
These Completer results are broken down by program for each area on the rubric.  

 

 

K1 Understands content knowledge of subjects to be taught 

 

K1 

Total 
Missing –  
left blank Acceptable Target Unacceptable 

Program Ed Leadership Count 0 4 9 0 13 

% within Program 0.0% 30.8% 69.2% 0.0% 100.0% 

ESL Count 0 5 15 0 20 

% within Program 0.0% 25.0% 75.0% 0.0% 100.0% 

MAT Count 0 3 4 0 7 

% within Program 0.0% 42.9% 57.1% 0.0% 100.0% 

TSL (Ed S) Count 1 9 13 1 24 

% within Program 4.2% 37.5% 54.2% 4.2% 100.0% 

Undergraduate Count 0 1 0 0 1 

% within Program 0.0% 100.0% 0.0% 0.0% 100.0% 

Vision Count 0 2 1 0 3 

% within Program 0.0% 66.7% 33.3% 0.0% 100.0% 

Total Count 1 24 42 1 68 

% within Program 1.5% 35.3% 61.8% 1.5% 100.0% 

 

 

 
K2 Candidate displays an understanding of each student's anticipated learning difficulties. 

 

K2 

Total Acceptable Target Unacceptable 

Program Ed Leadership Count 4 9 0 13 

% within Program 30.8% 69.2% 0.0% 100.0% 

ESL Count 1 19 0 20 

% within Program 5.0% 95.0% 0.0% 100.0% 

MAT Count 4 3 0 7 

% within Program 57.1% 42.9% 0.0% 100.0% 

TSL (Ed S) Count 6 17 1 24 

% within Program 25.0% 70.8% 4.2% 100.0% 

Undergraduate Count 0 1 0 1 

% within Program 0.0% 100.0% 0.0% 100.0% 

Vision Count 2 1 0 3 

% within Program 66.7% 33.3% 0.0% 100.0% 

Total Count 17 50 1 68 

% within Program 25.0% 73.5% 1.5% 100.0% 

 



 

 

K3 Understands Diversity: Candidate interactions demonstrate caring and respect for one another. 

 

K3 

Total Acceptable Target 

Program Ed Leadership Count 4 9 13 

% within Program 30.8% 69.2% 100.0% 

ESL Count 0 20 20 

% within Program 0.0% 100.0% 100.0% 

MAT Count 0 7 7 

% within Program 0.0% 100.0% 100.0% 

TSL (Ed S) Count 8 16 24 

% within Program 33.3% 66.7% 100.0% 

Undergraduate Count 0 1 1 

% within Program 0.0% 100.0% 100.0% 

Vision Count 2 1 3 

% within Program 66.7% 33.3% 100.0% 

Total Count 14 54 68 

% within Program 20.6% 79.4% 100.0% 

 

 

 

 
D1 Designs Instructional Strategies: Activities and materials include all appropriate multimedia, technology, 

and other quality resources 

 

D1 

Total Acceptable Target 

Program Ed Leadership Count 6 7 13 

% within Program 46.2% 53.8% 100.0% 

ESL Count 3 17 20 

% within Program 15.0% 85.0% 100.0% 

MAT Count 2 5 7 

% within Program 28.6% 71.4% 100.0% 

TSL (Ed S) Count 8 16 24 

% within Program 33.3% 66.7% 100.0% 

Undergraduate Count 0 1 1 

% within Program 0.0% 100.0% 100.0% 

Vision Count 3 0 3 

% within Program 100.0% 0.0% 100.0% 

Total Count 22 46 68 

% within Program 32.4% 67.6% 100.0% 

 

  



 
D2 Manages and Motivates: Motivating, Thinking, Problem Solving, Managing Student Behavior, 

Expectations: All students are engaged in learning activities 

 

D2 

Total 

Missing - 

left blank Target Unacceptable 

Program Ed Leadership Count 0 4 9 13 

% within Program 0.0% 30.8% 69.2% 100.0% 

ESL Count 0 5 15 20 

% within Program 0.0% 25.0% 75.0% 100.0% 

MAT Count 0 4 3 7 

% within Program 0.0% 57.1% 42.9% 100.0% 

TSL (Ed S) Count 1 8 15 24 

% within Program 4.2% 33.3% 62.5% 100.0% 

Undergraduate Count 0 1 0 1 

% within Program 0.0% 100.0% 0.0% 100.0% 

Vision Count 0 3 0 3 

% within Program 0.0% 100.0% 0.0% 100.0% 

Total Count 1 25 42 68 

% within Program 1.5% 36.8% 61.8% 100.0% 

 

 

 
D3 Communicates and Collaborates: Presentation of content always includes visuals that establish the 

purpose of the lesson. 

 

D3 

Total 

Missing - 

left blank Acceptable Target Unacceptable 

Program Ed Leadership Count 0 4 9 0 13 

% within Program 0.0% 30.8% 69.2% 0.0% 100.0% 

ESL Count 0 3 17 0 20 

% within Program 0.0% 15.0% 85.0% 0.0% 100.0% 

MAT Count 0 2 5 0 7 

% within Program 0.0% 28.6% 71.4% 0.0% 100.0% 

TSL (Ed S) Count 1 8 14 1 24 

% within Program 4.2% 33.3% 58.3% 4.2% 100.0% 

Undergraduate Count 0 0 1 0 1 

% within Program 0.0% 0.0% 100.0% 0.0% 100.0% 

Vision Count 0 2 1 0 3 

% within Program 0.0% 66.7% 33.3% 0.0% 100.0% 

Total Count 1 19 47 1 68 

% within Program 1.5% 27.9% 69.1% 1.5% 100.0% 



 

 

 

D4 Plans and Integrates: Goals and objectives are clear and appropriate. 

 

D4 

Total Acceptable Target Unacceptable 

Program Ed Leadership Count 4 9 0 13 

% within Program 30.8% 69.2% 0.0% 100.0% 

ESL Count 2 18 0 20 

% within Program 10.0% 90.0% 0.0% 100.0% 

MAT Count 4 3 0 7 

% within Program 57.1% 42.9% 0.0% 100.0% 

TSL (Ed S) Count 6 17 1 24 

% within Program 25.0% 70.8% 4.2% 100.0% 

Undergraduate Count 0 1 0 1 

% within Program 0.0% 100.0% 0.0% 100.0% 

Vision Count 2 1 0 3 

% within Program 66.7% 33.3% 0.0% 100.0% 

Total Count 18 49 1 68 

% within Program 26.5% 72.1% 1.5% 100.0% 

 

 

 
D5 Evaluates: Feedback is consistently academically focused, frequent, and high-quality. Assessment 

plans are aligned to state content standards and have clear measurement criteria 

 

D5 

Total  Acceptable Target Unacceptable 

Program Ed Leadership Count 0 6 7 0 13 

% within Program 0.0% 46.2% 53.8% 0.0% 100.0% 

ESL Count 1 4 15 0 20 

% within Program 5.0% 20.0% 75.0% 0.0% 100.0% 

MAT Count 0 6 1 0 7 

% within Program 0.0% 85.7% 14.3% 0.0% 100.0% 

TSL (Ed S) Count 1 7 15 1 24 

% within Program 4.2% 29.2% 62.5% 4.2% 100.0% 

Undergraduate Count 0 1 0 0 1 

% within Program 0.0% 100.0% 0.0% 0.0% 100.0% 

Vision Count 0 3 0 0 3 

% within Program 0.0% 100.0% 0.0% 0.0% 100.0% 

Total Count 2 27 38 1 68 

% within Program 2.9% 39.7% 55.9% 1.5% 100.0% 



 

 

 

 
B1 Reflects on Practice: Candidate consistently self-reflects on evidence of instruction, accurately 

matching evidence to the rubric in both areas of strength and growth. 

 

B1 

Total Acceptable Target Unacceptable 

Program Ed Leadership Count 3 10 0 13 

% within Program 23.1% 76.9% 0.0% 100.0% 

ESL Count 3 17 0 20 

% within Program 15.0% 85.0% 0.0% 100.0% 

MAT Count 1 6 0 7 

% within Program 14.3% 85.7% 0.0% 100.0% 

TSL (Ed S) Count 6 17 1 24 

% within Program 25.0% 70.8% 4.2% 100.0% 

Undergraduate Count 0 1 0 1 

% within Program 0.0% 100.0% 0.0% 100.0% 

Vision Count 2 1 0 3 

% within Program 66.7% 33.3% 0.0% 100.0% 

Total Count 15 52 1 68 

% within Program 22.1% 76.5% 1.5% 100.0% 

 

 
B2 Professionalism: Candidate is consistently prepared and highly engaged in 

professional learning opportunities. 

 

B2 

Total Acceptable Target 

Program Ed Leadership Count 3 10 13 

% within Program 23.1% 76.9% 100.0% 

ESL Count 1 19 20 

% within Program 5.0% 95.0% 100.0% 

MAT Count 3 4 7 

% within Program 42.9% 57.1% 100.0% 

TSL (Ed S) Count 9 15 24 

% within Program 37.5% 62.5% 100.0% 

Undergraduate Count 0 1 1 

% within Program 0.0% 100.0% 100.0% 

Vision Count 2 1 3 

% within Program 66.7% 33.3% 100.0% 

Total Count 18 50 68 

% within Program 26.5% 73.5% 100.0% 



 

 

 
B3 Character and Compassion: Candidate actively and consistently contributes to the 

school community by assisting and/or mentoring others, including successful 
engagement in appropriate activities. 

 

B3 

Total Acceptable Target 

Program Ed Leadership Count 3 10 13 

% within Program 23.1% 76.9% 100.0% 

ESL Count 2 18 20 

% within Program 10.0% 90.0% 100.0% 

MAT Count 3 4 7 

% within Program 42.9% 57.1% 100.0% 

TSL (Ed S) Count 7 17 24 

% within Program 29.2% 70.8% 100.0% 

Undergraduate Count 0 1 1 

% within Program 0.0% 100.0% 100.0% 

Vision Count 2 1 3 

% within Program 66.7% 33.3% 100.0% 

Total Count 17 51 68 

% within Program 25.0% 75.0% 100.0% 

 

 

 

Additional comments  
Reflect in a concise paragraph about the diversity (ethnicity, socioeconomic, exceptionalities, etc.) in your field 
experiences 

 

Undergraduate 

Via my field experiences I was exposed to a variety of different learning environments.  My very first observation 

was at Antioch middle which gave me a great insight to how an inner city school operates and looks like.  My others 

were in Williamson county which gave me a completely alternative experience in a very suburban/rural setting.  I 

believe that my collective experiences observing in my program gave me a good variety of learning environments to 

learn from. 

 

 

 

 

 



 

Ed. Leadership 

I believe the layout of my field experience grew me as an educational leader and person. Every field experience 

course required reflection in my role and the perspective I have when working with a diverse group of students and 

staff. In order to be an effective leader, I must be able to acknowledge and search for those who have had a different 

life experience. I do not have all the answers, nor will I. I must serve all in education by working closely with those 

different from me. Field placement helped me seek out those in different content areas and have difficult 

conversations in order to strengthen my overall view of education. Dr. Simpson was a brilliant and empathetic 

instructor. Her feedback grew me in ways I will never forget. I leave this course continuing to seek personal and 

Professional growth. 

 

The field experiences offered diversity in settings (rural, suburban, and urban).  During the course of the program, I 

worked in schools in different settings and completed research in a school that was different from my workplace 

setting.  In each setting, there was a diverse socioeconomic background.  One setting offered a larger ethnic diversity 

than did the others.  It was a mix of ethnicities.  The other settings were predominantly Caucasian.  Out of the field 

experience settings, there was little diversity in exceptionalities. 

"In reflection of the diversity in my field experiences, I have been very fortunate to have a very rich field experience. 

Currently, I teach in a school the has a wide range of socioeconomic groups and exceptionalities.. The Achievement 

School District has allowed me to be exposed to individuals who are much like me as well as much unlike me. This 

experience has allowed me to focus on the common goal of education. It really does not matter where you come 

from or what you have been through. What matters is the you are provided the equal access to those opportunities. It 

is true that different people bring to the table a vast array of different experiences and a with of knowledge that we 

all can glean. However, it is how and what we do with those experiences that allow us have richer live experiences. 

As a result of the diversity that I have experienced in my field experience, it has allowed me to be more aware of 

those around me. It has allowed me to be more respectful to those who are unlike me, It has allowed me to everyone 

deserves to have equity in education. 

 

My field experiences were done in an urban school district in Nashville, TN. The school where I completed the 

majority of my field experience was a Title 1 school, with over eighty percent of the students were considered 

economically disadvantaged. The ethnicity of students in the school where I completed my field experiences were as 

follows: sixty percent Hispanic, twenty percent African-American, fifteen percent Caucasian, and five percent Other. 

The teachers who were interviewed for my field experience assignments were Caucasian, African-American, 

Hispanic, and Indian. The teachers who I interviewed for any assignment in my field experienced had a wide range 

of education, ranging from Bachelor's degrees, Master's degrees, Education Specialist degrees, and Doctorate 

degrees. 

 



I thoroughly enjoyed the field experiences.  The diversity of my experiences opened my eyes to all of the indicators-

-ethnicity, socioeconomic, exceptionalities, and more!  I discovered that as much as I thought I knew about those 

indicators, I truly was only at a mid-point in understanding the synamic interactions needed to create an equitable 

educational environment for all students.  And, as a result, I reassessed many of my teaching practices and 

approaches to students. 

 

In my field experience, the school was highly diverse. Students from all backgrounds and cultures were present. 

There was very limited diversity in terms of religious identity. There was a slight gap in the socioeconomic status of 

the families, but not a significant and apparent difference. Overall my experience with the principal, teachers and 

students was amazing. 

 

The opportunities to examine and write about number of different topics, from a vast array of diverse perspectives, 

has been an invaluable experience. 

 

I enjoyed, meeting and working with different ethnicities while in cohort 61. I have learned about different values 

and cultures. This experience was truly rewarding. 

 

ESL 

I completed my field experience at Smyrna High School in Smyrna, Tennessee. I am a current sheltered ESL teacher 

at Smyrna High School and am completing my fifth year of teaching English as a second language. Smyrna High is 

one of the most diverse schools in Rutherford County. With a population of 1,882 students, 269 of those students are 

English learners, which is 16% of the total population. There are 467 students that identify as Hispanic, 144 as 

Asian/Pacific Islander, and 345 that identify as black. 10% of the population is identified as having exceptionalities. 

 

I have spent time teaching different cultures and appreciate them all. I understand that they are coming from 

different viewpoints. I try to understand their cultural viewpoint so that I can better explain the content I am trying to 

teach them. 

 

I was able to complete my Field Experience in an Elementary and High School within the Metro Nashville Public 

Schools. These schools are both in the Cane Ridge Cluster of Metro Nashville Public Schools, and located in 

Antioch. At both of these schools, the populations of students are very diverse and many of the children do not speak 

English as their first language. All of the children I observed were within a classroom with language support, and 

some of the students were also Exceptional Learners. During both of my placements, I was able to observe many 

strategies implemented to assist children in varying levels of their language acquisition. Some of the strategies used 

were differentiation in their assignments based on their reading levels, also the teachers provide sentence starters 

when completing written work and during academic classroom conversations. In both observation settings, the 



teachers also modeled proper sentence formation by writing examples on the front board and through their speech 

when it was appropriately needed. While I was in the Elementary School Setting, there were many visual aids 

provided on previously instructed topics and rubrics for given work criteria. It was also very evident that the 

differentiation in place, allowed the students to be independent in their learning. During my Observation in the High 

School Setting, the strategies were more focused on assisting students to use the skills they have. Since the students 

transition to different classrooms and teachers, they often were reminded of the resources available in their 

classroom. By being able to observe the differences and similarities in the Elementary and High settings, I was able 

to notice approaches that I can be sure to implement into my classroom. 

 

My current situation is a middle school ELL teacher that teaches ELA/ELD and Language support to 32 fifth 

graders.  We are very diverse community in both ethnicity (black, hispanic, white, and asian) and  while the students 

live in community which has spots of wealth mixed with multifamily home situations.  All students recieve free 

lunch.  There is a lot of turnover amongst the student populations with many student enrolled in multiple schools 

throughout their education.  We have SIFE students and students that do not have any formal education.  This year 

alone I have gained 7 new students and lost 6 since school started in August.  This makes meeting the needs of all 

students a challenge. 

 

During my field experience, I was actively involved in two schools in the Cincinnati Public School System. The 

first, a local high school, had a large number of Spanish speaking students, and the classes I participated in were 

almost entirely Spanish speakers from Mexico, Honduras, and Guatemala.  The second school I was observed at was 

called the Academy of World Language, and it represented a very diverse population. The learners in my classes 

were rarely from the same country, and Asia, Europe, and Africa were all represented in the classes. 

 

I completed my field experience at Wright Middle School in a ESL summer school program. There where many 

nationalities including: Mexican, Somali, Columbian, Indian, Haitian, and African. The students spoke several 

languages including: Somali, Spanish, African languages, Hindi, and French. Most students come from a low 

socioeconomic background. 

 

"I feel that my field experiences were both well rounded and diverse. In my K-2 field experience, students were 

mostly from the school where I currently teach. These students are from low- income families that reside in 

government assisted housing. Many students participate in our backpack program through Second Harvest and 100 

percent of our school receives free breakfast and lunch. Most of my EL students do not live in these housing 

projects. These students live in single family homes or apartment buildings. However, they do participate in our 

community assisted programs. My field experience class consisted of EL students and non-EL students.  The EL 

students were mostly from Mexico and Honduras and Guatemala. My next field experience was much different, 

these students were from middle and high school. They were participating in a summer program for refugee students. 



These students came to the program in many different stages of their language acquisition and had lived in the 

United States for varying years. They were mostly from Uganda, the Democratic Republic of Congo, Tanzania, 

Burundi. 

 

Most of the students were new to the U.S. and had arrived within the past three months. Students were from refugee 

camps in Tanzania and Thailand. A few were from Egypt. Many were Latinos from Mexico and Honduras. One 

student had recently been adopted from an orphanage in Haiti. Almost all of the students were living in rental 

apartments and qualified for free or reduced lunch. Swahili, Arabic, Haitian Creole and Spanish were the main first 

languages spoken. 

 

In my field experiences, I had a wealth of diversity. Several students in the class were receiving exceptional 

education (both for special education and gifted/talented education). This diversity created an interesting class 

dynamic with a large variety of different levels and contributions. The students were also ethnically diverse, with 

about one-third Hispanic, one-third African American, and one-third white in the class. I really enjoyed how students 

demonstrated respect and curiosity about each other's cultural backgrounds. Lastly, the class had some 

socioeconomic diversity with about 90% receiving free-and-reduced lunch and 10% who did not. 

 

Students in my field experiences came from a wide variety of cultures, socioeconomic levels and ethnicity.  I had at 

least one student with exceptionalities as well.  I also spent time with diverse age groups.  One of my placements 

was 7th and 8th grade ELD.  Another placement had me working with 6th, 7th and 8th grade ELD and ESL students, 

while my third placement was spent working with a group of kindergarteners.  The kindergarteners were a very 

diverse group.  Some of them came to school this fall with zero experience in English while others had already 

spoken English for one year of PreK. 

 

In my field experiences I was able to work with and observe a diverse group of students of different cultures, 

languages, and experiences. 

 

My field experience was great. I was exposed to two very diverse schools. Both schools were title I. Large hispanic, 

kurdish, arabic, asian, and african immigrants or refugees go to both Paragon Mills Elementary and Wright Middle 

School. The teachers I observed were experienced and engaging. 

 

"Throughout this course, I have learned considerable knowledge about English language learners and their unique 

diversity. Putting that in mind, I have gained awareness of their cultural, socioeconomical, and linguistic differences. 

In my field experience, I teach ELLs who came to the U.S. from different backgrounds and who might face trauma 

and challenges prior to their arrival to our country. Therefore, as an ESL teacher, I need to be equipped with a wide 

variety of learning approaches and strategies such as schaffoldng, modeling and instruction differentiation in order to 



be able to meet each student's needs and promote their growth and success. There is no doubt that diverse learners 

bring unique cultural values in my classroom, thus, I respect my students' diffences and incorprate their cultures in 

the curriculum. Consequently, I design instruction and plan lessons that help them learn from each other, make them 

value their cultures and others', and help them reach their full potential. 

 

My field experience was at a summer school that was supported by Catholic Charities and the Smyrna school 

system. They focused on the children of Karen refugees, so all the students were of the same ethnicity. All were ESL 

students, however, there was great diversity in their English proficiency. One student was classified as an 

exceptional learner in his elementary school. 

 

"I think my field experience had a very diverse student body and faculty. Students came from all walks of life and 

from very diverse cultural and linguistic backgrounds. 

 

In my field experiences there were students of many different ethnicities including Arabic/Middle Eastern, Hispanic 

and Island Pacific.  Most of the students, if not all, were of a low socioeconomic background.  Also there were few 

students with exceptionalities in the classes that I observed. 

 

During my observation time, I got the opportunity to observe three different teachers in three different grade level 

bands; I got to see the full scope of EL teaching.   Each location also had a distinct demographic of students, which 

was interesting to see as well.  My first location was Valor Collegiate Academy in a fifth grade EL class.  Since the 

school was so small, it was a pull out session for only 20 minutes with four students, but it was very informative.  

Two students were Kurdish, and two were Honduran.  Even though they were 12 and 13 years old, they were very 

invested in coloring their own sight word books and playing board games that an English L1 speaker might play in 

kindergarten.  She also did a great job of encouraging them with praise and treats; getting pulled out of a middle 

school class could be embarrassing, so she made sure that it was worth it for them.  The second school in which I 

observed was J.E. Moss Elementary at their summer program for EL students.  I was placed in a class of first and 

second graders, which averaged about 12 students per day.  Many were Spanish L1 speakers, but a few spoke 

Arabic.  The day was set up as a typical school day, just with shorter hours.  It started with a morning meeting to 

build SEL and conversational skills, then transitioned to a read aloud and an English lesson, and finished with lunch 

and centers.  Many games and computer activities were worked in throughout the English lesson and centers to keep 

students engaged.  The final school at which I observed was in Smyrna; the upper grades had one single summer 

school for the whole city.  The students were between 6th and 12th grade, of varying English proficiencies.  There is 

a large Thai and Burmese population in Smyrna so over half of the students spoke Karen.  About a quarter of the 

students spoke Spanish.  No students spoke Arabic. 

 



My whole course was centered around diversity. I have learned a lot about working with children who do not speak 

English and how to better serve them and advocate for them. 

 

 

 

 

 

 

 

 

 

MAT 

My first placement was in a rural school that was not very diverse, ethnically or socioeconomically, although the 

student's needs and abilities were varied. The staff, also, was not very diverse. My second placement, being closer to 

the heart of the city, is much more ethnically diverse, both in relation to students and staff. I would say both schools 

are comparable as far as socioeconomic status of students and exceptionalities. 

 

Both schools in which I had student teaching placements had a diverse student population. In my first placement I 

had several ELL students, 2 EE students, as well as many different countries and socioeconomic backgrounds 

represented in my classroom. While still diverse, my second placement was a little diverse than my first. Many races 

and backgrounds were represented in my students, but out of all 68 students I had, I had only 1 ELL student. Many 

different socioeconomic backgrounds were represented in my classes, in addition to different sexual 

orientations/genders. My first period class was an inclusion class and had 4 students who received support from a 

paraprofessional and several others who received different supports/accommodations specified in IEPs. 

 

During my field experience times and placements, I do feel like I was exposed to a good variety of student diversity 

in an elementary setting, but middle school was lacking. Mainly, I experienced a vast array of ethnicities, 

exceptionalities, and backgrounds. I do feel like the majority where from lower to mid socioeconomic settings, 

versus low, middle, and high, but that was partially a personal choice, too. I knew going into the field that was the 

group I was going to work with primarily. Communication with field experience placement was honestly confusing. 

Between the hours needed, the locations that would be accepted, and even if we or the school placed us created a lot 

of issues for myself and my cohorts. It created frustration, which is the last thing you wish to carry into a new 

environment. All locations provided plenty of opportunities for learning from veteran teachers. 

 

Trevecca provided great opportunities in field experiences. I was able to be in many different diverse settings and am 

thankful the variety and exposure I had in these experiences. 



 

The diversity in my field experience that Trevecca arranged was fairly broad.  It is not as diverse at the school where 

I teach. 

 

In my first student teaching placement the diversity was there but not as much as my second placement. My second 

placement was a Title 1 school and the ethnicity was widely diverse. I had a great experience at both placements but 

they were very different. 

 

Both of my placements were extremely diverse in all areas mentioned above.  My first placement was at an 

elementary school where the EL population was quite large.  My second placement was a middle school where again 

the students were extremely diverse. 

 

EdS 

There was a wide level of diversity in my field experiences.  The schools and community members I interacted with 

had socioeconomic diversity, ethnic diversity, cultural diversity, age diversity, and religious diversity. 

 

The candidates in this program were fairly diverse, although it was largely female. I think there was only 1 male. 

There were a mixture of white and African American candidates, but no other races represented. 

 

The diversity that we were exposed to through diversity assignment rested within the student's responsibility. The 

assignments were wide ranging, but exposure could only be as diverse as the student was willing to seek out. 

 

I interacted with a variety of diverse colleagues throughout my graduate experience. Students and professors 

appeared to come from various ethnic, religious, and socioeconomic backgrounds. 

 

In my field experience, I worked in a Title 1 school and had a lot of diversity throughout my assignments. 

 

I am very pleased to be a part of such a diverse population of educators.  The culture here at Trevecca, is one of 

exceptional compassion, and knowledge of what an educational leader should exemplify.  Since day one of entering 

into the building, I have felt like I was in the right place and that the faculty and staff had my best interest at heart.  I 

am very thankful for the experience. 

 

The field experience courses were diverse in the assignments that we had to research. Also, there were a few 

assignments where classmates had to form groups to complete assignments. It provided a way for us to interact with 

each other on a more personal level besides committing on devotion and discussion posts. There were a couple 

assignments where we had to deal with allotting a school budget and evaluating the infrastructure of our school 



buildings. The assignments were very interesting, and I could put on a school leader's hat to solve problems and 

make decisions. 

 

The majority of my field experiences were self reflective and directed, but with my focus always on valuing and 

trying to recognize multiple perspectives. The few interviews and experiences with colleague were always useful 

and informative. 

 

The demographics of the population I worked with has allowed me to understand the level of social-emotional 

support of students, teachers and parents need beyond the academic aspects of teaching amd learning. This 

experience required me to be knowledge in many areas including cultural competency, diversity, and inclusion 

which has been challenging as well as rewarding. The school-related issues that I observed throughout my field 

experience offered indepth insight regarding problems that may arise. It has allowed me to feel confident I facing 

similar as well as new challeges once I have the opportunity to be a school leader. 

 

The diversity in my field experience classes was socioeconomically diverse.  In my current setting there is not a lot 

of diversity in ethnicity, but there are a lot of students with exceptionalities.  In looking at the subgroups of the 

students I serve, I am better able to understand their diverse needs and work with them to better themselves and their 

education. 

 

My field experiences prepared me to better understand the diversity of the student population that my school serves 

and how to meet their needs as an education leader. In particular, the opportunities to interview teachers in the 

English Language Learner (ELL) and special education departments enhanced my knowledge of policies and 

services in those areas. Additionally, several of the exhibits were geared towards enhanced self-reflection, which 

provided me the opportunity to think about the diversity of my current placement and how I can work to meet the 

needs of students in all subgroups. 

 

I have experienced lots of diversity whether it was by ethnicity, socioeconomic status, or disability. 

 

My field experience has meant the world to me. Interacting and communicating with so many different types of 

people have been great. Daily I work with children and adults with all types of backgrounds. Through building 

relationships with these people I am able to learn how to best meet their needs and serve them. It has been indeed a 

please to help others overcome some of the hardships and challenges they face. It has proven to me that regardless of 

where you come, your race, or how much money you have you can over anything and be the version of you. 

 

In my current placement I work with all departments at the district level to ensure that student needs are met 

appropriately.  I work with students with disabilities across various socioeconomic backgrounds and ethnicities.  In 



my studies at TNU I have taught by professors who also have worked in diverse school settings as well as come 

from diverse backgrounds.  Sharing those experiences with me has allowed me to gain a greater understanding of the 

needs of students that I work with and will work with in the future. 

 

The Ed.S. SAIL program has provided me with an opportunity to strengthen and grown my understanding of 

effective learning organizations and the essential elements for success. I value the diverse activities and projects that 

were embedded in the field experiences throughout the program. They were challenging, reflective and inspiring, as 

they encouraged me to look past my own perceptions and beliefs about the educational system and the process for 

evaluating school and leader effectiveness. 

 

 

 

Vision 

Students with visual impairments are an extremely unique group of learners that cannot be categorized by one 

attribute.  As with all students, with and without disabilities, students with visual impairments have specific 

individual needs, but also are like their peers in many ways.  By understanding students’ needs, a teacher is better 

prepared to meet the students’ needs academically, socially, and emotionally. Sharing students' differences in the 

classroom, as a community, will help all students appreciate that being different is OK and will help them all 

cultivate compassion and understanding for one another. 

 

There was much diversity in my field experiences during my time at Tennessee School for the Blind and our 

shadowing experiences in Metro Nashville Public Schools. The students were different races, had different 

exceptionalities, and were at different grade levels. The exceptionalities ranged from varying visual abilities, 

academic vs non-academic students, and students at different ability levels in the same categories. I feel like I have 

worked with a wide enough variety of students to understand diversity in the school systems. 

 

Because I am a special educator in the city of Memphis, I elected to do my field experiences within Shelby County 

Schools. Of the schools I visited, each was a Title I school, in which 100% of students qualify for and receive free 

lunch. Most of the students were of color, and all of the students had special needs for which they were receiving 

special education services. The students represented a wide array of abilities, life experiences, interests, ACEs 

exposure, and family situations. Many had additional disabilities for which they were receiving services. Because 

they were high school students, diversity existed in areas such as religious beliefs, sexual orientations, personal 

preferences for assistive technologies, and a heightened level of self-advocacy. 


