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NOTE: This document assumes that the course director has adopted a blended approach to 
remote learning, combining both synchronous and asynchronous elements. The 
recommendations and considerations outlined above may also be useful for determining 
modalities at the course level.  

Considerations for Remote & Blended Learning at USMA 

1) The Thayer Method sets a precedent for hybrid models.  

• Spring of 2020 forced classes to transition to a remote model with little warning. This 
resulted in varying degrees of experimentation and reactive planning as we each modified 
our courses from a classroom model.  

• At its most fundamental level, the Thayer Method is a hybrid model which capitalizes on 
both asynchronous and synchronous learning. That is, students work asynchronously 
outside the classroom, reading and/or completing assignments, laying the groundwork 
which feeds into synchronous objectives in the classroom. 

• The emergent swap to remote teaching allows us to now make deliberate decisions about 
what techniques are most effective and efficient in both the remote and standard 
classroom models. That is, whether we return to the classroom or not, consider which 
lesson objectives are best achieved synchronously versus asynchronously. 

• The decision to employ synchronous or asynchronous techniques should be made in the 
smallest increment possible. Break each lesson into its constituent objectives and 
consider the best method to achieve each objective.  

• Consider further that one method may be objectively better than another, but that there is 
value in modulating your approach. Perhaps model a skill synchronously and then move 
future iterations to asynchronous execution. Regardless, the overarching goal is cadet 
engagement with the material, cadet learning and ultimately retention and internalization. 
These goals should inform which approach is utilized. 

2) Classrooms are protected spaces enabling focused learning and productive use of limited time. 
Any directed learning outside a classroom forfeits some or all of these protections. 

• In a standard semester, the classroom is a protected space where both the students and 
educators maintain a reasonable expectation that they will not be disturbed during allotted 
class periods. However, a remote environment complicates this expectation. Even in the 



   
 

   
 

barracks on campus, cadet schedules will differ from their roommates, creating potential 
distractions as others go about their lives in a shared space. The same principle applies to 
educators, whether at home or in an office space. 

• Remote learning typically requires internet connectivity and therefore invites distraction, 
both actively in the form of emails or messages and passively through the allure of the 
internet. 

• When learning remotely, each student will complete their work in a unique environment. 
Circumstances will vary by individual and the variables cannot be fully known. Potential 
variables include poor internet connectivity, family obligations, and illness. Therefore, 
manage expectations for what a class can reasonably accomplish synchronously and 
maximize the use of synchronous time. That is, deliberately plan synchronous time to 
create an engaging learning environment and facilitate community while avoiding 
duplication of material covered asynchronously. This last point is essential so that 
students feel their asynchronous efforts and time requirements are respected by the 
instructor. Further, that synchronous lessons are necessary rather than repetitive 
reiterations of work demanded from the cadets for their preparation.   

• Favoring asynchronous techniques, when practical, allows a diverse population with 
differing constraints to accomplish tasks at the optimal time and under the best 
circumstances for them. However, asynchronous instruction can limit cadet engagement 
and may promote apathy for the course and lesson objectives. 

• Efficacy will vary by subject and lesson, but we should each consider the most effective 
pedagogical models and techniques on a lesson by lesson and objective by objective 
basis.  

3) Instructors can provide opportunities for student engagement in a variety of ways.  

• Effective student engagement is not exclusive to synchronous interactions.  
• Consider what “ideal engagement” looks like for you as an educator, for your students 

and for the specific course.  
• What objective(s) does each form of engagement meet? 
• Are there alternative ways these objectives can be met? 

 
  



   
 

   
 

Asynchronous and Synchronous Lesson Planning 
 

What teaching mode is feasible for the instructor for this lesson: asynchronous or 
synchronous? 

• Consider the viability of home workspace versus office space. That is, does the educator 
have the dedicated space and time to conduct synchronous remote lessons? 

• Consider cohabitants who may be home all-day due to Covid-19. These individuals may 
present distractions and/or conflict with use of space and resources. 

What should the students be able to do at the conclusion of this lesson?  

• Begin with this fundamental question when selecting between asynchronous and 
synchronous modalities.  

• For each individual learning objective, use the questions below to determine the best 
method for achieving the objectives: 

What potential formats are available to accomplish these objectives? 
• Will students receive information via a lecture?  

o Could this lecture be recorded prior for students to watch?  
o Could this lecture be redesigned as a pdf handout distributed and read prior to a 

synchronous discussion? 
• Will the students collaborate via discussion, group, or partner work?  

o Does the group or partner work need to be completed during class or may it be 
completed pre or post class via a discussion board or other asynchronous 
collaboration? 

• If the lesson involves a media component (video, audio, etc.), can the pre-work be 
completed prior to the lesson? 

• How do labs play into these considerations?  

Based on the format chosen, is real-time guidance and/or feedback required?  

• Does the activity require board work or partner work with a real-time feedback 
component?  

• Will the students be required to interact with course material (or special equipment) in 
real-time?  

• Does the current objective feed into a larger event which dictates synchronous learning? 
 
Does everything you are asking the student to do fall within the bounds of the Carnegie 
Unit? 

• Model/calculator to figure time spent per objective to illuminate the workload/hours 
required for the average student to complete each lesson’s objectives. 

o Ex: https://www.westga.edu/~distance/ojdla/spring231/Adler231.html 

 

https://www.westga.edu/%7Edistance/ojdla/spring231/Adler231.html


   
 

   
 

Recommendations: 

• Be deliberate with your choices and have a clear, pedagogically informed plan.  
• When possible, seek consistency in choosing asynchronous or synchronous across types 

of activities but remain open and flexible to feedback from course participants as you 
evaluate the efficacy of the approach. For example, oral presentations may be recorded 
and viewed asynchronously or may be done synchronously during the class hour. If an 
asynchronous approach is chosen, any remaining presentations should also be 
asynchronous provided that the mode continues to prove effective.  

• Give explicit instructions, with clear guidelines as to due dates and where/how to submit 
assignments or activities.  

• Consider the learning environment of the cadets, including technology capabilities and 
potential distractions.  

• For asynchronous activities and/or lessons, break the activities into interactive elements 
for the Cadets to help retain their attention and reacquire their attention. 


