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Abstract 
 
Different cultures and groups have been in interaction since thousands of years, but the way the world 
works nowadays and the level of development and strengthening of human and civil rights set a 
different stage for the educational environment, all the previous is a major challenge around the world 
since many countries are facing important changes not only generated by the demands of their 
minorities or internal groups but also generated by unexpected migration that sometimes exceed in 
demand what the established capabilities are able to offer. 
This literature review is intended to give an overview about multicultural education, covering relevant 
related concepts, providing an international perspective about the topic and exposing some points of 
view given by different authors regarding its implementation in the educational community. 
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Basic Theoretical Framework 
 
Relevant Definitions 
 

It’s well known by these days that the number of migrant people increases in many countries, 
whether this phenomenon is forced by an unwanted reason, such as political crisis or whether it is 
purposely conducted by the migrants, as is the case when people decides to move pursing better 
economic perspectives. Arutunian, Drobidzeva & Susokolov state that “demographic change affects 
student structure in classrooms and educational policy should include multicultural implications” (as 
cited in Arslan, 2013, p. 18). But the increasing number of migrants across the globe or the structural 
changes into the classroom by themselves not necessarily involve the development or the need for 
Multicultural Education, the consequences of the phenomenon are the ones that force societies to find a 
way to overcome the difficulties that apparently naturally arise. The word naturally was chosen with 
particular care when the previous sentence was written, it seems that changes in demographic stimulate 
human behaviors that can be hidden for a long time socially speaking, some of them are positive but 
others can be very negative with the ones arriving to the host society, regarding this issue Arslan states 
that “Increasing polarization of human societies between the rich and the poor adds not only to 
economic but also religious, racial, ethnic, political, and sexual polarization: these changing 
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demographic factors need multicultural education to keep societies democratic, free and peaceful” 
(Arslan, 2013, p. 18). 
 But the concept of multicultural education is not quite simple to be understood, there are many 
related ideas and there is no a single definition about it. The first concept that I’d like to expose is the 
biculturalism defined in the 1950s as “the presence of two different cultures in the same country or 
region” (Raţă, 2013, p. 4), this concept is closely related with the ideas of being bicultural and or 
bilingual, but we must be careful as they cannot be used interchangeably as some people might think, 
the first one is related with the inclusion or relation between two different cultures and the second one 
with proficiency in two different languages, moreover there are people who is monocultural bilingual 
(people who lives in their own country but speak two languages), people who is bicultural monolingual 
(i.e. migrants that live in their new country but don’t speak the language) and bicultural bilingual (the 
ones that moved to another country and speak their language) (Raţă, 2013, p. 4). 
 Then we have the ideas of cross-cultural and intercultural, both can be applied to situations that 
involve more than one culture with the difference that the first one does not consider interaction 
between those cultures and the second one does it. From these concepts the idea of cross-culturality is 
generated, having as one of its main characteristics the mutual enrichment of the different cultures by 
capitalizing their differences. The next idea generated in this sequence is what is called cross-cultural 
education, Smith defines it as “the reciprocal process of learning and adjustment that occurs when 
individuals sojourn for educational purposes in a society that is culturally foreign to them, normally 
returning to their own society after a limited period” (as cited in Raţă, 2013, p. 5). 
 Regarding the word multicultural, Raţă says that it was first attested in 1941 and is defined as 
“relating to or containing several cultural or ethnic groups within a society”. “… of or relating to a 
social or educational theory that encourages interest in many cultures within a society rather than in 
only a mainstream culture” (Raţă, 2013, p. 7). At the same time, she offers several definitions for 
multiculturalism, being the following one the most relevant for the purposes of this literature review: 
multiculturalism is “the view that the various cultures in a society merit equal respect and scholarly 
interest” (Raţă, 2013, p. 7). 
 Finally, we have the concept of multicultural education, Raţă provides several definitions of it, 
and states that “maybe the most comprehensive definition of multicultural education is the one given by 
Banks” (Raţă, 2013, p. 8). James A. Banks defines multicultural education in the book Multicultural 
Education: Issues and Perspectives as “at least three things: an idea or concept, an educational reform 
movement, and a process” (Banks, 2007, p. 3). Multicultural education has its origin in the United 
States as part of the goals of the civil rights movement of the 1960s. Everything started as a claim to 
eliminate discrimination in different areas of the society, such as housing and employment, being one 
of these areas was the education. During that time important changes were taken to effect, among the 
most important ones were curricula reform, changes in textbooks and modifications in the way how 
teachers were hired by schools (Banks, 2007, p.6). 
 It’s very important to understand that multicultural education is not only about immigration or 
how the migrant population is able to adapt or survive within their host society, people tend to relate 
multicultural education with migration, but as have seen previously it’s a broader concept, and involves 
comprehensively a wide variety of different cultures within the society and their relations with the 
mainstream culture. Regarding this idea, it’s important to mention the concept of “Group”, in 
accordance with Bullivant “the group is the social system that carries a culture. People belong to and 
live in social groups” (as cited in Banks, 2007, p. 13). The understanding of the different groups and the 
ability to identify to what type of groups a person belongs to are critical to succeed in the multicultural 
educational environment. People don’t belong to only one type of group in the society, they are not 
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isolated islands, they relate one with the other at the social scale and at the individual scale. The better 
the different groups are understood the better can be behaviors and trends predicted or understood in 
the student population. Banks discusses the following major groups in Multicultural Education: Issues 
and Perspectives: Nationality, Race/Ethnicity, Religion, Exceptionality/Nonexceptionality, Social 
Class and Gender. How people see each other and behave are highly impacted by the groups they 
belong to, every individual has a different balance, and this balance can change over the time, for 
example an individual can be at the same time Asian, Catholic, female and middle class, but might 
have a strong identification with one or two of them and almost inexistent with others (Banks, 2007, 
p.14). 

Arslan cites several authors regarding the goals of multicultural education, Gollnick & Chinn 
say that some of these goals are to “promote the strengths and value of cultural diversity, promote 
human rights and respect for those who are different from oneself” (as cited in Arslan, 2013, p. 17), 
Bennet states that the primary goal is “the development of the intellectual, social, and personal growth 
of all students to their highest potential and the elimination of stereo types through the reduction of 
racism and bigotry” (as cited in Arslan, 2013, p. 17). Sleeter & Grant define an extensive list of goals 
for multicultural education, but “to increase tolerance and acceptance of different values, attitudes, and 
behaviors” (as cited in Arslan, 2013, p. 17), is the one that summarizes all the other goals in the best 
way. 

In order to finalize the basic framework regarding multicultural education, it’s important 
to provide some of the desired characteristics of this concept, Ovando and Nieto state that among 
their characteristics multicultural education should be executed as a dynamic process, is 
antiracist, is pervasive in the overall schooling process, is vital for the majority and minority 
students and is aiming at school justice (as cited in Arslan, 2013, p. 18). 
 
Culture and Language 
 
 The theoretical framework cannot be completed if some ideas about culture itself are not 
included, since multicultural education is based on the equality when accessing to education regardless 
the culture of origin of an individual, it’s completely necessary to have an understanding about what 
culture is. The problem is that culture seems to be everything and to be everywhere but at the same time 
there is no common understanding about what it is, especially from the educational perspective. 
Erickson says, “Culture is in us and all around us, just as is the air we breathe” (Erickson, 2007, p. 33). 
Along the history culture has been understood by experts as something different than what it is 
considered nowadays, Erickson provides a range of definitions and ideas which go from culture 
understood as personal cultivation (art and fashion) through culture as specific practices in local 
communities, including also culture as a symbol system or as information bits that build our 
personalities (Erickson, 2007, p. 35-40). In accordance with Nobles “culture is a particularly crucial 
element that provides a general design for living and patterns for interpreting reality, and it consists of 
behavior, ideas, attitudes, habits, customs, beliefs, values, language, rituals, and ceremonies” (as cited 
in Arslan, 2013, p. 15). Derived from a specific culture we can find different types of communities and 
sub-societies, that have common practices and understanding about certain aspects in life, they share 
particular values and behaviors, when this situation happens is when we can say that there is a sub-
culture within the main culture, they will share some characteristics with the mainstream, but others 
will be completely or slightly different, and they will feel different and therefore will demand being 
treated as such (Arslan, 2013, p. 15). 
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 With any culture in the world there is something that comes it inevitably, that is the way that 
their members use to communicate each other which is primarily ruled by their language. Therefore, 
how the members of that specific culture are schooled will be highly affected by their language 
proficiency. The previous is of course also valid for multicultural education, and it’s an important issue 
for the educational communities that deal with students which their first language is not the one of the 
mainstream culture members. Fillmore & Snow describe language as “a complex system of 
communication that includes the following major subsystems: pragmatics, syntax, semantics, 
morphology and phonology” (as cited in Stritikus & Varghese, 2007, p. 312). There are different 
approaches around the world regarding this reality with the purpose of facilitating the instruction of the 
language learner. The United States is a good example of the application of different programs intended 
for students classified as English Language Learners (ELL), these types of programs have been in 
effect since many decades ago and have had different results based on a variety of circumstances 
present in the area or educational community that they have been applied. Some of the major programs 
that have been applied in the U.S. are among others: English as a Second Language (ESL), Transitional 
Bilingual Education (TBE) and Maintenance Bilingual Education (MBE) (Stritikus & Varghese, 2007, 
p. 309). Regardless the type of program that students are enrolled, they will deal with the same 
variables that will affect their acquisition of the second language, which are defined by Stritikus & 
Varghese as the age of the learner, what their first language is and their motivation to become truly 
proficient in the second language (Stritikus & Varghese, 2007, p. 313-314).   
 
Dimensions and Approaches 
 
 Some teachers relate multicultural education only with the inclusion of new contents in the 
classroom that cover topics such as ethnicity, race, and alike. But the risk of this point of view in 
accordance to Banks is that some educators might think that actions towards a more multicultural 
education are only applicable for humanities or similar, and not to science or math classes, because they 
feel that there is nothing to change or add to those courses since science and math are the same ones 
regardless the cultural issues (Banks, 2007, p. 20). 
 Banks states that “multicultural education is a broad concept” (Banks, 2007, p. 20), and offers 5 
different dimensions that can be applied when educational institutions are trying to conduct the required 
school reform towards multicultural education. The first dimension is the Content Integration, which 
happens when teachers use examples to illustrate some key concepts and ideas about a particular 
culture, this dimension offers a variety of options for social studies but is unfortunately is more limited 
for math and science (Banks, 2007, p. 20). The second dimension is the Knowledge Construction 
Process, which is related with the guidance that teachers can provide when their students are analyzing 
and investigating how the implicit cultural assumptions, frames or reference, perspectives and biases 
within a discipline influence the way how knowledge is constructed in our societies (Banks, 2007, p. 
20), for instance Kincheloe, Steinberg and Gresson states that “the publication of The Bell Curve, its 
widespread and enthusiastic public reception and the social context out of which it emerged provide an 
excellent case study for discussion and analysis by students who are studying knowledge construction” 
(as cited in Banks, 2007, p. 21). The third dimension is the Prejudice Reduction, which is basically to 
conduct activities that help students to reduce their potential prejudices and negative attitudes towards 
different cultures, the effort of this dimension is to promote and stimulate positive attitudes in relation 
with other ethnics, races, or cultural groups regardless their specific characteristics (Banks, 2007, p.21). 
The fourth dimension is An Equity Pedagogy, this dimension is successful when teachers execute their 
role making sure that they are facilitating the academic achievement of students from diverse racial, 
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cultural, gender or social-class groups (Banks, 2007, p.22). Finally, the fifth dimension is called An 
Empowering School Culture, which aims to an organization that promotes equality across the school, 
regardless the cultural background of the students (Banks, 2007, p.22). 

Multicultural education has to deal with many obstacles when it is implemented in an 
educational community, but one of the toughest barriers to pass is what Banks calls as the Mainstream-
Centric Curriculum, which is simple define as a curriculum that focuses on the experiences of the 
mainstream and largely ignores other cultural groups that are present in the community with their 
respective histories, traditions, languages, etc. (Banks, 2007, p. 247). In order to facilitate the required 
curriculum reform to make multicultural education a reality, Banks proposes 4 progressive levels of 
content integration towards a reformed curriculum. Level 1 is The Contributions Approach, which 
focuses on heroes, holidays, and discrete cultural elements. Level 2 is The Additive Approach, where 
some contents, concepts and perspectives are added to the curriculum but without a major change of its 
structure. Level 3 is The Transformation Approach, which includes the concrete change of the 
curriculum. Finally, Level 4 is The Social Action Approach, where students make decisions on social 
issues and take actions to help solve them (Banks, 2007, p. 251). 
 
The International Perspective 
 
Europe 
 
 Even though the European countries and the U.S. share a long history about migration waves, 
they have had different approaches regarding education. Antolínez says that the multiculturalism in the 
anglo-saxon context has been more oriented to a positive discrimination towards the autochthonous and 
allochthonous minorities, the European version has been more oriented to the recognition of the 
different minorities instead of a deliberate positive discrimination on their favor (Antolínez, 2011, p. 
11). Valle argued that since early 1970s the European countries have been developing and applying 
different strategies to assure the access to education within the migrant minorities, primarily by offering 
an accelerated teaching of the second language and at the same time keep teaching the language a and 
culture of origin. These efforts were oriented mainly to the internal migration within the European 
Union (as cited in Antolínez, 2011, p. 12). 

Aguado et al. argued that interculturality as an educational paradigm has been developed and 
matured only during the last decades, having as primary goals the development of a foreign language 
proficiency, the fight against the racism and xenophobia and the seek for an intercultural education in 
conjunction with a new concept of culture (as cited in Antolínez, 2011, p. 13). 

Most of the European countries have had a similar reality as far as their experiences regarding 
multicultural education, but for brevity purposes this literature review has been focused on Spain. This 
country has experienced a gradual increment of immigrants and therefore and increment in the number 
of foreign students since 1985, which is when the new immigration legislation was implemented due to 
the entrance in the European Economic Community (Antolínez, 2011, p. 13). Another important 
milestone in this regard was the signing of the Maastricht Treaty in 1992, which established among 
other relevant things the European citizenship, recognizing several rights to their citizens and thus 
entitling individuals with the right of education (Antolínez, 2011, p. 12). In 1995 the Forum Social 
Integration of Migrants was established in order to generate the conditions for dialogue between the 
public administration, civil society and migrant communities, this is one of the first centralized 
government efforts to coordinate different stakeholders towards the improvement of the educational 
system.  
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The public administration has been applying projects aligned with other European countries in 
terms of teaching the Spanish language in and out of the classroom but at the same time keeping the 
language and culture of origin (Antolínez, 2011, p. 14). Even though concrete efforts, organizations and 
improvements can be observed, Fernandez Enguita argued that the migrant community doesn’t have 
the same opportunities as the mainstream has regarding education, primarily because they are treated as 
an isolated group due their foreign condition, and maybe not all the doors are open for the ones that in 
addition to their migrant condition are gifted or have disabilities (as cited in Antolínez, 2011, p. 16). 
 
Latin America 
 

As stated by Muñoz Cruz, most of the Latin American countries started to include the concept 
of interculturalism or intercultural education regarding their native peoples since the last fourth of the 
20th century (as cited in Antolínez, 2011, p. 17). One of the first milestones in the region was the 
creation of the Constitution of the United States of Mexico in 1917, which forced the Mexican 
government to pay attention to their native peoples regarding education, since it was declared as a civil 
right on the Constitution (Antolínez, 2011, p. 21). 
Many efforts were dedicated to the acculturation of the native peoples to the mainstream culture, 
including their language, but these efforts were unfortunately made denying the richness and value of 
their different backgrounds, especially in a region where millions of native tribes still endure, 
notwithstanding the fact that they are surrounded by the modern society and their contact with the 
mainstream culture is almost inevitable (Antolínez, 2011, p. 18). 

During the eighties, primarily in Mexico, native peoples started to demand that not only their 
language had to be accepted in the school environment but also their traditions, folklore, histories and 
rites should be part of their curricula. The General Direction for Indigenous Education created in 1978 
was a relevant actor in this process, as it based the educational system on the original culture and 
gradually introduced the mainstream culture to the students, especially the Spanish language 
(Antolínez, 2011, p. 21). 

After almost two decades of demands what was called the Intercultural Bilingual Education 
was established, by 2001 this was a reality in 17 countries of the region and was implemented country 
wide in Mexico and Colombia (Antolínez, 2011, p. 19). In accordance with Pérez, a difference between 
the Latin American reality and the American case is that some of the native peoples and their support 
groups have the anticolonialism as their strongest sentiment and promote a complete refoundation of 
the society as a whole, on the other hand the American case presents multiple heterogeneous 
multicultural movements which even though they share some of the Latin American ideals they don’t 
demand a full restructure of the society (as cited in Antolínez, 2011, p. 24). 
 
The Chilean Reality 
 

The constant increment of migration flows into Chile has made the presence of foreign student 
in the classroom not something anecdotic anymore but a structural reality of the educational system 
(Jiménez & Fardella, 2015, p. 420). The increment of the foreign population between 2013 and 2015 
was 31% and it’s been increasing constantly up to these days (Ministerio de Educación, 2018b, p. 6). 
Solimano & Tokman state that the primary reason would be the favorable economic situation offered 
by the country in comparison to other countries in the region, even though Chile has a GDP per capita 
lower than the developed countries there has been a constant increment of the economic growth since 
the 1990s and more stable both political and economic conditions than other countries in the area. To 
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exemplify this, the World Bank states that the Chilean GDP per capita in 2016 reached US$22,706 
(adjusted to the purchasing parity power), while the Latin American average for the same year reached 
US$14,321 (as cited in Ministerio de Educación, 2018b, p. 9). The described situation has made Chile 
an attractive target for migrants as they can foresee a promising future in this country. 

As in any other Latin American country the first attempts to deal with this reality came from 
the historical perspective of the interculturalism as something applicable or designed for the indigenous 
communities of the country (Jiménez & Fardella, 2015, p. 420). 

Jiménez & Fardella conducted an interesting research interviewing nine teachers who work in 
two different public schools in the city of Santiago, one of them has the highest percentage of foreign 
students in the country (51%) and the other one possesses the highest number of nationalities among 
the student population with 11 different nationalities (Jiménez & Fardella, 2015, p. 426). These schools 
are both located in marginal neighborhoods in Santiago, 64% of the immigrant population lives in this 
city, in accordance with Tijoux this reality has originated that since the 1990s most of these 
neighborhoods have taken as their primary characteristic the fact that they are immigrant 
neighborhoods (as cited in Jiménez & Fardella, 2015, p. 426). 

The results of the research show that teachers tend to describe multiple approaches regarding 
how their educational communities take care and understand the cultural diversity in their classrooms, 
the first one of them is (contradictorily) the negation of this diversity, this means deny the relevancy of 
the cultural differences between the mainstream and the other groups and rather focus on other kind of 
differences, such as their socio economic situation in comparison with the mainstream students 
(Jiménez & Fardella, 2015, p. 428). Part of this approach is trying to simplify the analysis and 
understanding of the immigrant student by grouping them in a larger group which is usually common 
for most of them (i. e. from South America and from a low-income family) (Jiménez & Fardella, 2015, 
p. 429). It’s obvious in this approach that there is a lack of empathy and cultural sensibility by the 
teachers and as long as this continues happening will be quite difficult to generate the conditions 
required to promote inclusiveness and fairness.  

There is a second approach about how teachers see diversity in their classrooms, this approach 
addresses diversity as a problem, something that brings uncertainty to the classroom and makes 
teachers feel uncomfortable because they are not prepared to deal with it (Jiménez & Fardella, 2015, p. 
429). In this approach the migrant condition is guilty of causing the problem and is perceived as 
something that cannot be changed by the teacher because it comes inherently with the student. 

Finally there is a third approach, the one that sees diversity as something completely normal, 
this sounds good but unfortunately the normalization of diversity derives in a sort indifference by 
teachers, because if it’s normal there is not much to do in order to improve the existent conditions and 
address cultural differences as it should be, just minor changes should be enough from this point of 
view (Jiménez & Fardella, 2015, p.432). 

In 2018 the Chilean Government through its Ministry of Education release the new National 
Policy for Foreign Students 2018-2022; which objective is to guarantee the right of education and the 
inclusion of foreign students in the educational system (Ministerio de Educación, 2018a, p. 3). The 
Chilean educational system has been receiving foreign students since decades ago, numbers have been 
increasing with the time but only within the last years there has been a notorious increment of the afro-
descendant migrants, which unfortunately has not only brought racial discrimination into some 
educational communities but also a language barrier problem, since most of the afro-descendant are not 
native Spanish speakers (Ministerio de Educación, 2018a, p. 10). 

In 2016 the Chilean Ministry of Education conducted an internal institutional diagnosis, with 
the purpose of identifying all the weaknesses and strengths across the organization regarding education 
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for foreign students. The most relevant results were among others that the personnel from the Ministry 
of Education was not knowledgeable enough regarding this topic; interculturalism was related mostly 
with native peoples; educational communities felt alone working with this new diverse environment; 
their academic programs did not recognize explicitly the inclusion of vulnerable groups; and they 
identified clear language barriers in their educational communities. They also got a diagnosis from 
external research entities, which among other recommendations said that the instruction in the new 
language had to be delivered as soon as possible; offer high quality education at an early age; to invite 
every teacher (not only the specialists) to prepare themselves for the new diverse classrooms; avoid the 
concentration of migrant students in the same schools or in disadvantaged schools; and make sure that 
parents are involved in the educational process (Ministerio de Educación, 2018a, p. 13-15). This last 
recommendation is aligned with McGee Banks’ point view, since she argued that “everyone can 
benefit from parent/community involvement. Students tend to perform better in school and have more 
people supporting their learning. Parents know more what is going on at school, have more 
opportunities to communicate with their children’s teachers…” (McGee Banks, 2007, p. 461). 

The legal and regulatory framework in regard to this matter it’s been in constant evolvement 
since the publication of The General Law of Education (published in 2009) which states that the 
educational system is built based on the fundamental rights guaranteed by the Constitution as well as in 
the international treaties ratified by Chile and that are currently in effect (as cited in Ministerio de 
Educación, 2018, p.19), at the same time states a list of principles that inspire the right of education, 
such as diversity, flexibility, integration, inclusion and dignity of the human being (as cited in 
Ministerio de Educación, 2018, p.19). In the same order of ideas, one of the most important legal 
changes has been The Inclusion Law (published in 2015), which states that the system will tend to 
eliminate any sort of arbitrary discrimination that prevents the learning and participation of the students 
(as cited in Ministerio de Educación, 2018, p.20).  

The National Policy for Foreign Students outlines the seven approaches of the educational 
policy regarding to foreign student population, among other approaches such as human rights, inclusion 
and gender, we can find one particularly relevant (the intercultural approach) as it promotes horizontal 
relationships between individuals, groups, peoples, cultures, societies and with the government as well 
(as cited in Ministerio de Educación, 2018, p.21). 
 
Implementation and Practical Application in the Classroom 
 

Banks argued that multicultural education cannot be achieved if school is not addressed as a 
social system when implementing reforms, he states that a true change will not happen if all the 
variables and factors involved in the educational community are not aligned one with the other towards 
the achievement of the desired multicultural education. Among these factors Banks includes the formal 
curriculum, the school staff attitudes and beliefs, school policies, language and dialects of the school 
and the assessment and testing procedures (Banks, 2007, p. 22-24). 

It’s well accepted across different educational communities that multicultural education is 
important, relevant and must be promoted as an effective response to the specific demographic realities 
present in an increasing number of countries around the world. But the previous idea will not become a 
reality if one of the most important elements in this educational equation is failing or is poorly 
prepared, this element is the teacher, the education for future teachers is key to achieve the goals 
proposed by the multicultural education ideals, countries and communities should invest in this regard, 
otherwise many setbacks could be found in the way to the multicultural education achievement.  
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Hosoya & Talib argued that the “increasing cultural diversity at schools presents urgent needs 
for teacher education to prepare culturally responsive teachers who can facilitate the academic success 
of all students” (Hosoya & Talib, 2013, p. 205). They also state that the preparation of teachers for 
diverse classrooms “is not only for the immigrant students, but also for the students within the 
mainstream culture since as a member of the globalized world everyone needs to develop competencies 
and attitudes for sustainable development and social cohesion” (Hosoya & Talib, 2013, p. 205). 

Multicultural Education is learned-centered, teachers are expected to not only accept cultural 
differences in the educational environment but also foster the interaction between them and take 
advantage of them in order to enable equality and inclusiveness in the classroom. Arslan says that 
“teachers should be aware of their own beliefs about the different issues of diversity and about how 
these beliefs affect their actions, behaviors and school achievements. They need to be advocates of 
equity in the classroom” (Arslan, 2013, p. 31). In accordance to Banks there are three kinds of 
knowledge necessary for teachers to be effective in the classroom: social science knowledge about their 
societies and other different ones; pedagogical knowledge that can help teachers to be more effective in 
the classroom; and subject matter content knowledge (as cited in Arslan, 2013, p. 25). 

Arslan argued that “multicultural development programs are essential for the growth and 
competence of the classroom teacher. These programs instruct teachers on how to recognize and teach 
ethnically and culturally diverse students” (Arslan, 2013, p. 29). In accordance with McNeal “a 
multicultural teacher education program is helpful when teachers have positive experiences with 
multiculturalism, and when they have strong, positive beliefs about students from diverse backgrounds, 
to interpret their extensive background knowledge into effective multicultural practice and theory” (as 
cited in Hosoya & Talib, 2013, p. 220). There are some programs that have been applied with student 
teachers and have proven to be successful, good examples are the cultural immersion field experiences, 
which in accordance with Hosoya & Talib “enable student teachers to grow an awareness of cultural 
differences, gain knowledge of a context different from their own, and acquire an awareness of their 
own stereotype” (Hosoya & Talib, 2013, p. 218). Another example is the cooperation with 
communities, Irvine argued that “it is meaningful to increase the level of parental and community 
involvement in their school” (as cited in Hosoya & Talib, 2013, p. 219). 

It’s important to note that teachers also have a particular impact on the first and second 
generation of migrant students, since the first generation usually struggles with the academic 
requirements of the host country, it’s desirable that teachers are supportive with this kind of students, 
and they don’t become an extra difficulty for their lives. But the problem does not end with the first 
generation, according to the data from PISA 2003 and 2006 even though the second-generation 
students are born and raised in the host country and they speak their language, native students perform 
better than both first and second-generation immigrants in math (as cited in Hosoya & Talib, 2013, p. 
209). 

An important situation that commonly worries teachers is what it’s called Classroom 
Management, Applebaum states that “many teachers’ reputations rest on their ability to control 
classrooms” (Applebaum, 2002, p. 45). He is also critic about the traditional school models, which in 
accordance with his opinion are more focused on the production of well-trained students rather in the 
quality of their academic learning (Applebaum, 2002, p. 45). In the same order of ideas, he emphasize 
that some behaviors that are usually considered as not appropriate will show up as the educational 
process evolve, but they don’t have to be considered as problems but as opportunities to work together 
as a community and learn about diversity, disagreement and power, and at the same time take the time 
to appreciate everyone’s contribution into the classroom (Applebaum, 2002, p. 46). 
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Finally, it’s important to note Nieto’s analysis of the school reform from a multicultural 
perspective, she emphasizes that there is no a single recipe to achieve the final goal, simply because 
every school is different to all the others, but she offers 5 conditions that should promote student 
achievement within a multicultural perspective. Nieto argued that school reform should be antiracist; 
should reflect an understanding an acceptance of all students; should be considered within the 
parameters of critical pedagogy; needs to be based on high expectations; and teachers, parents and 
students need to be meaningfully involved (Nieto, 2007, p. 439). 
 
Conclusions 
 

Multicultural education seems to be a necessity for a reality that cannot be denied or avoided, 
even though most of the studies and research are not oriented to college level education these 
institutions are not exempted from the scopes of the results, since they receive the same student 
population that elementary schools and high schools used to have. 

Military Academies, as higher education institutions, must be completely aware about the 
benefits of multicultural education and should invest in their faculty development, since they are a key 
component required to make it a reality. In this kind of institutions an educational system based on the 
multicultural education perspective has benefits not only for the students but also in the Army as a 
whole, simply because the students of today are the Army leaders of tomorrow, and therefore they will 
be able to extrapolate their experiences across the organization by promoting the tenets of multicultural 
education in different areas such as training, interpersonal relations, and of course education. 

Finally, teachers should be interested in the implementation of multicultural education, as it’s 
proved to be a successful tool enabling everyone’s academic achievement, in a globalized world where 
many people is changing their living place every day seeking better conditions, countries and 
educational institutions should acknowledge that they must be prepared to receive students from 
different cultural backgrounds, regardless if they are civilian or military institutions, the last ones 
sometimes tend to be a bit slower than civilian institutions when implementing changes since they are 
based on strong traditions, a more hierarchical organization, strict discipline, and as a result a unique 
subculture is created, which in some cases is hard to be changed, but it seems that being prepared to 
teach in a multicultural environment is something that cannot wait. 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 



11 
MULTICULTURAL EDUCATION, A GLOBAL CHALLENGE 

References 
 
Antolínez, I. (2011). Contextualización del significado de la educación intercultural a través de 

una mirada comparativa: Estados Unidos, Europa y América Latina 
[Contextualization of the intercultural education meaning through a comparative 
view: United States, Europe and Latin America]. Papeles del CEIC, 2011 (2), Nº 73, 
CEIC (Centro de Estudios sobre la Identidad Colectiva), Universidad del País Vasco. 
Retrieved from http://www.identidadcolectiva.es/pdf/73.pdf 

 
Appelbaum, P. M. (2002). Multicultural and diversity education: A reference handbook. Santa 

Barbara, CA: ABC-CLIO. 
 
Arslan, H. (2013). Multicultural education: approaches, dimensions and principles. In H. Arslan & G. 

Raţă (Eds.), Multicultural education: From theory to practice (pp. 15-34). Newcastle upon 
Tyne, UK: Cambridge Scholars Publishing. 

 
Banks, J. A. (2007). Multicultural education: Characteristics and goals. In J. A. Banks & C. A. McGee 

Banks (Eds.), Multicultural education: Issues and perspectives (6th ed., pp. 3-26). Hoboken, 
NJ: John Wiley & Sons. 

 
Berríos -Valenzuela, Ll. y Palou-Julián, B. (2014). Educación intercultural en Chile: la integración del 

alumnado extranjero en el sistema escolar [Intercultural education in Chile: the integration 
of the foreign students in the Chilean educational system]. Educación y Educadores, 17 (3), 
405-426. DOI: 10.5294/edu.2014.17.3.1 

 
Erickson, F. (2007). Culture in society and in educational practices. In J. A. Banks & C. A. McGee 

Banks (Eds.), Multicultural education: Issues and perspectives (6th ed., pp. 33-58). 
Hoboken, NJ: John Wiley & Sons. 

 
Grant, C. A. & Sleeter, C. E. (2007). Race, class, gender, and disability in the classroom. In J. A. Banks 

& C. A. McGee Banks (Eds.), Multicultural education: Issues and perspectives (6th ed., pp. 
63-82). Hoboken, NJ: John Wiley & Sons. 

 
Hosoya, S. & Talib, M. (2013). Teacher education in preparing student teachers for diverse classrooms. 

In H. Arslan & G. Raţă (Eds.), Multicultural education: From theory to practice (pp. 205-
224). Newcastle upon Tyne, UK: Cambridge Scholars Publishing. 

 
Jiménez, F. & Fardella, C. (2015). Diversidad y rol de la escuela: discursos del profesorado en 

contextos educativos multiculturales en clave migratoria [Diversity and the role of the 
school: teachers’ speeches in multicultural educational contexts]. Revista Mexicana de 
Investigación Educativa, 20 (65), 419-441. Retrieved from 
http://www.scielo.org.mx/pdf/rmie/v20n65/v20n65a5.pdf 

 
McGee Banks, C. A. (2007). Families and teachers working together for school improvement. In J. A. 

Banks & C. A. McGee Banks (Eds.), Multicultural education: Issues and perspectives (6th 
ed., pp. 445-465). Hoboken, NJ: John Wiley & Sons. 

http://www.identidadcolectiva.es/pdf/73.pdf
http://www.scielo.org.mx/pdf/rmie/v20n65/v20n65a5.pdf


12 
MULTICULTURAL EDUCATION, A GLOBAL CHALLENGE 

 
Ministerio de Educación. (2018a). Política nacional de estudiantes extranjeros 2018-2022 [National 

policy for foreign students 2018-2022]. Santiago de Chile. Gobierno de Chile. 
 
Ministerio de Educación, Centro de Estudios. (2018b). Mapa del estudiantado extranjero en el sistema 

escolar chileno (2015-2017) [Map of the foreign students in the Chilean educational 
system]. Documento de trabajo N° 12. Santiago, Chile. 

 
Nieto, S. (2007). School reform and student learning: A multicultural perspective. In J. A. Banks & C. 

A. McGee Banks (Eds.), Multicultural education: Issues and perspectives (6th ed., pp. 425-
440). Hoboken, NJ: John Wiley & Sons. 

 
Raţă, G. (2013). Bi-, cross-, multi-, pluri-, or trans-cultural education? In H. Arslan & G. Raţă (Eds.), 

Multicultural education: From theory to practice (pp. 3-14). Newcastle upon Tyne, UK: 
Cambridge Scholars Publishing. 

 
Stritikus, T. T. & Varghese, M. M. (2007). Language diversity and schooling. In J. A. Banks & C. A. 

McGee Banks (Eds.), Multicultural education: Issues and perspectives (6th ed., pp. 297-
320). Hoboken, NJ: John Wiley & Sons. 

 
 
 

 

 

 

 

 

 

 


