
3-5years
6-10 years
11-15 years
16-20 years
21+ years
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