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Intervention Essentials

Understanding Marie Clay’s Perspective on Phonics

Mary Anne Doyle, University of Connecticut

How did Clay regard the
use of phonics in Reading
Recovery®?

We understand that Marie Clay’s
literacy processing theory is
multifaceted, and we understand
the place of phonics within her
design of instructional procedures.
This article reviews Clay’s messages
about alternative approaches to
early literacy instruction, includ-
ing phonics. This is important in
light of recent assertions that Clay’s
procedures do not address phonics
and that Clay considered phonics
nonsense. In fact, Clay did use

different approaches to beginning
reading were implemented widely
in our schools at one time. Critics,
unassociated with Clay, found both
approaches lacking.

What were the alternative

approaches?

Look-say approach to beginning
reading

First, in considering the look-say
method, the assumption that the
acquisition of a large sight vocabu-
lary was the entrée to proficient
reading was found faulty. Reading
with understanding requires more

to proceed from the easiest to the
more-complex rules for identifying
sounds and blending sounds to pro-
nounce words. Again, the goal of the
phonics approach was mastery of
word recognition skills, and learners
did acquire the rules. However, as
with the look-say method, the effec-
tiveness of the phonics method in
supporting a learner’s comprehen-
sion was questioned. For example,
following a year of instruction, a
reader would be expected to decode
the words “bark,” “rig,” “main” and
“mast” successfully; however, this
would not ensure understanding
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“Linking sound
sequences to letter
sequences is NOT a
simple problem of
what theorists,
researchers, and
teachers call
phonics”

(LLDI, p. 143).
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- Well-ordered plan

Methodical in procedure

Marked by thoroughness



Some gmdance from Harmey & Bodman
(JRR 2020) L

" 'Synthetlc and analytic \

RR is systematic because we move from
simple to complex for each student.
Child’s existing and new letter knowledge

IS applled W|th|n I|teracy processmg
theory |
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. How toJookat print » =

What to look for in print: letters :
~ What to look for in print: words
Linking what is SEET) and heard

Applying knowledge gained from phonics teaching in
the context of reading and writing continuous text



Table 2.  Key Finding/Recommendations from Research: Alignment with Reading Recovery

How to Look at Print

Findings

* Print knowledge predicts early reading success. (Anthony & Lonigan, 2004;
Martional Early Liveracy Panel, 2008)

* Print skill is a robust predictor of later reading ability. (Hammill, 2004)

* There is a causal relationship between print knowledge and later literacy skills.
{Piasta et al., 2012)

* Print referencing by teachers supports emergent literacy. (Justice & Ezell, 2004)

Recommendations

* Engape in meta-linguistic conversations about print. (Justice & Ezell, 2004)

Reading Recovery Teaching Procedures

* Learning about directon. (p. 50)

* Locating what to artend to. (p. 53)

* Learning how letters make up words. (p. 71)

* Engape in talk about letters and words. (p. 73)

What to Look for in Print: Letters

Findings

* Alphabet knowledge is the best predictor of later reading ability. (Piasta 8¢
Wapner, 2010)

* Six variables correlate and predict later literacy achievement, including alphabet
knowledge and rapid automatic naming of letters and objects. (National Early
Literacy Panel, 2008)

* Writing supports letter learning. (Hindman, Wasik, & Erhart, 2012)

Recommendations

* Use magnetic letters to support letter learning. (Foorman et al., 2016)

* Use alphaber books focusing on upper and lower case letters. (name and sound)

(Piasta, Purpura, & Wagner, 2010)

Reading Recovery Teaching Procedures

* Foster fast/rapid visual access to print through
language. (p. 61)

* Involve several modes of learning. (p. 176).

» Use writing to support letter learning. (p. 175)

* Engage in letter sorts using magnetic letters.
(p. 63)

* Provide a personal alphabet book with various
forms of the letter. (p. 65)

What to Look for in Print: Words

Findings

* The ability to read words from memory frees attention and expands readers’
knowledge of spelling-sound regularities. (Ehri & Rosenthal, 2007)

* Decoding difficulties predict later reading difficulties. (Snowling & Hulme,
2012)

Recommendarions

* Teach regular and irregular high-frequency words so that students can recognize
them efficiently. (Foorman et al., 2016, p. 28)

* Work in isolation and in context of text (Foorman et al., 2016) or in combina-
tion. (Suggate, 2016)

Reading Recovery Teaching Procedures

* Extend word knowledge. (p. 69)

* Continue to build a reading vocabulary. (p. 153)

* Develop a reading vocabulary. (p. 133)

* Develop a writing vocabulary. (p. 89)

* Attend to words in isolation. (p. 157)

* Engage in systematic analysis of words in isola-
tion—known, spoken, learning in reading and
writing. (p. 156)

* Take words apart while reading. (p. 147}




* Use alphabet books focusing on upper and lower case letters. (name and sound)
(Piasta, Purpura, & Wagner, 2010)

What to Look for in Print: Words

Findings Reading Recovery Teaching Procedures
* The ability to read words from memory frees attention and expands readers’ * Extend word knowledge. (p. 69)

knowledge of spelling-sound regularities. (Ehri & Rosenthal, 2007) * Continue to build a reading vocabulary. (p. 153)
* Decoding difficulties predict later reading difficulties. (Snowling & Hulme, * Develop a reading vocabulary. (p. 133)

2012) * Develop a writing vocabulary. (p. 89)
Recommendations * Attend to words in isolation. (p. 157)

* Teach regular and irregular high-frequency words so that students can recognize  * Engage in systematic analysis of words in isola-
them efficiently. (Foorman et al., 2016, p. 28) tion—known, spoken, learning in reading and
* Worlk in isolation and in context of text (Foorman et al., 2016) or in combina- writing. (p. 156)

tion. (Suggate, 2016) < T ake words apart while reading. (p. 147>
Linking What is Seen and Heard
Findings Reading Recovery Teaching Procedures
* Phonological awareness is both a precursor and consequence of reading. * Hearing syllables. (p. 95)

(Snowling & Hulme, 1994} * Introduce the phonemic awareness tasks. (p. 96)
* Teaching spelling improves reading. (Graham & Hebert, 2010) * Ways of solving words for writing. (p. 88)
Recommendations * Use phonemic analysis during story writing
* Teach student to manipulate segments of sound in speech starting with syllables (Elkoni 28 08

and move to phonemes using Elkonin boxes to support instruction. (Foorman Attend to spelling boxes using boxes f@

et al., 2016) —100)

Applying Knowledge Gained from Phonics Teaching in the Context of Reading and Writing Continuous Text

Findings Reading Recovery Teaching Procedures
* Teaching that contains the reading and writing of connected text is effective. * Fapili e
(Burroughs-Lange & Douégul, 2007, 2008; Hurry & Fridkin, 2018; Schwartz, unning records. (Clay, 201
2005; D'Agostino & Harmey, 2016; Sirinides, Gray, & May, 2018) * Writing messages. (p. 82)
Recommendations lew book. (p. 112)
* “Children should read connected text daily both with and without constructive
feedback.” (Foorman et al., 2016, p. 31)
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Check it (LLDI p. 135, 137)






Teaching getting
going







Thinking bubble




Put together in an
organized, deliberate
WELY,



*Analogy (LLDI p.
104-105; 160-161)

*Break it and put it
together (LLDI p. 72-
74)
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Teaching after
reading



~ To follow logical order or
- sequence '

Having a systematic
arrangement

/ﬂ,\
,~
'@

\

Gz

> e '
‘/a!‘
_h‘i"



| Our sequence should be determmed by
~ what the child shows he is using.

o Look at child’s level to determine what

word segments to teach our students to

attend.

The sequence should be determined by

psychologlcal factors, not logical factors.
i LLDI 20186, p. 147
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Writing






§§ A little [explicit, structured,
%% sequential] instruction goes
& ~ along way!
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Keep a note of the

- [systematic] learning

and arrange for it to
recur. Link today’s
analysis totomorrow’s
work.
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Join the homecoming of literacy leaders!
Reading Recovery ' t o n

Commun lty February 1-4, 2025 - Columbus,
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Early literacy learning is a complex topic! Fact check against misinformation with these resources.

e Readi
» Understanding Reading Recovery: A Comprehensive Model of Instruction
ing Recovery Instruction in Phonics and Word Reading
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= Memu & Reading Recovery Instruction in _ %7 Understanding Reading. % | + Create @ Q i —_ ] X

Alltools  Edit  Convert  E-Sign Find text ortools Q & @ = m
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[k
A, Reading is a visual task meaning that learners attend to print. Beginning readers must acquire new behaviors and
skills to read and understand print information (i.e., the words and letters on the page). O
2
Reading Recovery teachers provid@aily, explicit instructiain the phonics and word attack skills needed to decode &
<, words accurately when reading stories. Phonics Is essential to learning to read, and Reading Recovery instruction
i directs the child’s attention to the letters and words on the page. Children are not taught to guess to identify
Ll unknown words.
a,
2
2

Reading Recovery teache@’ direct, structured, daily teaching procedures ape key to ensuring the ~
learner’s acquisition of both a ro ] T rd analysis skills, including phonemic v

awareness, the alphabetic principle, and phonics skills. Phonics and word analysis skills are lesson

priorities for the duration of a learner’s Reading Recovery intervention. By working with individual learners, C

the Reading Recovery teacher’s decision-making ensures each child receives targeted instruction.
11

Most importantly, Reading Recovery instructional procedures focus on the reader’s comprehension of ®

the stories they read orally every day. Teachers monitor each child’s understanding, vocabulary needs, and

reading fluency and provide immediate, responsive instruction as needed. Q
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il In Phonics and Word Reading
2,

Reading Recovery’s® instructional procedures incorporate specific attention to building fast, efficient word analysis skills as

a result of carefully planned, direct instruction that is tailored to each learner. Specific procedures involve multisensory and

systematic techniques to teach phonemic awareness, phonics, and more complex word-analysis skills. The end goal for the

student is acquisition of a literacy processing system that involves all print knowledge sources, including words and word

structure, letter-sound relationships, letters, and features of letters while enabling the learner to access sentence structure,

language structure, and story structure. :

Reading Recovery teachers focus on developing the learner’s phonics and word analysis skills daily in three main ways: :
instruction during isolated word activities, guided application during text reading, and reinforcement during the writing of
personal messages or stories. Specific ways Reading Recovery teachers instruct students in phonics and decoding include ~

the following:

+ Inearly lessons, Reading Recovery teachers help students learn how to look at a word from left to right, noting each
letter, in addition to recognizing all letters of the alphabet and linking sounds and letters quickly and accurately. The C
attention to all aspects of print is essential, early learning. o
1:1
+  Phonics skills are taught directly allowing the learner to apply new skills both on words in isolation and on unknown
words during text reading. When students encounter a challenging word in daily reading, they are taught to decode the @
word using their phonics skills. The individual setting allows the teacher to help the student immediately and prevent Q

the use of inefficient strategies, such as guessing. v
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Sense, Meaning Visual Information " ROPE: B
Does it make sense? Does that look right? Decoding
/ ROPE: ) Sight
Background - . \Recognmon )
Knowledge
Vocabulary

Letter-Sound
Relationships

\_Verbal Reasoning )

i
Sounds Structure/Grammar
: ROPE: Language
Say it. What can you hear? Can we say it that way? guag

ROPE: What would you expect to see? Structures




(Clay |

Language Comprehension

Meani Background Knowledge Y
eanng — ' " Skilled Reading
i i S::;::Si'gg y Fluent execution and
I Language Structures 8 coordination of word
[ Structure | Verbal Reasoning recognition and text
comprehension.
I Literacy Knowledge
) Word Recognition
Sounds 4= | Phonological Awareness
) I Decoding (and Spelling) Increasingly
~ Visual . o Automatic
 Information I Sight Recognition

Scatorough, M 2001 Connecting early language and literacy 1o later reading (dis jablities: Evidence, theory, and
practice. Pp. 97310 in S B, Neuman & O K Dicinson (Eds.) Mendbook of Farly Literocy NY: Guilford Prass



Knuw why and h0w RR is

- systematlc epr|C|t
| -structured sequential, and
be able to explam that
information.

“Show others your teat-hing

”.3 P g Sy P N S
‘ "; ( ‘, l.\, [ ‘, S ‘,



W“ w'»ﬂ* o “"’mm"* il a'um, f;f

o t ‘\!Wm-z%

;f? ,%"‘m?’% e ..nﬂ"""";‘ |

: 43 50 ’
F o 9,«“”‘ - | N,
ot I TR S i é\

‘Donita.shaw@okstate.edu

. . ) , BIG .THANKS TO THOSE WHO PROVIDED THESE RESOURCES FOR FREE!

Slides:
Images: &
_ Clip Art Graphics:

[ .\ | _FONTS USED:



mailto:Donita.shaw@okstate.edu
https://slidesmania.com/
https://pxhere.com/
https://www.freepik.com/
https://www.clementinecreative.co.za/
https://fonts.google.com/specimen/Gaegu?selection.family=Gaegu
https://fonts.google.com/specimen/Fredericka%2Bthe%2BGreat?selection.family=Fredericka%2Bthe%2BGreat

References

Harmey, S. & Bodman S (2020) Learmng Ietter sound
relat|onsh|ps Evidence and practlce Journal ofReadlng
Recovery, 19(2) 55-66. |

Clay, IVI I\/I (2016) Literacy lessons designed for /nd/wduals
The Marie Clay Literacy Trust.

Doyle, M.A. (2023). Understanding Marie Clay’s perspective on
phonics. Journal of Reading Recovery, 22(2), 41-42.




	Slide 1: Reading Recovery Word Work in a Science of Reading Era
	Slide 2: Our Time Together
	Slide 3
	Slide 4
	Slide 5
	Slide 6
	Slide 7
	Slide 8: Systematic
	Slide 9
	Slide 10
	Slide 11
	Slide 12
	Slide 13:  Explicit
	Slide 14
	Slide 15
	Slide 16
	Slide 17
	Slide 18
	Slide 19: Structured
	Slide 20
	Slide 21
	Slide 22
	Slide 23
	Slide 24: Sequential
	Slide 25
	Slide 26
	Slide 27
	Slide 28
	Slide 29
	Slide 30
	Slide 31
	Slide 32
	Slide 33
	Slide 34
	Slide 35
	Slide 36
	Slide 37: Thank you
	Slide 38: References

