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Introduction

1. The Canadian Common Law Program Approval Committee (the “Approval Committee” 
or “the Committee”) is responsible for determining whether existing and proposed common 
law programs meet the National Requirement set by law societies. The requirement outlines 
the learning resources required of law schools, as well as the knowledge and competencies 
that all graduates must possess in order to gain entry into the bar admission programs in the 
Canadian common law jurisdictions. 
 
2. In October 2016 the Approval Committee received a Letter of Intent from Ryerson 
University (“Ryerson”) for a new law school program, followed in April 2017 by an official 
proposal. The Approval Committee has reviewed Ryerson’s application and has determined 
that, subject to the concerns and comments described below, if the program is implemented 
as proposed, it will meet the National Requirement. The Committee’s detailed analysis, as 
well as the iterative process that led to preliminary approval of the program, are set out in this 
report and corresponding Appendix “A”. 

3. The Approval Committee’s decision is only one step in the process. Pursuant to the 
Ontario Degree Granting Act the proposed program must be approved by the Ontario Minister 
of Colleges and Universities. In addition to academic and financial considerations, it is the 
Minister’s responsibility to determine the value or appropriateness of permitting the 
establishment of a new law school within the province. 

Background: Canadian Common Law Program Approval Committee

4. The Approval Committee was established in 2012. Its core function is to determine 
whether law school programs, existing or proposed, comply with the Federation’s National 
Requirement, which came into effect in 2015. The Committee’s mandate is attached as 
Appendix “B”. 

5. The Approval Committee is composed of seven members, including three current or 
former law deans or law school administrators, one law society CEO or designate, and three 
lawyers with experience in law society regulation. All members of the Approval Committee are 
appointed by the Council of the Federation. The current members of the Committee are: 

• Steve Raby (Chair), Q.C., Federation Council member representing the Law Society of 
Alberta

• Morgan Cooper, Federation Council member representing the Law Society of 
Newfoundland and Labrador

• Ross Earnshaw, Federation Council member representing the Law Society of Upper 
Canada

• Cori Ghitter, Director, Professionalism and Policy, Law Society of Alberta 
• Ed Iacobucci, Dean, Faculty of Law, University of Toronto
• Sébastien Lebel-Grenier, Dean, Faculté de droit, Université de Sherbrooke
• Lorna Turnbull, former Dean, Faculty of Law, University of Manitoba
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6. All existing law school programs are subject to an annual evaluation process to 
determine whether they comply with the National Requirement. The Approval Committee 
currently assesses twenty law schools across Canada, offering a total of 92 common law 
programs.  In addition, Trinity Western University in British Columbia has preliminary approval 
for a new law school program. With the inclusion of Ryerson, this total increases to 22 law 
schools and 94 common law programs. 

Program Evaluation Process 

7. The Approval Committee’s assessment of a law school program includes a detailed 
examination of the proposed curriculum and learning resources to determine whether the 
program complies with the provisions of the National Requirement. The process is an iterative 
one that may involve many exchanges between the Approval Committee and the institution, 
continuing until the Approval Committee has all of the information it needs to properly assess the 
program. 

8. Assessments of newly proposed law programs can result in one of two outcomes: 
preliminary approval or not approved. In granting preliminary approval the Committee may make 
comments or express concerns about certain aspects of the proposal that it will continue to 
monitor. Once a new program has received preliminary approval it will undergo an annual review 
process in the same manner as existing law school programs. A program that is compliant with 
the National Requirement will only be eligible for full program approval once it graduates, or is 
about to graduate, its first class. 

Assessment Terminology 

9.  The Approval Committee uses four terms to communicate its assessment of a program’s 
compliance with the individual elements of the National Requirement: requirement met, 
comment, concern and deficiency. 

10. As the term suggests, requirement met indicates compliance with the element of the 
National Requirement.

11. A comment signifies that, although a requirement has been met, the Approval Committee 
requires the school to address a missing detail or question, or submit additional information in 
the following year’s report. 

12. Similarly, a concern indicates that although a requirement has been met, it is at a 
minimum level that could deteriorate to become a deficiency. Where a concern is noted, the 
school is to take note of the issue and either act to address it or note in the following year’s 
report to the Approval Committee why the concern has not been addressed. If the latter occurs, 
the Committee will indicate in its response to the school’s report what further action, if any, is 
required to ensure the concern does not become a deficiency. 

13. If a deficiency is noted, it signifies non-compliance with one or more elements of the 
National Requirement. 
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Ryerson Law Program: General Description

14. Located in downtown Toronto, Ontario, Ryerson University was established in 1948 and 
was recognized by the government of Ontario as a degree-granting institution in 1971 when it 
was then known as Ryerson Polytechnic Institute. Ryerson currently has a student body of 
approximately 43,000 students, and offers more than 100 undergraduate and graduate 
programs, including nursing (MN), engineering (MEng, PhD), and business (MBA). 
 
15. Ryerson University will be the third school in the Greater Toronto Area (“GTA”) to offer a 
Juris Doctor program. In the covering letter to its proposal (attached as Appendix “C”), Ryerson 
identified a number of key advantages to starting a new program at this time: 

It would be located at the centre of the GTA, a population cluster that has grown 
significantly over the last generation while admissions to the GTA’s two law 
schools have remained static. Our new law school would address access to 
justice issues for consumers as well as equity, diversity and inclusion within the 
profession […] A strong emphasis on the development of technological 
proficiency will ensure that our graduates will be in a position to serve their 
communities at a lower cost using the latest tools available to the legal 
profession. 

16. Ryerson also emphasizes its experience as a provider of career-based education and 
legal innovation, noting the (English) Law Practice Program and its Legal Innovation Zone as 
core contributing factors to its strength and preparedness as a new law school. 

17. In describing its program, Ryerson proposes to create a “different kind of law school that 
trains lawyers differently”.  It emphasizes a program that has an “innovation-focused approach” 
that will equip graduates with real-world skills and competencies required to meet the present 
and future needs of consumers of legal services. In the Executive Summary of the proposal, 
Ryerson outlines four pillars on which the law school will be based:

•    Increasing access to justice for Ontarians and Canadians;

•    Innovation and entrepreneurship;

•    Equity, Diversity and Inclusion; and

•    Sound academic grounding with innovative pedagogy.

18. The proposal contemplates a first year class of 150 students, with similar numbers 
admitted each year. Ryerson has advised the Committee that it does not intend to increase 
enrollments in the near future. 

Proposed Program: Courses and Structure

19. The foundational courses and competencies to be offered in the program are equivalent 
to existing programs at other schools, with the majority being completed in first year.  However, 
the proposed structure of the program differs significantly. 

3
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20. To start, two and a half of the three years of the curriculum will be mandatory (as compared 
with the traditional model of a mandatory first year and select upper year courses). The courses 
that students will be required to take are:

21. First year courses will be taught over 11 weeks, instead of 12 (which is the typical length 
of a semester). Students will also be required to take mandatory one-week bootcamps at the 
beginning of each semester, for a total of five. These will be discussed in more detail below. In 
each semester, three courses will be taught in a classroom lecture format, while the remaining 
two will be taught via a combination of lectures and group-work. 

22. The second year courses will be taught in a two-week intensive format for a total of 36 
hours per course. Of these 36 hours, 30 will be completed in class (i.e. five days x six hours a 
day) while the remaining six will be completed through online modules (two days x three hours a 
day). The course-based component is divided between a morning session in traditional lecture 
format, and an afternoon session where students will be separated into seven-member “student 
law firms” where they will engage in practice-based assignments. The afternoon sessions will be 
overseen by mentors.

23. As mentioned above, the mandatory curriculum includes one-week bootcamps at the 
beginning of each semester in first and second year, and one bootcamp in third year. Students 
will spend a total of 30 hours (i.e. 5 days x 6 hours a day) in each bootcamp. According to 
Ryerson, the rationale for incorporating this alternative pedagogy into the curriculum is to teach 
students subject matter that is essential to professional success in the practice of law:

•    Ryerson Law School Bootcamp:  focuses on career planning, networking, mentoring, 

leadership and personal development

•    Technology Innovation Bootcamp:  focuses on the current edge of legal technology, 

including data analytics, artificial intelligence, and quantitative legal prediction, etc.

•    Financial Bootcamp:  focuses on accounting, taxation and financial analysis

First Year (Semesters 1 & 2)

•   Professional Placement

•   Foundation of Law & Legal Methods
•   Criminal Law
•   Constitutional Law
•   Administrative and Regulatory Law
•   Indigenous Law of Canada

Second Year (Semesters 3 & 4)

•   Legal Research and Writing
•   Contract Law
•   Torts Law
•   Property Law
•   Ethics and Professionalism

•   Advocacy and ADR
•   Wills and Estates
•   Legal Innovation
•   Intellectual Property and Privacy
•   Access to Justice Solutions

Third Year (Semesters 5 & 6)

4

•   The Business of Lawyering
•   Business Law
•   Family Law
•   Civil Procedure
•   Social Innovation and the Law

•   Electives

3
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•    Coding Bootcamp:  introduces students to HTML, cascading style sheet computing and 

Python, while requiring them to apply data analytics to devise a solution to a specific legal 
problem.

•    Emotional Quotient/Cultural Quotient (EQ/CQ) Bootcamp:  includes an implementation 

project that aligns with recent shifts in thinking about the core competencies required of 
licensees in Ontario. 

5

24. In their third year of study students will be required to complete a professional placement 
in a legal clinic run by Ryerson, or in government, a law firm, non-governmental organization, 
corporation, not-for-profit organization, or other appropriate organization. The professional 
placement will permit students to undertake legal work under supervision. 

25. The third year class will be split in two, with half the class doing their professional 
placement in the first semester and the other half doing it in the second semester. Students will 
complete the EQ/CQ bootcamp and electives in whichever semester they are not completing the 
professional placement. Elective courses will be completed over an 11-week period. 

Review of Ryerson’s Proposal: Process

26. In determining whether Ryerson’s proposed law school would, if implemented as 
proposed, satisfy the National Requirement, the Approval Committee had before it the following 
documents:

•   Ryerson’s October 2016 Letter of Intent (Appendix “D”)

•   Ryerson’s April 2017 Proposal for a Juris Doctor Program and accompanying cover 

letter (Appendix  “C”)
•   Ryerson University law report form (Appendix “E”)

27. Ryerson also provided the Approval Committee with supplementary materials and 
information throughout the iterative process.

28. The Approval Committee discussed Ryerson’s letter of intent at its in-person meeting in 
January 2017. Consideration of the complete proposal continued over a one day in-person 
meeting dedicated to reviewing all law school reports, and three teleconferences between June 
and October 2017. 

29. The Approval Committee began its assessment by reviewing Ryerson’s April 2017 
proposal, a comprehensive document detailing the proposed law school program, including a 
significant amount of market research on changes in the legal profession and labour market 
demand for a new law school, as well as Ryerson’s objectives, proposed curriculum, admission 
and graduation requirements, course descriptions, library plans, facilities plans and finances. 

30. Following the initial review the Committee sought additional information from Ryerson on 
its proposed ethics and professionalism curriculum, the credit hours for each proposed course, 
the teaching loads for full-time and contract faculty, and the “special admissions” category. To 
assist the Committee in its review of the proposed program, Ryerson was asked to complete the 
law school report form used for existing programs. 
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31. The iterative process continued through late September as the Approval Committee 
sought and received additional information and clarification on the calculation of credit hours for 
certain key courses, the proposed law school facilities, the expected full-time faculty 
complement, and the proposed budget for the program and the law school’s library. 

Analysis

32. To assess whether Ryerson’s proposed school of law would meet the National 
Requirement, the Approval Committee analyzed the proposal and supplementary information 
against each individual element of the requirement. The final analysis is reflected in the report 
attached as Appendix “A”. 

33. For the most part this was a straightforward task. The proposal is comprehensive and is 
designed to ensure that students acquire each competency included in the National 
Requirement. At the completion of the iterative process, the Approval Committee was satisfied, 
subject to the concerns and comments that are outlined below, that Ryerson’s proposed 
program will meet the National Requirement. 

34. The Approval Committee identified three concerns about the proposal and one matter 
on which it wished to make a comment. The three concerns relate to 1) the faculty complement, 
2) the law school budget, and 3) the proposed physical resources for the faculty and students. 
There was a single comment repeated in two separate sections of the final report relating to the 
law school and library budgets. 

Concerns

35. While there is no defined minimum faculty to student ratio, the members of the Approval 
Committee are concerned that the proposed tenured-track faculty complement is low in 
comparison to the proposed enrollment. The Committee expressed concern that any (planned 
or unforeseen) changes to the teaching load, student enrollment, or faculty (i.e. absences, 
vacancies) would significantly impact Ryerson’s ability to effectively deliver the program as 
proposed. In response, Ryerson indicated that they would respond to change by modifying the 
faculty complement if necessary, and would provide the Approval Committee a full accounting 
of developments on this issue once the program is in operation. 

36. Ryerson’s financial projection for learning resources is based on a $20,000 tuition fee 
and escalating provincial funding between 2017/18 and 2020/21. The Approval Committee 
expressed concern that a denial of provincial funding would result in the program being 
unsustainable. The Committee is of the view that if Ryerson is unable to secure provincial 
funding, or is unable to demonstrate a sufficient alternative revenue source to offer a J.D. 
program, that these concerns would escalate to a deficiency and the program will be denied 
approval. Ryerson indicated that should provincial funding not be secured, the University will 
finance the difference by increasing the tuition fees. Ryerson will provide a revised budget 
should this occur. 

37. Law schools are required to demonstrate that they have sufficient physical resources to 
accommodate both the faculty and student body and promote effective student learning. 
Ryerson is proposing to utilize existing building space for the law school until such time as it 
can incorporate the eventual law faculty in new, appropriately fitted space, a process for which 
Ryerson states it has had significant experience and success. In reviewing the proposed
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classroom and “free” spaces available to students, the Approval Committee was of the view that 
the physical resources are adequate, but that any additional pressures or changes (planned or 
unforeseen) on these spaces would not permit effective student learning. The Committee will be 
monitoring this issue as it has the potential to escalate to a deficiency, especially if a new law 
faculty space does not go forward as planned. In response, Ryerson indicated that should such 
pressures occur the University will utilize transitional spaces in other buildings until a permanent 
space in immediate proximity to the law campus can be arranged. Ryerson also stated that if 
space pressures continue in the long term, the arrangements will be adjusted accordingly.

Comment

38. The Approval Committee made one comment, in two separate sections of the final report, 
relating to financial resources. While Ryerson provided an estimated financial plan, it did not 
distinguish between law faculty resources and library resources. The Approval Committee 
requires law schools to submit both as part of the assessment process. The Approval Committee 
has requested that Ryerson provide this information in the relevant parts of the law school report 
form in 2018. Ryerson agreed to provide this information separately in its 2018 law school report.

Conclusion

39. The Approval Committee has concluded that, subject to the concerns expressed above, 
Ryerson’s proposed school of law will meet the National Requirement if implemented as 
proposed. The proposed program is given preliminary approval.



Evaluation of Law School Report

Name of Law School: Ryerson University

Standard 
(as taken from the Final Report of the Task 
Force on the Canadian Common Law Degree)

2017

Evaluation

2017

Comments, Concerns 

and Deficiencies

Part 1: Information common to all programs

1.1 The law school is adequately resourced to 
enable it to meet its objectives, and in 
particular, has appropriate numbers of properly 
qualified academic staff to meet the needs of 
the academic program.

Concern:
Faculty

The proposed faculty complement is low 
in relation to the proposed enrolment.  
The Approval Committee is accordingly 
concerned about the ability of a faculty of 
this size to accommodate evolving 
situations such as future special or 
administrative leaves, sabbaticals or other 
vacancies, faculty involvement in 
supervising professional placements, 
unplanned variations in enrolment, etc.  In 
each annual report, the Approval 
Committee will evaluate developments 
around these issues.

Concern:
Budget

If provincial funding for the program is not 
secured then it appears that the program 
is unsustainable.  In such a situation, 
unless Ryerson is able to present a 
budget with sufficient revenue to offer a 
J.D. program, the concern will escalate to 
a deficiency and the program will not be 
approved.

Comment:
Budget

In next year’s report, the faculty budget 
and library budget must be presented 

separately.   

1.2 The law school has adequate physical 
resources for both faculty and students to 
permit effective student learning.

Concern The Approval Committee believes that the 
classroom and additional space for 
student interaction, meeting rooms, etc., 
is very thin under the current model.  To 
the extent that there are any additional 
pressures on physical resources such as 
increased enrolment (expected or 
otherwise), additional space needs for 
student programming, or temporary loss 
of a classroom, space may very well be 
an issue that could escalate to a 
deficiency, especially if the new law 
building is not built as proposed.  

CANADIAN COMMON LAW PROGRAM APPROVAL COMMITTEE

Date: December 2017

Appendix A
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Name of Law School: Ryerson University

Standard 
(as taken from the Final Report of the Task 
Force on the Canadian Common Law Degree)

2017
Evaluation

2017
Comments, Concerns

 and Deficiencies

Part 2: Information specific to each program

1.3 The law school has adequate information 
and communication technology to support its 
academic program.

Requirement
Met

As noted previously, in next year’s report, 
the faculty budget and library budget 
must be presented separately.  

Comment1.4 The law school maintains a law library in 
electronic and/or paper form that provides 
services and collections sufficient in quality 
and quantity to permit the law school to foster 
and attain its teaching, learning and research 
objectives.

Evaluation of Law School Report

Name of Program: JD
Approval Model:  Program Approval

1.1 Problem Solving

1.2 Legal Research

1.3 Oral and Written Legal Communication

2.  Ethics and Professionalism course 
containing specified content (note, same 
information is requested in section 4.4)

4. 1 The law school's academic program for 
the study of law consists of three academic 
years or the equivalent in course credits, 
which, presumptively, is 90 course credits.

3. Substantive Legal Knowledge (Sufficiently 
comprehensive program of study)

3.1 Foundations of Law

3.2 Public Law of Canada

Requirement
Met

Requirement
Met

Requirement
Met

Requirement
Met

Requirement
Met

Requirement
Met

Requirement
Met

3.3 Private Law Principles Requirement
Met

Requirement
Met

..../3
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Name of Law School: Ryerson University

Standard 
(as taken from the Final Report of the Task 
Force on the Canadian Common Law Degree)

2017

Evaluation

2017

Comments, Concerns 

and Deficiencies

4.2  The course of study consists primarily of 
in-person instruction and learning and/or 
instruction and learning that involves direct 
interaction between instructor and students.

Requirement

Met

4.3 Holders of the degree have met the 
competency requirements, including transfer 
students and exchange students.  

Evaluation of Law School Report

Requirement

Met

Requirement

Met

4.4 Subject to special circumstances, the 
admission requirements for the law school 
include, at a minimum, successful completion 
of two years of postsecondary education at a 
recognized university or CEGEP.

CANADIAN COMMON LAW PROGRAM APPROVAL COMMITTEE
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1.     The Approval Committee shall have the following mandate:

a)       to determine law school program compliance with the national requirement for the 
purpose of entry of Canadian common law school graduates to Canadian law society 
admission programs. This will apply to the programs of established Canadian law 
schools and those of new Canadian law schools;

b)       to make any changes, revisions or additions to the annual law school report as it 
determines necessary, provided the changes, revisions or additions conform to the 
approved national requirement and reflect the purposes described in the Final Report 
of the Common Law Degree Implementation Committee issued in August 2011 (the 
"Report");

c)       to make any changes, revisions or additions to the draft reporting timeline set out in 
the Report, and any other reporting timelines as it determines necessary to ensure 
that the compliance process operates in an effective manner;

d)       to post its final annual reports on the Federation public website and to post 
information reports on the website, covering, at a minimum, the list of approved law 
school programs and issues of interest respecting the continuum of legal education;

e)       to participate in efforts and initiatives to enhance the institutional relationship between 
law societies and law schools at a national level. This could, for example, include 
efforts such as promoting a voluntary national collaboration on ethics and 
professionalism learning that would further enhance teaching, learning and practice 
in this area;

f)        to ensure appropriate training for its members; and

g)       to undertake such other activities and make any necessary changes, additions or 
improvements to its processes as it determines necessary to ensure the effective 
implementation of the national requirement, provided these reflect the purposes 
described in the Report.

Canadian Common Law Program Approval Committee

2.    The members of the Approval Committee should be chosen with a view to competence and 
involvement with and understanding of the issues. The following qualifications should be represented 
on the Approval Committee, although there should not be a requirement that each member possess 
all the qualifications:

a)       institutional knowledge concerning law societies and the Federation;

b)       diversity of experience and perspective;

c)       understanding of the regulation of lawyers and the operation of law societies;

d)       experience with the regulation of lawyers and the operation of law societies and 
admission to the profession;

e)       experience as a Law Dean or law school administrator (includes Associate, Assistant 
and Vice Deans);

f )        bencher experience;

g)       bilingualism, coupled with a common law background.

COMMITTEE MEMBER QUALIFICATIONS

COMMITTEE MANDATE



3.      All members of the Approval Committee should:

a)      have sufficient time to devote to the work;

b)      have sound judgment; and

c)      the ability and willingness to work cooperatively and in a team for the effective 
implementation of the national requirement.

4.      The Approval Committee will have seven members, to be appointed by the Federation Council as 
follows:

a)      three current or former Law Deans or Law School Administrators (includes Associate, 
Assistant and Vice Deans), to be recommended by the Canadian Council of Law Deans;

b)      one law society CEO or designate of the CEO;

c)      three lawyers with experience in law society regulation;

d)      the Chair of the Approval Committee will be one of the three lawyers or the CEO or staff 
designate, and will be named as Chair by the Federation Council;

e)      if none of the three lawyers is a Federation Council member, the Federation Council may 
appoint one of its members as a non-voting liaison; and

f)       the Managing Director of the National Committee on Accreditation will be invited to 
attend the meetings, without being a member or having a vote.

5.      Staff to the Approval Committee who attend the meetings will not be members of the Approval 
Committee, or have a vote.

6.      The term for each of the seven members will be three years, renewable once in the sole 
discretion of Federation Council. The term appointments will be made on a staggered basis, so that 
the terms of no more than three members will expire in any year. Some of the initial appointments may 
be made for shorter terms to enable the establishment of the staggered terms, as the Federation 
Council deems appropriate.

COMMITTEE COMPOSITION AND TERM OF APPOINTMENT
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Executive Summary

Ryerson is adapting to meet the changing legal landscape. We are proposing a new JD program
that will be innovative in focus, design and approach. Our overriding purpose is to train adaptive
and flexible lawyers who can better meet the needs of communities, consumers and society at
large. In doing this, we will use the distinctive strengths of the university as a hub for
entrepreneurial innovation in the province’s post-secondary sector to develop a fresh educational
perspective that combines theory, skill and practice. Creating this program will provide us with a
unique opportunity to help shape legal education in Ontario, at what we think is the perfect time
to have the greatest impact on the province’s legal profession and its future.

The four pillars of a law school at Ryerson will be:

• Increasing access to justice for Ontarians and Canadians;
• Innovation and entrepreneurship;
• Equity, Diversity and Inclusion; and
• Sound academic grounding with innovative pedagogy.

The Ryerson Law School’s market-driven approach to legal education will enhance access to
justice. It responds to the present and future needs of multiple national and global users of legal
services as well as to the needs of society and the profession. The legal industry (and with it legal
education) is on the cusp of disruption and transformation driven in large measure by the
application of technology to legal work in ways previously not imagined. It is this
transformation, we believe, that will allow Ryerson to build a law school that competitively
disrupts current educational practices in beneficial ways.

There will always be a need for traditional lawyers. However, there is, and there will continue to
be, a growing demand for differently-trained lawyers who could well be ‘legal knowledge
engineers’, ‘legal knowledge consultants’, ‘legal technologists’ and ‘legal process analysts’.
Through their nimbleness, technological proficiency and ability to compete in new ways, our
graduates will enhance access to justice. Ryerson’s innovative legal education will thereby
provide an important public benefit to Ontario.

(a) Today’s Legal Landscape
The legal system in Ontario changed relatively little in the past few decades. Technology and
modern business approaches, which have been at the heart of the transformations taking place in
many sectors, have had limited impact in the legal market. But the system is facing profound
change as consumers – whether corporate, government, individual, wealthy, middle class or
impoverished – adjust the ways they employ lawyers and look elsewhere when they find that the
legal system won’t respond, or won’t respond fast enough.

Unmet legal need is also a growing issue. Ontarians who have traditionally found law difficult to
access, or have too often not benefitted from its protection, have been joined by many middle
income earners for whom the law and its protection are increasingly unaffordable. Unmet legal
need represents both a problem and an opportunity as new ways of meeting this need are
continually being devised. The Greater Toronto Area is rapidly emerging as one of the legal
innovation clusters in the world, a place where many drivers of innovation in the legal industry
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are locating. The changes being wrought by this transformation have the potential to make
Ontario a more just society and to give the province a stronger economy, but that can best
happen with an innovative approach to legal education.

(b) Transforming Legal Education
Designing a new type of law school requires forecasting how consumers of the future are likely
to demand legal services. It also means identifying potential obstacles as consumers enter the
market and understanding how their legal needs are likely to continue to shift given ongoing
trends. A range of studies, both international and Canadian, show a surprising degree of
consensus on how legal education can best be transformed. These studies suggest that, while
building on the traditional academic skills and knowledge that have always been at the heart of
legal education, a 21st century Juris Doctor (JD) program must ensure that its graduates:

• gain the ability to use innovative and entrepreneurial approaches to develop better legal
solutions;

• cultivate an awareness of how modern business techniques and technology can lead
change;

• develop the interpersonal and leadership skills necessary to lead and succeed, including
working in teams, with other disciplines or across jurisdictional boundaries with other
knowledge workers; and

• reflect the broader community.

(c) Providing Accessible Educational Opportunities
The costs of legal education are an important part of part of what we see as our role in Ontario’s
system of legal education. A significant group of Canadian students (about 200 a year) seek out
international legal education before returning to Ontario as candidates for licensure. This large
group represents a significant tuition drain for the province. Taking as the starting point our own
proposed annual tuition level of approximately $20,000,1 the total annual drain is in the order of
$4 million. More generally this same annual tuition cost is only a portion of the overall costs
these students incur annually by studying and living abroad. There is another important
affordability issue as well – this one domestic. Because the two existing Toronto law schools
have hardly raised their enrolments over the past two decades at a time when the population of
the Toronto region has grown by 30%, a large proportion of GTA-based law school applicants
have had no choice but to seek legal education away from home, radically increasing their
overall education costs. We will return to both these issues later in this Submission.

(d) Ryerson’s Proposed Program
Ryerson is uniquely placed to offer an innovative Juris Doctor program. As an experienced
provider of career-based education, the university has considerable expertise with launching new
professional programs to meet contemporary needs. In the case of the proposed Ryerson Juris
Doctor program, the goal is to be a leader in legal education in the province through a relentless
focus on the future success of graduates. This will entail the following four elements:

1 This tuition value, which is utilized throughout this document, is an initial estimate taking into account current tuition fee levels
at other Ontario law schools. The figure that will apply for 2018-2019 will be finalized in a manner consistent with ongoing
government decision-making on fee policy.
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• an entrepreneurial focus in both content and approach, combining traditional academic
and scholarly standards with a strong practice-based focus;

• a curriculum geared to providing the tools necessary to succeed in a multi-disciplinary,
global, fast-paced and ever-changing society;

• the leveraging of technology, both to enhance educational impact and as a substantive
tool that is becoming vitally necessary to ensure future success in the legal services
sphere; and

• the use of experiential learning in all its forms throughout the student’s education.

Innovation will infuse everything about the Ryerson Law School, and will find expression
throughout the curriculum, in all courses, methods of instruction and evaluation, and in practice-
based experiential opportunities. The tangible ways in which this focus will be implemented
include the following key program features:

• Academics and practitioners will come together using a co-teaching model that helps
bring substantive concepts to life, and ensures that experiential education is emphasized.

• Students will be challenged with problem-solving, case studies and other approaches to
study that better develop traditional skills.

• There will be a stress on creative approaches to crafting cost-effective legal solutions
with an access-to-justice focus, involving not just technology but process-related
mechanisms such as process-re-engineering and lean methodology.

• Students will come to appreciate the extent to which success in tomorrow’s legal market
involves collaboration with other knowledge workers from a variety of disciplines, often
with different cultures and experiences.

Ryerson will produce change-ready legal professionals with the knowledge and transferable
skills required in a rapidly changing profession: graduates who possess the initiative to respond
to unmet legal needs, who exhibit a commitment to social engagement and community
leadership, and who are able to envision new applications of their education.

In short, graduates of the Ryerson Law School, will be particularly attractive as fresh recruits in
employment contexts where a contemporary practice-based focus is valued. In addition to
receiving a first-rate classical legal training, they will have been trained to be financially literate,
technologically proficient, socially astute, managerially competent, globally- and culturally-
aware, access-to-justice minded and entrepreneurially-inclined.

(e) Ryerson’s Strengths
Ryerson is situated in Canada’s largest urban area and financial centre. For decades, it has been
dedicated to meeting societal needs through sound academic programs, career-relevant education
and practical learning. A focus on innovation and entrepreneurship has been added to traditional
academic teaching and research to better prepare students to meet evolving societal needs.

The university has a proven track record in innovation in a variety of fields, including the legal
field, thanks to its Law Practice Program (LPP) and the Legal Innovation Zone (LIZ). The LPP
was established by the Law Society of Upper Canada as a three year pilot alternative to
traditional articling licensing that has been extended a further two years. It was awarded to
Ryerson because of its unique approaches to innovation and to experiential learning. The
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program combines an innovative practical training component and a hands-on work placement.
Hundreds of candidates have benefited from the new opportunities this alternative has created,
with excellent post-completion employment results. The LIZ is Canada’s first legal incubator,
supporting innovative companies making significant improvements in the delivery of legal
services through smarter, faster and better approaches. It takes advantage of the expertise of
Ryerson’s flagship startup incubator DMZ and adds a legal focus. It has already seen the
incubation of 19 startups while also offering its innovation services to outside organizations. The
Ryerson Law School would also access and build on many other areas of expertise currently
extant at the university – including Big Data and Analytics, Watson’s IBM Garage, the Privacy
Institute and the City Building Institute, the Law and Business program and Criminology.

One of Ryerson’s main strengths is diversity. The university purposefully aims to make post-
secondary education more inclusive through its curriculum as well as through its student
enrollment. Access and support are provided to under-represented groups, in particular first
generation students, Indigenous people, persons with disabilities and internationally educated
professionals.

The benefits of the Ryerson approach to the field of legal education include:

• Training knowledge workers of the future and reimagining the role of legal professionals;
• Making Ontario a leader in the export of legal innovation;
• Improving access to justice by responding to the extensive unmet legal needs that

currently exist in Ontario;
• Helping ensure that Ontario and Canada are seen as being responsive to the calls for

transformational change in legal education and remain at the forefront of the broader
changes occurring in the profession;

• Providing future graduates with the tools they need to meet as yet unknown legal needs
as well as the changing mix of possible solutions to meet these needs; and

• Training legal professionals who fully represent Ontario’s diversity.

Set out below are the ten guiding principles of the Ryerson JD program:

• A curriculum that re-configures foundational and elective courses in a new way and
stresses problem-solving and hands-on learning, with the inclusion of a mandatory
intensive practice element (e.g. law clinic experience, pro bono placement, internship) as
a requirement for completing the program.

• A holistic rethinking of the methods used in delivering program content and assessing
student performance, with a partial shifting away from the traditional 12-week lecture-
based courses through bootcamps, intensive modules, and the use of student ‘firms’ in a
variety of activities.

• An extended exposure to and integration of legal technology throughout the program,
both to enhance educational impact and as a substantive tool necessary for future success
in a world in which digital literacy and the skills associated with change management are
key.

• Special attention to communications and relationship-building skills, and an integration
of these skills into their understanding of the principles of ethics and professionalism, so
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that graduates possess the ability to incorporate these key practical skills during their
careers.

• The building of mentor relationships with practitioners into the core curriculum by
making mentorship integral to the program and providing for collaborative co-teaching
involving both faculty and practitioners.

• A commitment to building on Ryerson’s existing strengths, including in law-related
areas, with the continuing development of strategic collaborations and partnerships that
involve research relationships with national and international partners, including other
law schools around the world, business and industry, the public sector, local community
groups, NGOs, policy-makers and research sponsors.

• An educational reach across the GTA and beyond.
• A progressive social justice-oriented emphasis that ensures scholars and practitioners

from diverse backgrounds will teach and mentor in the program, highlights the need to
serve and draw applicants from underserved client communities and addresses
Indigenous issues, in part through a comprehensive response to the recommendations of
the Truth and Reconciliation Commission.

• The incorporation of the innovative elements of Ryerson’s Legal Innovation Zone and
Law Practice Program.

• An uncompromising commitment to quality.

1. Introduction

1.1 Changes in the Legal Profession

The second half of the twentieth century has been called the gilded age of Canadian legal
education, with the country’s law schools attracting a constantly expanding pool of applicants at
a time when the demand for legal services and the average salaries for graduates were both
gradually rising while methods of practice stayed relatively static.2 The last decade and a half has
seen a new set of trends, with the legal profession entering a phase of transformative and
sometimes disruptive change caused by the information revolution that is affecting so many
aspects of contemporary society. In the words of economic commentator Klaus Schwab, “a
fusion of technologies … is blurring the lines between the physical, digital, and biological
spheres” while “growing transparency, consumer engagement, and new patterns of consumer
behaviour (increasingly built upon access to mobile networks and data) force companies to adapt
the way they design, market, and deliver products and services.”3

The Canadian Bar Association acknowledges that, “[t]he legal industry in Canada is not immune
to the major macro trends that are transforming virtually every industry in the world.”4 These
trends are altering the way that Canadians interact with their legal system and consume legal
services. As consumers of legal services in Canada gain more and more access to new
information and technology-based solutions, they have acquired more and more power. In the
words of one observer, “[c]lients want legal services to be more affordable and easier to access

2 Holloway, Ian. “A Canadian Law School Curriculum for This Age,” Alberta Law Review, 3:3, 2014, p. 788.
3 Schwab, Klaus. “The Fourth Industrial Revolution: What it Means, How to Respond”, World Economic Forum, January 14,
2016, https://www.weforum.org/agenda/2016/01/the-fourth-industrial-revolution-what-it-means-and-how-to-respond/
4 Canadian Bar Association Legal Futures Initiative. “Trends and Issues”, June 2013, p, 4.
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and now routine work can be outsourced or automated. Instead of hiring a lawyer to do basic
legal research or write up a boilerplate contract, clients can find online law libraries, web
services and apps to do the job for free – or on the cheap.”5 Another significant trend, according
to well-known legal commentator Richard Susskind, is that online dispute resolution “could
replace court or other personal appearances by the parties with contracts made electronically,
lowering costs and speeding up outcomes through e-negotiation and e-mediation.”6

In a trend that many have called a crisis in the traditional billable hour model, newly empowered
clients are demanding more information on services, more ongoing involvement in decision-
making and more expansive explanations of the risks and potential outcomes of various legal
strategies, and generally better value for money from legal professionals.7 For example, “[t]he
war for talent has resulted in law firms paying significant salaries to inexperienced lawyers and
they have sought to recoup this expense by charging them to clients.”8 Consumers of legal
services have become increasingly reluctant to pay more than the value that these young lawyers
are adding by reviewing documents and performing other high volume, routine work. Instead,
individuals and businesses are increasingly seeking value-added strategic advice from
specialized legal professionals that is grounded in their unique circumstances.

One sign of the domestic impact of these trends is the significant shortage that exists in the
supply of articling positions, especially in Ontario. For example, a recent study by two Ryerson
researchers shows that in 2011 a full 91% of the province’s law firms did not provide articling
positions, and that 10% of law school graduates (15% in the case of visible minority graduates)
could not find articling positions.9 As already mentioned, this shortage led to the creation of
Ryerson’s LPP pilot project as the Law Society of Upper Canada explored various means to
address the problem, but the articling shortage is merely one aspect of a far larger set of
challenges. The Canadian Bar Association recently participated in the publication of a report Do
Law Differently that catalogues these challenges in a Canadian context. In the report’s words:

Almost everything about career choices and employment options for new lawyers
is in flux. The career paths that previous lawyer cohorts reliably anticipated, and
profitably enjoyed, for the last several decades have already begun to narrow, or
even, in some places, to close completely.10

Do Law Differently highlights four main causes of this flux. The first is the liberalization of
market regulation which has made it easier for non-lawyer legal service providers to compete
directly for some types of work traditionally carried out by lawyers. In Ontario, for example,
paralegals are now full members of the Law Society of Upper Canada and can potentially offer

5 Singer, Leo. “Shaking Up the Academy”, CBA National Magazine, Spring 2016.
6 Canadian Bar Association Legal Futures Initiative. “Trends and Issues”, June 2013, p. 27
7 Ibid., p. 16.
8 Susskind, Richard. “Key Trends in the Legal Marketplace”, Canadian Bar Association Futures Initiative, September 2012, p.
28.
9 Levin, Anver & Asher Alkoby. “Barriers to the Profession: Inaction in Ontario, Canada and its Consequences,” Oñati Socio-
Legal Series, 2013, p. 583.
10 The Canadian Bar Association & Jordan Furlong. Do Law Differently: Futures for Young Lawyers, 2016, p. 9. This report was
commissioned by the Canadian Bar Association Young Lawyers under the auspices of the Canadian Bar Association Futures
Initiative.
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independent legal services within a permitted scope of practice. Second is the role of process
improvements and technological advances that have made the virtual delivery of legal services a
reality and resulted in straightforward legal tasks becoming increasingly automated and more
efficiently completed. Third, the entry of new players in the market has changed competitive
pressures on lawyers, with consumers increasingly seeking to minimize costs by accessing a
variety of legal service providers for different tasks. Fourth, access issues are coming to the fore,
with the bulk of the legal needs of Canada’s population remaining unmet due to barriers of
cost.11

We take these four trends as the starting point for our look at legal education. In summary they
are:

• Liberalized markets and entry of non-lawyer providers;
• Expanding virtual and unbundled delivery of legal services;
• Market disruption with new providers reducing costs through process improvements and

IT advances that collectively reduce the number of person hours needed to meet existing
legal needs; and

• A growing concern with affordability of, and access to, legal services.

Changes as thoroughgoing as these are having a major impact on what is expected of legal
education. As a recent path-breaking American study Disrupting Law School succinctly
observes, “law schools are in crisis.”12

How best to respond with a new Juris Doctor program that builds these shifts into the content of
legal education? The curriculum must change. So too must assessment methods and pedagogy,
as well as the way technology is incorporated into the educational experience. As one of those
attending our consultation with Ryerson students put it, “Make sure you are focusing on catering
to the lawyer of 2050 rather than 1950.” (See Appendix A for a summary of the consultation
feedback from both practitioners and students.)

1.2 Addressing the Societal Need for a Law School of a Different Kind

(a) Introduction
Legal professionals are fundamentally problem solvers. But with the legal information revolution
that is underway they will require a broader skillset to effectively address the range of emerging,
multi-dimensional opportunities and challenges that Canadians face. Exposing law students to
the perspectives of other professionals at an early stage will enable them to better integrate their
services with those of other professionals throughout their career. And legal education can help
instill in students an entrepreneurial approach to service delivery that will enable them to better
meet client expectations. That is what consumers of legal services and communities today

11 This topic is increasingly the subject of empirical research in a provincial setting. See, for example, The Ontario Civil Legal
Needs Project Steering Committee. “Listening to Ontarians,” (2010), and Macfarlane, Julie. “The National SelfRepresented
Litigants Project: Identifying and Meeting the Needs of SelfRepresented Litigants” at
http://www.lsuc.on.ca/uploadedFiles/For_the_Public/About_the_Law_Society/Convocation_Decisions/2014/Self-
represented_project.pdf
12 Pistone, Michele R. & Michael B. Horn. Disrupting Law School: How Disruptive Innovation Will Revolutionize the Legal
World, Clayton Christenson Institute for Disruptive Innovation, 2016, p. 2.
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increasingly expect. In this way, legal education can assist greatly to better serve the needs of
Canadians in the future.

Throughout our internal and external consultations, we found the idea of offering solution-
focused education of future leaders in the legal profession resonates very widely. Internally
colleagues spoke of the importance of a law school at Ryerson being integrated into other
schools and departments and being built on the unique strengths of the university. Those we
consulted externally recognized the importance of locating such a Juris Doctor program at
Ryerson, how advantageous it would be to have such a program in a location that can
conveniently serve the entire Greater Toronto Area and beyond, and how beneficial such a
program would be for Ontario. They also appreciated that it would be another important
component of the university’s commitment to community engagement and city building.

Despite the widespread support we encountered during our consultations, there were several
recurring questions as well. One can be summarized succinctly: “Do we need another law
school?” This was then followed by comments that made it clear the question being asked was
actually more nuanced. “Is there a societal need for a law school of a different kind?” Our
answer is yes, and we argue that the societal need now emerging speaks to this question in a
multi-faceted way.

What is this societal need? It can be broken down into the following three elements:

(a) promoting affordability and access to justice for communities and end consumers of legal
services;

(b) ensuring better access to the profession, for reasons of equity, diversity and inclusion
(EDI); and

(c) providing legal training that ensures law school graduates have the transferable skills to
be truly career-ready.

(b) Affordability of Legal Services
Access to justice has become a serious challenge within Canada’s legal system – so much so that
a significant portion of Canadians with a legal problem have no idea where to turn. According to
the Law Society of Upper Canada’s National Action Committee report on Access to Justice in
Civil and Family Matters, “over 20% of the Canadian population takes no meaningful action
with respect to their legal issues,” and, “[o]f those who do not seek legal assistance, between
42% and 90% identify cost – or perceived cost – as the reason for not doing so.” Many parties
are forced to represent themselves in court, but these ‘self-represented parties’ struggle to handle
their own matters and cause unnecessary delays in the court system.13 Another recent Canadian
study, concentrating on self-represented litigants, found that over half of those surveyed had
been represented by a counsel at the start of their action, but had discontinued this representation:
“These respondents had exhausted their available resources and were often resentful that despite
significant expenditures on private legal services, they were still not at the end of their action.”14

The result has been either a lack of action on justiciable problems or consumers’ use of the
services offered via other avenues (such as paralegals or accountants) in an attempt to seek

13 Op. cit., p. 32.
14 Op. cit.
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solutions. Affordability can be achieved only when the rising efficiencies that are being made
possible through new forms of legal process management are translated into more cost-effective
market options available to the bulk of Canadians.

A recent report by the Canadian Forum on Civil Justice15 provided some telling insights into the
monetary costs associated with resolving legal problems. The report found that, on an annual
basis, Canadians spend over $7.7 billion (or $6,100 for each person spending money to resolve
legal problems) to deal with everyday legal problems. This is almost as much as was spent on
food ($7,739), three times as much as was spent on out-of-pocket expenditures on health care
($2,285) and almost half as much as was spent on shelter ($15,811). These everyday legal
problems, often more challenging for those with fewer resources, may lead to increased personal
stress, poor performance at work, and many other issues.

While this amount represented the cost to Canadian consumers, the report also outlined the
additional cost to the state which it estimated at approximately $800 million annually (and
perhaps significantly more). This amount reflected an estimated $450 million annually in
additional employment insurance premiums, an estimated $101 million annually in additional
health care costs and an estimated $248 million annually in additional social assistance
payments. As Ontario represents 38.26% of the population of Canada according to the 2016
census, this figure (and the authors of the report considered it to be a conservative estimate)
represents a cost of over $300 million in respect of the citizens of the Province of Ontario
annually.

The proposed program will address affordability by giving students the tools to deal proactively
not just with technological innovation but with access to justice issues and social innovation as
well – these areas being ones in which Ryerson has expertise as it has extended its model of
entrepreneurial innovation to the area of social entrepreneurship.16 Students will study subjects
relevant to this societal need in a second-year module focusing on social innovation (Social
Innovation and the Law), in required bootcamps dealing with the foundations of professional
development (Ryerson Law School Bootcamp) technology and process innovation (Technology
and Innovation Bootcamp), the use of digital tools such as Excel in analyzing taxation issues and
financial statements (Financial Bootcamp), coding and its legal uses (Coding Bootcamp), and the
personal skills needed for working in diverse contexts (Emotional Quotient/Cultural Quotient
Bootcamp), as well as in various second-year modules that provide guidance in customizing the
legal supply chain in new and innovative ways – especially the module dealing with the practical
aspects of working in law (The Business of Lawyering), the skills needed in legal project
management, legal analytics and legal process engineering (Legal Innovation), and the
evaluation of possible ways of overcoming barriers to justice (Access to Justice Solutions). As
one practitioner put it, “What is crucial for recent graduates is to be able to generate new
business, to bring in clients, to network and to build connections, often using social media.” The
aim of this portion of the coursework will be to help graduates reduce effective prices in ways

15 Everyday Legal Problems and the Cost of Justice in Canada: Overview Report, by Trevor C.W.Farrow, Ab Currie, Nicole
Aylwin, Les Jacobs, David Northrup and Lisa Moore, Canadian Forum on Civil Justice, 2016, available online: http://www.cfcj-
fcjc.org/sites/default/files/Everyday%20Legal%20Problems%20and%20the%20Cost%20of%20Justice%20in%20Canada%20-
%20Overview%20Report.pdf
16 An intriguing example of this focus recently in action was the Social Good Hackathon held on the Ryerson campus. See Jesse
Winter, “Young Coders Were Given 24 Hours to Solve Local Charities’ Tech Challenges,” Toronto Star, March 31 2017.
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that make legal services available to a range of consumers previously underserved by the legal
profession.

Graduates of Ryerson’s JD Program, as described in more detail in section 2, will have an
unparalleled opportunity to work on solutions to some of the most vexing problems facing our
society. Building a law school de novo allows Ryerson to offer courses the likes of which have
never been seen in Canada. The transformative use of legal technology by students at the
Ryerson Law School will enure to the benefit of society at large as costs and timelines are
reduced and access to justice increased.

(c) Access
Canada can do better in ensuring access and the legal profession is being looked to for leadership
in that area. In addition to making the most effective use possible of the opportunities inherent in
technology, entrepreneurialism and innovative approaches to delivering legal services, access
involves several important elements: maintaining reasonable tuition costs for students,
incorporating a commitment to EDI and forging long-lasting partnerships with Canada’s
Indigenous peoples.

(i) Tuition and Other Costs of Attending Law School
Part of making the profession more accessible relates to the cost of a legal education. A recent
survey by the Law Students’ Society of Ontario provides some interesting evidence on how
tuition costs affect perceptions of law. For 40% of students surveyed, tuition cost had an impact
on their choice of law school, with students from the two most expensive schools most likely to
indicate they would choose a different law school today given their current financial
considerations. The average total debt load for first year students was $35,358, for second year
students $53,876; and for third year students $71,444.17

This is a critical point for the Ryerson Law School. The two most expensive law schools in
Canada are in Toronto and together they admit almost the exact same number of students into
first year law as they did 20 years ago (475 in 1997 versus 479 in 2016).18 With the huge
increase in population in the GTA during that period (from 4.7 million in 1996 to 7.1 million in
2019)19, clearly prospective law students from the GTA have had to look elsewhere for their
legal education. While some went to other Ontario law schools, and some went to other
provinces, many went abroad.

However, tuition constitutes only a part of the expenses incurred by a law student. Living
expenses incurred in studying away from one’s home also result in a significant financial burden.
The Ryerson Law School will provide an outlet for GTA students to live at home and commute,
just as 90% of Ryerson’s existing students do now. Figure 1 shows the cost for a GTA resident to
attend law school at a variety of different law schools20.

17 Just or Bust? Results of the 2014 Ontario Law Students’ Tuition, Debt and Student Financial Aid Experiences, 2014, pp. 33-5.
18 See Figure 3-infra.
19 http://torontosvitalsigns.ca/main-sections/demographics/#_edn4
20 Figures for books and supplies, personal expenses and the living expense number for living at home in the GTA are taken from
the University of Toronto Faculty of Law, 2017-2018 Financial Aid Program – Politics and Procedures Booklet for J.D.
Students.
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Figure 1
Estimated Cost of a Law Degree

for a GTA Resident at Various Schools

As can be seen, the cost of a legal education for GTA residents ranges from an estimated
$84,000 over the three years at the Ryerson Law School on up to over $160,000 at the non-
Canadian schools. If the maximum OSAP loans are factored in, the non-OSAP portion falls to
about $44,000 at the Ryerson Law School, with the non-OSAP portions at the other law schools
also being adjusted downward, while still remaining higher than the Ryerson Law School figure .

Although law school is not an inexpensive endeavour, these figures represent significant
differences in costs. Moreover, disaggregated LSSO figures taken from the LSSO report cited
above demonstrate that the debt burden falls disproportionately on first generation university
students (i.e. where neither parent had a university education) and has a negative impact on their
academic results at law school. Conversely, keeping overall costs of a law school education
down would benefit every law student, but would disproportionately benefit the first generation
cohort.

The amount of tuition fees was a topic raised again and again in our consultations, with both
students and younger practitioners in particular stressing the significance of the amount of tuition
as an indicator of Ryerson’s stress on access. Ryerson’s commitment to maintain a reasonable
tuition, combined with the ability for students within commuting distance to live at home while
attending the Ryerson Law School, should ensure that Ryerson remains an economically
attractive alternative for the enormous pool of applicants in the GTA.
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Finally, Ryerson will set aside an amount equal to 10 percent of tuition fees to provide for needs-
based bursaries. These funds will be part of the overall amount the university uses to provide
financial support to students in all its programs, with students of the Ryerson Law School being
eligible to apply for these funds in a manner similar to the way that current Ryerson students do.
There will also be a concerted effort to raise funds for student scholarships, while at the same
time pursuing an association with a bank to provide students with attractive loan terms.

(ii) Equity, Diversity and Inclusion
Also critical to enhancing access will be making the profession more diverse, not only in terms
of its ethno-cultural make-up, but also in life experiences, perspectives, and an ability to
integrate with other disciplines. Canadian society has always been diverse, and it is increasingly
so. In 2011, Canada had a foreign-born population of almost seven million people representing
20.6% of the total population, the highest proportion among the G8 countries.

The legal profession has not kept pace with the increasing diversity of Canada’s population
which is arguably contributing to access challenges. Consumers often look for professionals who
share their language and experience but struggle to locate them; as a result, many do not, or
cannot, access the services that they need. While accurate statistics on race and gender for the
Ontario legal profession are limited, evidence suggests an imbalance with respect to both criteria
when comparing the profession’s membership with the broader demographic trends in Ontario’s
population. For example, membership data for the Law Society of Upper Canada in 2014 showed
that 17.6% of Ontario lawyers identified as racialized compared to 26% of the population; 1.5%
identified as Indigenous compared to 2.3% of the population, and 80.9% of Ontario lawyers were
white compared to 71.8% of the population.21 These same data revealed that the current
generation of new lawyers (i.e., under 35) had better representation rates for racialized and
Indigenous individuals than the oldest cohort (i.e., 65 and over). The new lawyer group also
exhibited better representation rates for women, LGBTQ individuals and those who could
represent in French, though not for lawyers with disabilities.22

Representation in leadership positions in the profession is even more skewed. According to the
2014 LSUC membership data, 19% of white lawyers surveyed held the position of law firm
partner, while only 9% of racialized lawyers and 9% of Indigenous lawyers were represented as
partners. Meanwhile 24% of racialized peoples and 24% of Indigenous peoples were in sole
practice compared with 19% that identify as white. A 2011 study by Ryerson’s Diversity
Institute looked at the numbers of visible minority leaders among judges, legal governing bodies,
law school deans and associate and assistant deans, partners in the largest law firms, and Crown
and deputy Crown attorneys in the GTA, based on a count of 2,410 individuals in these
leadership positions. The study found that visible minorities were significantly under-represented
in these positions.23 In 2016, Working Together for Change: Strategies to Address Issues of

21 Law Society of Upper Canada. Statistical Snapshot of Lawyers in Ontario: from the Lawyer Annual Report, 2014.
22 Representation rates for racialized and Indigenous individuals were 29.5% and 1.6% for new lawyers and 4.2% and 0.5% for
lawyers 65 and over. For women and LGBTQ individuals, representation rates were 42.6% and 2.9% for new lawyers and 9.7%
and 0.8% for lawyers 65 and over. In terms of individuals with a physical disability, the rates were 3.2% for new lawyers and
3.1% for lawyers 65 and over. Ibid.
23 Relative to their estimated 47% representation in the entire population of the GTA, visible minorities comprised 14.4% of all
lawyers in the region. Their representation among the legal leaders was even lower at 6.8%. Law schools and governing bodies
had the highest percentage at 10.5%. Among judges and partners in the largest law firms the proportions were 8.3% and 6.6%
respectively, with the latter percentage in particular firms ranging from 0.9% to 10.8%. Among public sector lawyers, there were
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Systemic Racism in the Legal Professions, the final report of the LSUC’s Challenges Faced by
Racialized Licensees Working Group, noted a range of issues based on its extensive consultation
process:

Key informants, focus group participants and survey respondents identified
racialization as a significant factor that shapes the experiences and career
outcomes of racialized licensees. The consultant engagement results indicated that
racialized licensees have a lower success rate in securing job placements, finding
first jobs and securing suitable practice environments. Moreover, racialized
licensees felt that they were disadvantaged in law school and that they had not
advanced in their careers at the same rate as their non-racialized colleagues.24

Evidence such as this gives an indication of the extent of the barriers that exist in relation to the
legal profession. It also provides a contrast to the response of other industries and professions
which have moved to foster working and service environments that promote inclusion for
workers and consumers from diverse backgrounds, to bring into their systems and business
models many different behaviours, attitudes, and policies, and led some to develop a mix of
different communication methods in order to reach diverse markets.

As the gateway to the legal profession, legal education programs have a central role to play in
promoting diversity. Law schools can offer programs which appeal to a representative sample of
Canadian society and expose all students to the diverse needs and perspectives of different
Canadian communities. Moreover, law schools can play an influential role in reducing barriers to
professional practice by offering experiential learning opportunities and ongoing support for
alumni. Not all students who are currently enrolled in law programs in the province feel that
enough is being done to meet these goals. According to a survey conducted by the Law Students’
Society of Ontario, “Students expressed views that the profession, its regulator and academics
were ‘out of touch’ and elitist and were excluding future lawyers that come from backgrounds
that the profession needs the most.”25

Ryerson has shown a deep and abiding commitment to EDI. This commitment is embodied in the
university’s student recruitment, innovative curricular offerings, faculty hiring and supports for
community engagement. Ryerson has a rich tradition of outreach to diverse student communities
seeking pathways to professional career advancement, and the university continues to introduce
innovative programming to extend this outreach. Notable examples include The G. Raymond
Chang School’s credentialing programs for foreign-trained professionals as well as Spanning the
Gaps, a program which helps students who have experienced cycles of inter-generational poverty
and social exclusion to find pathways to post-secondary education. Similar forms of outreach
will inform the recruitment strategies of the Ryerson Law School, with special attention to what

no visible minority Crown attorneys or deputy Crown attorneys in the GTA. The only category in which there was a high
proportion (44.4%) of visible minorities was justices of the peace, whose ranks include a significant segment of non-lawyers. The
Diversity Institute. DiverseCity Counts, Volume 3, 2011.
24 Equity and Aboriginal Issues Committee. Report to Convocation, September 22, 2016, p. 270.
25 Just or Bust? Results of the 2014 Ontario Law Students’ Tuition, Debt and Student Financial Aid Experiences, 2014, p. 45.
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the LSUC’s Equity Advisory Group (EAG) Working Group has referred to as “the intersectional
nature” of the barriers that candidates from diverse backgrounds often face.26

This is especially crucial given that the proposed program places such emphasis on the
technological aspects of the emerging market for legal professionals. Technological proficiency
(especially involving coding) and digital literacy within the legal profession are highly male-
dominated. Part of Ryerson’s EDI mandate with respect to the Juris Doctor program will be to
engage in a rebalancing of the gender dynamic, graduating female graduates who can excel in
these areas. As we will see later, the university’s faculty hiring policies are geared to
highlighting EDI considerations. Meanwhile the university’s numerous institutes, centres, zones
and chairs provide a range of connections with diverse sections of the broader community. As
Ryerson seeks out students who will change the face, and broaden the impact, of the legal
profession in Ontario and beyond, all of these elements will play a crucial part.

The new law school’s admissions policy, regularly developed and monitored by a Faculty
Admissions Committee, will also be a key defining feature of the program. As is discussed
elsewhere in this Submission, based on our expected applicant pool, Ryerson will include an
online interview which will form part of the application process.

(iii) Partnerships with Indigenous Peoples
Ryerson is establishing an ever-expanding range of courses in Indigenous topics throughout its
curriculum as well as Indigenous-focused credentials such as The Chang School’s new
Certificate in Aboriginal Knowledges and Experiences. The university also has a range of
partnerships with Indigenous communities thanks to the work of Ryerson Aboriginal Student
Services and the Centre for Indigenous Governance. A partnership with the First Nations
Technical Institute through the Department of Politics and Public and Administration and the
School of Social Work enables FNTI students to complete Ryerson certificates and degrees.

These various partnerships will be extended through the establishment of the Ryerson Law
School, given an infusion of Indigenous issues throughout the Juris Doctor program’s
curriculum. These include the incorporation of a mandatory course in Indigenous Law, as well as
through concerted efforts to attract Indigenous students to the program, and making use of the
fact that Ryerson’s Toronto location, on the traditional territories of the Mississaugas of the New
Credit, is in close range to various First Nations.

(d) Career Readiness
In the current market for legal services, career-readiness means a change-management focus that
allows graduates to adapt to sectoral shifts, as exemplified by the fact that a third or more of the
lawyer members of the Law Society of Upper Canada now work in contexts other than the
traditional legal firm.27 In the words of Do Law Differently:

Any of these changes, in isolation, would have had a profound impact on the legal
market and on employment opportunities for lawyers. Taken together, that impact

26 LSUC EAG Working Group. Submission in Response to the Developing Strategies for Change: Addressing Challenges Faced
by Racialized Licensees Consultation Paper, 2015, p. 2.
27 The Law Society of Upper Canada. Annual Report Performance Highlights 2010, p. 7.
http://LSUC_Performance_EN_Annual_Report_2010.pdf.
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is off the scale. Many veteran lawyers are still debating whether these various
changes are good or bad. What lawyers need to appreciate, as a profession, is that
good or bad, these changes are real, and they’re the result of forces well beyond
our control. It’s time for us to accept the changes and start adapting to them.28

How to be prepared to accept change? Through an education that stresses change management,
the essential nature of skills associated with digital literacy, and the acquisition of transferable
skills in addition to the traditional competencies and skills associated with a law degree. It is this
type of integrative education that must be at the heart of any new law program proposal.

As law programs move away from traditional methods of legal training, what will they stress?
One of the most influential sets of recommendations concerning the sort of law education that is
required, the Carnegie Foundation’s 2007 report Educating Lawyers, states:

To build on their strengths and address their shortcomings, law schools should
offer an integrated, three-part curriculum: (1) the teaching of legal doctrine and
analysis, which provides the basis for professional growth; (2) introduction to the
several facets of practice included under the rubric of lawyering, leading to acting
with responsibility for clients; and (3) exploration and assumption of the identity,
values and dispositions consonant with the fundamental purposes of the legal
profession. Integrating the three parts of legal education would better prepare
students for the varied demands of professional legal work.29

Interestingly, a recent American survey by LexisNexis showed a desire for the sort of change
called for by the Carnegie Report. One fifth (21%) of students surveyed said they regretted
attending law school; 65% said law school did not teach practical business skills needed to
practice law in today’s economy and 35% did not feel prepared to succeed in the changing legal
marketplace.30 The Carnegie Report and likeminded calls for major adjustments in legal
education are already causing changes south of the border:

The Carnegie Report has triggered major curriculum reform in American law
schools. For example, the School of Law at Washington and Lee University in
Virginia now have a third year that is mainly experiential learning. Northeastern
University in Boston has a co-op program with law students spending three
months in class followed by three months in a placement. Even venerable Harvard
now has a problem-solving course in first year, and has over 40 clinics.31

The Ryerson Law School will ensure that the trends already emerging in law schools across the
US and elsewhere take root in the GTA.

28 Do Law Differently, p. 12.
29 Sullivan, William et al. Educating Lawyers: Preparation for the Profession of Law, 2007, p. 8.
30 LexisNexis. State of the Legal Industry Complete Survey Findings, 2009.
http://www.lexisnexis.com/document/state_of_the_legal_industry_survey_findings.pdf
31 Ferguson, Douglas D. “The Great Disconnect: Reconnecting the Academy to the Profession,” Alberta Law Review, 3:3, 2014,
p. 825.
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The program’s innovation-focused approach will equip graduates with the real-world skills and
competencies needed to meet the present and future needs of consumers of legal services. A
simple list of some of the courses to be offered at the Ryerson Law School demonstrates the
different approach to training between Ryerson and existing Ontario law schools. All of these
courses are mandatory:

Technology Innovation Bootcamp
Financial Bootcamp
The Business of Lawyering
Social Innovation and the Law
Coding Bootcamp
Legal Innovation
IP and Privacy
Access to Justice Solutions
Professional Placement

Issues related to access to justice and social innovation have been placed front and centre in
various program features. In terms of curriculum, a set of required courses provides a grounding
in these topics that will make the Ryerson program distinctive in terms of core curriculum. These
mandatory courses include:

Ryerson Law School Bootcamp
Indigenous Law in Canada
Social Innovation and the Law
Advocacy and ADR
Legal Innovation
Access to Justice Solutions
Emotional Quotient/Cultural Quotient Bootcamp

Additional components that contribute to the program’s stress on access to justice include an
enhanced admissions process with an online interview which will provide eligible applicants a
chance to “tell their story” and which will embed in the questions items about what they have
done in their lives to date. A reasonable tuition will help make the program particularly
accessible to those students who live in the GTA and surrounding area. Finally, the infusion of
legal technology in the curriculum will help our graduates contribute to promoting access to
justice in creative ways during their careers.

Ryerson has already had significant exposure to the use of legal technology in the creation of
access to justice solutions at both its Law Practice Program and its Legal Innovation Zone.
Summaries of some of the proposals emanating from the Law Practice Program 2016-2017
Access to Justice Challenge and from the Legal Innovation Zone’s recent hosting of the Ontario
Access to Justice Challenge are provided in Appendix C.

Through their training in change management, their exposure to technology, and their acquisition
of a key set of transferable skills, Ryerson law graduates will be well situated to take advantage
of current and evolving streams of work as problem-solvers whose skills can be utilized in a
range of contemporary settings, not just in conventional legal contexts. In appreciating the likely
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breadth of the career paths of graduates of the Ryerson Law School, it is instructive to examine
the titles of the positions acquired by candidates for licensure registered in the LPP six months
after their call to the Bar. A list of these titles is provided in Appendix D.

1.3 Key Elements of the Ryerson Juris Doctor Program

We have described the major shifts currently at work in the Canadian legal market: market
liberalization and the entry of non-lawyer providers, the virtual delivery of an expanding range
of services, the disruption caused by a new range of providers and a growing concern with the
unmet legal needs of Canadians. For further information on these topics, we also commissioned a
literature review of innovation in legal education. (See Appendix E.) The Ryerson Law School
will creatively address these underlying societal and market trends. Most importantly, a legal
education program that integrates technology and new methods of lean methodology, while
using innovative teaching and assessment methods, can be a powerful way to enable the next
generation of legal professionals to deliver better and more affordable legal services to
Canadians that incorporate these new trends.

We have studied the FLSC’s 2012 report, which recommends a shift in Canadian legal education
towards problem-solving, analysis, and application in its competency requirements. We have
used this report in a fulsome fashion in analyzing the extent to which its list of general
competencies will be met by our graduates to ensure their practice-readiness with a change-
management focus.32 We have also noted the FLSC’s contention that law schools can do more to
prepare graduates by introducing additional opportunities to practise the application of skills.
The 2012 report recognises the importance of doctrinal learning, but stresses the need to blend
theory and practice. While advocacy, drafting and negotiation skills will continue to be essential
components of a legal professional’s skillset, legal professionals will increasingly have to adapt
these core skills to respond to the demands of new fora (such as online dispute resolution), while
adding new ones.

The Institute for the Advancement of the American Legal System recently conducted a survey of
24,000 lawyers throughout all 50 U.S. states on the skills new lawyers need when they begin
their careers.33 The lawyers surveyed in the IAALS study were clear that characteristics such as
integrity and trustworthiness, conscientiousness, and common sense, as well as professional
competencies such as listening attentively and speaking and writing well were just as important
as legal skills such drafting policies, preparing a case for trial, and conducting and defending
depositions.34 The current dichotomous debate that places ‘law school as trade school’ up against
‘law school as intellectual endeavour’ is missing the vision of what legal education could be and
what type of lawyers it should be producing.35 New lawyers are successful when they bring a
broad blend of legal skills, professional competencies, and characteristics that comprise the
whole lawyer. The IAALS suggests that “when law schools educate students toward learning

32 Federation of Law Societies of Canada. National Entry to Practice Competency Profile for Lawyers and Quebec Notaries,
September, 2012.
33 Gerkman, Alli & Logan Cornett. “Foundations for Practice: The Whole Lawyer Character Quotient.” Institute for the
Advancement of the American Legal System (July 2016), online at: http://iaals.du.edu/foundations/reports/whole-lawyer-and-
character-quotient.
34 Ibid.
35 Ibid.
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outcomes developed with feedback from employers and employers hire based on what they say
they want, we will see law school graduates with high character quotients who embody the
whole lawyer.”36

A law school that integrates real-world case studies that highlight the acquisition of these
professional competencies and personal characteristics will therefore enable students to hit the
ground running with technological and innovative solutions earlier in their careers. A
combination of theoretical and skill-based education will also help address the issues related to
articling by ensuring that new graduates reach the level of professional readiness that is valued
by clients at an accelerated rate.

Ryerson acknowledges and respects the important work of the law schools that now educate law
students. However, Ryerson proposes a different kind of law school that trains lawyers
differently. (For a comparator scan see Appendix F.) We have already itemized the ten guiding
principles of the Ryerson JD program. We will look at each of these principles in turn.

(a) Focus on Curricular Innovation
Traditionally the emphasis of law schools has been on learning how to think in certain ways long
associated with the profession. The proposed program’s curriculum will provide added value
with an orientation towards practice readiness and change management. As one of the legal
professionals who attended our consultation sessions put it, “Law schools give no sense of
practice; Practice is about the business of law: understanding clients and their needs, generating
new business, networking, connections, social media.”

This mandate requires students to engage critically with the substantive content of law, the way it
is currently practised by legal actors in various types of organizations, and the ways that current
practices might evolve with the increased utilization of technology.

From a curricular perspective this will require an expansion in the range of competencies taught
to students. We have already referred to the FLSC’s outline for competency-based legal
education.37 This list comprises the time-honoured competencies long associated with the legal
profession: analytical ability, attention to detail, logical reasoning, sound judgment and written
communication. While still highly valued today, these competencies need to be supplemented
with new ones as societal expectations as well as the role of articling in the profession, change.
Competencies already identified for the future include data management, emotional intelligence,
entrepreneurial spirit, financial literacy, network building, process improvement, strategic
thinking (beyond being a good tactician) and technological proficiency.38 These new
competencies, which are highly transferable to a range of settings, will help future graduates
shape their own careers. Our program will also feature in-depth coverage of new fields such as
cyber-crime, social innovation, legal entrepreneurship, and technologically-based legal functions
such as eDiscovery. Future lawyers will be equipped to not only embrace disruption, innovation
and transformation, but be the engines of these changes.

36 Ibid.
37 Op. cit.
38 This list is adapted from the new proficiencies cited in Do Law Differently, pp. 17-19.
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Significant attention will also be paid to issues relating to ethics and professionalism. Our
treatment of these topics takes into account the evolution in how the competencies related to this
subject matter are increasingly being infused into legal education. There is no longer any debate
over whether ethics and professionalism deserve a major place in law school curricula. The main
question is exactly how these subjects should be taught. In recent decades there has been a shift
away from a dependence on lecture-based instruction towards a more immersive approach
involving case studies and problem-based simulations. Associated with this trend is a growing
recognition that ethics and professionalism not only require a mandatory course – a required
course which we have placed in the first semester of our program to ensure that students are
introduced to the topic from the very start of their studies – but must be integrated throughout the
curriculum. In line with this trend, we have taken care to incorporate key elements of ethics and
professionalism in a number of courses in addition to our mandatory ethics and professionalism
course. In particular this occurs in a pair of foundational courses that all students must take in
their first year as well as in several second year modules, including those dealing with the
business of lawyering, social innovation, and advocacy and ADR. This integration will ensure
that the key required competencies related to this topic are covered in a fulsome fashion.

In summary, given our stress on an extensive range of required competencies, both traditional
and new, there is the need to expand the mandatory portion of the overall program. In
combination with the incorporation of professional placement into the core curriculum, only one
semester out of the five remaining semesters will incorporate any elective courses, with all of the
coursework in the other four semesters, including the five bootcamps, being required.

(b) A Rethinking of Content Delivery and Assessment Methods
The mode of delivery in much of the coursework will feature collaborative co-teaching between
faculty and practitioners. This key distinguishing feature stems from considerable evidence that
the role of practitioners in contemporary practice-based legal education should be much more
than an add-on or a mere “step in the process.” Rather it is essential in shaping a fully realized
legal education in a contemporary setting. This expansion of the practitioner’s role beyond that
of “guest lecturer” also reflects Ryerson’s commitment to providing practical education and
integrating collaboration with the community.39 This came out in our consultation sessions,
where several of the practitioners who attended mentioned possible lessons to be learned from
recent innovations in medical education. “There is huge potential value in running a law school
akin to a medical school,” said one. “Medical education integrates theory and practice and makes
use of co-teaching with academics and practising professionals.” The students we consulted
echoed this same view. “The value of hands-on practical learning cannot be overstated,” is how
one put it. To ensure that this co-teaching model is effective, the job descriptions for several of
the administrators and staff members of the school will reflect the need to ensure that the
teaching contributions of practitioners and faculty members are properly coordinated.

39 The potential advantage of co-teaching models in legal education that utilize practitioners is an area that has received
considerable attention in recent years, especially in the US. For a Canadian observer’s summary of these recent trends, see Doug
Ferguson, “Integrating the Profession in Experiential Legal Education,” Slaw, June 30th, 2015.
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We also envision a partial shifting away from the 12-week lecture-based course.40 This will be
accomplished in a variety of ways.

• Bootcamps All semesters except the professional placement semester will begin with a
compulsory one-week bootcamp that deals with subject-matter deemed to be essential to
professional success, with all but the last bootcamp taught simultaneously by two
practitioners in separate sections. (The fifth bootcamp will have one section running in
each semester of the third year.) In the first semester, the week will be spent on
foundational topics such as career planning, networking, mentoring and leadership and
personal development. In the second semester, the theme will be the current edge of legal
technology, including topics such as data analytics, applications of artificial intelligence
(AI) and quantitative legal prediction (QLP), technology assisted review (TAR) and
predictive coding developments in eDiscovery, and a basic understanding of emerging
transformative regulatory technologies (RegTech). The focus in the third semester will be
accounting, taxation and financial analysis. The fourth semester will feature a coding
bootcamp that introduces students to HTML, cascading style sheet computing (CSS) and
Python, while requiring them to apply data analytics to devise a solution to a specific
legal problem (For example, they may study the pattern of detentions or arrests in certain
areas at certain times, so that targeted legal resources could be made available at those
times and places.) And, in the final year, the week will be devoted to an emotional
quotient/cultural quotient bootcamp that includes an EQ/CQ implementation project– a
curricular component that aligns with recent shifts in thinking on the types of contextual
knowledge and core competences required in training of all licensees to the Ontario bar.41

• First year The first two semesters of the program will feature collaborative co-teaching
between faculty and practitioners in all courses. Three courses in each semester – in
contract law, torts law and property law in the first semester and in criminal law,
constitutional law and administrative and regulatory law in the second semester – will be
taught for six hours each week, in two lecture-style sections of 75 students each, with the
first five hours taught solely by the faculty member and the sixth hour taught by a
practitioner in three breakout sections of 25 students each. The other four courses in these
semesters – in legal research and writing, ethics and professionalism, foundations of law
and legal methods, and Indigenous law – will have two hours a week handled by the
faculty member in lecture-style sections of 75 students each, and the third hour devoted
to breakouts of 25 students overseen by practitioners that will involve a variety of
activities stressing group-work based applications. The Indigenous law course’s
mandatory nature reflects Ryerson’s deep commitment to addressing the
recommendations of the Truth and Reconciliation Commission in relation to legal
education. As for its placement in the curriculum, it has been positioned in the first year
in order to maximize the opportunity to weave foundational material to the topic of
Indigenous peoples throughout the program. This is in conjunction with building

40 The research on intensive modes of delivery in post-secondary settings suggests that its learning outcomes are comparable to
those using conventional delivery methods, with some studies even showing intensive modes of delivery to be more effective.
See W. M. Davies, “Intensive Teaching Formats: A Review,” Issues in Educational Research, 16(1), 2006 p. 10.
http://fbeunimelb.edu.au/__data/assets/pdf_file/0019/634303/Davies1.pdf
41 Equity and Aboriginal Issues Committee. Report to Convocation, September 22, 2016, p. 261.
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Indigenous issues into the rest of the curriculum, including other courses, bootcamps, and
professional placements.

• Second year The third and fourth semesters of the program will feature discrete two-week
modules of content and associated practice (the hours of the last modules in each
semester being apportioned over three rather than two weeks), each representing a
separate course, in the form of group work, role-playing and simulation that will also
incorporate an online component for the presentation of knowledge. For each module,
faculty will oversee 30 hours of class time, in two separate sections of students, during
the weekday mornings of the two-week period. In the afternoons the focus will move to
seven-member student firms to engage in the module’s practice portion. This portion will
be overseen by mentors who will guide and assess the work of each firm. The third
semester modules will cover the business of lawyering, business law, family law, civil
procedure and finally one on social innovation as seen in a legal context, which includes
an introduction to a process oriented approach, including lean methodology. The fourth
semester will comprise modules in advocacy and ADR, wills and estates, legal innovation
(which requires students to earn a Six Sigma yellow belt), intellectual property and issues
related to security and privacy, and a culminating module that focuses on finding a
solution to a particular access to justice problem. The immersive techniques involving
simulated practice to be used here will be modeled on the resources developed in the LPP
program. Such an approach will prepare students for the type of focused learning
expected of legal professionals in a variety of organizational contexts.

• Third year The fifth and sixth semesters of the program will feature one semester of
professional placement and in the other semester a mandatory EQ/CQ bootcamp as well
as five electives, with the entire cohort divided into two halves so that one half takes their
coursework in the fifth semester and completes their placement in the sixth semester
while the semesters are reversed for the other half. The electives offered over the two
semesters will cover a selection each year of the following topics: global civil society and
the law; real estate law; labour and employment law, advanced corporate law, inter-
disciplinary lawyering, environmental law, children and the law, immigration law,
criminal procedure, tax law and practice, evidence, law and injustice, advanced legal
solutions, private international law and public international law.

Forms of assessment will also be transformed. This was another issue that arose from our
consultation with legal professionals. More than once, the need for more holistic methods of
assessment was stressed, using such innovative practice-based assignments as client file
simulation projects. A considerable body of empirical literature suggests that assessment is most
effective if designed around competency-based learning outcomes, with multiple assessments –
quizzes, exercise and group projects in addition to tests and exams – that provide students with
an opportunity to gauge their understanding of basic competencies and learning outcomes in
ways that the traditional 100 percent final exam does not allow. This is especially important
given the program’s intended extension in the range of competencies that students must acquire
during their studies.

(c) Incorporation of Legal Technology
How will data driven analytics affect the legal profession? No one yet knows the exact impact of
such innovations as quantitative legal prediction, except that the effects are already major. An
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important study of the legal profession identifies five specific technologically related trends
currently operating in the legal profession:

• Growth of AI and QLP Artificial intelligence (AI) has already breached the walls of the
legal profession, from predictive coding in litigation, to automated due diligence in
transactional law, to IBM-Watson-assisted engines of mass data analysis. As technology
advances and artificial intelligence and predictive technology improve what will the role
of the lawyers of the future look like? Quantitative legal prediction and artificial
intelligence are moving from eDiscovery to case prediction, with big data and data
analytics playing a major predictive role. It is incumbent on legal professionals to be at
least literate in data analytics and to recognise how best to use predictive technology and
understand its strengths and weaknesses.

• General counsel as legal supply chain and legal process manager The study notes the
“convergence of technology, analytics, outsourcing, and procurement [has] allowed
entrepreneurially minded individuals to develop new and more efficient methods to help
deliver solutions to clients.”42

• Emergence of process efficiency as a competitive advantage In contrast to the past when
substantive legal expertise was the main competitive distinguisher, process is taking on a
greater role. “Process is easy to measure and serves as a potential differentiator between
otherwise equally situated firms. In order to meaningfully compete at virtually every tier
of the legal industry, firms need (and some are beginning) to embrace process.”43

• Expanding role of start-ups So-called ‘apps for justice’ have begun providing solutions to
legal problems encountered by the consumers of legal services. In 2009 there were 15
legal technology startups on the website AngelList. Four years later there were over 400.

• A growing concern with access to justice and the affordability of legal services Given
issues related to affordability, entities such as LegalZoom and Rocket Lawyer are
delivering some form of legal service or legal information products to help millions of
people solve their specific legal problem. Not all aspects of this trend are positive,
especially when concentrating on the quality of services that are provided, but law school
graduates need to be closely aware of the trend and of the ways that it might be harnessed
in beneficial ways.

Given all of these trends, making students comfortable with the use of technology and able to
adapt it in new contexts such as process re-engineering and labour arbitrage is not only fully in
keeping with federal and provincial agendas on innovation, it is an essential aspect of
contemporary legal education. As one of those attending our consultation with Ryerson students
put it, “With AI and machine learning transforming so many tasks, how is a lawyer’s job
changing and how should students prepare for this reality?” They stressed the importance of
using this technology as well. “Students in the program will need to gain the ability to interface
with technologies and evaluate the risks of new technologies. So train students to explore new
technologies and evaluate the risks associated with it.”

42 Katz, Daniel Martin, “The MIT School of Law? A Perspective on Legal Education in the 21st Century,” University of Illinois
Law Review, October 22, 2014, p. 1441.
43 Ibid., p. 1452.



26

The various elements of technological expertise that students will need in the program will be
introduced in the Technology Innovation Bootcamp scheduled in the first week of the second
semester as well as the Coding Bootcamp scheduled in the first week of the fourth semester.

One reason for spending two concentrated weeks on technology in this way is to ensure an
appropriate bridge for any students who enter the program without a substantial background in
the use of technological tools. In addition, various projects throughout the proposed program,
especially in several first-year courses and second-year modules, will require students to utilize a
range of technological resources and, in the case of the final module taken in the second year,
assess possible solutions to barriers to justice as well.

The need for a basic level of technological competence on the part of lawyers is obvious. On
January 31, 2017, the Federation of Law Societies of Canada issued a Consultation Report44

which sought comment on, among other things, the following draft amendment to the Model
Code of Professional Conduct.

3.1-2 A lawyer must perform all legal services undertaken on a client’s behalf to
the standard of a competent lawyer

…

[5A] To maintain the required level of competence, a lawyer should develop
and maintain a facility with technology relevant to the nature and area of the
lawyer’s practice and responsibilities. A lawyer should understand the benefits
and risks associated with relevant technology, recognizing the lawyer’s duty to
protect confidential information set out in section 3.3.

Comments are due on that proposal by May 31, 2017. If adopted, the proposal would add Canada
to the list of 27 states in the United States that have adopted the duty of technology
competence.45

(d) Attention to Communications and Relationship-Building Skills
It is essential that lawyers have the means to communicate and build relationships effectively,
and to integrate these skills into their understanding of the principles of ethics and
professionalism. As noted in Do Law Differently,

Traditional legal education and law practice have both encouraged lawyers to
detach themselves emotionally from their clients. That was wrong. Clients need
our empathy, perspective and personal commitment in order to feel that we really
understand and appreciate what they’re going through.46

44 Federation of Law Societies of Canada, Model Code of Professional Conduct, Consultation Report, January 31, 2017, available
online at:

http://flsc.ca/wp-content/uploads/2014/10/Consultation-Report-Draft-Model-Code-Amendments-for-web-Jan2017-FINAL.pdf
45 http://www.lawsitesblog.com/2017/03/another-state-adopts-duty-technology-competence-canada-may-also.html
46 Do Law Differently, p. 18.
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This is especially important in the modern era where so much legal work goes on one level
removed from direct human contact. Through its client file simulation exercises as well as its
other experiential learning elements, the program will emphasize this set of important skills, both
in the context of person-to-person interaction as well as more impersonal settings such as via
social media. In an era when rules related to advertising by lawyers have been relaxed, what is
cutting edge and what is simply in bad taste? More specifically, how should lawyers relate with
peers and other professionals in a respectful manner? The emotional quotient/cultural quotient
bootcamp offered in the third year of the program will be particularly useful in solidifying these
skills. This will be accomplished through a range of exercises meant to permit students to
develop self-awareness, to learn the essential principles of successful teamwork, to effectively
work across cultures, and to acquire better understanding of the complexities of relationships
with a range of clients and various communities.

(e) The Building of Mentorship Relationships
As the legal profession changes, so does the need for students to have the chance to interact with
experienced practitioners who can provide them with the practical advice they need in shaping
their educational experience as well as making the transition to their career. Mentorship may be
formal or informal and occurs at multiple levels – between faculty members and students,
between practitioner-instructors and students, between students in the same year or with senior
students serving as mentors. Peer mentorship and other forms of informal mentorship are a key
part of any student’s law school experience. This is because many graduates will end up working
in the same area of law and will be able to turn to each other for advice. All of this helps bridge
the gap from studies to employment in the months and years immediately following graduation.
This is something that those who attended our consultation with Ryerson students saw as being
especially important to help ensure career success. As one student put it, “It will help if students
can come to feel they are part of a cooperative society, as opposed to each viewing their role as
being just another member of the student body. The communal feel of the program is very
important.” There are also important EDI implications of mentorship. As noted in Working
Together for Change: Strategies to Address Issues of Systemic Racism in the Legal Professions
by the LSUC’s Challenges Faced by Racialized Licensees Working Group, participants in their
consultations “spoke in detail about the lack of access for racialized licensees to mentors,
networks and role models. Racialized participants indicated that they were not aware of
programs or resources available to them.”47

The program will directly address these issues by ensuring that all students at the Ryerson Law
School have the chance to build these relationships during all three years of study. Each student
in the program will be assigned to a practitioner-mentor using a system similar to the one
pioneered in the LPP, with seven students attached to one mentor in each year of the program.
The program’s innovative curriculum will foster all the various types of mentoring relationships,
especially in the second year modules, as students work in mentored groups to accomplish many
of the required tasks.

(f) An Alignment with Existing Ryerson Strengths, Including Law-Related Areas
Providing accessible, relevant, intellectually rigorous and career-ready postsecondary education
has been our touchstone from the very beginning. (See the brief history of the University

47 Op. cit., p. 271.
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provided in Appendix G.) The Ryerson experience is multi-faceted. It emphasizes basic and
applied research, creative endeavours and scholarly activities that respond to real-world
problems in community, government, and the private and not-for-profit sectors. It is built on
programs designed to be relevant to changing careers, professions and scholarly disciplines, with
considerable opportunities for research and experiential learning. Graduates go on to make
significant contributions in their fields of practice and in broader society. Deep connections and
partnerships with leading institutions, community agencies, industry, government and
professional practices drive program and research relevancy.

The university has forged a reputation for being innovative and entrepreneurial, and is now
acknowledged to be a global leader in supporting and fostering innovation. This includes
successfully launching Canada’s first legal incubator, while developing an innovative lawyer
transition training pilot project in the form of the Law Practice Program.

The proposed Juris Doctor program is closely aligned with Ryerson’s distinctive mission and
also fits within the broad ambit of Ryerson’s current academic plan Our Time to Lead. As noted
in the plan, “Throughout its history, Ryerson has challenged conventional approaches to
postsecondary education. Innovative thinking – rooted in Ryerson’s culture and infused in the
community’s values – is central to this vision.” The plan makes explicit mention of a possible
Juris Doctor program: “It will also explore new program possibilities including . . . [ones] which
respond to student and societal demand in such areas as health and law.” The proposed program
is also part of the current negotiations the University is conducting with the provincial
government with respect to its upcoming Strategic Mandate Agreement. As one of the
practitioners who attended our consultation sessions put it, “Ryerson’s strengths are in
collaboration, digital media, innovation and efficient delivery; Ryerson is known as an
innovation school which stresses entrepreneurship, adaptability and self-reliance. Attract the
students who are drawn to these strengths; Collaborative skills are very important. Self-reliance
is very important. Ryerson should meld the two.”

The proposed program will be infused with new energy, ideas and approaches, but just as
importantly, will build on these existing strengths. Ryerson has a core complement of
exceptional faculty members willing to lead the development of the law school and shape the
innovative approaches associated with starting the school.

For example, the major in Law and Business offered by the Ted Rogers School of Management
is one of the few B. Comm. programs of its kind in Canada. Established eight years ago, its
faculty teach approximately 600 enrolled students in twenty courses in law per year. These
include foundational courses in legal research, business law, advanced corporate law, privacy,
environmental, intellectual property, real estate and international law. The department comprises
11 full time faculty members with PhDs (9 with LL.B/J.D) and approximately 17 legal
practitioners. The department works in tandem with numerous law firms and the financial
industry to operate a student legal clinic, four legal research centres, co-op placements and an
annual case competition. The faculty have advanced a new approach to teaching those who
service legal consumers but are not lawyers. Students graduating from this program have
developed a unique ability to identify legal risk and generate multi-dimensional solutions for a
wide range of legal consumers including law firms, governments, businesses, and not-for profits.
The increasing popularity of the program and the professional placement of its students reflect
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Ryerson’s ability to address a need for affordable legal services and access to justice for diverse
communities that are represented by our student body, and transferrable skills for the changing
legal market.

The Department of Criminology has approximately 550 full time BA students and is scheduled
to admit its first cohort of 20 Master’s level students in its newly-approved MA in Criminology
and Social Justice commencing in September of 2017. The Department is currently composed of
15 full time faculty members and is highly interdisciplinary with 4 members of the Department
with PhDs in law and one member with an LLB degree. Members of the Department possess
expertise in a broad range of legal areas, such as transnational approaches to anti-terrorism,
irregular migration, refugee protection, international and European human rights law,
sovereignty and constitutionalism, criminal and international criminal law, etc. Most members
of the Department approach their legal research through a human rights and social justice lens,
with a particular focus on rights of various marginalized communities. The Department has a
variety of courses that introduce students to legal concepts as well as examine the
intersectionality of law and social and economic inequalities. The Department offers courses in
Criminal Law, the Canadian Charter of Rights and Freedoms, Criminal Courts, International
Perspectives with emphasis on international criminal law, Gender, Sexuality and the Law,
Immigration and Refugee Protection and Youth Justice in Canada. One of the faculty members
teaches an experiential criminal law in practice seminar with members of Toronto’s legal
community. Overall, the Department of Criminology maintain strong links with Canadian and
international legal communities through jointly organized legal conferences, research projects
and inviting practitioners to participate in teaching. Furthermore, the Departmental Advisory
Board includes prominent Canadian lawyers, such as Honourable Justice Michael H. Tulloch of
the Ontario Court of Appeal. Justice Tulloch and other well-known figures in the legal
community regularly participate and contribute to the events organized by the Department, such
as Criminology moot and discussions on Indigenous issues.

This FLSC Submission has been prepared by Ryerson’s law originating committee with
representation from Business and Law, Criminology and the LPP. (See Appendix H). Research
and teaching interests of the group’s members cover a wide range of areas of legal practice in
private and public law, in both domestic and international legal contexts. In addition there are
also several other Ryerson units whose experience will be key in the implementation of this
program. (See Appendix I for an outline of these existing research areas and associated institutes,
centres and zones.)

(g) An Educational Reach Across the GTA and Beyond
Ryerson’s student population is drawn from all parts of the GTA. This can be seen by looking at
the current reach of Ryerson’s undergraduate programs from a geographical perspective. Fully
85% of the university’s undergraduates are from the Greater Toronto Area – 40% from the “905
Belt” (i.e. Halton, Peel, York and Durham) and 45% from the City of Toronto). Figure 2
provides a pictorial representation of the dispersion of the university’s undergraduate student
body within this region.
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Figure 2
The Geographical Dispersion

of Ryerson’s Undergraduate Students

Meanwhile, this proposal is being submitted at a pivotal juncture in Ryerson’s vision for its reach
within the GTA, given the University’s recently announced proposal for an expansion to
Brampton, in partnership with Sheridan College, that will concentrate on undergraduate
programming in the STEM (science, technology, engineering and math) subject areas. This
proposed new facility would provide the potential for the Ryerson Law School to provide some
of its offerings – in particular, perhaps some of the intensive bootcamp and module sections – in
a location that can significantly extend its regional reach, while drawing on the considerable
expertise and potential student populations in the Brampton area.

(h) A Progressive Social Justice-Oriented Emphasis
The GTA and surrounding area represents not the limits of Ryerson’s reach and ambition but it
does ground the institution’s deep connection to community. Ryerson is known for bringing
together cultures, ideas and passions to foster creativity, understanding and achievement in an
environment where issues of EDI as well as social justice are continually stressed in all aspects
of its operations. This commitment is well exemplified by the ongoing outreach and research of
Ryerson’s CAW-Sam Gindin Chair in Social Justice and Democracy, the Jack Layton Chair, the
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Jack Layton Leadership School in Social Justice, Activism and Community, the Diversity
Institute and the Centre for Indigenous Governance. The new law school will forge links with
these and other existing Ryerson entities as part of its own outreach and recruitment efforts.

These same features and values will infuse the Juris Doctor program’s own treatment of issues
related to access and affordability. Issues related to EDI are of overriding importance in trying to
break down barriers in entering the profession, and these are issues already at the core of
Ryerson’s mandate. Overcoming these barriers will necessitate proactive measures in marketing
the program to prospective students, both inside and outside the Ryerson community, as well as
in the criteria used to select applicants for acceptance into the program. Meanwhile, the
university already has a strong set of EDI goals in place in reference to the hiring of full-time
faculty members. According to the most recent contract between the university and the Ryerson
Faculty Association, departmental hiring committees are mandated to “take into account Ryerson
University’s strong commitment to fostering equity, diversity and inclusion within its
community, in all aspects of the recruitment efforts,” with a report on how EDI obligations were
addressed produced for each recruitment effort. Also, the university arranges a compulsory
annual training workshop for members of these committees on members’ legal obligations as
well as their duties under Ryerson policy given the values of EDI.48

In addition to its outreach to diverse communities within an urban context, Ryerson has shown a
commitment to forging partnerships with Indigenous communities by developing comprehensive
programs in collaboration with institutions such as the First Nations Technical Institute. Ryerson
has more than 500 Indigenous students on campus and recognizes that Indigenous people have a
distinct history in Canada and unique contemporary experiences. In 2012, the university was
presented with an Eagle Staff to recognize 20 years of leadership in Indigenous support,
programming and partnerships. This commitment will extend to the new Juris Doctor program,
as the program responds to the recommendations of the Truth and Reconciliation Commission by
doing the utmost to attract Indigenous students, infusing Indigenous issues throughout the
curriculum, and incorporating a mandatory Indigenous law course for all students in the
program.

The role of ethics in the practice of law in all its forms will also play a key role in the program.
This is shown by the inclusion of a mandatory first year course, Ethics and Professionalism,
which will explore the tensions that arise from balancing professional role-based obligations and
organizational expectations with the public interest. The focus on ethics will also be explicitly
infused throughout the rest of the program.

(i) Incorporation of elements of the Legal Innovation Zone and the Law Practice Program
The Legal Innovation Zone (LIZ) is Canada’s first legal incubator. After just a year, it is already
incubating 19 companies, has contracted innovation for hire, and has launched a four-month
family reform initiative to build a prototype as part of its goal to help develop a 21st century
justice system. The experience gained by launching the LIZ will be utilized in devising the
curriculum, especially those parts geared to the entrepreneurial aspects of legal service in today’s
fast-changing profession.

48 RFA Collective Agreement 2015-18, pp. 22, 23, 37.
http://www.ryerson.ca/content/dam/teaching/rfa_docs/rfa_ca_2016/RFA_CA_2015_to_2018.pdf
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The Law Practice Program (LPP) was originally established by the Law Society of Upper
Canada as a three-year pilot alternative to traditional articling licensing, and awarded to Ryerson
because of its unique approach. (For details see Appendix J.) The LPP reflects partnerships with
many other Ryerson entities. These include The G. Raymond Chang School of Continuing
Education and the university’s cutting-edge Interpersonal Skills Teaching Centre which has
forged expertise in the building and delivery of live, performance-based simulations that target
specific learning objectives, enhance professional development initiatives and support a variety
of performance assessment models. The practising bar supports the program through mentoring,
expert input, training program development and delivery, and work placements. Between its
inception in 2014 and its current third year, hundreds of candidates have benefitted from the new
opportunities this alternative has created, with excellent post-completion employment results.

In particular, the LPP has focused on:

• Virtual simulation Created by leading experts in the legal profession, simulated online
legal files allow candidates to work from the beginning on tasks such as the client
interview, conflict check and opening of the file to the completion of the reporting letter
and billing. The candidate’s virtual firm is created with software support of the Chang
School. Working on the client files allows candidates to review resources (precedents,
reading materials, video meetings with experts), do the work, receive feedback from
mentors, then reflect on the experience and do it again. This process strengthens the
development of relevant skills.

• Role-playing simulation In partnership with the Interpersonal Skills Teaching Centre, real
people simulate real issues. The ISTC has helped develop client file backstories and then
hires and trains simulators who play the role of clients either via videoconferencing or in
person for four of the seven files covered by each candidate.

• Group mentorship Candidates are grouped into ‘firms’ of four members, with the benefit
of a mentor-supervisor, who is a practising member of the bar. The firms meet virtually
with their mentor a minimum of one hour a week, and individually every other week.
This structure offers the opportunity for candidates to strengthen group skills and obtain
guidance and feedback from practising experts.

• Technology Candidates have access to the electronic tools currently used by the
profession, including WestlawNext Canada and LexisNexis Quicklaw (both for legal
research and practice), Clio (a cloud-based practice management tool) and Teranet (for
real estate title searches). In working with client files they use a program, D2L, which
includes an online resources library and allows for the online delivery and review of
assignments, while WebEx is used in the videoconferencing associated with role-playing
simulations.

• Business and innovation opportunities Candidates develop a business plan for their firm,
which they then review based on the needs of operating and marketing the firm, and craft
an access to justice innovation proposal which involves considering an option to offer a
legal service or product in a more optimal way.

• Work placement Once candidates successfully complete the training component, they are
ready to hit the ground running at a work placement for 16 weeks. Building on the
monthly professional development sessions during the training component, they hone and



33

develop relevant skills and continue to expand their professional network while preparing
for, and better appreciating, professional expectations.

The elements of the Legal Innovation Zone and LPP which will infuse the Juris Doctor
program’s curriculum include the incorporation of the entrepreneurial aspects of legal education,
the use of simulated online legal files and in-class role-playing, the formalization of mentorship
relationships and employment of the most recent electronic tools. All represent key pillars of the
new program and will form the basis of Ryerson’s distinctive approach to legal education.

(j) A Commitment to Uncompromising Quality
Ryerson is committed to uncompromising quality, defined broadly, which will be evident
throughout the program, including through the following policies and procedures:

• Admissions: We believe that a well-qualified, diverse and inclusive group of applicants
exists. As is noted elsewhere in this Submission, Ryerson, through its Faculty
Admissions Committee will require benchmark materials (the application itself, a
personal statement addressing certain criteria, a resume, transcripts, a letter of
recommendation/evaluation and the results of the Law School Admission Test).
However, Ryerson will also expect applicants to complete an online interview. The
resulting package will then be assessed in a holistic way in order to maintain quality.

We anticipate that the transformative nature of the Ryerson Law School’s proposed
program combined with the uniqueness of its admission process will extend the potential
range of applicants. In addition to the usual requirement for past academic excellence,
Ryerson will publicize the fact that it welcomes applications from students who
demonstrate technological proficiency, past entrepreneurial activities, problem solving,
community engagement, social innovation and/or the ability to overcome adversity due to
a range of possible factors. The personal statement and online video interview will allow
applicants to provide relevant information about themselves, what they think they can
bring to the program, what they think the program will deliver to them, what they can
contribute to the performance of their peers and how they see their background informing
their career. The emphasis will be on what the applicants have done to date in their lives,
and what they hope to contribute to the law school, legal profession and society. Not only
will Ryerson attract non-traditional applicants based on its curriculum, it will also do so
through this enhanced admission process.

• Faculty: Full-time faculty members will be expected to possess significant academic
credentials in law (likely doctorates in law or equivalent), and/or come to Ryerson as
well-respected lateral hires from top-tier law schools throughout Canada and
internationally. Importantly, Ryerson will attract leading legal scholars who are
innovative and creative. They will be drawn to its location and the opportunity to engage
in the creation of a new law school, as evidenced by recent hires across the university.
The same standards that govern full-time faculty hires will apply to cross-appointments to
the law school from within Ryerson, while practitioners will be hired from the large and
impressive pool of experienced professionals within the GTA.
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1.4 Estimating Student Demand

The Ryerson Law School will undoubtedly be able to attract qualified applicants for a variety of
reasons.

First, and most important, the new law school will aspire to be different. Given the curriculum
and other factors mentioned above, we expect that we will attract a cohort of applicants
specifically interested in the unique opportunity available through our law school.

Second, the school will be the smallest in Ontario with the exception of Lakehead, with its
particular focus on Indigenous matters and Northern Ontario.

Third, Figure 3 below shows the system-wide numbers of first-year applicants and registrants in
Ontario law schools between 1997 and 2016. For example, in 2016 there were 4274 first-year
applicants. Of these 1549 were accepted, representing a 36% ratio of registrants to applicants.
Between 1997 and 2016 this ratio fluctuated between 37% and 29%, with an average over the
period of 33%.

Figure 3
Ontario System Data on Applicants and Registrants

Year Applicants – 1st Year Registrants – 1st Year
Ratio of Registrants

to Applicants

1997 3319 1091 33%

1998 3195 1093 34%

1999 3238 1088 34%

2000 3245 1103 34%

2001 3190 1190 37%

2002 3457 1176 34%

2003 3682 1160 32%

2004 3863 1231 32%

2005 3905 1265 32%

2006 4075 1266 31%

2007 4160 1234 30%

2008 4071 1287 32%

2009 4091 1350 33%

2010 4609 1405 30%

2011 4717 1376 29%

2012 4686 1388 30%

2013 4758 1502 32%

2014 4287 1526 36%

2015 4153 1538 37%

2016 4,274 1549 36%

www.ouac.on.ca/statistics/law-school-application-statistics
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It is useful to look at data broken down by individual law school as well. While the population of
Ontario has doubled in the past three decades, only one new law school – Lakehead, (whose
program admits approximately 60 students per year) has started since the establishment of
numerous Ontario law faculties in the late 1950s and 1960s. As shown in Figure 4, the average
ratios of registrants to applicants for each school, which range from 5% to 14%, are far lower
than the system-wide ratios because of multiple applications by students. Smaller schools (e.g.
Lakehead) tend to have a lower ratio than larger ones (e.g. Ottawa). Furthermore, the recent
upward trend in most individual schools’ ratios is less pronounced than for the system-wide
trend.

Some fascinating aspects of the geographic distribution of law school seats in the province also
become clear by looking at Figure 4. At the moment there are just two law schools within the
Toronto region: the University of Toronto and Osgoode. Since the collection of consistent
admissions data in the province began in 1997, the sum of these two schools’ first year
registrants has risen by under 1% (from 475 in 1997 to 479 in 2016). This is during a time when
the population of the Toronto region has increased by about 30% (from 4.7 million in 2000 to 6.1
million in 2015) and will grow considerably more (to nearly 7.1 million) by 2019.49 Though a
regional breakdown of applicants to each law school is not available, the huge gap between these
two growth rates can only mean one thing: a large proportion of GTA-based applicants are being
pushed into seeking their legal education outside of the GTA, with all of the attendant costs that
education at a considerable distance from their permanent residence entails. This matter is
discussed above in 1.2(c)(i). These figures also suggest that there is a large demand among GTA-
based applicants for more seats directly in the GTA. It is virtually assured, therefore, that
Ryerson would be able to attract applicant numbers that put it in the same league as the other law
schools in the province – i.e. somewhere in the 5% to 14% range – simply given the existing
regional demand for law school seats.

Fourth, Ryerson has an extremely high applicant-to-registrant ratio for its undergraduate
programs generally. Indeed, per undergraduate slot, Ryerson has the highest ratio of any
university in the province. In other words, it is already the Ontario university that is the most
difficult to be accepted into for undergraduate programs.

Fifth, there has been a significant increase in the numbers of internationally trained law
candidates who are seeking membership in the Ontario Bar. This group includes both candidates
who have emigrated to Canada and Canadians who have pursued a law degree outside of Canada
with the intention of practising within the country.

Between 2005 and 2014 the ratio of internationally trained law candidates to those from Ontario
law schools applying for licensure in the province rose from 7% to 37%.50 Law schools in
several international jurisdictions undertake extensive recruitment campaigns to attract the latter
group of students. The primary selling points touted by these schools are no LSAT requirement,

49 http://torontosvitalsigns.ca/main-sections/demographics/#_edn4
50 These statistics are taken from
http://www.fairnesscommissioner.ca/index_en.php?page=professions/law_society_of_upper_canada
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Figure 4
Individual University Data on Applicants and Registrants

Lakehead Osgoode Ottawa Queen’s Toronto Western Windsor

Year
Applicants
– 1st Year

Registrants –
1st Year

Applicants
– 1st Year

Registrants –
1st Year

Applicants
– 1st Year

Registrants –
1st Year

Applicants –
1st Year

Registrants –
1st Year

Applicants
– 1st Year

Registrants –
1st Year

Applicants
– 1st Year

Registrants –
1st Year

Applicants
– 1st Year

Registrants –
1st Year

Average Ratio
of Registrants
to Applicants

1997 2,261 301 (13%) 1,902 165 (9%) 1,810 161 (9%) 1,674 174 (10%) 2,040 139 (7%) 1,605 151 (9%) 10%

1998 2,109 272 (13%) 1,815 179 (10%) 1,842 164 (9%) 1,734 168 (10%) 1,858 159 (9%) 1,490 151 (10%) 10%

1999 2,146 279 (13%) 1,835 196 (11%) 1,804 156 (9%) 1,609 162 (10%) 1,891 153 (8%) 1,419 142 (10%) 10%

2000 2,068 287 (14%) 1,901 179 (9%) 1,848 165 (9%) 1,631 166 (10%) 1,940 159 (8%) 1, 346 147 (11%) 10%

2001 2,099 292 (14%) 1,864 244 (13%) 1,908 163 (9%) 1,662 169 (10%) 1,947 155 (8%) 1,414 167 (12%) 11%

2002 2,264 295 (13%) 2,042 220 (11%) 2,174 170 (8%) 1,776 161 (9%) 2,123 146 (7%) 1,585 184 (12%) 10%

2003 2,399 288 (12%) 2,330 196 (8% ) 2,252 161 (7%) 1,736 163 (9%) 2,235 152 (7%) 1,707 200 (12%) 9%

2004 2,420 312 (13%) 2,536 257 (10%) 2,351 165 (7%) 1,861 173 (9%) 2,346 144 (6%) 1,858 180 (10%) 9%

2005 2,427 298 (12%) 2,635 283 (11%) 2,418 163 (7%) 1,828 170 (9%) 2,256 158 (7%) 1,849 193 (10%) 9%

2006 2,403 301 (13%) 2,786 302 (11%) 2,347 154 (7%) 1,786 178 (10%) 2,380 153 (6%) 1,910 178 (9%) 9%

2007 2,544 288 (11%) 2,903 271 (9%) 2,494 163 (7%) 1,855 156 (8%) 2,469 152 (6%) 2,065 204 (10%) 9%

2008 2,638 329 (12%) 2,967 294 (10%) 2,529 154 (6%) 2,027 175 (9%) 2,428 141 (6%) 2,005 194 (10%) 9%

2009 2,749 289 (11%) 2,745 342 (12%) 2,290 155 (7%) 1,917 188 (10%) 2,230 159 (7%) 1,892 217 (11%) 10%

2010 3,086 310 (10%) 3,098 381 (12%) 2,632 168 (6%) 2,205 183 (8%) 2,475 157 (6%) 2,055 206 (10%) 9%

2011 3,107 290 (9%) 3,242 376 (12%) 2,797 158 (6%) 2,092 183 (9%) 2,679 143 (5%) 2,178 226 (10%) 9%

2012 3,136 299 (10%) 3,245 377 (12%) 2,690 162 (6%) 1,892 179 (9%) 2,641 157 (6%) 2,252 214 (10%) 9%

2013 1,135 60 (5%) 3,106 306 (10%) 3,199 386 (12%) 2,786 164 (6%) 1,765 193 (11%) 2,713 155 (6%) 2,290 238 (10%) 9%

2014 916 60 (7%) 2,725 290 (11%) 2,753 366 (13%) 2,498 198 (8%) 1,978 213 (11%) 2,364 158 (7%) 1,965 241 (12%) 10%

2015 937 60 (6%) 2,491 313 (13%) 2,683 382 (14%) 2,351 197 (8%) 2,009 188 (9%) 2,117 153 (7%) 1,786 245 (14%) 10%

2016 952 59 (6%) 2,578 276 (11%) 2,728 384 (14%) 2,451 203 (8%) 2,129 203 (10%) 2,157 163 (8%) 1,766 261 (15%) 10%

6% 12% 11% 7% 10% 7% 11%

www.ouac.on.ca/statistics/law-school-application-statistics
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no requirement to complete an undergraduate degree prior to entering law school, and a two-year
program if the student already has an undergraduate degree.

There are major problems associated with this burgeoning export of Canadian law students. It
represents a significant diversion overseas of financial resources associated with the training of
Canadian students. Furthermore there is strong evidence, borne out by the experience of LPP
administrators who deal with many members of this group, that they have a harder time
establishing and developing necessary, valuable professional networks.

A recent LSUC publication has indicated that about 35% of the approximately 600
internationally-educated candidates for licensing in Ontario are Canadian-born and received their
law school education outside of Canada and returned to become licensed in Ontario.51 In other
words, more than 200 Canadians return annually from law schools abroad. To put this in context,
the Ryerson Law School will admit only 150 students into first year law.

Finally, Ryerson’s admission criteria will consider a variety of criteria, including an online
interview, which will encourage and attract a broader pool of applicants.

1.5 Estimating Labour Market Demand

Although not part of the mandate of the Approval Committee, this section will address some of
the problems in estimating future labour market demand, an area in which authorities have had
significant difficulties in the past.

While it is likely that student demand for the program will be robust, what are we to make of the
broader changes underway in the labour market demand for legal professionals? Several sources
provide some relevant empirical evidence. For example, a report by the Canadian Bar
Association’s Legal Futures Initiative cites what it calls the lack of data on the Canadian
profession:

There is limited data available on the profession in terms of services offered,
pricing, profitability, incomes, and cost structures. There is mostly anecdotal
information on client needs, preferences, and satisfaction, and on access to legal
services more generally. The legal profession has little information on emerging
competitors and their business specifics, including marketing and pricing
strategies. There is also limited information on the demographics of the
profession, its diversity, individual career expectations, and attitudes towards
various working arrangements (full-time, part-time, consultants).52

In terms of employment, one interesting finding was compiled by the Council of Ontario
Universities in a survey of Ontario university graduates. It found law graduates from 2010 had an
employment rate two years after graduation of 93.9%. This compared with a rate of 100% for

51 LSUC, Professional Development & Competence Committee, Report to Convocation, September 22, 2016 at p. 39.
http://www.lsuc.on.ca/uploadedFiles/For_the_Public/About_the_Law_Society/Convocation_Decisions/2016/Convocation-
September-2016-Professional-Development-and-Competence-Committee-Report.pdf
52 CBA Legal Futures Initiative. Futures: Transforming the Delivery of Legal Services in Canada, August 2014,
http://www.cba.org/CBAMediaLibrary/cba_na/PDFs/CBA%20Legal%20Futures%20PDFS/Futures-Final-eng.pdf
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graduates of veterinary medicine and dentistry and rates of 93.8%, 92.8% and 90.3% for
engineering, education and the humanities.53 A recent study of regulated professions in Ontario
commissioned by the Higher Education Quality Council of Ontario (HEQCO) found a much
lower rate of employment for graduates from 2010 three years after graduation, with a rate of
73% for Ontario law graduates.54 Such statistics, which tend to use definitions parallel to those
applied by Statistics Canada in its Labour Force Survey, need to be treated with caution. As the
HEQCO study of regulated professions in Ontario notes:

The LFS is, however, of limited value in assessing labour market outcomes for
professional degree holders as it does not account for educational qualifications or
the individual’s intended occupation. In other words, it does not provide insight as
to whether the individuals hold a position that they are trained for or whether they
are underemployed. For instance, if a qualified teacher seeking permanent
teaching employment happens to be employed temporarily as a barista, the LFS
classifies them as an employed barista rather than an underemployed teacher.55

Once account is taken of how many graduates are working in jobs closely allied to their area of
study, the statistics for graduates in regulated professions are reduced. The same HEQCO study
estimates that the employment rate for 2010 Ontario law graduates three years after graduation
who are employed and working in an area closely related to their field of study is 61%.56

How do these figures translate into a forecast for labour market needs for lawyers in Ontario in
the next decade? Based on a comparison of demand and supply, the HEQCO study estimates that
there will be 1.6 newly licensed lawyers in the province for each practising position that opens
up between 2015 and 2025, due both to retirement replacement and GDP growth.57 The study
estimates that over the coming decade there will be approximately 29,500 law school graduates
in Ontario. What are the likely effects of this 29,500 figure according to the HEQCO study?

This will most probably result in a rising number of law school graduates not
practising law. They will likely find opportunities in other professions or leave the
province to find legal work elsewhere. Another, more positive outcome may be
that new graduates will create their own jobs. New technology enables small
firms and sole practitioners to access new and larger markets. Innovation and

53 Council of Ontario Universities. University Works: 2014 Employment Report, February, 2014, p. 23.
http://COU_University_Works_report_-_February_2014.pdf
54 This contrasts to rates of 92% in nursing, 90% in engineering and architecture and 76% in education. Prism Economics and
Analysis. Labour Market Trends and Outlooks for Regulated Professions in Ontario, Higher Education Quality Council of
Ontario, 2016. p. 16.
55 Ibid., p. 16.
56 This compares to 90% in nursing, 59% in architecture, 55% in engineering and 50% in education. Ibid., p. 17.
57 According to the study, the cumulative number of graduates, both from Ontario and elsewhere, between 2015 and 2025 is
projected to be 29,500, with 12,700 positions opening up in the province, producing a cumulative excess supply of 16,800
positions. According to the HECQO study, these excess supply conditions in the province appeared after 2009 as Ontario law
schools collectively undertook a significant increase in enrollments at the same time as the supply of graduates from outside
underwent its own substantial increase. Ibid., pp. 49-50.
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cultural shifts may also change how legal services are provided or lead to entirely
new types of services.58

In other words, the study concludes, these trends will likely lead to a shift away from
conventional forms of practice. In 2010 the Law Society of Upper Canada estimated that fully
half of its lawyer members were situated in Metropolitan Toronto. In terms of employment, 23%
of LSUC members classified themselves as sole practitioners, 20% as partners, 18% as
associates, 16% were affiliated with government, 4% were employees, 2% were in education,
and the remaining 18% were in a range of pursuits, including both the corporate and non-profit
sectors.59 These figures provide some indication of where demand for new Ontario legal
graduates is concentrated at the moment, as the proportion of the profession that is in-house
grows, while the representation of those who are in small firms or are sole practitioners rises as
well.60

It is necessary to recall that the legal profession’s current transformation, with its increasingly
technological grounding and global nature, complicates any attempt at accurate predictions.
Adding to this uncertainty, it is impossible to predict the attractiveness that law school graduates,
especially from a distinctive and innovative program such as Ryerson’s, will have as problem-
solving knowledge workers in a range of fields during the coming decade – an area, which in
contemporary parlance has been referred to the ‘blue ocean’ of new competitive opportunities.61

Hence, whatever the future holds, hard and fast forecasts relating to labour market needs for
graduates of legal education need to be treated with a healthy dose of caution.

This fact is confirmed if one looks back at the widely fluctuating growth rates of the profession
in the province. After an expansionary phase during the 1960s at the same time as the current
system of professional education solidified, by the early 1970s the number entering the
profession levelled off, remaining virtually unchanged until the early 2000s. The period since
then has seen another burst of growth in profession numbers as enrolments at several law schools
in the province have increased markedly at the same time as there has been a significant rise in
the number of internationally educated candidates for licensing. All of this has led to the various
economic pressures facing the Ontario profession today, but as the current transformative shifts
in the profession continue, unpredicted shifts in demand and supply are bound to occur.62 What
can be stated with virtual certainty is that, as the legal services market continues to undergo
disruptive change, new opportunities will arise for those with the skills and perspective to take
advantage of these changes. In the words of a new US study of legal business models:

What is ultimately needed . . . is a broader reimagining of the overall model for
legal service delivery, one that includes paraprofessionals, technologists,

58 Ibid., p. 20.
59 The Law Society of Upper Canada. Annual Report Performance Highlights 2010, p. 7.
http://LSUC_Performance_EN_Annual_Report_2010.pdf
60 Just as suggestive are the figures from the same year on the age distribution of the Society’s lawyer membership, which show
that over 40% of the membership is over aged 50 or over, with under 33% under the age of 40. Ibid., p. 8.
61 The increasing attention to the role of such knowledge workers in Ontario’s labour force is exemplified by the conclusions of
the report of The Premier’s Highly Skilled Workforce Expert Panel. Building the Workforce of Tomorrow, 2016.
https://files.ontario.ca/hsw_rev_engaoda_webfinal_july6.pdf
62 Malcolm Mercer, “Too Many New Lawyers? Build a New Wall?” Slaw, March 17 2017
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information specialists, process managers, and others – in addition to lawyers – as
part of an integrated system for the delivery of legal services. This is the model
that has evolved in medicine, also driven by the dual objectives of improving
outcomes and quality of service while reducing costs. Such a redesigned approach
to legal services – combined with a pricing model based on outcomes (results)
rather than inputs (recorded time) – could significantly improve both the
competitiveness and profitability of those law firms willing to take these issues
seriously.63

And, not inconsequentially, such changes, when they occur in the Ontario legal services market
are likely to have the major advantage of enhancing access to justice. By way of a single recent
example, the recent Bonkalo Report published on December 31, 2016 noted that 57% of
Ontarians did not have legal representation in Family Court in 2014/201564 and added the
following:65

…the majority of unrepresented litigants would like some practical legal
assistance. Not feeling able to afford a lawyer does not mean that a person does
not want legal assistance. Lawyers have a critical role to play in meeting those
needs.

Professors Woolley and Farrow put it succinctly this way:

Although it may be that traditional service delivery models-dominated by bespoke
legal services largely based on hourly billing-are not ideal methods to reach many
of those people, there is certainly no lack of work to go around for those who are
interested in matching up their services to the kinds of legal needs that are often
the most pressing and are not currently being met. The issue is not necessarily
an over-crowded market; rather, it is the challenge of matching up those who
are willing and able to provide accessible services with those in need.66

[emphasis added]

Indeed, if one were to juxtapose the information from Figure 3 above relating to current Ontario
law school admissions with the 57% figure mentioned in the Bonkalo Report mentioned above,
the following picture emerges. And Family Law is just one of many areas where Ontarians have
significant unmet legal needs.

63 Georgetown Law and Thomson Reuters. 2017 Report on the State of the Legal Market. Peer Monitor Series. Centre for the
Study of the Legal Profession at Georgetown University Law Centre and Thomson Reuters Legal Executive Institute, p. 17.
64 Family Legal Services Review (the “Bonkala Report”), Ministry of the Attorney General of Ontario, Report submitted to
Attorney General Yasir Naqvi and Treasurer Paul Schabas by Justice Annemarie E. Bonkalo, December 31, 2016.
65 Ibid, p. 77.
66 Alice Woolley and Trevor Farrow. “Addressing Access to Justice Through New Legal Service Providers: Opportunities and
Challenges” 2016 3:3 Tex A&M L Rev 549, p. 577.
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Figure 5
Access to Justice and Law School Admissions

The delivery model that the Ryerson Law School graduates will be trained to apply will ensure
that they will be among those best positioned to deal with the transformation of the market for
law school graduates that is already underway.

In any case, it needs to be kept in mind that the arguments above are largely moot when it comes
to the issue of establishing the Ryerson Law School. It is important to note that of all of the
estimated 29,500 law graduates entering the Ontario profession over the 2015-2025 period, only
an estimated 560 (or less than 2%) would have graduated from the Ryerson Law School.67 In
other words, the overall increase in law school graduates in Ontario created by establishing the
Ryerson Law School will be insignificant.

2. The Proposed Program

2.1 Academic Administration and Overall Objectives

Ryerson’s Juris Doctor program will be housed in a new law faculty, becoming the seventh
faculty in addition to Ryerson’s current six: The Ted Rogers School of Management, the Faculty
of Engineering and Architectural Science, the Faculty of Science, the Faculty of Communication

67 The projection of 560 Ryerson graduates by 2025 is based on the predicted size of the graduating class of 140. Given that the
inaugural incoming class of 2018 does not start employment until after articling in 2022, there will be four classes of 140
graduating in the years 2022, 2023, 2024 and 2025.
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& Design, the Faculty of Community Services and the Faculty of Arts.68 As noted earlier in this
Submission, this proposal for an accredited JD program fits with Ryerson’s mandate to provide
career-focused educational options for its students, especially ones providing a focus on
innovation and entrepreneurship, which are emphasized in the priorities of Ryerson’s current
academic plan, Our Time to Lead.

2.2 Admission to the Program

The program will admit a well-qualified cohort of 150 students per year based on a holistic
intake process. Applicants will need at least a three-year undergraduate degree, though students
who have completed two years of undergraduate study with high academic and other
performance may be considered as a means of enhancing access. Applicants will be required to
submit a portfolio consisting of traditional components such as the application itself, a personal
statement addressing certain criteria, resume, transcripts, a letter of recommendation/evaluation
and the results of the Law School Admission Test. In addition, applicants will be expected to
complete an online interview. Each applicant will be assessed in a holistic way. Attention will be
paid to matters such as technological proficiency, past entrepreneurial activities, problem
solving, community engagement, social innovation and/or the ability to overcome adversity in all
its many forms.

2.3 Learning Outcomes, Curriculum, Structure, Assessments and Delivery Methods

The proposed program will ensure its graduates are well-prepared to contribute positively to the
profession and society. The Ryerson Law School’s program has thirteen intended learning
outcomes. These outcomes are based on the four pillars of the law school – (1) increasing access
to justice; (2) stimulating innovation and entrepreneurship; (3) promoting equity, diversity and
inclusion; and (4) providing a sound academic grounding with innovative pedagogy – and
address the knowledge, skills and values we expect our graduates will have developed by the
time they have graduated from the JD program. The thirteen learning outcomes are listed below.

1. Demonstrate a critical working knowledge and understanding of the Canadian Legal
System, including constitutional law of Canada, the Charter of Rights and Freedoms,
human rights principles, Aboriginal rights and Indigenous traditions, key principles of
common law and equity, the administration of law in Canada (i.e. organization of the
courts, tribunals, appeal process and non-court dispute resolution systems), the legislative
and regulatory system and statutory construction and interpretation.

2. Demonstrate a working knowledge and understanding of the following minimum
Canadian Substantive Law areas, and demonstrate an ability to recognize and apply this
law in practical contexts: Contracts, Property, Torts, Family, Corporate and Commercial,
Wills and Estates, Criminal, Administrative, Evidence, Rules of Procedure in the Civil,
Criminal and Administrative contexts, Alternative Dispute Resolution Processes,
Procedures applicable to the following types of transactions: Commercial, Real Estate
and Wills and Estates and Indigenous Legal Traditions.

68 Ryerson is also home to two other academic units: the Yeates School of Graduate Studies and The G. Raymond Chang School
of Continuing Education.
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3. Identify, examine and understand principles of Ethics and Professionalism applying to
the practice of law in Canada.

4. Apply Ethics and Professionalism Skills, including the ability to identify ethical issues
and problems, engage in critical thinking about ethical issues, make informed and
reasoned decisions about ethical issues and display behaviour consistent with academic
integrity.

5. Demonstrate relevant Oral and Written Communication Skills for legal professionals, and
demonstrate the ability to communicate clearly in the English language, identify the
purpose of proposed communications, use correct grammar, spelling and language
suitable to the purpose of the communication and for its intended audience, effectively
formulate, present well-reasoned and accurate legal argument, analysis, advice or
submissions, elicit information from clients and others, obtain instructions, and advocate
and negotiate in a manner appropriate to the legal and factual context.

6. Demonstrate Analytical Skills, including the ability to identify client's goals and
objectives; identify relevant facts, and legal, ethical, and practical issues; analyze the
results of research; identify due diligence required; apply the law to the legal and factual
context; assess possible courses of action and range of likely outcomes; identify and
evaluate the appropriateness of alternatives for resolution of the issue or dispute; and
craft legal solutions based on factual, legal and relevant contextual research.

7. Perform Research Skills, by conducting factual, procedural and legal research, through
both primary and secondary resources in a range of fields; identifying legal issues and
selecting relevant sources and methods for research; applying legal reasoning and
argument techniques such as case analysis and statutory interpretation; and effectively
interpreting, applying and communicating the results of research.

8. Recognize the significance of Client Relationship and Management Skills and
demonstrate the ability to manage client relationships (including establishing and
maintaining confidence and managing client expectations throughout the retainer);
develop legal strategy and advise client in light of client's circumstances (for example,
diversity, age, language, disability, socioeconomic, and cultural context); maintain client
communications; and document advice given to and instructions received from client.

9. Recognize the significance of the business of lawyering and of Practice Management
Skills and demonstrate the ability to manage time (including prioritizing and managing
tasks, tracking deadlines); delegate tasks and provide appropriate supervision; manage
files (including opening/closing files, checklist development, file storage/destruction);
manage finances (including trust accounting) and demonstrate a basic understanding of
business fundamentals and be able to read and understand basic financial documents; and
manage professional responsibilities (including ethical, licensing and other professional
responsibilities).

10. Develop Technology Related Skills, including the ability to review options, analyze
requirements, evaluate and apply technological solutions to legal issues; apply relevant



44

tools, such as artificial intelligence and quantitative legal prediction, to conduct data
analytics in a range of legal contexts; display digital literacy by communicating with
technology professionals to exercise options and effectively communicate digital needs
and identify strategies for solving legal problems; and apply digital literacy to conduct
business process analysis (i.e. analyze technology architecture, evaluate options and
select the best alternative).

11. Identify and apply Awareness Skills, including the need to recognize and respond to the
emotional impact of words and actions on others; adapt and respond respectfully to
differing cultural perspectives in communications; and relate one's own professional
goals to societal needs and public interest.

12. Employ Change Management techniques in confronting novel legal issues.

13. Accumulate and activate Autonomy and Professional Capacity Skills and exercise
initiative, personal responsibility and accountability in personal and group contexts; and
manage learning in changing circumstances, both within and outside the discipline.

Based on Institutional Quality Assurance Process (IQAP) requirements, these learning outcomes
are mapped to the program’s degree level expectations (DLEs) in Appendix L (Figure 12). They
have been developed to align with the FLSC’s Recommended Requirements for a Canadian
Common Law Degree (see Appendix L). This process of alignment was done with an explicit
focus on the thematic arrangement of the competency list related to areas of knowledge and
skills in the FLSC report National Entry to Practice Competency Profile for Lawyers and
Quebec Notaries (see Appendix M), which extends the recommended requirements by focusing
on the training needed to ensure practice readiness. We have augmented the FLSC’s thematic
arrangement by layering on extra themes and competencies that stem from our summary of the
additional desired learning outcomes needed in today’s legal market in line with the program’s
change management focus. In line with IQAP requirements, Appendix N provides the full
augmented list of these themes and competencies cross-referenced to the program’s learning
outcomes as well as to the program’s required courses (Figure 13). Appendix O provides further
IQAP-mandated information in the form of a chart (Figure 14) showing a direct mapping of the
learning outcomes to all the program’s courses, both required and elective, in terms of how
courses introduce (I), reinforce (R) and help ensure proficiency (P) in each of the learning
outcomes. In the same appendix, similar mapping exercises using the I-R-P classification are
included for the National Entry of Practice Competency Profile areas of knowledge (Figure 15)
and skills (Figure 16) as well as for the Recommended Requirements for a Canadian Common
Law Degree (Figure 17). Finally, the remaining five charts (Figures 17 to 21) provide IQAP-
related information in the form of a semester by semester mapping of the learning outcomes to
the various teaching methods and assessments utilized in all the program’s required courses,
again using the tripartite I-R-P classification. Appendix P provides the full series of proposed
outlines for both required courses and electives.

The various delivery methods utilized in each year of the program have already been discussed
in this Submission. With the exception of the bootcamps in each year of the program, all of
which are taught in intensive one-week periods, the courses in each year are distinguished in the
following way. The first year courses incorporate both faculty-taught lectures and practitioner-
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taught sessions throughout the semester. The second-year courses are in the form intensive
modules that again involve co-teaching of faculty members and practitioners, but now with the
faculty members overseeing the lecture time in the mornings and practitioners overseeing the
completion of various practice-oriented assignments completed by student ‘firms’ during the
afternoons. The third year electives are each taught by a single instructor, who may be a faculty
member or a practitioner.

The combination of these various forms of delivery year by year has been chosen to maximize
the innovative aspects of the school’s pedagogical method, through combining substantial and
practical components of practice, emphasizing experiential learning and working with innovative
technologies and processes.

It is useful to briefly summarize the structure of the curriculum in each of the three years.

(a) The Curriculum’s First Year
In the first year, career readiness will be achieved by contextualizing the Recommended
Requirements for a Canadian Common Law Degree in coursework that reflects how legal actors
use tools of private and public law interchangeably. Co-taught by faculty and practitioners,
classes will introduce students to a contextualized view of the principles of public and private
law and guide them through the application of jurisprudence in practical settings. Students will
gain an understanding of the broader social context behind rules of professional ethics and be
introduced to basic concepts in file management, communication and interviewing. They will
also take a mandatory course in Indigenous law in Canada.

(b) The Curriculum’s Second Year
The second year will feature substantive learning with simulated practice, modeled on Ryerson’s
innovative LPP and based on a growing body of empirical evidence concerning the usefulness of
experiential learning using technology and role-playing to enrich learning. Students will
undertake coursework in both semesters that is delivered in two-week intensive courses, or
modules, melding substantive learning and mentored simulated practice relevant to each subject
area, much of it using ‘firms’ comprising seven students. Each of these second-year modules has
the same number of contact hours between instructors and students as the regular courses in first
and third year. This immersive approach will prepare students for the type of focused learning
expected of legal advisers in a variety of organizational roles. At the same time, mentored
practice will allow students to use newly acquired knowledge for client and user needs,
especially those clients who may need help to determine whether they have a legal problem and
then help in identifying it and seeking appropriate help. Much of the substantive knowledge will
be introduced with key topics organized thematically. The aims of this thematic element of the
curriculum include (1) fostering an appreciation of inclusive culture and diversity within the
legal profession and society, (2) providing hands-on experience with the technological tools used
in various areas of law, (3) thinking innovatively about problem-solving, and (4) learning
specific transferable skills and knowledge associated with business management and client
retention.

(c) The Curriculum’s Third Year
The third year will incorporate a semester of elective courses, as well as a semester featuring a
mandatory placement in clinics or other types of organizations where legal knowledge is used,
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either in the GTA or, in certain cases, in other parts of the province. Based on experiential
learning, the placement will see students undertake the supervised responsibilities of a lawyer.
Typical placements will include legal clinics run by Ryerson, law firms, sole practitioners,
governmental organizations, non-governmental organizations, corporations, and not for profits.
Other types of appropriate placements will be added as they become available.

(d) Bootcamps
A series of five week-long bootcamps – (1) Ryerson Law School Bootcamp, (2) Technology
Innovation Bootcamp, (3) Financial Bootcamp, (4) Coding Bootcamp and (5) Emotional
Quotient and Cultural Quotient Bootcamp – will round out the curriculum, with each bootcamp
taking up the entire first week of the relevant semester, and comprising a separate pass/fail
course. The day to day schedule of each bootcamp will be as follows:

• Ryerson Law School Bootcamp Day 1: The Ryerson Law School Philosophy, Day 2:
Career Planning, Day 3: Networking/Mentoring, Day 4: Leadership Coaching; Day 5:
Personal Development Project

• Technology Innovation Bootcamp Day 1: The Evolution of Legal Technology, Day 2: AI
and QLP, Day 3: Data Analytics and their Uses in Law, Day 4: Technology Assisted
Review (TAR), Day 5: Understanding Regulatory Technology

• Financial Bootcamp Day 1: Taxing Essentials, Day 2: Financial Statements – Balance
Sheets and Income Statements, Day 3: Financial Statements – Cash Flows, Day 4:
Financial Statement Analysis, Day 5: Tying it All Together with Cases and Current
Events

• Coding Bootcamp Day 1: Introducing HTML and CSS, Days 2 to 3: Learning Python,
Day 4: Data Analytics Project, Day 5: The Legal Technology Assessment

• Emotional Quotient/Cultural Quotient Bootcamp: Day 1: Developing Self-Awareness,
Day 2: Teamwork and Trust-Building, Day 3: Working Effectively Across Cultures, Day
4: Understanding the Client Relationship, Day 5: EQ/CQ Implementation Project

These various curricular features are summarized in Figure 6.

Figure 6
The Curriculum at a Glance

First Semester Second Semester

Key Innovations:
1. Co-teaching model involving the

employment of practitioners
2. Various assessments, both group and

individual
Ryerson Law School Bootcamp (1st week) Technology Innovation Bootcamp (1st week)
Legal Research and Writing Fdns of Law and Legal Methods
Contract Law Criminal Law
Torts Law Constitutional Law
Property Law Adm. and Reg. Law
Ethics and Professionalism Indigenous Law in Canada
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Third Semester Fourth Semester
Key Innovations:

1. Intensive two-week modules with
lecture in mornings and hands-on
application overseen by mentor in
afternoons for both semesters

2. Emphasis on group work conducted in
‘firms’ comprising seven students

Financial Bootcamp (1st week) Coding Bootcamp (1st week)
The Business of Lawyering Advocacy and ADR
Business Law Wills and Estates
Family Law Legal Innovation
Civil Procedure IP and Privacy
Social Innovation and the Law Access to Justice Solutions

Fifth Semester Sixth Semester
Key Innovations:

1. Use of one semester (either fifth or
sixth) for a professional placement,
with coursework in the other semester.

EQ/CQ Bootcamp (1st week) Professional Placement
Five Table 1 electives from the following:
Global Civil Society and the Law
Real Estate Law
Labour and Employment Law
Advanced Corporate Law
Inter-Disciplinary Lawyering
Environmental Law
Children and the Law
Immigration Law
Criminal Procedure
Tax Law and Practice
Evidence
Law and Injustice
Advanced Legal Solutions
Private International Law
Public International Law

2.4 The Curriculum in Academic Calendar Form

1st SEMESTER

REQUIRED:

JUR XXX Ryerson Law School Bootcamp (first week of class)

JUR XXX Legal Research and Writing
JUR XXX Contract Law
JUR XXX Torts Law
JUR XXX Property Law
JUR XXX Ethics and Professionalism
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2nd SEMESTER

REQUIRED:

JUR XXX Technology Innovation Bootcamp (first week of class)

JUR XXX Fdns. of Law and Leg. Methods
JUR XXX Criminal Law
JUR XXX Constitutional Law
JUR XXX Adm. and Reg. Law
JUR XXX Indigenous Law in Canada

3rd SEMESTER

REQUIRED:

JUR XXX Financial Bootcamp (first week of class)

JUR XXX The Business of Lawyering
JUR XXX Business Law
JUR XXX Family Law
JUR XXX Civil Procedure
JUR XXX Social Innovation and the Law

4th SEMESTER

REQUIRED:

JUR XXX Coding Bootcamp (first week of class)

JUR XXX Advocacy and ADR
JUR XXX Wills and Estates
JUR XXX Legal Innovation
JUR XXX IP and Privacy
JUR XXX Access to Justice Solutions

5th SEMESTER

REQUIRED:

JUR XXX Professional Placement

Or

REQUIRED:

JUR XXX EQ/CQ Bootcamp (first week of class)

PROFESSIONAL ELECTIVES: Five courses from Table I



49

6th SEMESTER

REQUIRED:

JUR XXX Professional Placement

Or

JUR XXX EQ/CQ Bootcamp (first week of class)

PROFESSIONAL ELECTIVES: Five courses from Table I

Table I:

JUR XXX Global Civil Society and the Law
JUR XXX Real Estate Law
JUR XXX Labour and Employment Law
JUR XXX Advanced Corporate Law
JUR XXX Inter-Disciplinary Lawyering
JUR XXX Environmental Law
JUR XXX Children and the Law
JUR XXX Immigration Law
JUR XXX Criminal Procedure
JUR XXX Tax Law and Practice
JUR XXX Evidence
JUR XXX Law and Injustice
JUR XXX Advanced Legal Solutions
JUR XXX Private International Law
JUR XXX Public International Law

2.5 Course Descriptions

JUR XXX: Ryerson Law School Bootcamp This intensive five-day bootcamp gives incoming
Juris Doctor students the opportunity to learn about Ryerson University and the Ryerson Law
School, as well as the legal profession. Students begin to lay the foundation for professional
development and success by engaging in career planning, networking and mentoring. They are
also introduced to leadership strategies and tools, culminating with a personal development
project.

JUR XXX: Legal Research and Writing This course introduces students to the sources of law,
fundamental principles and basic architecture of the Canadian legal system, legal research
methods, relevant social science research methods and the impact of theoretical principles on
substantive principles of Canadian law. The course provides a comparative look at legal research
resources from the perspective of their potential strengths and weaknesses for practitioners.

JUR XXX: Contract Law Contract law provides a creative opportunity to clarify expectations
and interests in a legally enforceable way. Working with real contracts from diverse sources,
students are trained in contract fundamentals (formation, performance, breach, and remedies) and
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are introduced to the use of contracts in a variety of legal areas. Students apply these principles
both in reviewing and drafting contract clauses and to critically assess emerging topics such as
electronic, “smart” and self-executing contracts.

JUR XXX: Torts Law Tort law deals with the apportionment of responsibility for harms caused
by individuals, companies and government. This course examines intentional and unintentional
wrongs, and the central role that recovery and damages play in redress. Students learn to
recognize wrongs and how to anticipate, avoid or address legal risk. They apply these principles
in reviewing and drafting pleadings, and explore how principles of responsibility are challenged
by non-human actors (e.g. AI, autonomous vehicles).

JUR XXX: Property Law Property law deals with ownership, possession, and control of
tangible and intangible interests that offer value to individuals, companies and the state. Students
analyze competing claims to various types of assets, and are introduced to the economic, moral
and other arguments used to support those claims. They are given the opportunity to apply these
principles in cases involving the infringement of property rights and explore comparative views
of concepts of property in Indigenous law.

JUR XXX: Ethics and Professionalism Legal ethics and professionalism explores the tensions
that arise domestically and internationally from balancing professional role-based obligations,
organizational expectations and the public interest. Students consider behaviour and
responsibilities generated by rules of professional conduct and situate legal professionals in a
broader societal context. They learn to recognize and address ethical dilemmas they encounter in
various practice settings, including novel challenges arising in technologically-mediated
environments.

JUR XXX: Technology Innovation Bootcamp This intensive five-day bootcamp is an
opportunity to explore and experience through workshops and seminars some of the technologies
and innovative business practices that can help a lawyer succeed in the age of the consumer. It
initiates the process whereby students gain the necessary skills and understanding of the
innovative processes to successfully compete and thrive in a marketplace being rapidly disrupted
by technology, consumer expectations and globalization.

JUR XXX: Fdns. of Law and Leg. Methods This course introduces students to foundational
and influential theories of law (e.g. positivism, natural law, legal realism, law and economics,
and critical perspectives: feminist theory, critical race theory and critical legal studies) as well as
to effective communication and application of research results through a variety of written and
oral communication and dispute resolution tools.

JUR XXX: Criminal Law Criminal law attempts to balance societal protection and the rights of
the accused in both national and international settings. This course deals with the principles and
processes of criminal defence and prosecution. Students learn and/or experience bail hearing,
preliminary inquiries, judicial conferences, disclosure and jury selection. There is a focus on
issues related to equity, diversity and inclusion in the criminal justice system, particularly the
intersection of criminal law with Indigenous culture.
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JUR XXX: Constitutional Law Constitutional law is the supreme law of the nation state and
the authority with which other laws and government actors must comply. Students learn about
the powers and responsibilities of different levels and types of government as well as protecting
and guaranteeing the rights of legal persons. Students have opportunities to work with ministerial
briefs, governmental memoranda, factums and pleadings for landmark constitutional litigation
cases, including Indigenous land claims, historical wrongs and competing rights.

JUR XXX: Adm. and Reg. Law Issues in administrative law and regulatory law are commonly
encountered, due to their influence on everyday interactions between individuals and government
entities. Regulatory law covers delegated rule-making, policy development and adjudication.
Students learn about regulatory practice and principles of judicial review, as well as how to
provide advice to individuals and corporations on complex rules, regulations, procedures,
permitting, applications and enforcement. The role of the compliance function and rise of
“RegTech” are also explored.

JUR XXX: Indigenous Law in Canada This course highlights the impact of Canadian laws on
Indigenous peoples, including their complex relationship with Canada’s constitution. Traditional
Indigenous legal systems and customs, and how these are practised in a modern context, are
studied, along with the legal struggles of First Nations, Inuit and Metis within federal, provincial
and territorial contexts. Students examine relevant legislation, regulations and case law and gain
experience with by-law making, impact benefit agreements, revenue sharing agreements, and
ownership structures.

JUR XXX: Financial Bootcamp The purpose of this intensive five-day bootcamp is twofold.
First, it covers topics related to taxation and finance statements. Second, it provides extensive
practice in using Excel as a financial tool. Students gain a sufficient understanding of these
subjects to give them confidence in continuing to use them and learn with them as they proceed
through their law school experience. The course provides the basic financial acumen to start their
own business or legal practice.

JUR XXX: The Business of Lawyering Exposure to the realities of professional practice is a
foundational requirement of legal education. This module concentrates on preparing students for
multiple professional contexts and developing associated skills, such as collaboration,
networking, billing, accounting methods, client relationships and file management, as well as
furthering their understanding of the application of ethical standards to the changing practice of
law.

JUR XXX: Business Law Using a transactional approach to business structures, students work
with a simulated client file from idea through execution to potential problem areas. The module
focuses on documents, processes and issues related to financing, liability, governance and
operations, both in bricks-and-mortar and e-commerce businesses. Students draft and review
documents (e.g. articles of incorporation, bylaws, shareholder/partnership agreements,
confidentiality clauses and purchase and sale agreements). Challenges of applying traditional
legal concepts to digital businesses are also explored.

JUR XXX: Family Law This module deals with major issues in family law including divorce
and separation, child custody and access, division of property, continuing support, and the
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intergenerational ramifications of family law. It addresses techniques for conducting intake
interviews, issue spotting and developing a theory of the case. Various processes for disputes,
such as negotiation, use of collaborative law, mediation, arbitration and litigation are addressed,
including the impact of these processes on all parties to the case.

JUR XXX: Civil Procedure This module provides hands-on practice-based exposure to the
Rules of Civil Procedure through interactive exercises, which include drafting and preparing
pleadings and motion materials. These activities are designed to ensure students properly
understand the difference between pleadings and evidence, and how to properly construct a claim
with consideration efficiency and effectiveness. The module also includes practical applications
of eDiscovery using the Sedona principles and the Electronic Discovery Reference Model
(EDRM) framework.

JUR XXX: Social Innovation and the Law Societal change is demanding innovation in the
delivery of legal services, interaction with clients and the development of new technological
tools. In this module the emphasis is on recognizing who is the client, identifying problems and
generating multi-faceted solutions. Students gain reinforcement in basic concepts in file
management, communication and interviewing, problem recognition, data analytics, and
knowledge generation software. They are also introduced to the fundamentals of design thinking.

JUR XXX: Coding Bootcamp This intensive five-day bootcamp focuses on several coding
languages. Students gain a quick overview of HTML and CSS, the backbones of all websites,
and spend time learning the fundamentals of Python, now widely used for applications in data
analytics. After gaining basic proficiency in this program, students use it to complete a group
project. They are also introduced to tests that help them assess their own proficiency in the
fundamentals of legal technology.

JUR XXX: Advocacy and ADR This module introduces students to a diversity of processes for
advocacy and alternative dispute resolution, including negotiation, mediation, third-party neutral
evaluation, mini-trials, and judicial settlement conferences. Students explore questions of fit
between the type of a dispute and choice of resolution process, critically assessing potential
reforms designed to ensure access to affordable legal services. The potential for new
technologies to contribute to online dispute resolution strategies is also addressed.

JUR XXX: Wills and Estates This module covers the basic legal principles and rules of
succession and estate planning. Students come to appreciate the intersections between this field
and the areas of trust, insurance, and tax as well as health law issues such as capacity and
decision-making. They examine wills and estate documents and, through simulated client
interactions, gain experience in engaging in conversations around estate planning including asset
identification, designating powers of attorney and related matters such as digital rights upon
death.

JUR XXX: Legal Innovation Innovation in today’s legal environment encompasses
technological, business and social innovation. This module focuses on developing skills in legal
project management, legal analytics, and legal process engineering while allowing students to
apply these skills in a project that stresses one or more of the three types of innovation
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mentioned above while gaining their Six Sigma yellow belt. The goal is to enhance students’
capacity and ability to evoke change in the delivery of legal services.

JUR XXX: IP and Privacy This module discusses the private and public legal frameworks
governing piracy, copyright and trademarks, as well as privacy and cyber-crime in Canada and
other jurisdictions. Current issues and problems related to privacy such as online commerce,
social media, cyber-bullying, the workplace, national security, law enforcement, genetics, health
care and freedom of information are analyzed to understand the role of privacy in an increasingly
data-driven world.

JUR XXX: Access to Justice Solutions In this module, students learn to identify barriers to
justice and critically evaluate solutions. Using a comparative approach, international solutions
(including in other sectors e.g. access to health, access to banking) are explored and global
similarities identified. Students distill this learning into a toolbox of approaches which, using an
emphasis on accessible technology, they then use to develop local solutions to make legal
services more affordable for individuals and organizations of limited means.

JUR XXX: Professional Placement Students participate in a semester-long placement to further
develop and apply practice-ready skills essential for success. There will be a variety of settings:
private practice, in-house legal department, government or legal clinic. During the placement,
students participate in regular professional development sessions connected with the program,
submit reflective assignments and engage in facilitated discussions highlighting the skills and
training they have gained.

JUR XXX: EQ/CQ Bootcamp Living and working in a global, multicultural and diverse
context demands an awareness of the impact of emotions and cultural outlook on our work. In
particular, being able to recognize and understand the impact of one’s own emotions and
identifying and addressing cultural biases is critical to the success of all projects. In this intensive
five-day bootcamp, Juris Doctor students explore and experience vital emotional and cultural
competencies for optimal personal and group success.

JUR XXX: Global Civil Society and the Law This course will look alternative sources of law
in a global context including beyond the state. Students will be challenged to examine how
legally-trained professionals navigate the space between formal and informal processes for rule
generation and application. The course will examine grievance mechanisms and the processes of
conflict resolution. Skills acquired include project management, campaigning and advocacy,
networking and communication through social media and writing policy briefs and media
releases.

JUR XXX: Real Estate Law This course analyzes the legal requirements imposed by the
Registry Act, the Land Titles Act, land and title insurance, and how these requirements shape the
lawyer’s role in helping clients navigate the issues surrounding title to land. Also examined are
the major changes in real estate practice due to technology and the fact that it is essential to
understand the process that technology has replaced so that practitioners can ensure successful
outcomes for their clients.



54

JUR XXX: Labour and Employment Law The forces of globalization, technological change,
organizational restructuring, and the expansion of capital markets continue to transform the
nature of work and the role and power of labour market actors. The course reviews the common
law and statutory rules pertaining to employment in both unionized and non-unionized settings.
It explores the scope of the law, and how the rights and responsibilities of employees, employers
and unions are construed, and are evolving, in the “new economy”.

JUR XXX: Advanced Corporate Law This course tracks the life cycle of a Canadian
corporation from incorporation, organization, structure, governance, mergers and dissolution.
Students acquire the understanding and background to ensure that they have the ability to
incorporate a Canadian company, address critical issues around structure, governance
requirements and the ultimate merger and dissolution of companies, and are able to review due
diligence issues that arise in this process.

JUR XXX: Inter-Disciplinary Lawyering Professionals are increasingly being asked to
collaborate across conventional disciplinary borders. This course analyzes the practical
challenges facing these collaborative groups as they work through multi-faceted issues that
involve expertise in areas within and beyond the law, such as business, technology, science,
medicine, social work and psychology. Students will learn how to identify and integrate relevant
expertise from such areas to solve complex legal problems using skills of communication,
networking and teamwork.

JUR XXX: Environmental Law Students reconcile the objectives of environmental protection
with local advocacy. Through non-traditional (including Indigenous) approaches to
environmental education, they learn to be advocates by coming to understand how to support
policies and legislation that require making difficult policy choices about protection. Students
work with national and provincial legislation, the common law and regulatory prosecution
related to air, land, and water, conservation, biotechnology and extractive industries to study the
legal effect of these policy choices.

JUR XXX: Children and the Law This course deals with how childhood is conceptualized,
constructed and regulated through statutory, common law and social science frameworks. It
addresses issues surrounding conception, such as multiple parenthood, biological vs. non-
biological parents, the role of Assisted Reproductive Technologies (ART) and their impact on
parentage. It also deals with domestic and international adoptions, child protection, criminal
justice, child labour, childhood and diversity, education, participation and empowerment, and the
impact of the Truth and Reconciliation Commission.

JUR XXX: Immigration Law This course explores historical, economic, policy, and human
rights factors framing the theory and practice of immigration law in Canada and the role that
lawyers play in the administration of both domestic and international immigration regimes.
Topics examined include inland processing, refugee determination hearings, inadmissibility
determinations, detention reviews, removals, and humanitarian and compassionate
considerations. Students will also examine jurisprudence produced through the Charter of Rights
and Freedoms, judicial review, and significant international and comparative decisions.
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JUR XXX: Criminal Procedure This course begins with a survey of the source and limits of
police investigative powers, focusing on the Canadian Charter of Rights and Freedoms and
motions for the exclusion of illegally obtained evidence. The course examines pre-trial
processes, including bail, (non-) disclosure, crown and judicial conferences, and election and
plea (bargaining) before moving on to jury selection, trial procedure, examination/cross-
examination of witnesses, and sentencing. Attention is also paid to appeals and select specialized
court proceedings.

JUR XXX: Tax Law and Practice This course introduces tax principles in the Income Tax Act,
as they pertain to four major types of taxpayers/entities: individuals, corporations, trusts, and
partnerships. Topics covered include residency, employment and business income/deductions,
capital transactions, dividends, the theory of integration, corporation-specific transactions
(rollovers and reorganizations), and civil & criminal penalties. Also included is an overview of
international tax principles (tax jurisdiction, tax treaties, transfer pricing, and e-commerce). In
addition, application of AI in tax is addressed.

JUR XXX: Evidence This course imparts the basic principles of evidence law in the civil and
criminal context, including hearsay and its exceptions, as well as relevant implications of
opinion, character, and expert evidence. Students learn about the distinctive ways that legal
processes treat matters of evidence and the connections between rules of evidence and rules of
civil and criminal procedure. They also look at the growing role of electronic evidence and the
use of social media as evidence.

JUR XXX: Law and Injustice Law is often implicated in injustice, rationalizing inequalities,
domination, cruelty, and neglect. And yet, marginalized groups continue to turn to law as an
instrument of social change, sometimes successfully. This course explores the nature and
experience of injustice through its tense relationship to law. Relying on a mixture of theoretical
perspectives on law as well as experiential learning modules, it equips students to think about
law and justice in creative ways.

JUR XXX: Advanced Legal Solutions This project-based course builds on the thinking and
skills developed in Access to Justice Solutions during fourth semester. Students break into teams
to develop and refine a solution to a challenge set by outside organizations and subject-matter
experts. After building a prototype of their solution, the student teams participate in a pitch
session in front of external experts, law firms, government and community representatives who
assess the feasibility of their work.

JUR XXX: Private International Law Students explore the international context for
relationships between private parties across jurisdictions. In doing so they gain an introductory
understanding of the origin of and responses to conflicts of law and the role of international
dispute resolution processes, while engaging in analysis of issues relating to topics such as
merchant law, jurisdiction, and human rights. They also have opportunities to apply their
learning through preparation of an international dispute resolution file, and related activities.

JUR XXX: Public International Law This course sheds light on the international legal system
governing the rights and obligations of sovereign states in their interactions with one another and
with non-state entities, such as international organizations and non-state actors. Students learn
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how international law is generated, the distinctive elements of international legal reasoning, and
the manner in which international law interacts with domestic (particularly Canadian) law
through legal reasoning, treaty negotiation, custom as well as “soft law.”

3. The Facilities Plan

3.1 Ryerson’s Campus

Ryerson lies on a 21-acre campus in the heart of downtown Toronto. Its heart is the pedestrian
zone on Gould and Victoria Streets known as Ryerson Square. Surrounding this centre are the
earliest campus buildings bounded by Yonge and Church Streets between Gerrard and Dundas
Streets. Guided by the university’s master plan, recent campus expansion has involved the
addition of six buildings since 2000. These include the Mattamy Athletic Centre at the historic
Gardens building, the new facilities of the Ryerson Image Centre and the recent completed
Student Learning Centre on Yonge Street. Construction is currently underway on the Daphne
Cockwell Health Sciences Complex on Church Street, a 27 story structure that will include
academic space and a student residence. A map of the campus is shown in Figure 7.
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Figure 7
Ryerson Campus Map
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3.2 Proposed Law School Facilities

Students of the Ryerson Law School will be located on this vibrant downtown campus that
provides them with a medical centre, an Office of Equity, Diversity and Inclusion, the Office of
Aboriginal Services, the International Students Centre and student residences. Studying in the
heart of the city, they will have easy access to the subway and other urban transit, the Mattamy
Athletic Centre, the Student Learning Centre, the world renowned DMZ, the Legal Innovation
Zone as well as the many law firms, NGOs, banks, fintech companies and startups that will serve
as their prospective employers once they graduate.

Both the temporary and permanent spaces will reflect Ryerson’s commitment to fostering
student-centered pedagogical approaches to legal education. Both spaces will be configured in a
way that facilitates group-based learning while still allowing individual students the opportunity
to work on their own.

Stage 1
In the first phase of its development, the Ryerson Law School will be housed on the fourth floor
(with some use of the third floor) of the Podium building, which will be repurposed to
temporarily accommodate the first three cohorts of students in 2018-19, 2019-2020 and 2020-
2021. This space is being made available as Ryerson’s Daphne Cockwell School of Nursing
relocates to the Daphne Cockwell Health Sciences Complex, which is expected to be complete
by July 2018. The fourth floor of the Podium building is one of the spaces that will then be
available for other uses. The intention is to make a portion of this space available, after limited
renovation, for occupancy by September 2018. The required space for the first year of operation
in 2018-2019, excluding the Library, which is dealt with separately in Section 4 below, is
detailed in Figure 8, taking into account the non-library admin and staff positions (excluding the
two career development coordinators who will not be hired in the first year).

Figure 8: Space Needs for 2018-2019

Offices FTE Offices
CUPE and visiting
scholars/practitioners

2.4 2

RFA 5 5
RFA-Admin 3 3
Staff 13 13
Total 23.4 23

Other Spaces Cap. Rooms
Meeting Room (medium) 20 1
Informal Student Study Area 50 1
Total 2

Classrooms
Classroom (large) 220 1
Classroom (medium) 75 2
Classroom (small) 40 1
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Classroom (break-out/firm) 30 2
Total 6

Once renovations on the remaining space in the fourth floor of the Podium building are
completed, sufficient space will be made available in graduated fashion so that by the third year
of operations in 2020-2021 the law school’s operations will encompass the space requirements
shown in Figure 9. This includes the following:

The facility will incorporate the following components:

(a) Faculty and Staff Offices
All faculty members, staff members and administrators will have their own offices that are
equipped with computers and furniture. There will be a larger office to accommodate
practitioners and a separate office for visiting scholars, scholars in residence, visiting judges or
lawyers.

(b) Meeting Rooms
There will be one boardroom for meetings with a capacity of 40 and another with a capacity of
20. These will be used for staff and faculty meetings as well as meetings with delegations and
other law school related meetings. In addition there will be a smaller rooms – one with a capacity
of 12 and six with a capacity of 8, that can be utilized for a variety of purposes, including
meetings of the “student firms”. A staff kitchenette will be placed near these meeting spaces.

(c) Reception
Students, staff, faculty and visitors entering the Ryerson Law School will immediately be struck
by its commitment to teaching and learning in a public commons that is inviting, friendly and
reflects the diversity extant in the GTA.

(d) Career Centre
The Career Centre will provide students with information, advice and workshops on career
opportunities. Workshops, seminars and special programs will be provided for students seeking
summer positions, clerk options and employment opportunities. It will also be a gathering place
for mentors and mentees to meet.

(e) Law Students Association Office
As at all other law schools, the Ryerson Law School students will undoubtedly form the
“Ryerson Law Students Association”. As such they will need an adequate meeting space and we
are ensuring that a space is allocated to them.

(f) Informal Student Study Area
The facility will include a student lounge modelled after the creative space in the Ryerson DMZ
and it will include comfortable seating, a small kitchenette, a coffee machine and easy access to
computers/IT.

(g) Lecture Halls and Classrooms
We will have one large lecture hall with a capacity of 220, two medium classrooms with a
capacity of 75, one small classroom with a capacity 40 and two breakout classrooms with a
capacity of 30. All of these will be equipped with presentation technology.
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Figure 9: Space Needs by 2020-2021

Offices FTE Offices
CUPE and visiting
scholars/practitioners

4.6 2

RFA 15 15
RFA-Admin 3 3
Staff 13 13
Total 35.6 33

Other Spaces Cap. Rooms
Meeting Room (large) 40 1
Meeting Room (med) 20 1
Meeting Room (small) 12 1
Meeting Room (small/firms) 8 6
Staff Kitchenette 8 1
Reception 10 1
Career Centre (with offices for
career coordinators)

5 1

Law Students Association Office 3 1
Informal Student Study Area 50 1
Total 14

Classrooms Capacity Rooms
Classroom (Large) 220 1
Classroom (Med) 75 2
Classroom (Small) 40 1
Classroom (Break-out/Firm) 30 2
Total 6

3.3 The New Space

Thereafter we anticipate housing the Ryerson Law School in a brand new state-of-the-art facility.
The new facility will be designed with the needs of both students and faculty in mind to provide
an optimal learning environment. We have undertaken research on law school facilities in
Canada and the United States and we are certain that for the size of law school we are proposing
we have an adequate number of classrooms, lecture halls, break out rooms, team-learning spaces,
and other related facilities. We will ensure that all teaching and learning spaces will be fully
equipped with the latest technology – they will be smart teaching and learning spaces. Once
approval is granted for Ryerson to establish a law school, we will begin negotiating the new
space with development partners in the vicinity of the university. We understand time is of the
essence but our recent record with respect to construction and with respect to integrating the
university in the surrounding cityscape demonstrates our capacity to achieve timely, efficient
results. The permanent law school site, once it is built, will provide the same facilities as outlined
in Figure 9 and in the library section, with the difference that the space will be tailor-made for its
purpose. This will mean that given facilities can be customized. The large lecture hall, for
example, will also serve as a state-of-the-art, fully equipped mooting facility. Similarly one of
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the breakout classrooms will be designed as a multi-purpose room where students will interact
with practitioners to develop the practical skills required to be practice-ready. As it will be
configured as a truly multi-purpose room it will be used for teaching and for the development of
interviewing, negotiation and mediation skills. It will be an interactive room that will have a two-
way interview rooms for observations by instructors. We envisage the breakout rooms also being
fully functional multi-purpose rooms used by the student firms.

4. The Law Library Plan

4.1 The Legal Knowledge Centre and Commons: Basic Principles

According to one well-known commentator, the library of tomorrow will be:

…[a] hybrid environment, both in the use of information resources and in the use of
library spaces: we must meet information needs from both print and digital sources; and
we need to provide spaces that serve those who need a quiet space alongside those who
need collaborative facilities.69

Aligning with this view, Ryerson’s Legal Knowledge Centre and Commons (LKCC) will be an
innovative, student-centred facility that supports the Juris Doctor program’s teaching, learning
and research needs in multi-faceted ways. Its collection development policy will reflect the
program curriculum, and it will have sufficient staff to provide services that support the
pedagogical and research requirements of both students and faculty.

The LKCC will be integrated into the overall learning experience of students. It will build on the
traditional academic skills and knowledge that have always been at the heart of legal education
by helping to develop:

• An ability to use innovative and entrepreneurial approaches to develop better legal
solutions – including an awareness of how modern business techniques and technology
can lead change;

• The interpersonal and leadership skills necessary to lead and succeed, whether working in
teams, with other disciplines or across jurisdictional boundaries.

• The skills needed to work nationally and globally both inside and outside the legal
profession.

4.2 Library Facilities

The LKCC will be in keeping with trends throughout academic libraries worldwide, and will be
supplemented by substantial access to resources in virtual space as well as new ways of using
library spaces. Acquiring and maintaining both print and virtual collections including solutions-
based software to support the innovative approach that is central to the Ryerson Law School’s
program, the LKCC will be an integral part of an active law school dedicated to experiential

69 Keith Webster, “Reimagining the Role of the Library in the Digital Age: Changing the Use of Space and Navigating the
Information Landscape,” LSE Impact Blog. http://blogs.lse.ac.uk/impactofsocialsciences/2017/02/15/reimagining-the-role-of-the-
library-in-the-digital-age-changing-the-use-of-space-and-navigating-the-information-landscape/).
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learning. And it will be an important support to the ongoing scholarship required by, and central
to, the work of the school’s faculty, students and administration.

Subject to final determination in a feasibility study as to which is better, the LKCC will be
temporarily housed in either the current Ryerson Library and/or the Student Learning Centre.
The physical setting will be designed to provide a welcoming, dynamic physical environment
that offers private work spaces, collaborative group meeting rooms, fully equipped presentation
rooms and relaxing gathering spaces. It will act as an information and collaboration hub offering
students, faculty and the profession technologically advanced, open and collaborative work
spaces to promote the development and sharing of new ideas.

The facility will have sufficient space to house the print collection, including core reference
materials and course reserves. Investigations suggest a collection with space to grow to 50,000
print volumes – monographs, reference materials, core course reserves, and where necessary,
print serials – will be needed. Using an established shelving space formula, we estimate that the
physical collection footprint will have to be 5,000 square feet. Additional space will be required
to house services, staff, etc. Offsite storage options will be employed if the collection grows
beyond this. The LKCC facility will also provide ready access to electronic resources. This will
include computer stations for individual students as well as large screen monitors for student
“firms” to work at and on which to view legal resources from around the country and
internationally as a team.

4.3 Staffing

To fully maximize the use of all these resources, the LKCC will be staffed by Information
professionals and student research assistants. It will have its own Head Law Librarian and library
staff who will be there to meet the needs of faculty and students.

The initial staffing plan consists of a Head Law Librarian, a law librarian, and four library
support staff. The Head Law Librarian will be hired at the Associate Head Librarian level. He or
she will have commensurate qualifications with librarians in similar positions in Canada, and
will bring substantive administrative experience. This position will be hired prior to the opening
of the school, and will be responsible for refining the staffing structure, overall library policies
and collection policy for the LKCC.

The law librarian will be a permanent, career status librarian position. Subject to input from the
Head Law Librarian, it is anticipated that he or she will be tasked with public services, and will
be deeply embedded in the teaching curriculum, such as legal research methods courses, where
appropriate. It is anticipated that four library support staff, along with student staffing where
appropriate, will be sufficient to support the services of the LKCC.

4.4 Collections Policy

A total non-staff budget of $3.9 million has been created for the LKCC. Of this amount, $1.5
million is for Year 0 and $800,000 is for each of years 1, 2, and 3, with ongoing base funding
sufficient to sustain these resources. The collections model for the LKCC will be “e-preferred”.
This means that, where available, the electronic rather than physical version of materials will be
acquired. However, we are cognizant that some materials, such as official legislation, are not
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available electronically and that a physical collection footprint will be needed. We are also aware
that the electronic version of materials can be more expensive than print versions. The LKCC
will be developed in accordance with the Canadian Academic Law Library Directors Association
Standards (see Appendix Q) while also including online course provider subscriptions so that
students can pursue independent learning in a range of areas.

The Head Librarian will be hired prior to opening the Ryerson Law School. This individual will
be responsible for developing the administration and staffing structure, overall library policy and
collection policy for the law library. The LKCC’s collection policy will be based on research of
collection policies at other Canadian law schools and CALLD Standards for Law. In particular,
the collections policy will include the following:

• A Mission Statement
• Funding Policies and Requirements
• Law Library Coverage Levels and Priorities
• Resources Evaluation Criteria

The Canadian Academic Law Library Directors Association has identified the following with
respect to collections:

(a) The law library shall provide access to a core collection of essential materials. The
appropriate mixture of collection formats depends on the needs of the library and its
clientele. The core collection of a Canadian academic law library shall consist of the
following:

i. all reported Supreme Court of Canada and Federal Court decisions as well as the
reported decisions of the appellate court of each province and territory;

ii. all federal, provincial and territorial statute revisions and annual volumes;
iii. all federal, provincial and territorial regulations;
iv. all international treaties to which the government of Canada is a signatory;
v. those federal and provincial administrative decisions appropriate to the teaching,

scholarly and research needs of the University community;
vi. the legislative materials (Hansard, debates, bills) of the Parliament of Canada and

of the province in which the law school is located;
vii. significant secondary works (journals, treatises, texts and monographs) necessary

to support the programs of the law school and the University community; and
viii. those citators, periodicals indexes, bibliographies and encyclopaedias necessary to

identify primary and secondary legal information sources and to update primary
legal information sources.

(b) In addition to the core collection of essential material, a law library shall also provide a
collection that through ownership or reliable access:

i. meets the research needs of the law school’s students, satisfies the demands of the
law school curriculum, and facilitates the education of its students;  contributes to
the teaching, scholarship, research and service interests of the faculty;
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ii. serves the law school’s special teaching, scholarship, research and service
objectives; and

iii. meets the University community’s needs for interdisciplinary law-related
materials.

Print Legal Collection
In accordance with these requirements, the legal print collection will be modeled after a mid-
sized Canadian law firm and will include:

• Legal Reference Works e.g. Dictionaries
• Encyclopedia e.g. Canadian Encyclopedic Digest
• Legal Case Digests e.g. Canadian Abridgment
• Selected Case Reporters e.g. Supreme Court Reports, Ontario Reports, Criminal and

Family Law Reports others as appropriate
• Classic Treatises e.g. Hogg on Constitutional Law

Ryerson will also make every attempt to solicit donations in-kind from law firms that are in the
process of repurposing their existing print collections

Virtual Legal Collection
Virtual access will be provided to over 400 of the Thomson Reuters Canadian e-Looseleaf
collection titles and other similar resources from other Canadian legal publishers (e.g. Irwin and
Emond Montgomery). The virtual collection will be extensive and will ensure that students and
faculty have all the materials they need to achieve excellence in teaching, learning and research.
The electronic materials will be available either from the Ryerson Library’s main hub for virtual
collections, the Ryerson Legal Resource Common, or remotely making legal research readily
available to both students and faculty. All Canadian legal online collections, and where available,
comparative legal research materials for Commonwealth, U.S. and International Jurisdictions for
primary, secondary and journal collections will be acquired and maintained virtually (see below).

On an ongoing basis, we will engage with numerous knowledge/information management
providers to ensure Ryerson law students have access to cutting-edge tools and resources. For
example, we are working closely with the legal division of Thomson Reuters, which offers the
legal profession a number of valuable tools and solutions such as:

• WestlawNextCanada and International Plus;
• Litigator;
• Legal Memos;
• Taxnetpro;
• E-looseleafs (formerly known as eReference); and
• Access to leading Academic Texts
• Practical Law (Capital markets and Securities; Commercial Transactions; Competition;

Corporate and M&A; Employment; Finance and Corporate & Commercial Litigation);
• Contract Express;
• Cyber Solutions;
• Drafting Assistant; and
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• Case Notebook.

We will also secure other electronic resources including:

• Lexis/Nexis Canada:
• Quicklaw (Full Service International package)
• Halsbury’s Laws of Canada
• Halsbury’s Laws of England
• Wolters Kluwer titles (formerly CCH Online)
• Lexis Practice Advisor
• e-book platform being developed
• Hein Online (collection of academic and legal journals – US, Canadian and

International)
• Irwin Law (Essentials of law books) Available electronically
• Free legal resources
• CanLII: Federal and Provincial legislation and case law (back to approximately 2000)
• CaseLaw, Journals, Statutes, Treatises etc.
• eLaws for Ontario legislation
• Justice Laws for Federal legislation

• WestlawNextCanada including:
• Case Law, Statutes, Journals, Commentary , Legal Memos, Litigator - Court

Documents Practical Law

Other Resources
The educational model adopted by the Ryerson Law School will rely heavily on replicating the
actual practice of law. Therefore, the LKCC will provide and maintain the latest in legal solution
resources e.g. Document Assembly, Drafting Tools, Due Diligence and Entity Management,
Case Management Software, Practical Law - Expert Legal “Know How Resources” provided by
various Canadian publishers noted above.

Resource Sharing Agreements
The Ryerson Library is a full participant in the InterLibrary Loan system. The law library will
also provide access to resources for Ryerson’s law students and faculty through mutual resource
sharing agreements with other academic law libraries in Canada and the United States.

5. Faculty and Staff

The human resources needed to deliver the proposed program and operate a new Faculty of Law
are broken down into two categories: (1) teaching and mentorship, (2) administration and staff.

5.1 Teaching and Mentorship

Once the program is fully implemented, the curriculum will be delivered by 15 tenure-stream
members, as well as a number of part-time practitioners whose work represents a total of 4.6
relevant full-time equivalents and who are hired under the terms of Ryerson’s contract with
Local 1 of the Canadian Union of Public Employees. In addition, 22 mentors will be employed
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for an honorarium under a separate agreement. The parameters below were used to generate
these totals. These parameters are also needed to determine the full-time equivalents (FTEs) for
both tenure-stream faculty and practitioners hired under the CUPE contract:

• The annual workload for tenure-stream faculty will be four courses (i.e. two sections in
two semesters), so that each course is .25 of an FTE.

• The definition of full-time employment for CUPE instructors at Ryerson is 10 semester-
long courses meeting three hours a week.

• Based on published rates for other law schools in Ontario, the student retention rates in
years 1, 2 and 3 of the program will be 100.0%, 95.0% and 90.7%, giving annual
enrolments of 150, 143 and 136.

• The five bootcamps will be delivered by practitioners, in combination with guest
lecturers. Each will run with two sections, with one section of the fifth bootcamp offered
in each semester of the third year.

• The 10 first year courses in the program will each run in two sections. The six courses
Contract Law, Torts Law, Property Law, Criminal Law, Constitutional Law and Adm.
and Reg. Law, will have six student contact hours each week, with the faculty member
lecturing for five hours and the sixth hour taught by a practitioner, teaching in three
breakout sections. In the other four courses, faculty members will be responsible for two
hours of the three weekly hours, and practitioners responsible for the other hour, held in
three breakout sessions.

• The 10 second year modules of the program will each run in two sections, with faculty
members responsible for the 30 hours of teaching in each of the modules (the hours of the
last modules in each semester being apportioned over three rather than two weeks), while
sections of 21 students (i.e. three 7-student firms) will be taught by seven [7 (≈ 143/21)] 
practitioners for three hours each week over the semester.

• In the third year of the program 10 in-class sections will be taught, without any breakout
sessions, in each semester. Nine of the in-class courses will be taught by faculty members
and one by a practitioner. The professional placement in each semester will be overseen
as a separate course by a faculty member.

• Mentors-practitioners will oversee 21 students in each of the six semesters of the program
under a separate honorarium contract.

(a) Faculty Teaching
In the first year, the six courses Contract Law, Torts Law, Property Law, Criminal Law,
Constitutional Law and Adm. and Reg. Law will run in a total of 12 sections, each with six
contact hours per week, while the other four courses will run in a total of 8 sections, each with
three contact hours per week, giving an overall total of 20 sections. Given that each section is .25
of a faculty member’s total workload, the total faculty FTE in year 1 will be 5.0 (=.25 × 20). In
year 2, the calculation is ten courses each running in two sections, again giving a total FTE of 5.0
(=.25 × 20). In year 3 nine faculty-taught in-class sections and single section of the professional
placement in each semester will give an overall faculty FTE of 5.0. For all three years of the
program, the total FTE will be 15.
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(b) Practitioner Teaching
Delivery of the bootcamps will be by practitioners, with two sections running for each bootcamp
(one section of the fifth bootcamp running in each semester of the third year). This means
employing 10 practitioners each on a one-course contract.

In the first year, the six courses Contract Law, Torts Law, Property Law, Criminal Law,
Constitutional Law and Adm. and Reg. Law will run in 12 sections each employing a CUPE
member to teach three breakout hours per week, which means hiring 12 practitioners with a total
teaching load of 1.2 CUPE FTEs. Meanwhile the other four first-year courses will run in a total
of 8 sections, each employing a practitioner to teach three breakout hours a week. This will mean
hiring 8 practitioners each delivering the equivalent of a one-semester course, with a total
teaching load of 0.8 CUPE FTEs. Adding in the four practitioners teaching the bootcamps in this
year (or 0.4 CUPE FTEs) gives an overall first-year figure of 2.4 CUPE FTEs.

In the second year seven practitioners will deliver three hours a week during a semester, which
will mean hiring 14 practitioners with a total teaching load of 1.4 CUPE FTEs. When adding in
the four practitioners teaching the bootcamps (or 0.4 CUPE FTEs), the second-year total figure is
1.8 CUPE FTEs.

In the third year, one practitioner will deliver a section of the electives in each semester, which
will mean a total teaching load of 0.2 CUPE FTEs. When adding in the practitioners teaching the
two sections of the fifth bootcamp (or 0.2 CUPE FTEs), the third-year total figure is 0.4 CUPE
FTEs.

For all three years the practitioner teaching complement will equal 4.6 CUPE FTEs, with the
likelihood that each FTE will be divided among several individual practitioners.

(c) Mentorship
The role of mentors in all three years will be conceptually separate from practitioner teaching,
though in the second year the practitioners involved in teaching will serve in a dual capacity. In
all three years, mentors will oversee 21 students per semester. In the first year this will mean
employing 8 (≈ 150/21) mentors, with an additional 7 (≈ 143/21) and 7 (≈ 136/21) employed in 
the second and third years.

5.2 Administration and Staff

Administrative and staff positions are shown in Figure 10. The Dean’s Office will comprise the
Dean; an Assistant to the Dean; a Continuing Legal Education Coordinator; a Director of Alumni
Relations, Marketing & Communications; an Administrative Support staff member; an Associate
Dean of Facilities, Finance & HR; a Finance Administrative Assistant; and a Coordinator of
Facilities, Finance & HR. The Student Services Office will comprise an Associate Dean,
Students; an Assistant to the Associate Dean; an Admissions & Recruitment Director; a Program
Director; two Assistants; a Career Development Director; and two Placement Coordinators. The
Information Technology unit will comprise an IT Technical staff member and a
Webmaster/Social Media Assistant. The initial staffing plan for the Legal Knowledge Centre and
Commons consists of a Head Law Librarian, a law librarian, and four library support staff.
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Figure 10
Administrators and Staff (Including Law Library)
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6. Financial Plan

Figure 11 outlines estimated total revenues and total direct costs for the proposed program. The estimated costs exclude capital and
indirect costs.

Figure 11: Estimated Revenues and Direct Cost
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7. Proposed Schedule for Program Implementation

This program requires Ministry approval. For the remaining steps in the implementation of the
program, we anticipate the following schedule:

- approval by the Academic Standards Committee May 2017

- approval by Senate June 2017

- approval by Board of Governors June 2017

- promotion of the new program Summer 2017

- new hires to serve the program Summer 2018

- first intake of students September 2018

- full operational status September 2020
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Appendix A
Consultations

Two on-campus meetings were held on March 21 and March 22, 2016. Invitations were sent to a
range of practitioners with 18 of them attending. The discussions at these meetings was informal
and wide-ranging, leading to significant feedback. A roundtable lunch at the office of Torys LLP
was held off-campus on March 29 with a total of 40 attending. Feedback in this case was in the
form of discussions at each table which were summarized by rapporteurs and presented to the
entire group. Finally a roundtable breakfast for LPP mentors and subject matter experts was held
on April 28. At all four events participants were asked for recommendations to make the most of
current opportunities in Canadian legal education and to give their views on how best to address
potential challenges.

Following is a summary of the comments made at all four meetings.

Individual Comments on Career-Readiness and Innovation

• Students should have an opportunity to learn early on about real world lawyering tasks
such as preparation of statements of claim, preparation of pleadings etc. This will help
them avoid having to learn everything from scratch once they are in practice.

• Graduates need to understand the ‘anatomy of a file’. In order to accomplish this, a new
school needs to teach students practical skills, as well as the basics of networking, so that
they do not experience life/salary disconnect when they graduate, especially given high
tuition costs.

• From the earliest opportunity students should be exposed to what a lawyer actually does,
and provided with insight about the diversity of practice contexts, and especially those
outside private practice. There are many things that a legally trained person can do that
are not ‘law’, but can help someone to make a living from their legal training. Students
should be given a wake up call about what the practice of law is really like, what the
experience is for working lawyers.

• Legal education needs to address the impacts of globalization, consolidation of legal
practice, disruptions of business models and changes in the legal internal services market.
Examples of significant changes in the profession include work formerly done by junior
lawyers now being outsourced offshore and done by computers, and other professionals
(accountants, paralegals and more) taking on tasks that were formerly the purview of
lawyers.

• Law students need to understand how technology is changing the practice of law and be
able to adapt. In particular, the use of technology is reducing jobs and billings done by
junior lawyers. Students need a certain degree of “digital comfort” to be able to meet
today’s and future societal demands.

• Practice is about the business of law and understanding clients and their needs. This
demands that lawyers develop specific client-related skills. Law schools currently give
little sense of this, while firms are losing the ability and do not want to invest the
resources into training recent graduates.

• Legal practice has changed, and the large law firm business model is being disrupted by
outsourcing and technology. But law students are still socialized to want to go to big
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firms and are impressed by these firms, partly because they subsidize law schools. A new
law school needs to introduce reality beyond big firms.

Individual Comments on Curriculum

• Ryerson is known as the innovation school, and its students are taught entrepreneurship
and adaptability. Attract the students who are drawn to these strengths and who also
recognize the importance of collaborative skills and self-reliance. Ryerson should meld
these last two features into a distinctive educational approach.

• Ryerson does not have to have an all-purpose school. Where are the gaps in Canadian
legal education? What are other schools not doing properly? Student choice has been
fetishized too much – perhaps more should be mandatory in the second and third years.

• There should be an emphasis on balance of life issues, especially the challenges of
balancing work and family. There are many things about legal practice and the
implications for balancing life and career that it would have been really helpful to know
about right from the outset, especially how different contexts for practice operate in
actuality i.e., private firms, public sector, in-house counsel.

• Ryerson’s new law school should not become a purely technical training school, but
should provide a comprehensive education. This means graduates should be both
horizontal and vertical thinkers. In terms of horizontal thinking, lawyers should possess
concrete skills that clients need to solve their issues. But vertical thinking cannot be
discounted, i.e. being able to see broader societal trends and policy implications.

• Ryerson should create innovation-ready, not practice-ready, lawyers. The university
should think about where the Canadian economy is headed and what would be needed
thirty years from now. To be practice ready for today is to be made obsolete for
tomorrow.

• Less choice in courses and a more structured curriculum is needed, keeping in mind
Ryerson’s strengths in collaboration, digital media, innovation and efficient delivery.
Consider streaming students into specializations from the beginning. Joint programs with
other departments at Ryerson would be terrific.

• Look to models that incorporate integrative cross-disciplinary teaching. Recognize that a
substantial proportion of legally trained professionals are not in private practice. The
curriculum should reflect the diversity of occupational and professional niches.

Individual Comments on Pedagogy and Assessment

• In order to keep the curriculum current and relevant, law schools need to integrate
practitioners into teaching. This will help students run a practice and be able to use a
variety of technological tools to do so once they graduate.

• Students need to be taught how to run a practice, which includes an understanding of
accounting, business practices and taxes. Learning through articling is no longer a viable
option. Also providing an opportunity to participate in startups is very important. The
Legal Innovation Zone should be a part of the school.

• There is a huge potential value in running a law school akin to a medical school, since
medical schools have dealt with problems of obsolescence and can provide useful lessons
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as a result. Medical education integrates theory and practice and makes use of co-
teaching involving academics and practising professionals.

• Lawyers need to focus on generating business and attracting clients. There need to be
new teaching models involving virtual law firms, and training in alternative practice
methods with an emphasis on collaboration and networking. In this vein, the LPP is very
successful and should be looked at as a model.

• There need to be more holistic methods of assessment. There is considerable scepticism
that 100 percent final exams have sufficient bearing on the practice of being a lawyer.

Individual Comments on Tuition and Access

• Tuition cannot be in the $25,000 to $30,000 range. There is considerable backlash on
social media from recent law school graduates who are very negative about their
experience, not least because of cost (total debt above $100,000 upon graduation is
common).

• Currently non-lawyers provide legal services and cater to unmet need since legal services
are often not affordable. A new school needs to ensure that the debt loads for students are
not prohibitive. High debt loads make it very difficult for new lawyers to go into social
justice practice areas that are not as lucrative but would reflect their values and
commitments

• Everything begins with admissions. Admit students who are more diverse. Also change
the admissions process. LSAT scores are too constraining to be a good admissions
criterion.

• Students currently graduating do not having sufficient opportunities for ongoing,
continual mentoring after graduation. Law schools have a responsibility to support their
new graduates.

• It is not the purpose of law schools to be an instrument of protection for the economic
interests of the legal profession. The result of this has been that the most marginalized,
most disenfranchised people are too often poorly served by unprofessional lawyers.

Other Comments

• The issue is not whether we need or do not need more lawyers, the real issue is what kind
of a lawyer we need.

On September 22nd 2016, a discussion with Ryerson students interested in law was held on the
Ryerson campus, with 6 students in attendance. The main bullet points below are the questions
and comments made by students at the meeting. The subsidiary bullet points are the responses by
the moderators Anver Saloojee and Mark Lovewell.

• Could online and virtual courses reduce the cost of tuition?
o The Federation of Law Societies of Canada has restrictions on the amount of

online education required. Besides, hybrid courses and support required to run
them are not necessarily cheaper than the delivery of normal courses. At the
moment, Ontario law schools have tuition rates between roughly $17,000 to
$35,000. Ryerson intends to keep its rate in the lower third of this range.
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• Current schools are teaching a curriculum that is dated. Students are looking for greater
focus on new, current, practical skills. Help teach lawyers to act as consultants and
provide advice as opposed to only legal advice.

• Students are looking for a school that will ensure a diverse student body with progressive
and open viewpoints. Students are also hoping to find accessible schools and programs
that take into account situational differences and obligations that students face.

o The proposal includes a holistic approach to admissions.
• How is Ryerson trying to make its law school different, distinct, and innovative?

o By stressing a hands-on approach distinct from the traditional lecture method. The
goal is to provide a more interactive educational experience. The proposal
includes the employment of mentors, who will guide discussions and add
information as needed.

• Selection of faculty very important to differentiate from other law schools. Keep the
Ryerson atmosphere, reputation, and cohesion. Students have relationships with
professors that form an integral portion of their learning experience.

• Need to think about the way in which future lawyers can use technology and understand
the risks rather than just simply being introduced to it. There needs to be a critical
understanding of the effectiveness, challenges, and opportunities associated with it.

o The proposal emphasizes thinking this way.
• Professors need to tailor lectures and assignments to put students in position where they

are incentivized to find the flaws in their own work and improve upon it when they
address similar situations in the future. Students need to be pushed out of their comfort
zone and given the potential to “make” something. The value of hands-on practical
learning cannot be overstated.

• In terms of curriculum, stress the need for legal assistance, access to justice, and a focus
on improving areas that have traditionally been neglected and under-serviced.

• Many young lawyers are coming out without focus and potentially getting stuck in a track
out of necessity rather than by choice. Students want these questions answered at an
earlier stage in the academic process. Does the proposal’s structured approach remove the
ability to try out different practice areas to better determine what they want to practice?
How can a school preserve this while also allowing generalists to get the exposure they
need?

o There will be bootcamps and mentorships to expose students to the various
practice areas. Bringing in resident experts, educators, and others can ensure that
students are not locked in and have the ability to explore new opportunities.

• Extracurricular activities, administrative support, professional development, and events
outside of the classroom should be a priority.

• Frame the program in light of a membership in a mutually beneficial educational culture
as opposed to simply offering the prospect of being another member of the student body.
The program’s communal feel very important.

• There should be an emphasis on areas of law that Ryerson specializes in such as
technology, IP and entrepreneurship.

• Avoid competing directly with legacy schools in traditional areas. Ryerson must make
use of expertise in entrepreneurship, strategy, practical hands-on learning, and zone
learning.
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• There should be a focus on catering to the lawyer of 2050 rather than 1950. Specialize in
emerging technologies and sectors that are neglected or under-served at traditional law
schools.

On February 24 and 26, 2016, the feasibility group held town halls for community members of
each Faculty. While much of the discussion at these events was over practical issues related to
resourcing and costing, several attendees brought up issues connected with the academic focus of
the program. These have been mentioned in the body of the report.
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Appendix B
First Generation Law Students and Debt Levels

The underlying data from the Law Students’ Society of Ontario (LSSO) report Just or Bust?
Results of the 2014 Survey of Ontario Law Students’ Tuition, Debt, and Student Financial Aid
Experiences illustrates the difficulties first generation students experience accessing and
completing legal education in Ontario.

First generation students accrue more debt to pay their way through law school. The data shows
that well over 60% of students whose parents did not attend post-secondary education have
accrued over $70,000 in debt by their third year of law school, compared to just 32% of students
who reported that both of their parents had completed post-secondary education. The LSSO’s
report indicates that where parents have more advanced levels of education, student debt loads
tend to be lower.

As might be expected, first generation students in law schools also report that these financial
pressures have a negative impact on their ability to succeed academically, placing them at a
disadvantage compared to their peers for grades-driven employment or study opportunities.
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Appendix C
Recent Legal A2J Technological Solutions at Ryerson’s LIZ and LPP

The following are some of the startups housed in the LIZ. All of them applied to participate in
the Ontario Access to Justice Challenge70. While Legalswipe did not move on in the competition,
the other 6 all did and 3 of them won seed money from the Ontario Government. The following
is a description of what they do, how it is innovative (or the use of tech) and why the project
enables enhanced Access to Justice.

Codify Legal Publishing
Codify is using automation to transform the legal world. Codify automates workflows such as
legislative updates, contract drafting, regulatory compliance, and more through its three key
products: Codify Updates, Codify Automation and Codify Laws. Lawyers, librarians, professors,
and business people who need to stay abreast of the law will benefit from Codify’s powerful
tools. Legal research and projects can now be performed in hours or even in minutes.

JusticeTrans
The goal of JusticeTrans is to be the most up-to-date mobile phone application and website
offering legal information about transgender rights across Canada for free. According to the
Trans PULSE Survey, issues faced by the transgender community include access to housing and
adequate medical care, police harassment and imprisonment. JusticeTrans endeavours to
alleviate issues of access to justice for the transgender community by empowering members
through legal knowledge and education.

Law Scout
Law Scout is a platform that connects small businesses with pre-vetted lawyers who work online
at upfront, fixed fees. Small businesses have routine legal needs, but most have challenges
locating and affording these services. Studies have shown that over 90% of small to medium
sized businesses do not use a lawyer for their contracting needs. Law Scout’s platform
streamlines and automates the legal process and replaces the billable hour with predictable,
fixed-fee pricing for high-quality legal services, giving more small businesses access to the legal
services they need.

Legalswipe
Legalswipe provides mobile based legal rights education, primarily for youth from low-income
and racialized backgrounds who do not understand their legal rights. The app disseminates
information and allows users to film and immediately send encounters straight to their Dropbox.
It also sends a personalized message with the user’s geographic location to pre-designated
emergency contacts. Legalswipe educates people for free on legal processes to empower people
to better navigate the world they live in.

Legally Inc.
Legally Inc. uses a messaging bot to help consumers fight tickets they receive under the
Highway Traffic Act. Most Canadians choose to self-represent when they get a ticket, but they
don't know where to begin. This technology will guide users from the day they get their ticket to

70 http://legalinnovationzone.ca/a2jchallenge/
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the day of the trial and offers users techniques to give them the confidence to construct a
defence. In doing so, it levels the playing field for self-represented consumers. Its goal is to
empower and protect the rights of self-represented traffic court litigants.

NoticeConnect
NoticeConnect’s platform allows consumers, lawyers, and trustees to publish legal notices
online, instead of in the newspaper, for a fraction of the cost of print advertising. The historic
cost of print advertising has meant that most individuals have not bothered to post any notices of
any kind - as the law requires them to do. NoticeConnect not only makes the process affordable,
but notices on the site are indexed to Google through site search engine optimization,
republished on social media platforms, and directly sent to subscribers making their reach much
greater than the traditional method. This saves consumers money and time, with an easy-to-use
and responsive platform.

ParDONE
ParDONE is an online platform that gives people with a criminal record a second chance at
success by reducing the cost, time, and complication of the record suspension application. About
10 per cent of Canadians have a criminal record, and although a suspension doesn’t erase the
record, it does make it easier to secure a job. Also, most Canadians with a record cannot afford to
apply for a suspension, which is where ParDONE comes in. Its online platform is accessible to
anyone with an Internet connection at a fraction of the cost.

2016-2017 Law Practice Program Access to Justice Challenge: Finalist Proposal
Summaries

Firm: Streamlined Corporate Governance (SCG)
SCG will offer affordable, flat-fee based solutions for creating a corporation, and

navigating the predictable legal issues that come with managing a corporation. These regular
issues include planning and running shareholder meetings, documenting decisions of the board,
and submitting corporate information to government regulators. This online tool would be
provided by a law firm to incubators’ start-up companies, with the appeal that the companies can
focus more on their main objectives without getting bogged down in corporate governance
technicalities. The primary selling features will be ease-of-use and affordability. Both of these
will be achieved, while still generating profits, by creating a back-end library of documents and
processes that can automatically be applied to the common and recurring needs of clients.

Firm: Jurisprudence: Sensible Legal Services & Solutions
Jurisprudence is a website that eliminates the guess work of the cost of legal service, and

allows users to auction for the best price. This service will match lawyers, paralegals, and clients
based on geography, expertise, and budget (what the clients are willing to pay). The client will
fill out information regarding their matter, and submit it to a group of lawyers. The lawyers will
then make a bid and the potential client will have the choice based on the offered price and
reviews/ratings on all the lawyers from previous consumers. This will provide community
members with a convenient way to seek legal professionals and choose the best possible option
for them with no surprises with fees. Potential clients are given the power to maximize
competition for legal services while seeking lower costs in one forum. Lawyers will also benefit
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from saving time on seeking clients, and using their free time to assist people at reasonable
prices.

Firm: Jupiter Legal Solutions Inc: Technology Platform for Do It Yourself Wills & POAs
The Firm identified that many Canadians do not have wills because they either believe

they are too young, they are too busy juggling family and a career, or due to the high cost of
legal services. Jupiter Legal Solutions is an online platform that provides a do-it-yourself
approach to assist people in creating their own wills and powers of attorney for a small fee. The
software on the website and app will be programmed to identify consumers who are exposed to
higher legal risk due to their desired estate plan or power of attorney being more complex. Once
this is recognized in the system, the system will not allow them to do it themselves. There will be
a prompt for the consumer advising them to meet with a lawyer, as the issue may be too complex
to be done on their own. This will provide a list of lawyers in the consumer’s geographical area
that they can choose to meet with and an initial meeting can be set up from the application. The
same opportunity will be offered to those that are not flagged as high risk, but there will be easy
steps so that they can prepare a will efficiently with the support of this system.

Firm: The A-Team: Family Law and Technological Intervention
The Firm proposes delivering an application that will help empower the self-represented

litigant to navigate the complex structure of the family law legal system in Ontario. The platform
will serve to assist self-represented litigants with their legal issue, including support and
guidance through the completion of routine tasks, including filling out documents and forms, and
some lawyer supervision. The program will utilize an expert system for guided interviews, and
will incorporate artificial intelligence and machine learning to provide a user-friendly
experience. Although initially the focus will be on family law to serve both market-need and
product development, the aim is to extend this application to other areas of law after testing and
system-evolution of the original product.

Firm: Access to Justice: An Initiative for Indigenous Peoples of Canada
The Firm aims to design an app that can be downloaded for free that will provide a legal

forum (information, assistance, discussion) for the Indigenous community. Access to justice is
undeniably a major issue for the Indigenous population in Canada, therefore this app will aim to
provide faster, better, and more supportive access to law. The firm approached individuals and
organizations that are actively involved with the indigenous community for their input in
preparing this application.

Firm: TCHC Triage Team-Up
This proposal is a collaboration with the Toronto Community Housing Corporation

(TCHC) with the aim of providing legal issue triaging to the most underserved members of the
Greater Toronto Area. This will help identify legal needs for residents of the community that
may not realize they have a legal issue. This service will initially be free for residents of the
TCHC. Any further legal representation will be calculated at the same proportional rate as the
residents pay for their housing, which is tied directly to income. Lawyers will have an
opportunity to gain valuable work experience, while receiving a stipend ($250) for their
participation in this pilot project. The project would assign lawyers to a particular building for a
calendar year, where they would be required to hold triaging meetings three times per year.
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Clients with legitimate legal issues would then be able to secure the lawyer’s services at a
discounted rate in line with their income, much like the residents of TCHC already do with
housing. Overall, this will help connect the underserved members of the Toronto with lawyers
and students-at-law that want to help at lower costs.

Firm: Smart Legal Start
Smart Legal Start will use technology to create word-efficient fact patterns that relate to

the law taken from consumer submissions, while sorting their issue based on area of law for the
Lawyer. The areas of law will be tagged by artificial intelligence and directed to appropriate
lawyers who can then connect with the consumer on options and prices. The consumer will
receive offers from different legal service providers through the platform, in which they can view
the lawyer’s practice history, expertise, and cost of services. Once the consumer selects a lawyer,
an engagement letter is sent on behalf of the lawyer and an appointment is set up to meet in
person. This service will better match consumer needs with legal expertise, and provide a
platform for lawyers to better understand the consumers’ needs prior to meeting.
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Appendix D
Job Titles of Recent Law Practice Program Graduates

To gain a sense of the wide range of jobs that recent law school graduates are acquiring, it is
useful to look at the job titles for the positions that candidates in the first year of the Law
Practice Program have reported being hired into within six months of their call to the Bar:

Anti-Money Laundering Client Analyst
Associate Lawyer
Associate Legal Counsel
Bilingual Staff Lawyer
Business Manager
Compliance Officer
Contract Reviewer
Duty Counsel
Early Resolutions Officer
In-House Corporate Counsel
In-House Counsel Junior Lawyer
Junior Partner
Lawyer In Association
Leasing Manager
Legal Clinic Staff Lawyer
Legal Counsel
Legal Counsel and Compliance Coordinator
Legal Editor
Legal Manager
Legal Officer
Listings Analyst, Operations
Partner
Private Practitioner
Project Coordinator
Resolution Manager
Returning Officer and Board Secretariat
Sole Practitioner
Strategic Planner
Tech Start-Up Developer
Trust Officer
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Appendix E
Innovation in Legal Education: Literature Review

by Joshua Morrison

TABLE OF CONTENTS
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Executive Summary

The Future of the Legal Profession
The legal profession is in the process of evolving from a localized legal services market to a
global legal information industry. There are a number of trends that are causing this change, such
as improvements in technology, increasing availability of unbundled services, a need for access
to justice, regulatory liberalization, and globalization. With these sweeping changes comes
emerging opportunities for lawyers. New roles for lawyers such as collaborator, systems
engineer, process engineer, project manager, and independent contractor are becoming more
common, and will likely become the norm in 10 years. In the future, many more lawyers will fill
these roles as compared to the traditional articling student-associate-partner track at major law
firms.

If lawyers intend to transition to these new roles, they will require different skills and attributes
as compared to the lawyer of 20 years ago. Integral competencies for the lawyer of tomorrow
include reasoning skills, creativity, problem-solving skills, strategic planning skills, organization
skills, financial literacy, process improvement skills, technological competency, and an
entrepreneurial spirit.

The Canadian legal education system must innovate to provide students with the knowledge,
skills, and attitudes that today’s legal information industry requires. The Federation of Law
Societies of Canada recommends that law schools shift towards offering more problem-solving,
analysis, and application of skills. It also believes that law schools should be able to pursue an
innovative and flexible pedagogical approach. The Canadian Bar Association and American Bar
Association largely agree, echoing the calls for more attention to skills training, experiential
learning, and the development of practice-related competencies.

Legal Education Throughout the World
Leading Canadian innovators - including Mitch Kowalski, Colin Lachance, and Jordan Furlong –
believe that law schools, law students, and legal professionals must all keep in sync with market
needs and consumer expectations. They argue that the legal landscape has changed drastically in
recent years and law school graduates are not equipped with the skills they need to compete in



84

today’s legal profession. Many conceptualize a law school built around experiential/clinical
learning, while advocating for formative evaluations, outcome-centered rather than time-based
learning, and opportunities for law students to work in teams. In the minds of innovators,
experiential learning is more likely to lead to law students who are creative problem-solvers,
collaborative, engaged in access to justice, and motivated to take an active role in the learning
process.

The United States’ legal education system may provide Canada with a model for reform and
innovation. The leading report on legal education in the U.S. is the 2007 Carnegie Report, which
noted that, relative to other professional skills, legal education pays little attention to direct
training and fails to adequately develop ethical and social skills. It recommended that learning
extend to practical settings via an increase in clinical or “capstone courses”, that law schools
focus on professional identity formation, and that law students collaborate with students from
different disciplines to better simulate real practice. Many U.S. commentators agree with the
Carnegie Report’s assertion that law schools should produce “practice-ready” graduates through
experiential learning. They claim that clinical learning teaches competencies such as client
interviewing and counseling, communication, fact investigation, drafting, negotiating, problem-
solving, and social justice. Some recommend restructuring law schools from the ground up by
developing programs that focus on specialized niches in emerging employment sectors and
utilize online learning modules that complement daily clinical learning.

A number of U.S. law schools are among the world leaders when it comes to education reform.
Irvine Law School at the University of California has developed a “Lawyering Skills” course,
where students are introduced to the skills of oral advocacy, interviewing, fact investigation, and
negotiation. Harvard Law School has instituted a similar “Problem-Solving Workshop” to help
prepare students for the life of private practice. Western Governors University now awards
degree based on mastery of competencies rather than credit hours. William Mitchell offers a
distance learning model where students earn their degree through a combination of online study
and occasional in-person weeks. Finally, the University of Miami has introduced a ground-
breaking program known as Law Without Walls, which teams students from law and business
schools with mentors, where students identify a problem related to law and develop a business
plan for a solution.

Law schools in the United Kingdom are also feeling pressure to provide innovative training
programs that incorporate business and project management skills. The leading report on the
state of British legal education generally agrees with the Carnegie report and outlines the need
for strengthened requirements in the training of legal ethics and professionalism as well as the
development of leadership and communication skills. Commentators in the United Kingdom
recommend that law schools focus on teaching professional ethics, communicating with clients,
and financial literacy skills. There is also a general feeling in the United Kingdom that law
school reform lags behind the U.S.

Despite being slower to embrace innovation than the U.S., British law schools are beginning to
offer unique courses and opportunities that are well-suited to developing the competencies
required in today’s profession. The University of Sussex has partnered with Wilfrid Laurier
University to offer a combined program where students spend two years studying one of four
undergraduate programs at Laurier and the next three years studying law in Sussex. Lincoln Law
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School has developed a clinic that is staffed by 60 law students, who provide advice and support
to university staff and students. Ulster University has implemented an in-house legal laboratory
devoted to social security and employment law. Lastly, Nottingham law School has created a
“teaching law firm” within the school that provides students the opportunity to work in a fully
regulated organization that replicates a professional environment.

Australia is another jurisdiction where legal education reform has been slow to develop in
comparison the U.S. The Australian Law Reform Commission has recommended that, in
addition to the study of substantive law, legal education should involve the development of
professional skills and an appreciation of ethical standards. There has also been a movement
towards a U.S. style of legal education, with commentators advocating for more experiential
learning opportunities for students.

Australian law schools have taken note of shift towards a North American interpretation of
education and have begun to offer programs that disrupt traditional legal education. Central
Queensland University has introduced a law degree that is substantially taught online and
targeted towards rural students in the hopes they will stay in their communities. Newcastle Law
School has created a practice program that integrates doctrinal study of law with hands-on
clinical and practical training that is internationally focused. Queensland University of
Technology has introduced a two-week intensive course at the beginning of law school that is
skills-based rather than content-based. They have also developed a virtual law placement where
students complete real tasks under the guidance of supervisors from local, national, and
international community partners.

Lessons from Professional Education in Other Disciplines
Medical school education is viewed as a prime example of practical learning done right, yet as
recently as 2010 medical school education was viewed as inflexible, with a poor connection
between formal knowledge and experiential learning. The Carnegie Foundation also produced a
report on the state of medical education, making recommendations similar to those in their legal
education report. These recommendations focused on learning outcomes, personalized learning
plans, professional identity formation, and early clinical immersion. As a result, medical school
education has begun a holistic shift, and acts as a valuable case-study for effective educational
reform.

Medical schools have embraced the shift by providing a number of innovative programs. The
University of Texas has transformed the third year of the curriculum into individual projects
aimed at solving systemic problems in the health care system. The Penn State College of
Medicine has first-year students work as “patient navigators”, so they can experience the medical
system from the perspective of patients. Virginia Commonwealth University has embraced inter-
professional education where medical students, nursing students, and pharmacy students work
together in school rather than first interacting in the workplace. They have also embraced
virtualized training programs that utilize simulations and crowdsourcing.

Business schools have also innovated their product to reflect the needs of the market. The
University of Michigan and Yale University offer international programs that give students a
taste of working across time zones, languages, and cultures. Northwestern University and the
University of Chicago have created Centers for Research and Innovation that specialize in



86

developing solutions to today’s workplace challenges. The University of Pennsylvania offers
massive open online courses that enroll over 2.7 million people. The University of Illinois has
introduced a “stackable” MBA, where students can enter the program at any time and build it
into an MBA, stop at a certificate, or even take a single course in an area of interest. Finally,
Boston University has created a program in which there are no formal courses and the majority
of learning is organized around experiential projects.

Law School Tuition Reform
The cost of law school tuition, and the corresponding debt associated with it, has been a much
discussed element of the legal profession. A study by the American Bar Association found that
new law graduates need to earn an annual salary equal to two-thirds of their law school debt to
make law school a viable option. From the statistics in the Queen’s University “Study of
Accessibility to Ontario Law School”, it appears the cost of tuition may negatively affect the
diversity of a law school class, as it poses substantial hardships to individuals from visible
minorities and those who come from families near the bottom of family income distribution.

While the need to reduce tuition fees has been clearly identified, few strategies have been
explored that would accomplish this goal. At present, Osgoode Hall Law School and the
University of Toronto Law School are offering income-contingent loans and post-graduation
debt relief programs respectively. Aside from these programs, few solutions have been proposed
that would relieve students of the significant tuition expense.

I. Key Trends

The legal profession has been witness to an evolution in recent years, as new innovations,
developments, and consumer preferences push the profession into uncharted territory. The
evolution can be distilled into four key trends:71

• An increase in the role and importance of technology
o Improvements in technology have allowed for the automation and standardization

of legal services previously performed by humans.
• Unbundled services

o Corporate clients have begun to unbundle services and disperse them among cost-
effective providers, including non-lawyer providers, leading to greater
segmentation in the market.

• A need for access to justice
o The difficulty in accessing affordable legal services has led to frustration among

consumers and a willingness to experiment with new options
• Changing career paths

o Lawyers are diverging from traditional career paths and there is concern that their
legal education has not prepared them with the business skills, risk appetite, and
technology expertise required for future industry needs

These trends are causing the localized legal services market to morph into a global legal
information industry, where products replace one-on-one service.72 There will be opportunities

71 Law Society of England and Wales. “The Future of Legal Services”, (January 2016), p. 14.
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for firms who embrace these trends and devise more effective methods of providing advisory
services to clients using technology, unbundling, outsourcing, and other innovative means.73

The trends are being driven by a number of pressures on the legal industry. For example,
regulatory liberalization and non-lawyer investments are gaining traction.74 The future North
American legal market will likely feature many more diverse options than lawyers in lawyer-
owned firms.75 Regulatory liberalization is leading to new sources of legal expertise, as non-
lawyer consultants and outsourced legal services are providing consumers with competitive
options and reduced prices.76

Data-driven analytics and artificial intelligence are improving at astonishing rates, allowing more
accurate predictions of outcomes while saving time and money.77 Law firms are more willing
than ever to utilize this technology, which is altering the traditional articling student-associate-
partner track by reducing the need for young associates. These same technological developments
are further breaking down the traditional rationale for providing lawyers with a monopoly on
legal services.78 A loosening or elimination of licensing or ethical rules could unleash even more
new markets that radically alter the landscape of legal services.79 Finally, globalization within
the legal profession is changing buying behaviours by providing consumers with lower-cost
options for all or part of their needs.80

With sweeping change comes emerging opportunities, and the legal profession is no exception.
In the Canadian Bar Association report “Do Law Differently: Futures for Young Lawyers”,
Jordan Furlong discusses seven unique career paths for up-and-coming lawyers.81 One such
option is to run a sole proprietorship in a niche field and collaborate with professionals in other
disciplines to provide a full service experience to consumers.82 A second career path involves
working flexibly on a project or contract basis.83 Furlong posits that machines will eventually
displace junior lawyers and suggests another path as systems and solutions engineers for the
machines.84 In another of the listed paths, he recognizes the need for process engineers to
identify bottlenecks and take on the role of project manager.85 Other commentators are generally

72 Ribstein, Larry E. “Practicing Theory: Legal Education for the Twenty-First Century” University of Illinois College of Law
Behavioural and Social Science Working Paper Series, Working Paper No LBSS11-12, University of Iowa Law Review, p. 3.
73 Op. cit., p. 54.
74 Furlong, Jordan & The Canadian Bar Association. “Do Law Differently: Futures for Young Lawyers”, The Canadian Bar
Association, online at: https://www.cba.org/Publications-Resources/Resources/Futures/DO-LAW-DIFFERENTLY-FUTURES-
FOR-YOUNG-LAWYERS.
75 Ibid.
76 Op. cit., p. 11.
77 Op. cit., p.12.
78 Piston, Michele & Michael B Horn. “Disrupting Law School: How Disruptive Innovation will Revolutionize the World”,
Clayton Christensen Institute for Disruptive Innovation.
79 Op. cit., p. 14.
80 Op. cit. at 11.
81 Op. cit., p. 15.
82 Ibid.
83 Ibid.
84 Ibid.
85 Ibid.
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in agreement with Furlong, suggesting future roles such as the lawyer as collaborator, lawyer as
manufacturer, lawyer as lawmaker, and lawyer as information engineer.86

In order to properly take advantage of these opportunities, young lawyers must come equipped
with different skills and attributes as compared to the lawyer of 20 years ago. In their seminal
study in 2008, Marjorie Shultz and Sheldon Zedeck set out to establish the factors that predict
whether a lawyer will be effective.87 They identified 26 competencies that form the basis for
effective lawyering. The list of these integral competencies include analysis and reasoning skills,
creativity, problem-solving skills, writing ability, public speaking ability, listening skills,
strategic planning skills, organization skills, negotiation skills, integrity, and stress management
skills.88 While this study was not commissioned to establish the required skill-set of the future
lawyer, commentators largely agree that these competencies will be relevant 10 or 20 years from
now.

Jordan Furlong agrees with Shultz and Zedeck that the lawyer of 2030 will need emotional
intelligence, financial literacy, integrity, and strategic thinking skills.89 In addition, he mentions
data management, technological, and process improvement skills in addition to possessing an
entrepreneurial spirit.90

These trends in the legal industry inform the remainder of this report, as they encompass the
entire profession and exert pressure on traditional legal education. There is a need to provide the
type of education the market demands rather than serving lawyers’ or professors’ preferences.91

Legal education must respond by providing not just practical skills, but the knowledge and skills
that enable graduates to function in the new global information market.

In Canadian legal education, the traditional approach of law schools has been to focus on the
various topics that students must address in the course of their legal career. However, this
approach is slowly being replaced by a consideration of the competencies that students should
have acquired in law school. These competencies reflect the knowledge, skills, and attitudes
necessary for those seeking entry into the legal profession.92

In 2011, the Federation of Law Societies of Canada issued a final report that recommended a
shift towards problem-solving, analysis, and application in the skills competency requirements.93

The FLSC believes that law schools can do more to prepare graduates by introducing additional
opportunities to practice the application of skills. It does not denounce the importance of
doctrinal learning, but admits there must be a blend of theory and practice.

86 Op. cit., p. 20.
87 Shultz, Marjorie & Sheldon Zedeck. “Final report: Identification, Development, and Validation of Predictors for Successful
Lawyering”, (2008), available at http://papers.ssrn.com/sol3/papers.cfm?abstract_id=1353554
88 Ibid.
89 Op. cit., p. 18.
90 Ibid.
91 Op. cit., p. 3.
92 Federation of Law Societies of Canada. “Task Force on the Canadian Common Law Degree: Final Report”, October 2009.
93 Federation of Law Societies of Canada. “Common Law Degree Implementation Committee: Final Report”, The Federation of
Law Societies of Canada, August 2011, p. 10
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The FLSC also recommends a particular emphasis on ethics and professionalism, with the intent
that they permeate the fabric of the law school.94 Furthermore, the FLSC believes that law
schools should be able to pursue an innovative and flexible pedagogical approach, keeping with
the goals and objectives of their programs, subject to certain minimum requirements.95 One of
these requirements is the view that education is primarily an in-person educational experience,
such that a minimum of two-thirds instruction be face-to-face in the same classroom.96 However,
they have noted that re-examination of this requirement is appropriate and that it may be
revisable.

The CBA largely agrees with Jordan Furlong’s assessment that law school graduates and young
lawyers must develop new skills to compete in the market of the future. In the “Do Law
Differently: Futures for Young Lawyers” report, members of the CBA discuss the need to be
comfortable with technology, a willingness to tolerate ambiguity and uncertainty, an
understanding of science, engineering, and math, and an awareness of business objectives as the
hallmarks of an effective young lawyer.97 While these CBA members do not explicitly comment
on changes to Canadian legal education, some state that they would prefer graduates come
equipped with these skills.

The New York State Bar Association is another professional society that has criticized law
school teaching for its reliance on passive learning and its failure to prepare law students for the
real life experience of representing clients and practising law. In a report on the future of the
legal profession98, they argue that law schools need to innovate their training programs to “make
better lawyers faster”. One suggestion is to shift from understanding competence as memorized
knowledge towards a dynamic conception of “adding value through judgment and solving
complex problems.”99 Another recommendation is to encourage greater utilization of capstone
courses and clinical experience, which are designed to reflect real world scenarios that integrate
doctrine, theory, and practical skills.100 The New York State Bar Association agrees with the
FLSC that training in ethics and professional identity should be a priority, and with the CBA that
schools must integrate technology into their approaches.101

The American Bar Association echoes the FLSC and the New York State Bar Association in
their calls for more attention to skills training, experiential learning, and the development of
practice-related competencies.102 The ABA also suggests a shift towards greater heterogeneity in
law schools. In the ABA’s view, greater heterogeneity could facilitate innovation in programs
and services, increase educational choice for students, lessen status competition, and encourage
schools to adapt to changing external conditions.103 Finally, they recommend a greater

94 Ibid., p. 15.
95 Ibid., p. 18.
96 Ibid., p. 22.
97 Op. cit., p. 2.
98 New York State Bar Association. “Report of the Task Force on the Future of the Legal Profession”, February 2011 at 37.\
99 Ibid., p. 38.
100 Ibid., p. 49.
101 Ibid., pp. 57 and 95.
102 American Bar Association Task Force on the Future of Legal Education. “Report and Recommendations on the Future of
Law”, American Bar Association, January 10, 2014 at 3.
103 Ibid., p. 24.
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willingness of law schools to experiment and take thoughtful risks in innovating the legal
education system.104

II. Innovation and Reform in Canadian Legal Education

Mitch Kowalski, a leading catalyst for innovation, has called Canada “the land where legal
innovation comes to die.”105 He states that “Canada is a conservative bunch… stubbornly
clinging to the notion that what works in private business has absolutely no application to the
running of a legal practice.”106 He advocates that law schools, law students, and legal
professionals must all keep in sync with market needs and consumer expectations.107

Colin Lachance, another agent of change among lawyers, makes an appeal to young lawyers to
make choices that broaden their skills, strengthen their resiliency, and have some connection to
their long-term career goals.108 He and Kowalski share a belief that the legal landscape has
changed drastically in recent years and that law school graduates are not equipped with the skills
they need to compete in today’s legal profession. Roderick Macdonald of McGill University
believes that law schools must overcome the narrow conception of legal expertise that dominates
the world view of both practising lawyers and professors.109 In his words, “law schools must ask
whether they are providing the opportunity, the inspiration, and the intellectual resources for all
students to engage with the law.”110

Other commentators note the relative lack of discourse surrounding graduate legal studies and
suggest that it is a missed opportunity to integrate undergraduate and graduate legal studies.111

They believe legal education should be conceived in a holistic sense and view the law faculty as
an institution with a single, broad mission of cultivating justice.112

Ian Holloway and Steven Friedland present one view of what Canadian law schools may look
like in the future.113 They conceive of legal education that teaches students a variety of skillsets,
enabling them to achieve three pillars of professional competency – to think, act, and perform as
experts in their fields.114 They conceptualize a law school built around experiential education,
assisting students to learn in a deeper, more engaged manner that bridges the academic/practice

104 Ibid., p. 27.
105 Kowalski, Mitch. “Maple Leaf Reflections”, online at: http://kowalski.ca/kowalski_blog/maple-leaf-reflections
106 Ibid.
107 Kowalski, Mitch. “North America: The Next Emerging Market for Legal Services”, Slaw, online at:
http://www.slaw.ca/2012/06/28/north-america-the-next-emerging-market-for-legal-services/.
108 Lachance, Colin. “Rethinking Success in a Modern Legal Career”, online at: ttp://www.slaw.ca/2015/11/04/what-does-it-
really-mean-to-free-the-law-part-1/.
109 Macdonald, Roderick A & Thomas B Morrow. “Decolonizing Law School”, (2013), McGill University, online at:
https://www.mcgill.ca/macdonald-symposium/files/macdonald-symposium/pv1_decolonizing_the_law_school_2014.pdf, p. 10.
110 Ibid., p. 17.
111 Jukier, Rosalie & Kate Glover. “Forgotten? The Role of Graduate Legal Education in the Future of the Law Faculty, (2014),
Alberta Law Review, Vol 51, No 4 at 767.
112 Ibid., p. 770.
113 Friedland, Steven & Ian Holloway. “The Law School of 2020”, (February 17, 2016), Elon University Law Legal Studies
Research Paper No. 2016-06.
114 Ibid.
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divide.115 They also advocate for regularized formative evaluations, outcome-centered rather
than time-based learning, and opportunities to work in teams.116

The Ryerson University Law Practice Program is an innovative concept often talked about as an
example in structuring an experiential program. LPP students carry mock files in a range of
practice areas, interview clients, draft letters, and go to court.117 Lawyers have mentioned that
LPP students come equipped with skills that are not currently taught in law schools.118 Other
interesting innovations in legal education include crowd-sourced coursebooks119, where students,
instructors, and authors meet online to interact with the text, and flipped classrooms where
students engage with the lesson prior to class and utilize class time to apply the teachings to
solve problems.120

III. Innovation and Reform in American Legal Education

The leading report on legal education in the U.S. is the Carnegie Foundation for the
Advancement of Teaching’s 2007 Carnegie Report121 that discussed the limitations of legal
education and offered recommendations towards a more integrated model of education. The
Carnegie Report noted that, relative to other professional schools, legal education pays little
attention to direct training and fails to adequately develop ethical and social skills.122 It also
stated that assessment of student learning is underdeveloped, with a considerable lack of
formative assessment.123 The report made recommendations to improve legal education
beginning with combining the teaching of legal doctrine with professional identity formation.124

It argued that learning should extend to practical settings, with an increase in clinical or
“capstone” courses.125 Finally, the report suggested that law schools seek to collaborate with a
variety of disciplines.126

Many articles, including the influential MacCrate Report127 produced by the ABA, provide
conclusions that agree with the Carnegie Report, noting the emphasis on theory to the detriment
of practical experience. According to these articles, legal education places little emphasis on
advising clients, designing transactions, and preparing clients for trial.128 They suggest a value

115 Ibid.
116 Ibid.
117 Fish, Daniel. “Inside the First Year of the LPP”, Precedent Magazine, (2015).
118 Brown, Jennifer. “LPP Year 1”, Canadian Lawyer Magazine, (2015).
119 Henderson, Stephen E & Joseph T Thai. “Crowdsourced Coursebooks”, (2014), Alberta Law Review, Vol 51, No 4.
120 Sankoff, Peter. “Taking the Instruction of Law Outside the Lecture Hall: How the Flipped Classroom can Make Learning
More Enjoyable (for Professors and Students)” (2014), Alberta Law Review, Vol 51, No 4.
121 Sullivan, William, Anne Colby, Judith Welch Wegner, Lloyd Bond & Lee S Shulman. “Educating Lawyers: Preparation for
the Profession of Law (The Carnegie Report)”, The Carnegie Foundation for Advancement of Teaching, 2007.
122 Ibid., p. 6.
123 Ibid., p. 7.
124 Ibid., p. 8.
125 Ibid., p. 9.
126 Ibid., p. 10.
127 American Bar Association. “Report of the Task Force on Law Schools and the Profession: Narrowing the Gap (the MacCrate
Report)”, Section of Legal and Admissions to the Bar (July 1992).
128 Piston, Michele R & John J Hoeffner. “No Path but One: Law School Survival in an Age of Disruptive Technology”, 2013,
Villanova University School of Law, Public Law and Legal Theory Working Paper No. 2014-1007 and Campos, Paul. “The
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proposition that places greater emphasis on the learn-to-practice paradigm.129 Without this shift,
students will be unable to balance their role as a client’s advocate against that of being the
medium for communicating legal responsibilities to the client.130

There are a number of academics who dispute the findings of the Carnegie Report. For example,
Kristen Holmquist of UC Berkeley believes that the report defines “thinking like a lawyer” to
encompass only the non-value based doctrinal analysis and application.131 According to
Holmquist, the report “fails to note that a narrow focus on case-method learning may also deny
students the opportunity to engage in higher-order thinking about law and policy, problems and
goals, and about potential paths, obstructions, and solutions.”132

Alice Woolley, of the University of Calgary, also stands in opposition to the Carnegie Report. In
contrast to critics who reject the traditional emphasis on doctrinal teaching, Woolley suggests
that the emphasis on law in law school serves an essential function in creating ethical legal
practice.133 She admits that while doctrinal learning will not teach students how to apply the law
in practice, the constant reiteration of law instills students with intuition and a cognitive
orientation towards the significance of legality. Other commentators dispute the concept of
“practice ready” graduates and believe in a “core plus more” approach in which students learn
the core concepts of thinking like a lawyer, the fundamental questions that arise in the legal
system, and practical skills.134

The Carnegie and MacCrate reports make two major arguments. The first is that the goal of legal
education is to produce “practice ready” graduates and the other, building on the first, is the
presumption that producing “practice ready lawyers” happens more effectively through
experiential learning.135 In the years since these reports, there has been a great deal of discussion
in the U.S. surrounding strategies to achieve these goals.

Many agree that there must a focus on learning outcome objectives framed in terms of skills
competencies, an increase in formative assessments, expanded mandates for experiential
education, and skills-related training.136 Margaret Barry suggests that clinics can provide skills
training by relating substantive law to competencies such as client interviewing and counselling,

Crisis of the American Law School”, (2012), 46 U Mich J L Reform 177, online at:
http://repository.law.umich.edu/mjlr/vol46/iss1/4.
129 Center for American Progress. “Disrupting College: How Disruptive Innovation Can Deliver Quality and Affordability to
Postsecondary Education”, February 2011, https://cdn.americanprogress.org/ wp-
content/uploads/issues/2011/02/pdf/disrupting_college.pdf
130 Op. cit., p. 7.
131 Holmquist, Kristen. “Challenging Carnegie”, (August 15, 2010), UC Berkeley Public Law Research Paper at 356.
132 Ibid., p. 378.
133 Woolley, Alice. “Legal Education Reform and the Good Lawyer”, (2014) Alberta Law Review, Vol 51 No 4, p. 3.
134 Morgan, Thomas D. “The Changing Face of Legal Education: Its Impact on What it Means to Be a Lawyer”, 45 Akron L.
Rev. 811 (2011) and Condlin, Robert j. “The Practice Ready Graduates: A Millennialist Fantasy”, (2014), University of Md.
Francis King Cary School of Law, Legal Studies Research Paper No 2013-48) and Mystal, Elie. “The Myth of the ‘Practice
Ready’ Law Graduate” (September 2 2013), online: http://abovethelaw.com/2013/09/the-myth-of-the-practice-ready-
lawgraduate/
135 Cantrell, Deborah. “Are Clinics a Magic Bullet?” University of Colorado Law School, (March 10 2014), Alberta Law Review,
Legal Research Studies Paper No 14-2.
136 Wagner, Judith W, Vanessa Merton & Irene Scharf. “Creating an Effective Law School Mission”, (June 1 2015). Building on
Best Practices: Transforming Legal Education in a Changing World, Chapter 1.
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communication, fact investigation, drafting, negotiation, ethics and professionalism, problem-
solving, and social justice.137 Other recommendations to improve legal education include:

• The experience of collaborating with non-lawyers;
• the incorporation of oral examinations and presentations;
• an emphasis on practical judgment;
• incorporating problem-solving exercises and opportunities for students to engage material

in a practical, hands-on way
• more exposure to foreign law and an acknowledgement of the global nature of law; and
• the development of a “career paths” course, similar to those that many business schools

provide, that will enable students to construct a framework for assessing their
professional skills and values.138

Commentators have discussed methods for integrating these recommendations into law schools.
One suggestion is to reconsider the J.D. program from the ground up, developing a model
through which graduates prove mastery of the lawyering competencies most relevant to the 21st-
century lawyer.139 Online modules could teach and assess understanding of basic laws and
processes, in-class sessions could focus on applying knowledge through role play and simulation,
with clinics supplementing training through exposure to real-life applications.140 Another
strategy is to create specialized J.D. programs where core competencies are offered online and
the in-person experience is focused on extensive training in a particular area of law.141

Professor Daniel Martin Katz offers a hypothetical example of the specialized J.D. program
strategy. He argues that a successful law school will stop trying to be the “50th or 100th best
Harvard and Yale” and instead concentrate on becoming a leader in emerging employment
sectors.142 A focus on employment niches provides an arbitrage opportunity for schools to
develop a truly innovative curriculum. In particular, he notes the prospective jobs at the
intersection of law and technology, including positions in legal project management, process
engineering, and legal analytics.143 His hypothetical law school would be an institution dedicated
to offering a polytechnic legal education, centered on substantive law, process engineering,
computer science, artificial intelligence, design thinking, analytics, and entrepreneurship.144

137 Barry, Margaret, “Practice Ready: Are We There Yet?”(2012) Boston College Journal of Law & Social Justice at 252.
138 Cassidy, Michael R. “Beyond Practical Skills: Nine Steps for Improving Legal Education Now.” Boston College Law Review
53, no.4 (2012) at 1522 and “Training Tomorrow’s Lawyers: What Empirical Research Can Tell us about the Effect of Law
School Pedagogy on Student Learning Styles” (2012) Southern Illinois University Law Journal, p. 268.
139 Piston, Michele R & John J Hoeffner. “No Path but One: Law School Survival in an Age of Disruptive Technology”, 2013,
Villanova University School of Law, Public Law and Legal Theory Working Paper No. 2014-1007, p. 21.
140 Ibid.
141 Ibid., p. 22.
142 Katz, Daniel Martin. “The MIT School of Law? A Perspective on Legal Education in the 21st Century, University of Illinois
Law Review, No 5, October 22, 2014 at 106.
143 Ibid., p. 130.
144 Ibid., p. 131.
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Leading Innovators in the U.S.
The U.S. is among the world leaders when it comes to education reform. A number of top U.S.
law schools are embracing innovation and changing their curriculum to reflect the needs of the
21st century. These include:

• Irvine School of Law at the University of California145

o Developed a “lawyering skills” course, where students are introduced to the skills of
oral advocacy, interviewing, fact investigation, negotiation, and document drafting.

o Designed a year-long “legal profession” course that focuses on the importance of
developing a professional identity, including professional responsibility training.

• Harvard Law School146

o Created a “Problem-Solving Workshop” to prepare students for practice by allowing
them to “engage in discussions and activities” that occupy practising attorneys.

o Reduced time in first year devoted to common law subjects and added required
courses in international and comparative law as well as legislation and regulation.147

• Western Governors University Law School148

o Awarding degrees based entirely on competencies rather than credit hours. Students
move at their own pace and progress when they demonstrate mastery of skill or
knowledge.

• Stanford Law School

o Reformed second and third year classes to bring increased coherence to those years
with specific attention to interdisciplinary study, team-oriented projects, problem-
solving techniques, and expanded clinical opportunities.149

• Washington & Lee University School of Law

o Restructured their third year curriculum to provide students with more technical and
clinical training.

145 Hempel, Carrie. “Writing on a Blank Slate: Drafting a Blueprint for Experiential Learning at the University of California”,
Irvine School of Law, 1 U.C. Irvine L. Rev. 147 (2011), p. 150.
146 Barry, Margaret. “Practice Ready: Are We There Yet?” (2012) Boston College Journal of Law & Social Justice at 258.
147 Van Zandt, David E., “Foundational Competencies: Innovation in Legal Education” (2009). Faculty Working Papers. Paper
197. http://scholarlycommons.law.northwestern.edu/facultyworkingpapers/197, p. 1135.
148 Center for American Progress. “Disrupting College: How Disruptive Innovation Can Deliver Quality and Affordability to
Postsecondary Education”, February 2011, https://cdn.americanprogress.org/ wp
content/uploads/issues/2011/02/pdf/disrupting_college.pdf, p. 43.
149 Op. cit., p. 1135.
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o Students will eventually be required to complete at least one live client experience
through clinics, simulations, or externships.150

• University of Dayton School of Law151

o Launched a program where students may earn a Juris Doctor degree in five semesters,
over 24 months.

o Revised their curriculum to highlight problem-solving

o Required each student to complete coursework in dispute resolution, values and
ethics, and a capstone course combining skills, theory, research, and writing.

• Northwestern University School of Law

o Focusing on training for competencies relevant to today’s practice, such as teamwork,
ability to communicate clearly to clients either in writing or verbally, a basic
understanding of accounting and finance principles, understanding of business
strategies, and project management and leadership.152

• William Mitchell College of Law

o Created a distance learning model, with a part-time four year program that allows
students to earn their degree through a combination of online study and occasional in-
person instruction weeks.153

• University of Miami School of Law154

o Developed the Law Without Walls program, which teams 100 students from 30 law
and business schools around the world with academic, business, entrepreneur, and
legal mentors.

o Over four months, teams identify a problem related to law and create a business plan
for a solution (often a legal startup). The part virtual, part in-person program is
designed to provide new skills and contacts to make students more successful global
business leaders armed with knowledge and expertise to meet the challenges of
economic pressures, technological advances, and globalization.

150 Ibid., p. 1135.
151 Ibid., p. 1136.
152 Ibid., pp. 1137-1140.
153 Lippe, Paul. “Prudent Innovation at William Mitchell: Extending the reach of learning”, ABA Journal: Legal Rebels, online
at: http://www.abajournal.com/legalrebels/article/prudent_innovation_at_william_mitchell_extending_the_reach_of_learning.
154 Law Without Walls. Miami Law, Law Without Walls Program, online at: http://lawwithoutwalls.org/.
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• Temple University School of Law155

o Organized a learning community of law students and public policy students in the
Temple Law & Public Policy Program

o To foster creativity and innovation, students work in collaborative teams to study
municipal issues and present novel solutions for reform.

• Suffolk University Law School156

o Created an accelerator-to-practice program, a three-year course of study that includes
an embedded fee-generating law practice in the law school that will teach students
firsthand how to leverage new competencies to deliver legal services

IV. Innovation and Reform in British Legal Education

As with Canada and the U.S., the United Kingdom is experiencing a rapidly shifting legal
services market. The Law Society of England and Wales projects a significant increase in the
number of lawyers providing in-house support to all aspects of the business, increased
specialization, as lawyers attempt to carve out profitable niches, and continued growth in
technology usage and artificial intelligence.157 The British legal community realizes that these
developments, and those to come in the future, create a need for all lawyers to expand their skills
base beyond technical legal knowledge. Their substantive skill set must also encompass business
and project management skills and a better understanding of complex risk.158

The leading report on the state of legal education in the United Kingdom is 2013’s Future of
Legal Services Education and Training Regulation in England and Wales.159 The report
generally agrees with the Carnegie report and notes similar problems with legal education. LETR
outlines the need for strengthened requirements in the training of legal ethics, values, and
professionalism, the development of leadership and communication skills, and greater emphasis
on continuing competence of legal service providers.160 LETR also identifies a need for legal
educators to instill “commercial awareness” and managerial skills.161 On the whole, the
conclusion of LETR is that there is no evidence that the existing education system is not fit, but
that there is a need to build on existing strengths and remedy key weaknesses.

A number of commentators disagree with part or all of LETR. One academic believes LETR did
not sufficiently reflect the nature and scale of changes in the legal services landscape and

155 Knauer, Nancy. “Learning Communities: A New Model for Legal Education”, 6 Elon L Rev (forthcoming, 2015).
156 Perlman, Andrew. “Innovation in Legal Education”, Law Practice Today, online at:
http://www.americanbar.org/content/newsletter/publications/law_practice_today_home/lpt-archives/2014/january14/innovation-
in-legal-education.html.
157 Law Society of England and Wales. “The Future of Legal Services”, (January 2016)., p. 11.
158 Ibid., p. 13.
159 “Future of Legal Services Education and Training Regulation in England and Wales (LETR)”, June 2013, online at:
http://letr.org.uk/wp-content/uploads/LETR-Report.pdf.
160 Ibid.
161 Sommerlad, Hilary, Richard Young, Steven Vaughan & Sonia Harris-Short. “The Futures of Legal Education and the Legal
Profession” (February 2015).
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neglected the role of the European Union and other regulatory models.162 Another commenter
argues that LETR accepts the idea of outcomes-focused regulation (including the need for
greater commercial awareness) without thinking through what those outcomes should be.163 A
third asks whether the current system of regulation of legal education acts as a proxy for, rather
than a measure of, quality and whether the current focus on broad-based training is sufficiently
targeted to a career that may span multiple decades.164

While not reaching the levels of innovation in the U.S., the United Kingdom has recognized the
need for reform in order to keep pace with the demands of the profession. Lord David
Neuberger, President of the Supreme Court of the United Kingdom, has stated that “as the law
and society develop, so should legal education and training. A principled reconsideration of the
core subjects is perhaps overdue.”165 Neuberger believes legal education and training should be
consistent with regulatory objectives developed over time, but that these objectives should
include recent issues such as improving access to justice, promoting competition in the provision
of legal services, increasing public understanding of legal rights and duties, and promoting
adherence to professional principles.166 In order to reach the objectives, he recommends law
schools focus on teaching professional ethics, client dealing, business, and finance.167

Legal innovator Paul Maharg believes that, since technology is such an important aspect of legal
practice, educators must partner with regulators to design educational models where technology
is used to improve student development and learning.168 He argues that current academic
learning environments can be over-engineered with learning outcomes module handbooks,
reading lists, assessments, and much else.169 In his view, this approach may diminish student
responsibility, curiosity, and attention.170 He also laments the United Kingdom’s delayed
integration of technology into legal education, especially as compared to Canada and the U.S.171

Leading Innovators in the United Kingdom
Despite being slower to embrace innovation relative to the U.S., British law schools are
beginning to restructure their programs to offer unique courses and opportunities that are well-
suited to developing the competencies required in today’s profession. The following are
examples of schools offering interesting content:

162 Leighton, Patricia. “Back from the Future: Did LETR Really Prepare us for the Future?”, The Law Teacher, Vol 48 No 1 at
84.
163 Op. cit.
164 Ibid.
165 Neuberger, David. “Speech by Lord David Neuberger at the UK Supreme Court”, (November 15, 2012), online at:
https://www.supremecourt.uk/docs/lord-neuberger-121115-speech.pdf.
166 Ibid.
167 Ibid.
168 Maharg P. “Shared space: regulation, technology and legal education in a global context”, European Journal of Law and
Technology, Vol 6, No 1, 2015.
169 Ibid.
170 Ibid.
171 Ibid.
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• University of Sussex172

o Has partnered with Wilfred Laurier University, where students spend two years at
Laurier studying one of four undergraduate programs – criminology, human rights,
political science, or law and society – and the next three years studying law at the
University of Sussex.

• University of Portsmouth173

o Built a full size court room within the law school, along with interview rooms that
have video links to teaching rooms. The court room is also used to support workshops
and teaching for individuals who need training in law or legal skills.

• Lincoln Law School174

o Developed the Lincoln Law Clinic, where 60 students are divided into a number of
different firms and provide support to university staff and students.

• Ulster University175

o Implemented the Ulster Law Clinic, an in-house legal laboratory for LLM students
focusing on members of the public with social security and employment law
problems.

• Nottingham Law School176

o Utilized the Alternative Business Structure license available in the United Kingdom
to create a “teaching law firm”.

o The license gives students the opportunity to work in a fully regulated organization as
part of their studies, replicating the professional environment and working practices
of an external law firm.

o In the next phase, they intend to set up an entrepreneurial and intellectual property
law service, which will offer start-ups and social enterprises essential legal advice.

172 Taddese, Yamri. “Laurier inks unique deal with U.K. law school”, (October 14 2015), Canadian Lawyer Magazine, online at:
http://www.canadianlawyermag.com/legalfeeds/2933/laurier-inks-unique-deal-with-u-k-law-school.html.
173 University of Portsmouth School of Law. “Courtroom and innovation”, (2016), online at: http://www.port.ac.uk/school-of-
law/a-guide-to-training-and-services-offered-by-the-school-of-law/.
174 University of Lincoln Law School. “Law Clinic”, (2016) online at:
https://www.lincoln.ac.uk/home/law/enhancedexperience/lawclinic/
175 McKeever, Grainne. “Clinical Legal Education as an Access to Justice Innovation” (September 12 2014), online at:
http://ohrh.law.ox.ac.uk/clinical-legal-education-as-an-access-to-justice-innovation/
176 Legal Futures UK. “The First Teaching Law Firm: Law School Applies for ABS License”, (March 13 2015), online at:
http://www.legalfutures.co.uk/latest-news/the-first-teaching-law-firm-law-school-applies-for-abs-licence.
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V. Innovation and Reform in Australian Legal Education

Legal education reform in Australia has been slow to develop in comparison to the U.S.
Traditionally, admission to the profession has been governed by competency standards in skills,
practice areas, and values (ethics and professional responsibility).177 Of late, much of the focus
of legal reform is directed at reforming the profession as a whole to bring about uniformity in
regulation.178 Ensuring quality legal education is an issue but it is currently only a small piece of
the legal reform puzzle in Australia.

There has been some discussion about the state of legal education in Australia. In 2000, the
Australian Law Reform Commission recommended that, in addition to the study of core areas of
substantive law, university legal education should involve the development of professional skills
and an appreciation of ethical standards.179 In 2009, the Council of Australian Law Deans took
this recommendation a step further by adopting a set of standards for Australia law schools. They
noted that the mission of law schools encompassed “teaching, research, and community
engagement…a commitment to the rule of law, and the promotion of the highest standards of
ethical conduct, professional responsibility, and community service.”180

Commentators have suggested that the Australian legal education is in crisis, suffering from
increased student numbers, higher staff-student ratios than other disciplines, and too great a
focus on substantive law rather than learning objectives.181 Jeff Giddings, an advocate for
innovation in Australian legal education, believes that a key initiative in resolving the crisis will
be fostering the development of legal clinics at every law school.182 He argues in favour of a
requirement for all students to have some form of practice-based learning during their degree.183

Giddings mentions that some Australian law schools remain uneasy about the place of clinical
learning, but he believes this approach has great potential to replace the existing “substantive law
silos” with a stronger focus on the interests of clients.184 Other commentators have speculated
that the ideal Australian clinical legal education experience would have a specific focus on
providing legal services to the “disadvantaged” practice areas of minor crime, family housing,
social security, and consumer credit law.185

A shift towards clinical legal education is not the only way in which Australian law schools are
imitating the U.S. In 2008, the University of Melbourne changed degree designations from LL.B

177 Federation of Law Societies of Canada. “Task Force on the Canadian Common Law Degree: Final Report”, October 2009, p.
29.
178 Chow, W W S & F Tiba. ‘Too Many ‘What’s, Too Few ‘How’s’, (2013), European Journal of Law and Technology, Vol. 4,
No. 1.
179 French, Robert. “Legal Education in Australia – A Never Ending Story”, (July 4 2011), Brisbane, online at:
http://www.hcourt.gov.au/assets/publications/speeches/current-justices/frenchcj/frenchcj04july11.pdf at 23.
180 Ibid.
181 Giddings, Jeff. “A 2020 Vision of Clinical Legal Education in Australia”, (February 29 2016), Griffith Law School, Research
Paper No 16-05.
182 Ibid.
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184 Ibid.
185 Op. cit., p. 122.
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to J.D. and instituted the Law School Admission Test as their entrance examination.186 The
reason for this alteration may be the growing number of overseas students coming to study law in
Australia. Professor Lauchlan Chipman has noted that this provides an ideal opportunity for
Australian universities to form a new vision of themselves as “international” universities by
making connections with overseas counterparts and providing more courses on such subjects as
international law, international trade, and comparative law.187

The movement towards a North American interpretation of legal education has meant that the
aims of Australian law schools are gradually changing. Rather than being devoted solely to the
task of producing students qualified to practice law, they now focus on providing a substantive
legal education, training for government and business, and inter-disciplinary courses that reflect
the competencies required in the market.188

Professor Sally Kift has suggested that the law curriculum of Australian schools could be
reconceptualized as a broad liberal education that will prepare students for the 21st century
workplace by making them “intellectually and morally responsible citizens”.189 In her view,
curriculum construction should begin with a program matrix onto which desirable knowledge,
skills, and attitudes are mapped.190 She suggests the eight employability skills identified by the
Australian Chamber of Commerce – communication, teamwork, problem-solving, self-
management, planning, technology, lifelong learning, and initiative – as a framework of required
competencies.191

Leading Innovators in Australia
A number of law schools in Australia have taken note of the shift towards a North American
interpretation of education and have begun to offer innovative programs that disrupt traditional
legal education. These include:

• Central Queensland University192

o Introduced a law degree that is substantially taught online and is shorter in duration
than those most other law schools offer.

o The online program caters specifically to students in remote regional and rural
districts in the hope it will enable these districts to retain talented and qualified
students.

186 Vranken, Martin. ‘Legal Education Reform in Australia and the Impact of Globalization: A Comparative Perspective” (2008)
14 Revue Juridique Polynesienne, online at:
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o They utilize mentors in country and regional Queensland to provide support and
supplementary professional experience. The mentors provide practical insights into
the operation of law.

• Newcastle Law School193

o Created a distinctive Practice Program that integrates the academic study of law with
hands-on clinical practice and practical training. Students work with real clients under
the tutelage of practitioners at the Newcastle Legal Centre.

o The experiential training at the clinic is interdisciplinary and internationally focused.

• Curtin Law School194

o As part of the Curtin Business School, Curtin Law School offers an interdisciplinary
curriculum with a specific focus on business and tax law.

• Queensland University of Technology195

o Introduced a two-week intensive course at the beginning of the first semester of law
school designed to assist students with the transition to the study of law. The
intensive is skills based rather than content based, and generally addresses the
expectations of first year students.

o Created a virtual law placement that provides students with the opportunity to work in
a number of working environments. Students complete “real world” tasks under the
guidance of workplace supervisors from local, national, and international community
partners.

VI. Innovation and Reform in Medical School Education

Medical school education is now looked at as the pinnacle of skills-based practical learning, yet
this was not always the case. A short time ago the medical school education system looked and
acted very similar to today’s legal education system. In 2010, the Carnegie Foundation produced
a landmark report196 on the state of medical education in the U.S. Paralleling their report on legal
education, the Carnegie Foundation determined that medical training was inflexible, excessively
long, and not learner-centered, that there was a poor connection between formal knowledge and
experiential learning, and that students have inadequate opportunities to work with patients over
the long-term.197 The Carnegie Foundation made the following recommendations:198

193 Newcastle Law School. Faculty of Business and Law at Newcastle Law School, online at: http://www.newcastle.edu.au/about-
uon/governance-and-leadership/faculties-and-schools/faculty-of-business-and-law/newcastle-law-school.
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• Medical education should develop learning outcomes and general competencies.
• The education process should provide options for personalized learning plans.
• Medical students should be provided with early clinical immersion.
• Professional identity formation should be the backbone of medical education.
• Teaching must emphasize that competence means a minimal standard.
• Assessments must go beyond what students know to address the next steps for learning.

Following the Carnegie Foundation’s report, medical educators have sought to address the
critiques by reforming the curricula on three broad fronts: at the levels of pedagogy, educational
context, and content.199 Changes in pedagogy have aimed to infuse medical education with new
modes of teaching that are more socially aware, practice-oriented, and engaging.200 Some
examples of these innovative methods of teaching include problem-based learning, team-based
learning, massive open online courses (“MOOCs”) and flipped classrooms.201 Changes in
educational context have aimed to enrich clinical training by including multiple kinds of care
facilities as teaching sites.202 Finally, changes in content have aimed to revisit what is deemed to
be “basic knowledge”.203 The changes have been augmented by a greater willingness to let
students learn at their own pace. For example, Oregon Health & Science University has
developed an entirely competency-based curriculum where students move forward based on their
mastery of the competency.204

As recently as 2010, medical schools faced many of the same challenges that law schools
currently face. They have begun to overcome them to the extent that medical school is now
viewed as a barometer of successful professional school education. The holistic shift towards
learning outcomes, an emphasis on abilities, and the de-emphasis of time-based training is the
very same shift that is gradually occurring in the legal realm.205 As such, medical schools
provide a valuable case-study in effective reform and the creation of innovative approaches to
education.

Leading Innovators in Medical Education
Dell Medical School at the University of Texas is one of the schools wholly embracing
innovation and change. Dell has revamped the entire curriculum to encourage team-based
learning206 and provided greater flexibility to students by allowing them to determine their own
learning objectives and pursue dual degrees in the fields business, public health, or
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200 Ibid., p. 4.
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engineering.207 The third year of the curriculum has been turned into a signature program known
as “Innovation, Leadership, and Discovery Year”, in which students focus on individual projects
aimed at solving systemic problems in the health care system.208 Dell has also instituted a first of
its kind Design Institute for Health, a joint collaboration with the College of Fine Arts to apply
design thinking to health care challenges and innovation.209 Finally, Dell has focused on
leadership development and integrating technology into medicine, in order to prepare graduates
for the medical profession of the future.210

There are a number of other top medical schools that are driving reform in the medical school
education system. These include:

• Hofstra North Shore-LIJ School of Medicine211

o Students spend their first eight weeks not in lecture classes, but becoming certified
emergency medical technicians, learning lifesaving skills on 911 calls.

• Penn State College of Medicine212

o First-year students work as “patient navigators” helping the ill, injured, and their
families traverse the often-confusing medical system and experiencing it from their
perspective

• Mayo Clinic in Rochester, Minnesota213

o Completely changed their curriculum so that much of the material traditionally taught
in lecture classes has been converted to electronic formats that students absorb on
their own, leaving class time for discussion and case studies

o Placed a new focus on learning to work in teams, a sharp departure from traditional
training for doctors

• Harvard Medical School214

o Redesigned their curriculum to integrate multiple disciplines into a single course,
utilize flipped classrooms, and introduce clinical immersion at an earlier stage.

207 Mueller, Tracy. “Five Great UT Medical Education Innovations”, (July 29 2015), University of Texas, online at:
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• Virginia Commonwealth University School of Medicine215

o Designed a new curriculum around the core themes of professionalism, patient care
practices, integration of knowledge, and evidence-based medicine.

o Embraced inter-professional education, where medical students, nursing students,
pharmacy students, and dentistry students have the opportunity to work together
while still in school rather than first interacting in the workplace.

• University of California-Davis School of Medicine216

o Partnered with Kaiser Permanente to create an accelerated competency-based
education program. The program provides students, working with clinician mentor
coaches, with immersive clinical experiences in diverse communities.

• University of Michigan Medical School, Oregon Health and Sciences University,
Vanderbilt University School of Medicine, and the University of California San
Francisco217

o Competency-based curriculum redesign and implementation is underway at all of
these top medical schools.

• Warren Alpert Medical School of Brown University and the Brody School of
Medicine at East Carolina University218

o Creating new comprehensive, integrated curricula for health system science

• The Regenstreif Institute and the Indiana University School of Medicine219

o Enhanced student learning by developing a fully functional teaching electronic health
record populated with over 10,000 patient data records.

In addition to the innovations that medical schools are currently undertaking, there are a number
of exciting ideas/technologies that are expected to make their way into mainstream
implementation in the near future:

215 Abraham, Sathya. “Changing the Way Medicine is Taught”, (April 12 2016), Virginia Commonwealth University, online at:
http://news.vcu.edu/research/Changing_the_Way_Medicine_is_Taught.
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• Democratizing the opportunity to study medicine220

o Escuela Latinoamericana de Medicina, a Havana-based medical school with almost
20,000 medical students from 110 countries, operates under the philosophy of
training individuals from communities who are committed to returning to those
communities to practice medicine

• Virtualizing Medical Education course work

o NextGenU offers medical education via MOOCs, helping the developing world by
training local people who otherwise would not have been able to go to medical
school. For example, NGU has a partnership with Sudan to train 10,000 family
physicians in five years.221

o MedU, a non-profit medical education organization, provides online clinical learning.
Through collaboration with other leading organizations, 30,000 students learn from
over 1,000,000 virtual patient sessions annually.222

• Using simulation to teach diagnostic skills

o I-Human Patients teaches diagnostic skills via its i-Human case player that simulates
a variety of cases using virtual patients. The cases can be customized to meet the
training needs of different programs.223

• Solving complex cases using crowd sourcing224

o CrowdMed pairs “Medical Detectives” (retired physicians, medical students, and
other health professionals) with patients with hard-to-diagnose conditions and
complies a list of the most likely diagnoses and solutions based on crowd sourced
answers.

VII. Innovation and Reform in Business School Education

There are a number of commentators who suggest that the business school model of education
provides a workable methodology for the instruction of law students. The business school model
relies upon the use of actual business cases, allowing students to adjust their thinking based on
the case studies with which they work.225 As much of the case method work is performed in
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groups, the commentators are of the view that the power of “group think” accelerates the
learning process and results in graduates who are more practice ready than law students.226

Leading Innovators in Business Education
Business schools have not been immune to the fluctuation of market preferences in recent years.
As a result, a number of top business school are introducing unique programs to innovate their
product and produce graduates who differentiate themselves from the pack. These business
schools include:

• Ross School of Business at the University of Michigan227

o Offers an innovative global MBA degree inclusive of a three-month session in Asia.
Students are afforded a real-world international viewpoint on financial and social
etiquette.

• Yale School of Management228

o Restructured their MBA program to include a compulsory international study aspect
that prepares leaders for “a world of connectedness and complexity”.

o Utilizes cutting-edge technology such as HD video conferencing, wireless screen
sharing, customized classrooms, and a high-tech media control center.

o The Global Virtual Teams program gives every first year a student a taste of what it is
like to work on a team across time zones, languages, and cultures.229

• Tuck School of Business at Dartmouth College230

o Offers a broad, innovation-focused Entrepreneurship and New Ventures MBA
elective, from “entrepreneurship and strategy” to “strategy in innovation ecosystems”

• Haas School of Business at the University of California-Berkeley231

o Introduced a compulsory applied innovation course to give students real-world
experience of problem-solving within major consultancies

226 Ibid.
227 Business Management Degree. “50 Most Innovative Business Schools in America”, (2015), online at: http://www.business-
management-degree.net/50-innovative-business-schools-america/.
228 Ibid.
229 Byrne, John. “Most Innovative Business Scholl Ideas of 2015”, (Dec 20 2015), online at:
http://poetsandquants.com/2015/12/20/the-most-innovative-business-school-ideas-of-2015/.
230 Op. cit.
231 Ibid.
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• Columbia Business School232

o Created a pioneering Program on Social Intelligence, that is aimed at arming students
with practical business leadership knowledge.

• Booth School of Business at the University of Chicago233

o Developed the Polsky Center for Entrepreneurship and Innovation, with the goal of
“sparking innovation and entrepreneurship on and off campus”

o The curriculum is intended to further students’ practical entrepreneurship skills with
real-world settings complemented by experiential courses and labs

• Kellogg Business School at Northwestern University234

o Partnered with schools in Beijing, Hong Kong, Tel Aviv, and Toronto to provide
students with a truly global outlook

o Created a Center for Research in Technology and Innovation that specializes in
predicting and developing solutions to challenges faced by today’s and future
business innovators.

o In crafting their curriculum, Kellogg went to the market first, asked business leaders
about the challenges they face, and came up with a series of courses to teach the
required skills.235

• Stanford School of Business236

o The Center for Social Innovation has been cultivating leaders who can solve the
world’s toughest social and environmental problems by finding innovative solutions
to complex problems.

• Harvard Business School237

o The Leadership Initiative carries out ahead-of-the-curve research and promotes global
leadership and leadership development.

o The Health Care Initiative pursues the most innovative research at the intersection of
business and health care.

232 Ibid.
233 Ibid.
234 Ibid.
235 Op. cit.
236 Op. cit.
237 Ibid.
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o The HBX Live studio allows Harvard to recreate its dynamic case study teaching
approach anywhere in the world from a studio in Boston.238

• College of Business at the University of Illinois239

o Restructured its MBA program around core integrated themes taught by professors
from different disciplines.

o The new program is the first “stackable” MBA, where students can enter the program
at any time and build it into an MBA, stop at a certificate, or leave after a single
course.

• Wharton School of Business at the University of Pennsylvania240

o Since 2012, over 2.7 million people have enrolled in Wharton’s MOOC courses, and
the school has issued 54,000 verified certificates to its learners.

• William and Mary Mason School of Business241

o Redesigned its curriculum by crowdsourcing ideas in an online forum. The
crowdsourcing platform has drawn attention from 2,000 unique visitors from 53
countries.

• Minnesota School of Business242

o Introduced a one-year Capitol Hill MBA specifically designed for Congressional
staffers who want a deeper understanding of business to help them in their current
jobs or transition to post-Capitol Hill careers.

• Boston University School of Business243

o Created a Masters of Science in Management studies in which there are no syllabus or
formal courses. The majority of learning is driven by students, all grades are pass/fail,
and the program organizes around three experiential projects with three different
companies who provide executive mentors.

• Arizona State University244

o Launched a tuition-free MBA to more freely allow graduates to pursue startups and
work in the social sector

238 Op. cit.
239 Ibid.
240 Ibid.
241 Ibid.
242 Ibid.
243 Ibid.
244 Ibid.



109

VIII. Law School Tuition Reform

In 2004, five major Ontario law schools participated in a ground-breaking study on the
accessibility of law schools in Ontario funded by the Law Society of Upper Canada. Headed by
the Social Program Evaluation Group at Queen’s University the “Study of Accessibility to
Ontario Law Schools”245 produced a number of thought-provoking statistics:

• 67% of law students come from the top 40 percent of family income distribution.
• 10% of law students come from the bottom 40 percent of family income distribution.
• 27% of law students expected to have a debt of $40,000-$70,000 and another 13%

expected over $70,000 in debt.
• Black students and students of South Asian background were more likely than non-

minority students to expect debt of greater than $40,000.
• Students of Southeast Asian background were more likely than non-minority students to

expect debt of greater than $60,000.

From these numbers, it appears that law school debt is a significant issue for all students, but
particularly those of minority descent. Considering that only 10% of law students are coming
from the bottom 40 percent of family income distribution, it is possible that the extreme debt on
graduation is a significant deterrent for individuals from families that are less well off. In either
case, the cost of tuition may negatively affect the diversity of a law school class, as it poses
substantial hardships to individuals from visible minorities and those who come from families
near the bottom of family income distribution.

The study also found that students with debt tended to view it as having a significant impact on
important aspects of their life, including articling and practising decisions, satisfaction with the
law school experience, and family/personal relationships. Another study by the ABA task force
heard that new law graduates need to earn an annual salary equal to two-thirds of their law
school debt to make law school viable.246

In response to the rising debts of law students, there have been numerous discussions about
strategies to reform law school tuition. One academic believes that removing the three-year law
study requirement would allow a marketplace to emerge where schools offer different
approaches based on their positions and needs of their students.247 His principal justification for
removing the three-year requirement is that it will reduce the cost of legal education by a third.248

He believes that an additional benefit of the two-year option is that the schools continuing to
offer three years would be more open to designing a third-year curriculum that provides an

245 King, Alan, Wendy Warren & Sharon Miklas. “Study of Accessibility to Ontario Law Schools”, (October 2004), Queen’s
University, online at:
http://educ.queensu.ca/sites/webpublish.queensu.ca.educwww/files/files/Research/SPEG/SPEG%20Study%20of%20Accessibilit
y%20to%20Ontario%20Law%20Schools.pdf.
246 Weiss, Debra Cassens. “Two-Year Law School was a Good Idea in 1970, and It’s a Good Idea Now.”, (February 9 2013, Prof
Tells ABA Task Force, A.B.A J, online at: http://www.abajournal.com/ news/article/two-
year_law_school_was_a_good_idea_in_1970_and_its_a_good_idea_now.
247 Estreicher, Samuel. “The Roosevelt-Cardozo Way: The Case for Bar Eligibility After Two Years of Law School”, (2012), 15
NYU J Legis & Pub Pol’y 599.
248 Ibid.
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educational benefit that aspiring lawyers could not afford to pass up.249 Other commentators
agree with removing the third year of law school, claiming it has a questionable cost/benefit ratio
as compared to the first two years.250

Northwestern Law School is an example of a school that has adopted an accelerated program
allowing students to complete law school in two rather than three years.251 They require that
applicants to the accelerated J.D. program have at least two years of “substantive” work
experience, to ensure students will be able to handle the rigour of the fast-track program.252

Another suggestion for reducing the cost of tuition is by reducing the law library to a less
comprehensive level.253 The commenter notes that as legal practice continues to move away from
requiring lawyers to consult actual books, a corresponding shift towards investment in
technological infrastructure, rather than upgrades to the physical space of the school, would save
law schools significant expenditures.254 They could then pass these savings on to students in the
form of reduced tuition fees.

While the need to reduce tuition fees, and the correlated student debt, has been clearly identified,
few strategies have been explored that would accomplish this goal. The Queen’s Study
recommended that law schools examine the feasibility of debt-relief programs that are designed
to serve law graduates who enter public service and other relatively low-paying careers.255 The
study also suggested that schools incorporate components such as income-contingent tuition fees
and loan forgiveness.256 Finally, the study recommended that bursaries be more consistently
aligned with financial need, such that those with the greatest need receive the greatest benefit.257

Beyond these limited recommendations, there has been a dearth of solutions suggested that
would relieve students of a significant tuition expense.

Two leading Canadian law schools have set out to implement the recommendations made in the
Queen’s Study:

• Osgoode Hall Law School258

o Introduced an income-contingent loans program, where eligible students do not pay
tuition while they are law students, but agree to repay the entirety of tuition

249 Ibid.
250 Campos, Paul. “The Crisis of the American Law School”, (2012), 46 U Mich J L Reform 177, online at:
http://repository.law.umich.edu/mjlr/vol46/iss1/4.
251 O’Connor, Shawn P. “Law Admissions Lowdown: Look for These 3 Law School Trends in 2012”, (January 2, 2012), U.S.
News & World Rep, online at: http://www.usnews.com/education/blogs/law-admissionslowdown/2012/01/02/look-for-these-3-
law-school-trends-in-2012.
252 Ibid.
253 Op. cit..
254 Ibid.
255 Op. cit..
256 Ibid.
257 Ibid.
258 Sossin, Lorne. “New Approaches to Financial Accessibility and Law School”, online at:
http://deansblog.osgoode.yorku.ca/2014/09/new-approaches-to-financial-accessibility-and-law-school/.
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commencing when their incomes reach a point they can afford to do so. If the income
never reaches that point, the loan is forgiven incrementally over a period of years.

o Introduced the Osgoode Opportunities renewable entrance awards, which provide a
bursary equivalent to the full three years of tuition. The awards are targeted to
indigenous students and students who are sole support caregivers.

o Established the Osgoode @125 Match, which provides matching funds up to
$125,000 for a student-led fundraising campaign for debt relief.

• University of Toronto Law School259

o Established Canada’s first post-graduation debt relief program in Canada. The goal of
the program is to ensure that all of the faculty’s graduates will be able to make career
choices based on interest rather than debt-induced financial pressure.

o In the debt relief program, at the end of each year a certain percentage of the loan is
forgiven. For each subsequent year a student qualifies under the program, the faculty
continues to provide a forgivable loan and will continue to forgive a higher
percentage of the cumulative loan.

o If a student stays in the program for over 10 years, the loan is forgiven in its entirety.
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Appendix F
Comparator Scan

The following program descriptions are not exhaustive and are intended to provide high level
observations based on information available on institution websites.260

Institution
Program and

Structure
Admissions Distinguishing Features and Strengths Cost

University
of Toronto

3-year
full-time JD,
may seek
permission to
complete the
program as a
half-time
student

Holistic Admissions
Process:
Law School
Admissions Test
(LSAT) results,
post-secondary
records of academic
achievement, and
personal essays. Three
admissions categories:
general, Aboriginal
and mature.

- 50 full-time faculty and 7 visiting scholars
from across the globe.
- Offers combined degrees, certificates of
specialization and interdisciplinary programs
- Large selection of public interest clinics and
programs
- Approx. 95% JD students secure articling jobs,
best rate in the country
- Outreach program to support people from
underrepresented communities to consider law
- Law Action Within Schools is a partnership
with Toronto District School Board aimed at
supporting, guiding and motivating high school
students
- Free LSAT prep program and application fee
waive to low income students
- Disclosure of student survey results that
include demographic information on incoming
cohort
- Largest financial aid support among Canadian
law schools; 50% students receive support
- Mandatory diversity and inclusion training to
all incoming students; support for student special
interest groups
- Indigenous Initiatives Office
- Established Pro Bono Students Canada with
chapters across Canadian law schools

In 2016-17, domestic
tuition $34,734.82
International:
$46,716.82

Lakehead
University

3-year
full-time JD
Integrated
Practice
Curriculum
(IPC) - no
articling
required to
practice

Holistic approach:
Academic
requirements
LSAT scores
Personal statement
References. No cut-
off LSAT level

- Focus on Northern Ontario, embracing three
mandates in curriculum: Aboriginal and
Indigenous Law; Natural Resources and
Environmental Law; and Sole Practice with the
Integrated Practice Curriculum (IPC).
- 15-week Practice Placement initiative
approved by the Law Society of Upper Canada
(LSUC) replaces articling requirement.
- 54% of our first graduating class working as
lawyers across northern Ontario: another 10%
are practising in small towns in Ontario.

The tuition for
2016/17 is $16865.13
+ ancillary fees of
$1001.24 = Total
$17,866.37

York
University
(Osgoode)

3-year full-time
JD program
with several
curricular
streams. Part
time offered as
accommodation.

Holistic admissions
policy: Post-
secondary academic
achievements,
LSAT scores,
Varied life/non-
academic experiences
and achievements,
Continuing social and

- In addition to general law degree requirements,
students in the York JD program must complete
the 40-hour Osgoode Public Interest
Requirement (first ever at a Canadian law
school) and complete a course or seminar that
satisfies the Practicum Requirement
- Several curricular streams including
International, Comparative and Transnational
Law; Labour and Employment Law; Litigation,

2016-2017 Tuition
Domestic:
$25,973.40
International:
$26,798.40

260 While the information provided in this appendix is intended to be as provide a snapshot, it should be noted that each law
school website provides and highlights key information differently, thus some initiatives may be missing if they are not featured
online.
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Institution
Program and

Structure
Admissions Distinguishing Features and Strengths Cost

intellectual
engagement,
Overcoming adversity
and systemic barriers,
written and oral
communication. Two
applicant categories:
general or indigenous

Dispute Resolution and the Administration of
Justice; Tax Law
- Upper year research and writing requirement;
fiduciary relationships in commercial context
requirement
- Joint and combined degree programs available
- Second and third year students may select from
over 125 courses and seminars.
- 16 different clinical and intensive programs to
choose from, summer internships available
- Office of Experiential Education; opportunities
for mooting, negotiation and client counseling
competitions
- Disclosure of student survey results that
include demographic information
- Outreach programs including: Law In Action
Within Schools program, Pro Bono Students
Canada or International Legal Partnership.
- Full semester exchanges across five continents,
summer study abroad and internship programs
- Supports access to legal education through a
number of financial aid initiatives, both
traditional and innovative in approach
- Student Success and Wellness Program, first of
its kind in Canada
- Developed week long program with Winkler
Institute for Dispute Resolution for
postsecondary students interested in learning
about the legal profession and the future of law
and innovation

University
of Ottawa

3-year
full-time JD
program
available in
English and
French (English
Common Law,
French
Common Law)
as well as Civil
Law Program

LSAT, personal
statement,
At least two reference
forms, of which one
must be academic.
Official transcripts of
all post-secondary
studies. Number of
categories including
general, general –
special circumstances,
Aboriginal, mature
and access applicants.

- National Program that aims to produce lawyers
who understand and appreciate Canada’s diverse
legal traditions.
- Largest law faculty in Canada
- Proximity to Supreme Court of Canada, federal
government and a thriving high-tech community.
- Common Law Section is a global and national
leader in a wide variety of fields:

• Law and Technology
• Health Law
• Environmental Law
• Public Law
• Aboriginal Law
• Law and Social Justice
• International Law

- Hosts Human Rights Research and Education
Centre; Centre for Law, Technology and
Society; Centre for Health Law, Policy and
Ethics; Centre for Environmental Law and
Global Sustainability; Secretariat of the IUCN
Academy of Environmental Law; and CGA Tax
Research Centre,
- Variety of legal clinics and “hands-on”
learning opportunities such as Environmental
Law Clinic; Internet Policy and Public Interest
Clinic; Business Law Clinic and fully functional
courtroom where sitting judges hear regular
cases.

Fall 2016: $9,328.40
Winter 2017:
$9,115.78
Spring/Summer
2017: $9,115.78
Approximately
$18,500 per year
(i.e., 2 terms)
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Institution
Program and

Structure
Admissions Distinguishing Features and Strengths Cost

Queen’s
University

3-year fulltime
JD program,
max of 5
students
admitted as part
time

September 2016 First
Year Class Profile:
Average LSAT Score
160
Average Cumulative
Undergraduate
Average 81.5%
Average Last 2 Years’
Average 83.9%
First Year Class Size
203. Three admissions
categories: general,
Aboriginal and access.

-International exchange and study abroad
opportunities, including the Global Law
Programs at Herstmonceux Castle in Sussex,
England.
- 4 clinical programs, competitive moots and Pro
Bono Students Canada.
- Family and Children’s Law, Placements,
Externships and Internships
- Opportunities in legal scholarship and editing
through the Queen’s Law Journal and the
Canadian Labour and Employment Law Journal.
- Cross-disciplinary legal education in 6
combined degree programs:

• JD/Master of Business Administration
and Graduate Diploma in Business
(GDB)

• Master of Arts (Economics)/JD
• Master of Industrial Relations/JD
• Master of Public Administration/JD
• Civil Law/Common Law Joint Degree

Program
• Bachelor of Commerce/JD

- Can earn credit or volunteer in an experiential
learning program or register in skills-based
courses.
- 96% of 3rd year students described their law
school experience as “Excellent” or “Good” –
16% higher than the average Canadian law
school; 96% of them indicated they would
choose Queen’s Law again, 12% higher than
other Canadian law schools.
- Typically 75-80% of students have secured
articles by beginning of third year; practically all
by graduation
- Specialized admissions Access Category since
1974 and Aboriginal Category since 1978
- In partnership with Ametros Learning and
consortium of Law Schools, received funding
from Ontario’s Centres of Excellence to develop
an intelligent digital simulation platform for
utilizing IBM’s Watson across a number of
professional sectors.

2015-2016: $
18,693.32
International
students: $ 42,230.06

University
of
Western
Ontario

3 year full-time
JD Program
with
Curricular
streams:
‘Extended’
option
available.

• Minimum of three
years of full-time (or
equivalent) university
study
• Competitive grades:
80% / A- / 3.7 or
higher
• Competitive LSAT
score: 160 (80th
percentile) or higher
Other Admission
Considerations
• Employment
• Awards and honours
• Community
involvement
• Extra- and co-

- Recent enhancements include increased
opportunities for advanced, active and
experiential learning
- Curricular Streams in Business Law, Criminal
Law, Government & Public Administration,
Intellectual Property, Information &
Technology, International Law, Labour,
Employment & Social Justice, Litigation,
Universal or Specialty Practice
- Option to take Corporate Law in the first year,
an opportunity unique among Canadian law
schools.
- Exchange programs and summer international
internships available
- Combined degrees available:

• HBA/JD (Business)
• BESc (Engineering)/JD

Full-time tuition and
fees (for 2016/17) -
$21,752
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Institution
Program and

Structure
Admissions Distinguishing Features and Strengths Cost

curricular activities
• Personal and
professional
achievements
• Rigorous research
and writing
experiences
• Leadership
experience
• Graduate degrees
Several admissions
categories: general,
access, Aboriginal,
mature, Canadian
Armed Forces
medical release

• BSc (Computer Science)/JD
• BA (Kinesiology)/JD
• Honors BA MIT (Media, Information

and Technoculture)/JD
• Honors Specialization BA (Political

Science)/JD
- 2014 Strategic Plan Priorities for the JD
Program:

• Legal research, writing and advocacy
• small group instruction
• core curriculum
• A capstone project to integrate

knowledge
• Global citizenship
• Clinical and experiential education
• Innovative pedagogy
• interdisciplinary learning
• Intensive courses
• Leader in Mining Law and Finance
• International learning opportunities
• Co-curricular activities
• Student space

- Placement rate is consistently among the best
in Canada. .
- Clinics include: Community Legal Services, a
leader in the cause of access to justice; Pro-bono
Students Canada; Western Business Law Clinic;
Dispute Resolution Centre; Sport Solution
Clinic.
- One of the smallest class size in Canada

University
of
Windsor

3 year fulltime
JD program;
half-time option
to complete in 6
years.

Seeks out applicants
who have traditionally
been barred from
higher law study using
a holistic lens.
1. University Program
2. Work Experience
3. Community
Involvement
Contribution to the
community
(city/town; university;
religious; etc.)
4. Personal
Accomplishments
5. Career Objectives
6. Personal
Considerations
7. Law School
Admission Test
Scores

- Canadian & American Dual JD Program
offered with the University of Detroit Mercy
School of Law
- Other combined programs:

• Canadian and American Dual JD
• Master of Business Administration/JD
• Master of Social Work/JD

- 80% of students come from the GTA
- Broke new ground in 1977 by revising
admissions policy to facilitate access to legal
education for those disadvantaged by gender,
race or socioceconomic status
- First year class on Access to Justice

Tuition for
2016/2017 is $17,693
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Appendix G
A Brief History of Ryerson

Ryerson’s own historical trajectory has been unique. It was founded in 1948 as an embodiment
of the vision of its inaugural principal Howard Kerr, who wished to create an institution that he
hoped would one day become Canada’s MIT. Even in its earliest years that meant branching out
from pure vocational training to include management skills and the humanities, while continually
broadening the institution’s mandate. The institution’s autonomous status was formalized in the
early 1960s while the right to confer degrees followed in 1971. In 1977 the institution’s unique
academic mission was set out in a provincial act.261 University status came in 1993, along with
government funding to finance research and graduate programming. After several name changes,
the name Ryerson University was adopted in 2002.

While Ryerson’s first half century was characterized by a series of self-transformations, the
ensuing decade and a half has seen a thorough redefinition driven by explosive growth. In 2000-
1 full-time undergraduate and graduate enrollments were 15,000 and 50 respectively; by 2015-16
they were 38,000 and 2,500.262 Applications rose at an even higher rate. Relative to available
spaces, Ryerson now represents the first choice for more undergraduate applicants than any other
Ontario university, and six applications are received for every available graduate space. Nearly
all of the university’s undergraduate programs, and many of its graduate programs, provide
experiential learning – a hallmark of Ryerson’s educational experience. Ryerson has pursued
professional accreditation where it is available; today two-thirds of its undergraduate students are
enrolled in accredited programs.

The university now offers over 100 undergraduate, master’s and doctoral programs across a wide
range of disciplines from arts and humanities to science and engineering through six faculties –
The Ted Rogers School of Management, the Faculty of Engineering and Architectural Science,
the Faculty of Science, the Faculty of Communication & Design, The Faculty of Community
Services and the Faculty of Arts – as well as the Yeates School of Graduate Studies and The G.
Raymond Chang School of Continuing Education.

Ryerson is a leader in online university education in Ontario and The G. Raymond Chang School
is the largest continuing education provider in the country with over 1,500 courses, seminars and
workshops, and 90 certificate programs to promote lifelong learning. As well The Ted Rogers
School of Management is the largest business school in Canada. The other faculties and schools
have all seen a significant expansion in program offerings and enrollments in the past decade and
a half as part of Ryerson’s ongoing evolution as a comprehensive university with ambitious
graduate and research agendas.

261 According to this act, “The objects of the University are: (1) “The advancement of learning, and the intellectual, social, moral,
cultural, spiritual, and physical development of the University’s students and employees, and the betterment of society. (2) The
advancement of applied knowledge and research in response to existing and emerging societal needs and in support of the
cultural, economic, social, and technological development of Ontario. (3) The provision of programs of study that provide a
balance between theory and application and that prepare students for careers in professional and quasi-professional fields.”
Ryerson University Act 1977 (amended),” http://www.ryerson.ca/content/dam/senate/ryersonact.pdf
262 Ryerson University Planning Office. http://www.upo.ryerson.ca/wds/TableViewer/tableView.aspx?ReportId=907
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The university’s total research funding doubled between 2008 and 2013, and in 2012-13,
Ryerson ranked fifth in sponsored research among Ontario non-medical/doctoral universities
(eleventh in Canada). In addition, Ryerson has established academic and research partnerships
with over 132 institutions in 34 countries. In 2015 its researchers produced a thousand academic
publications and garnered 12,000 citations. The university was ranked first in Canada in the
undergraduate category for research publication intensity by Research Infosource in 2011.
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Appendix H
Members of the Originating Committee

Background

Work on a Juris Doctor program for Ryerson began in 2007 when a former provost established a
group of faculty and administrators to explore the possibility of a law school. The group held
several meetings and started drafting a Letter of Intent, but this process was suspended in August
2008 when the provincial government announced it would not contemplate funding any new law
school proposals at that time. Ryerson decided to put the plan temporarily on hold, but to keep its
interest in legal education active by other means.

In the fall of 2008 Ryerson hosted a one-day conference “Innovation in Legal Education.” In the
conference’s aftermath it was decided to move forward with a proposal for a law research centre
to bring together faculty in the university already researching law-related topics. The following
year the proposal for this centre was passed by Ryerson’s Senate, and by the winter of 2011 the
centre’s first academic director was hired.

In the fall of 2011 the Law Society of Upper Canada created a task force to look into the
shortage of articling positions for law school graduates and Ryerson decided to fully engage in
this process. In the following year the Law Society announced it would pursue a pilot project as
an alternative to traditional articling. Ryerson responded with a proposal and the university was
selected by the Law Society to offer the Law Practice Program as a three-year pilot beginning in
the fall of 2014.263 The Law Practice Program, with strong partnerships across the university
community, is currently in its third successful year of the pilot and in November 2016,
Convocation extended the program for a further two years.

Meanwhile the possibility of a future law school proposal was included in the university’s
current academic plan Our Time to Lead while the Law Practice Program was mentioned in the
university’s strategic mandate agreement with the provincial government. Work also began on
this new Letter of Intent for a Juris Doctor program. An originating committee developed a letter
of intent which was posted on the provost’s website for community feedback. A list of the
members is set out below .

Gina Alexandris, Senior Program Director, Law Practice Program

Dr. Tim Bartkiw, Associate Professor, HR Management and Organizational Behaviour,
TRSM

Dr. Sari Graben, Assistant Professor, Law and Business Management, TRSM

Dr. Graham Hudson, Associate Professor, Criminology, Faculty of Arts

Dr. Avner Levin, Associate Professor, Law and Business Management TRSM

Mark Lovewell, Economics, Faculty of Arts (retired)

263 The University of Ottawa received the go-ahead for a corresponding French-language pilot.
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Dr. Alexandra Orlova, Associate Professor, Criminology, Faculty of Arts

Dr. Anver Saloojee, Full Professor, Politics and Public Administration, Faculty of Arts

Dr. Alex Wellington, Associate Professor, Philosophy, Faculty of Arts

At the same time a feasibility committee consulted with Ryerson community members as
it looked into the institutional arrangements for establishing the Ryerson Law School as a
separate Faculty within the university and recommended to the provost that plans for the
program move ahead. Based on the originating committee’s document, as well as the
recommendation of the feasibility committee, the provost approved this submission to the
Federation of Law Societies of Canada. At the same time a full program proposal is being
developed which will follow the usual procedures for approval by Ryerson’s Senate and
Board of Governors.
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Appendix I
Ryerson’s Current Faculty Research and Associated Institutes, Centres & Zones

The research areas of members of the law originating committee include the protection and legal
regulation of information, international terrorism and international criminal activity,
labour/employment law and policy, conflict analysis and resolution (including restorative
justice), innovations in legal education, intellectual property law and policy, transnational legal
decision-making, environmental law, Indigenous law and regulation and governance.

Other areas of research expertise of faculty members in the university include Indigenous justice
policy and governance and international Indigenous rights, Canadian criminal law, Canadian
constitutional law, international constitutional law, immigration law, legal philosophy, family
law, environmental law and policy, human rights law, corporate social responsibility, civil
society engagement, biotechnology regulation, alternative law-making institutions, data
protection and privacy, comparative legal studies, legal ethics, the intersection of corporate
social responsibility and the law, anti-terrorism and national security, the operation of the youth
and adult criminal justice systems and occupational and environmental health and safety.

The university has a number of departments and programs already dedicated to legal areas of one
sort or another. The Department of Criminology in the Faculty of Arts and the Law and Business
major within the School of Business Management are two of the most visible, but law also
represents an identifiable aspect of programs in Early Childhood Education, Journalism, Health
Services Management, Occupational and Public Health, Politics and Public Administration,
Professional Communication, Radio and Television Arts, Sociology and Social Work.264

Whether through collaboration on the development of specialized elective courses, joint research
initiatives or shared community outreach, these existing clusters will be an integral part of the
proposed program. As one of those attending our consultation with Ryerson students put it, “the
new law school should emphasize aspects of law in areas that the university already specializes
in such as technology, entrepreneurship, intellectual property, and big data.”

Cross-disciplinarity will be a key building block of the proposed program. The goal is not to
duplicate what Ryerson already offers but to complement, reinforce, extend and provide a centre
of support for these other clusters within Ryerson’s emerging law community. Existing Ryerson
programs that are particularly important in terms of potential overlap with a Ryerson Juris
Doctor program are the MBA, the MA in Public Policy and Administration and the Policy
Studies PhD. Besides the Legal Innovation Zone, the Law Practice Program, Interpersonal Skills
Teaching Centre and the Digital Education Strategies unit in The Raymond G. Chang School of
Continuing Education, whose potential program roles are highlighted later in this submission,
there are several institutes, centres and zones that will have an indirect role to play in the
proposed program and the research associated with its faculty members:

264 In addition to the undergraduate law courses taught in Criminology and in Law and Business, the other Ryerson law courses
taught at the undergraduate level include PPA 301, Administrative Law, PHL 800, Media Law and Ethics, OHS 208:
Occupational Health and Safety Law, SWP 909: Social Work and the Law: Children and Family, LAW 326: Law for Health
Managers, CMN447: Communication and Law, BDC 912: Legal and Business Aspects of Interactive Media and BDC 915: Legal
Issues in Media.
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Diversity Institute
The Diversity Institute undertakes research on diversity with respect to gender, ethnicity, sexual
orientation and ability in the workplace, including studies specific to the legal sector. This
involves collaboration with industry, government and non-profits to analyze existing practices
and evaluate programs and to explore barriers to full participation in the workplace. The Institute
has developed fact-based policies and programs to help organizations successfully attract under-
represented groups and provided customized training to support the development of diversity
strategies. By merging considerations of legal and business issues with the principles of EDI, the
Institute has effected real change, especially within the GTA.

Privacy and Big Data Institute
The Privacy and Big Data Institute pursues research, innovation and commercialization in the
fields of privacy, security and data analytics. Its mission includes exploring and developing
policy and technical solutions to challenges in areas such as privacy by design, the internet of
things, big data, encryption, biometrics, surveillance, cybersecurity and cyber-crime. This
involves providing an interdisciplinary educational platform on issues related to privacy and big
data; building partnerships between the academic, public and private sectors; conducting
research and development leading to successful commercialization; and creating the next
generation of big data and privacy entrepreneurs. Institute-affiliated research has dealt with a
range of legal topics connected with its main areas of focus, particularly in the area of
international cyber-crime.

Centre for Indigenous Governance
The Centre builds capacity for Indigenous governance, advances research in governance issues
and increases educational opportunities for Indigenous students, while furthering Ryerson’s
strengths in Indigenous education and its history of developing expertise in Indigenous
governance. In addition to offering leaders from Indigenous communities a variety of workshops,
seminars and training programs to address governance concerns, the Centre fosters collaborative
research on governance issues such as citizenship, treaties and land claims. Internships and
research assistance opportunities are also available for Indigenous students.

Law Research Centre
The Law Research Centre is a forum for innovation, learning and partnership with the legal
community. It organizes conferences and events on key legal issues and supports legal research.
Infused with the energy and resources of the legal community in downtown Toronto, it also
provides networking opportunities for students and is designed to propel learning about law
through student-focused workshops, volunteer opportunities and events. The Centre was
launched in the fall of 2009 and has proven to be an evolving success story, with over 40
Ryerson researchers now associated with it. In 2011, it teamed up with Miller Thomson and Pro
Bono to provide legal advice and information, administered by student volunteers once a month,
to Ryerson students and startup entrepreneurs.

The DMZ
In recent years a network of 10 innovation zones has been set up across the Ryerson campus to
help infuse entrepreneurship and innovation in the university’s programming. Already more than
10 percent of Ryerson’s student population is engaged in entrepreneurially-focused degrees or
courses, research, mentoring programs or workshops, and this percentage is projected to rise
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significantly in upcoming years. The longest-operating zone is the DMZ (formerly known as the
Digital Media Zone), the top-ranked university incubator in North America and third-ranked in
the world. The DMZ welcomes entrepreneurs and innovators from around the world, connecting
them with customers, advisors, influencers and other entrepreneurs, based on the conviction that
entrepreneurship and transformative technologies are key to future economic prosperity. Since
2010 it has incubated 260 startups, raised $206 million in seed funding and fostered more than
2,400 jobs.
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Appendix J
The Law Practice Program’s Innovative Approach to Lawyer Transition Training

How do you develop and deliver consistent, effective lawyer licensing training to law graduates
situated across a province (and perhaps a country), incorporating large numbers of lawyers,
similarly situated across a province, in subject matter expert, mentor and assessor roles? This
was exactly the challenge that Ryerson undertook in 2014 when it was awarded a contract by the
Law Society of Upper Canada (LSUC) to develop and deliver the Law Practice Program (LPP),
an eight-month experiential training program for licensing candidates that includes four months
of ‘online’ learning and four months of an in-person work placement. And … it had nine months
to do so before its first cohort began.

In Ontario, and the rest of the common law provinces of Canada, law graduates are required to
complete articles of clerkship for ten months (this varies by province). However, for various
reasons, many graduates were finding it impossible to obtain articles as required, and the LSUC
determined the need to create an additional pathway. Furthermore, the regulatory body was
moving towards a competency-based system of qualification, and it directed the LPP to consider
ways to develop and assess candidate skills in the areas of professionalism and ethics; research;
analysis; oral and written communications; client management; and practice management.

Now in its third year, the LPP has provided nearly 700 licensing candidates the opportunity to
develop and be assessed on these vital lawyering skills needed to complete their experiential
training component and, as a result, provided an otherwise unavailable pathway to becoming
licensed to practise law in Ontario. At the same time, the LPP has involved the participation of
hundreds of practising lawyers across the province in the creation and delivery of the program, as
subject matter experts, mentors and assessors. As well, over 400 new jobs were created in the
first two years that were previously unavailable within the profession for law graduates, allowing
them to successfully put their skills from the training component to work in the work placement.

Just how does the training component work?

From the get-go, the LPP made it clear that this is work, not school. Using the concept of Virtual
Law Firms (‘VLFs’), the LPP designed a hybrid learning experience/environment by which
candidates would develop the relevant lawyering skills required by the regulator through
simulated files in the areas of Administrative Law; Business Law; Civil Litigation; Criminal
Law; Family Law; Real Estate Law; and Wills & Estates Law (subject areas mandated by the
LSUC).

First, all candidates each year are randomly divided into ‘firms’ of about four members, and each
firm is paired with two different mentors, one for the first half of the training and the other for
the second. Next, working closely with the University’s Digital Education Services (DES) at the
G. Raymond Chang School of Continuing Education, and using the university’s Learning
Management System (Blackboard in year one; Brightspace by D2L thereafter) and Google Apps
for education, the LPP created a simulated law firm intranet site. The VLF site supports a highly
authentic simulation of a real-life workplace where messages and work assignments are issued
and exchanged along with resources and precedents relevant to client files at hand. In addition to
precedents and additional resources, the original content that populates the VLF site includes
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hundreds of pre-recorded video ‘meetings’ with ‘Senior Partners’ and guides to the foundations
and steps of each practice area. Candidates engage with one another through ‘water cooler’
discussion boards that help create a sense of community. Candidates practice proper
management of digital client files through use of Google Drive. The ‘Partner’s inbox’ is
represented by a submissions area where candidates can submit their work online, for the mentor
to receive, review and assess.

Through the D2L site, firms are sent messages from ‘Senior Partners’, ‘Associates’ and ‘Law
Clerks’ in the various simulated practice files, and firms must respond to the required work
assigned, either individually or as a firm. Sometimes firms receive client ‘telephone messages’
that must be answered immediately. Just as in real life, the messages and work is sent throughout
the ‘business day’ of 8am to 6pm, and the candidates are expected to be available for work
Monday to Friday during those times. And just like real life, sometimes work carries over
outside these timelines. Part of the learning that occurs is managing competing priorities of
multiple files and multiple clients. Collaboration and teamwork are also important developmental
themes in the LPP, and each firm sets up Google files to allow file sharing and collaboration on
work activities. And speaking of clients, the LPP benefits from the tremendous program
available at the university through its Interpersonal Skills Teaching Centre (ISTC), whereby
actors are hired and trained to simulate clients in the majority of the LPP files. Candidates
therefore have the opportunity to meet with clients for the first time in initial client meetings, and
then carry on the relationship with further follow-up meetings as the files progress, including
preparing clients for trial in the Civil and Criminal files.

To continue with the notion of a workplace environment and ensure accessibility for as many
candidates as possible without having to be physically present (remembering that both candidates
and mentors reside across the province and/or other provinces, or even countries), the LPP
needed to find a way to engage all candidates and mentors remotely. It did so through
webconferencing, specifically the WebEx platform. Every Monday morning for four months, the
LPP Executive and Senior Directors hold ‘managing partners’ meetings with all candidates,
working through file issues of the week, taking questions and comments from the candidates in
real time. Similarly, each firm meets weekly with their mentor, both to discuss file assessments
and evaluations, but also for part of the firm meeting, to discuss and reflect on specific weekly
themes of professionalism and practice management, taking the Rules of Professional Conduct
and giving them true life. In between these weekly meetings, mentors receive all candidate and
firm assignments (approximately 120 in a four-month period, from client interview notes, to
drafts of agreements or pleadings, to correspondence to clients and opposing counsel, to legal
research memoranda) through Brightspace by D2L, the learning management platform, and also
provide feedback and assessments online via rubrics, for immediate feedback to candidates.
Firms webconference each other and meet with their ‘clients’ via webconference. In the third
year, for example, there was approximately one client meeting per week per firm, mostly
completed via webconference.

In addition to the webconference tool, the LPP has benefitted from partnerships with other legal
tech service providers who have offered their platforms and services for use by candidates in the
program. These include legal research (WestlawNext Canada and LexisNexis Quicklaw);
practice management (Clio); online drafting of real estate agreements of purchase and sale
(LawyerDoneDeal); online contract review and drafting (Clausehound); an online negotiation
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training module (Stitt Feld Handy Group); and the actual online registry system used by real
estate practitioners in Ontario (Teraview). And in addition to the technologies used during the
training component, the work placement process benefits from including relevant technologies
that allow candidates the opportunity to engage in online practice work placement interviews
(Kira Talent) and receive and submit work placement opportunities online (PlacePro).

Within three years, the LPP has created a multi-teamed approach among groups across Ryerson,
in partnership with external service providers and the Ontario Bar Association, working with
hundreds of members of the profession each year, to develop and deliver to hundreds of licensing
candidates training that effectively develops and assesses their key lawyering skills through
simulated files. All this exceptionally prepares candidates to hit the ground running, both for
their subsequent work placement, but also as they later embark on their legal careers.

Gina Alexandris
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Appendix K
Degree Level Expectations (DLEs) and Learning Outcomes

The program’s thirteen learning outcomes are:

LO1. Demonstrate a critical working knowledge and understanding of the Canadian Legal
System, including constitutional law of Canada, the Charter of Rights and Freedoms, human
rights principles, Aboriginal rights and Indigenous traditions, key principles of common law and
equity, the administration of law in Canada (i.e. organization of the courts, tribunals, appeal
process and non-court dispute resolution systems), the legislative and regulatory system and
statutory construction and interpretation.

LO2. Demonstrate a working knowledge and understanding of the following minimum
Canadian Substantive Law areas, and demonstrate an ability to recognize and apply this law in
practical contexts: Contracts, Property, Torts, Family, Corporate and Commercial, Wills and
Estates, Criminal, Administrative, Evidence, Rules of Procedure in the Civil, Criminal and
Administrative contexts, Alternative Dispute Resolution Processes, Procedures applicable to the
following types of transactions: Commercial, Real Estate and Wills and Estates and Indigenous
Legal Traditions.

LO3. Identify, examine and understand principles of Ethics and Professionalism applying to the
practice of law in Canada.

LO4. Apply Ethics and Professionalism Skills, including the ability to identify ethical issues and
problems, engage in critical thinking about ethical issues, make informed and reasoned decisions
about ethical issues and display behaviour consistent with academic integrity.

LO5. Demonstrate relevant Oral and Written Communication Skills for legal professionals, and
demonstrate the ability to communicate clearly in the English language, identify the purpose of
proposed communications, use correct grammar, spelling and language suitable to the purpose of
the communication and for its intended audience, effectively formulate, present well reasoned
and accurate legal argument, analysis, advice or submissions, elicit information from clients and
others, obtain instructions, and advocate and negotiate in a manner appropriate to the legal and
factual context.

LO6. Demonstrate Analytical Skills, including the ability to identify client's goals and objectives;
identify relevant facts, and legal, ethical, and practical issues; analyze the results of research;
identify due diligence required; apply the law to the legal and factual context; assess possible
courses of action and range of likely outcomes; identify and evaluate the appropriateness of
alternatives for resolution of the issue or dispute; and craft legal solutions based on factual, legal
and relevant contextual research.

LO7. Perform Research Skills, by conducting factual, procedural and legal research, through
both primary and secondary resources in a range of fields; identifying legal issues and selecting
relevant sources and methods for research; applying legal reasoning and argument techniques
such as case analysis and statutory interpretation; and effectively interpreting, applying and
communicating the results of research.
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LO8. Recognize the significance of Client Relationship and Management Skills and demonstrate
the ability to manage client relationships (including establishing and maintaining confidence and
managing client expectations throughout the retainer); develop legal strategy and advise client in
light of client's circumstances (for example, diversity, age, language, disability, socioeconomic,
and cultural context); maintain client communications; and document advice given to and
instructions received from client.

LO9. Recognize the significance of the business of lawyering and of Practice Management
Skills and demonstrate the ability to manage time (including prioritizing and managing tasks,
tracking deadlines); delegate tasks and provide appropriate supervision; manage files (including
opening/closing files, checklist development, file storage/destruction); manage finances
(including trust accounting) and demonstrate a basic understanding of business fundamentals and
be able to read and understand basic financial documents; and manage professional
responsibilities (including ethical, licensing and other professional responsibilities).

LO10. Develop Technology Related Skills, including the ability to review options, analyze
requirements, evaluate and apply technological solutions to legal issues; apply relevant tools,
such as artificial intelligence and quantitative legal prediction, to conduct data analytics in a
range of legal contexts; display digital literacy by communicating with technology professionals
to exercise options and effectively communicate digital needs and identify strategies for solving
legal problems; and apply digital literacy to conduct business process analysis (i.e. analyze
technology architecture, evaluate options and select the best alternative).

LO11. Identify and apply Awareness Skills, including the need to recognize and respond to the
emotional impact of words and actions on others; adapt and respond respectfully to differing
cultural perspectives in communications; and relate one's own professional goals to societal
needs and public interest.

LO12. Employ Change Management techniques in confronting novel legal issues.

LO13. Accumulate and activate Autonomy and Professional Capacity Skills and exercise
initiative, personal responsibility and accountability in personal and group contexts; and manage
learning in changing circumstances, both within and outside the discipline.

These outcomes are mapped to the degree level expectations for a Baccalaureate/Bachelor’s
Degree in Figure 12 below:



137

Figure 12

Degree Level
Expectations

Baccalaureate/Bachelor’s Degree:
Honours

This degree is awarded to students who
have demonstrated:

Program Outcomes addressing
the DLE

1. Depth and
Breadth of
Knowledge

a) a developed knowledge and critical
understanding of the key concepts,
methodologies, current advances,
theoretical approaches and
assumptions in a discipline overall, as
well as in a specialized area of a
discipline

PO1, PO2, PO6

b) a developed understanding of many of
the major fields in a discipline,
including, where appropriate, from an
interdisciplinary perspective, and how
the fields may intersect with fields in
related disciplines

PO1, PO2, PO12

c) a developed ability to: i) gather,
review, evaluate and interpret
information; and ii) compare the merits
of alternate hypotheses or creative
options, relevant to one or more of the
major fields in a discipline

PO6, PO7, PO10; PO12

d) a developed, detailed knowledge of
and experience in research in an area
of the discipline

PO7

e) developed critical thinking and
analytical skills inside and outside the
discipline

PO6, PO10, P12, PO13

f) the ability to apply learning from one
or more areas outside the discipline

PO9, PO10, PO12

2. Knowledge of
Methodologies

an understanding of methods of
enquiry or creative activity, or both, in
their primary area of study that enables
the student to:

PO7, PO8, PO9

• evaluate the appropriateness of
different approaches to solving
problems using well established ideas
and techniques;

PO3, PO4, PO6, PO7
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• devise and sustain arguments or
solve problems using these
methods; and

PO4, PO8, PO9, PO10, PO13

• describe and comment upon
particular aspects of current
research or equivalent advanced
scholarship.

PO7, PO10, PO12

3. Application of
Knowledge

a) the ability to review, present and
critically evaluate qualitative and
quantitative information to:

i) develop lines of argument;

ii) make sound judgments in
accordance with the major
theories, concepts and methods
of the subject(s) of study;

iii) apply underlying concepts,
principles, and techniques of
analysis, both within and outside
the discipline;

iv) where appropriate use this
knowledge in the creative
process; and

PO6, PO7, P10, PO11, PO12,
PO13

b) the ability to use a range of established
techniques to:

i) initiate and undertake critical
evaluation of arguments,
assumptions, abstract concepts
and information;

ii) propose solutions;

iii) frame appropriate questions for
the purpose of solving a
problem;

iv) solve a problem or create a new
work; and

PO6, PO7,PO8, (PO9), P10, PO11,
PO12, PO13

4. Communication
Skills

c) the ability to make critical use of
scholarly reviews and primary sources.

PO7

the ability to communicate
information, arguments, and analyses
accurately and reliably, orally and in
writing to a range of audiences.

PO5
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5. Awareness of
Limits of
Knowledge

an understanding of the limits to their
own knowledge and ability, and an
appreciation of the uncertainty,
ambiguity and limits to knowledge and
how this might influence analyses and
interpretations.

P11

6. Autonomy and
Professional
Capacity

a) qualities and transferable skills
necessary for further study,
employment, community involvement
and other activities requiring:

the exercise of initiative, personal
responsibility and accountability in
both personal and group contexts;

working effectively with others;

decision-making in complex contexts;

PO13

b) the ability to manage their own
learning in changing circumstances,
both within and outside the discipline
and to select an appropriate program of
further study; and

PO12

c) behaviour consistent with professional
and academic integrity and social
responsibility.

PO3, PO4



140

Appendix L
Recommended Requirements for a Canadian Common Law Degree265

1. Academic Program

• The law school’s academic program for the study of law consists of three academic years
or its equivalent in course credits.

• The course of study consists primarily of in-person instruction and learning and/or
instruction and learning that involves direct interaction between instructor and students.

• Holders of the degree have met the competency requirements.
• The academic program includes instruction in ethics and professionalism in a course

dedicated to those subjects and addressing the required competencies.
• Subject to special circumstances, the admission requirements for the law school include,

at a minimum, successful completion of two years of postsecondary education at a
recognized university or CEGEP.

2. Learning Resources

• The law school is adequately resourced to enable it to meet its objectives, and in
particular, has appropriate numbers of properly qualified academic staff to meet the needs
of the academic program.

• The law school has adequate physical resources for both faculty and students to permit
effective student learning.

• The law school has adequate information and communication technology to support its
academic program.

• The law school maintains a law library in electronic and/or paper form that provides
services and collections sufficient in quality and quantity to permit the law school to
foster and attain its teaching, learning and research objectives.

3. Skills Competencies

The applicant must have demonstrated the following competencies:

Problem-Solving
In solving legal problems, the applicant must have demonstrated the ability to,

• identify relevant facts;
• identify legal, practical, and policy issues and conduct the necessary research arising

from those issues;
• analyze the results of research;
• apply the law to the facts; and
• identify and evaluate the appropriateness of alternatives for resolution of the issue or

dispute.

265 Final Report of the Task Force on a Canadian Common Law Degree, Federation of Law Societies of Canada,
http://www.slaw.ca/wp-content/uploads/2009/10/Task-Force-Final-Report.pdf, pp. 8-11.
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Legal Research
The applicant must have demonstrated the ability to,

• identify legal issues;
• select sources and methods and conduct legal research relevant to Canadian law;
• use techniques of legal reasoning and argument, such as case analysis and statutory

interpretation, to analyze legal issues;
• identify, interpret and apply results of research; and
• effectively communicate the results of research.

Oral and Written Legal Communication
The applicant must have demonstrated the ability to,

• communicate clearly in the English or French language;
• identify the purpose of the proposed communication;
• use correct grammar, spelling and language suitable to the purpose of the communication

and for its intended audience; and
• effectively formulate and present well reasoned and accurate legal argument, analysis,

advice or submissions.

Ethics and Professionalism
The applicant must have demonstrated an awareness and understanding of the ethical
requirements for the practice of law in Canada, including,

• the duty to communicate with civility;
• the ability to identify and address ethical dilemmas in a legal context;
• familiarity with the general principles of ethics and professionalism applying to the

practice of law in Canada, including those related to,
o circumstances that give rise to ethical problems;
o the fiduciary nature of the lawyer’s relationship with the client
o conflicts of interest;
o duties to the administration of justice;
o duties relating to confidentiality and disclosure;
o an awareness of the importance of professionalism in dealing with clients, other

counsel, judges, court staff and members of the public; and
o the importance and value of serving and promoting the public interest in the

administration of justice.

Substantive Legal Knowledge
The applicant must have undertaken a sufficiently comprehensive program of study to obtain an
understanding of the complexity of the law and the interrelationship between different areas of
legal knowledge. In the course of this program of study the applicant must have demonstrated a
general understanding of the core legal concepts applicable to the practice of law in Canada,
including as a minimum the following areas:

Foundations of Law
The applicant must have an understanding of the foundations of law, including,
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• principles of common law and equity;
• the process of statutory construction and analysis; and
• the administration of the law in Canada.

Public Law of Canada
The applicant must have an understanding of the core principles of public law in Canada,
including,

• the constitutional law of Canada, including federalism and the distribution of legislative
powers, the Charter of Rights and Freedoms, human rights principles and the rights of
Aboriginal peoples of Canada;

• Canadian criminal law; and
• the principles of Canadian administrative law.

Private Law Principles
The applicant must demonstrate an understanding of the foundational legal principles that apply
to private relationships, including,

• contracts, torts and property law; and
• legal and fiduciary concepts in commercial relationships.
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Appendix M
National Entry to Practice Competency Profile for Lawyers & Quebec Notaries

1.1 Canadian Legal System
a. The constitutional law of Canada, including federalism and the distribution of legislative
powers
b. The Charter of Rights and Freedoms
c. Human rights principles and the rights of Aboriginal peoples of Canada
d. Key principles of common law and equity.
e. Administration of the law in Canada, including the organization of the courts, tribunals, appeal
processes and non-court dispute resolution systems
f. Legislative and regulatory system
g. Statutory construction and interpretation

1.2 Canadian Substantive Law
a. Contracts
b. Property
c. Torts
d. Family
e. Corporate and commercial
f. Wills and estates
g. Criminal
h. Administrative
i. Evidence
j-i. Rules of procedure: Civil
j-ii. Rules of procedure: Criminal
j-iii. Administrative
j-iv. Alternative dispute resolution processes
k-i. Procedures applicable to the following types of transactions: Commercial
k-ii. Procedures applicable to the following types of transactions: Real Estate
k-iii. Procedures applicable to the following types of transactions: Wills and Estates

1.3 Ethics and Professionalism
a. Principles of ethics and professionalism applying to the practice of law in Canada

2.1 Ethics and Professionalism Skills
a. Identify ethical issues and problems
b. Engage in critical thinking about ethical issues
c. Make informed and reasoned decisions about ethical issues

2.2 Oral and Written Communication Skills
a. Communicate clearly in the English or French language
b. Identify the purpose of the proposed communication
c. Use correct grammar and spelling
d. Use language suitable to the purpose of the communication and the intended audience
e. Elicit information from clients and others
f. Explain the law in language appropriate to the intended audience
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g. Obtain instructions
h. Effectively formulate and present well-reasoned and accurate legal argument, analysis, advice
or submissions
i. Advocate in a manner appropriate to the legal and factual context
j. Negotiate in a manner appropriate to the legal and factual context

2.3 Analytical Skills
a. Identify client's goals and objectives
b. Identify relevant facts, and legal, ethical, and practical issues
c. Analyze the results of research
d. Identify due diligence required
e. Apply the law to the legal and factual context
f. Assess possible courses of action and range of likely outcomes
g. Identify and evaluate the appropriateness of alternatives for resolution of the issue or dispute
h. Craft legal solutions based on factual, legal and relevant contextual research

2.4 Research Skills
a. Conduct factual research
b. Conduct legal research including identifying legal issues
c. Conduct legal research including selecting relevant sources and methods
d. Conduct legal research including using techniques of legal reasoning and argument, such as
case analysis and statutory interpretation, to analyze legal issues
e. Conduct legal research including identifying, interpreting and applying results of research
f. Conduct legal research including effectively communicating the results of research
g. Conduct research on procedural issues

2.5 Client Relationship and Management Skills
a. Manage client relationships (including establishing and maintaining confidence and managing
client expectations throughout the retainer)
b. Develop legal strategy and advise client in light of client's circumstances (for example,
diversity, age, language, disability, socioeconomic, and cultural context)
c. Advise client in light of client's circumstances (for example, diversity, age, language,
disability, socioeconomic, and cultural context)
d. Maintain client communications
e. Document advice given to and instructions received from client

2.6 Practice Management Skills
a. Manage time (including prioritizing and managing tasks, tracking deadlines)
b. Delegate tasks and provide appropriate supervision
c. Manage files (including opening/closing files, checklist development, file storage/destruction)
d. Manage finances (including trust accounting)
e. Manage professional responsibilities (including ethical, licensing and other professional
responsibilities)

3.1.1 Ethics, Professionalism and Practice Management Tasks
a. Identify and resolve ethical issues
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b. Use client conflict management systems
c. Identify need for independent legal advice
d. Use time tracking, limitation reminder, and bring forward systems
e. Use systems for trust accounting
f. Use systems for general accounting
g. Use systems for client records and files
h. Use practice checklists
i. Use billing and collection systems

3.1.2 Establishing Client Relationship Tasks
a. Interview potential client
b. Confirm who is being represented
c. Confirm client's identity pursuant to applicable standards/rules
d. Assess client's capacity and fitness
e. Confirm who will be providing instructions
f. Draft retainer/engagement letter
g. Document client consent/instructions
h. Discuss and set fees and retainer

3.1.3 Conducting Matter Tasks
a. Gather facts through interviews, searches and other methods
b. Identify applicable areas of law
c. Seek additional expertise when necessary
d. Conduct legal research and analysis
e. Develop case strategy
f. Identify mode of dispute resolution
g. Conduct due diligence (including ensuring all relevant information has been obtained and
reviewed)
h. Draft opinion letter
i. Draft demand letter
j. Draft affidavit/statutory declaration
k. Draft written submission
l. Draft simple contract/agreement
m. Draft legal accounting (for example, statement of adjustment, marital financial statement,
estate division, bill of costs)
n. Impose, accept, or refuse trust condition or undertaking
o. Negotiate resolution of dispute or legal problem
p. Draft release
q. Review financial statements and income tax returns

3.1.4 Concluding Retainer
a. Address outstanding client concerns
b. Draft exit/reporting letter

3.2.1 Adjudication Tasks
a. Draft pleading



146

b. Draft court order
c. Prepare or respond to motion or application (civil or criminal)
d. Interview and brief witness
e. Conduct simple hearing or trial before an adjudicative body

3.2.2 Alternative Dispute Resolution Tasks
a. Prepare list of documents or an affidavit of documents
b. Request and produce/disclose documents
c. Draft brief
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Appendix N
Learning Outcomes and the Curriculum

Figure 13 details the competencies related to areas of knowledge and skills in the list provided in
the FLSC’s 2012 report National Entry to Practice Competency Profile for Lawyers and Quebec
Notaries, whose themes have been used to create the program’s various learning outcomes.
Additional themes and competencies have been added to FLSC’s list to cover the full range of
competencies included in the learning outcomes. These are shown in italics in column 1.
Column 2 shows the learning outcomes associated with each theme in the augmented FLSC list
while column 3 shows where the learning outcomes and associated competencies appear in the
curriculum’s required courses.

Figure 13
Competencies, Learning Outcomes and Position in Core Curriculum

National Entry to Practice
Competencies - Areas of
Knowledge/Skills (with
additional themes and
competencies in italics)

Associated Learning Outcomes Where Learning Outcomes
Appear in Required Courses

1.1 Canadian Legal System
a. The constitutional law of Canada,
including federalism and the
distribution of legislative powers
b. The Charter of Rights and
Freedoms
c. Human rights principles
d. The rights of Aboriginal peoples
of Canada and Indigenous
traditions.
e. Key principles of common law
and equity.
f. Administration of the law in
Canada, including the organization
of the courts, tribunals, appeal
processes and non-court dispute
resolution systems
g. Legislative and regulatory system
h. Statutory construction and
interpretation.
.

1. Demonstrate a critical working
knowledge and understanding of the
Canadian Legal System, including
constitutional law of Canada, the
Charter of Rights and Freedoms,
human rights principles, Aboriginal
rights and Indigenous traditions, key
principles of common law and
equity, the administration of law in
Canada (i.e. organization of the
courts, tribunals, appeal process and
non-court dispute resolution
systems), the legislative and
regulatory system and statutory
construction and interpretation.

First year courses
- Legal Research and Writing
- Contract Law
- Torts Law
- Property Law
- Ethics and Professionalism
- Fdns. of Law and Leg. Methods
- Criminal Law
- Constitutional Law
- Adm. and Reg. Law
- Indigenous Law in Canada

Second-year courses
- The Business of Lawyering
- Business Law
- Family Law
- Civil Procedure
- Social Innovation and the Law
- Advocacy and ADR
- Wills and Estates
- Legal Innovation
- IP and Privacy
- Access to Justice Solutions
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National Entry to Practice
Competencies - Areas of
Knowledge/Skills (with
additional themes and
competencies in italics)

Associated Learning Outcomes Where Learning Outcomes
Appear in Required Courses

1.2 Canadian Substantive Law
a. Contracts
b. Property
c. Torts
d. Family
e. Corporate and commercial
f. Wills and estates
g. Criminal
h. Administrative
i. Evidence
j-i. Rules of procedure: Civil
j-ii. Rules of procedure: Criminal
j-iii. Administrative
j-iv. Alternative dispute resolution
processes
k-i. Procedures applicable to the
following types of transactions:
Commercial
k-ii. Procedures applicable to the
following types of transactions: Real
Estate
k-iii. Procedures applicable to the
following types of transactions:
Wills and Estates
l. Indigenous legal traditions

2. Demonstrate a working
knowledge and understanding of the
following minimum Canadian
Substantive Law areas, and
demonstrate an ability to recognize
and apply this law in practical
contexts: Contracts, Property, Torts,
Family, Corporate and Commercial,
Wills and Estates, Criminal,
Administrative, Evidence, Rules of
Procedure in the Civil, Criminal and
Administrative contexts, Alternative
Dispute Resolution Processes,
Procedures applicable to the
following types of transactions:
Commercial, Real Estate and Wills
and Estates and Indigenous Legal
Traditions.

First year courses
- Legal Research and Writing
- Contract Law
- Torts Law
- Property Law
- Fdns. of Law and Leg. Methods
- Criminal Law
- Constitutional Law
- Adm. and Reg. Law
- Indigenous Law in Canada

Second-year courses
- Financial Bootcamp
- Business Law
- Family Law
- Civil Procedure
- Advocacy and ADR
- Wills and Estates
- Legal Innovation
- IP and Privacy
- Access to Justice Solutions

1.3 Ethics and Professionalism
Knowledge
a. Principles of ethics and
professionalism applying to the
practice of law in Canada

3. Identify, examine and understand
principles of Ethics and
Professionalism applying to the
practice of law in Canada.

First year courses
- Ryerson Law School Bootcamp
- Legal Research and Writing
- Ethics and Professionalism
- Fdns. of Law and Leg. Methods
- Indigenous Law in Canada

Second year courses
- Financial Bootcamp
- The Business of Lawyering
- Business Law
- Family Law
- Civil Procedure
- Advocacy and ADR
- Coding Bootcamp
- Wills and Estates
- Legal Innovation
- IP and Privacy
- Access to Justice Solutions

Third-year required courses
- Professional Placement
- EQ/CQ Bootcamp
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National Entry to Practice
Competencies - Areas of
Knowledge/Skills (with
additional themes and
competencies in italics)

Associated Learning Outcomes Where Learning Outcomes
Appear in Required Courses

2.1 Ethics and Professional Skills
a. Identify ethical issues and
problems
b. Engage in critical thinking about
Ethical Issues
c. Make informed and reasoned
decisions about ethical issues.
d. Display behaviour consistent with
academic integrity

4. Apply Ethics and
Professionalism Skills, including
the ability to identify ethical issues
and problems, engage in critical
thinking about ethical issues, make
informed and reasoned decisions
about ethical issues and display
behaviour consistent with academic
integrity.

First year courses
- Ryerson Law School Bootcamp
- Legal Research and Writing
- Contract Law
- Torts Law
- Property Law
- Ethics and Professionalism
- Fdns. of Law and Leg. Methods
- Criminal Law
- Constitutional Law
- Adm. and Reg. Law
- Indigenous Law in Canada

Second-year courses
- The Business of Lawyering
- Business Law
- Family Law
- Civil Procedure
- Social Innovation and the Law
- Coding Bootcamp
-Advocacy and ADR
- Wills and Estates
- Legal Innovation
- IP and Privacy
- Access to Justice Solutions

Third-year required courses
- Professional Placement
- EQ/CQ Bootcamp

2.2 Oral and Communication
Skills
a. Communicate clearly in the
English or French language
b. Identify the purpose of the
proposed communication
c. Use correct grammar and spelling
d. Use language suitable to the
purpose of the communication and
the intended audience
e. Elicit information from clients and
others
f. Explain the law in language
appropriate to audience
g. Obtain instructions
h. Effectively formulate and present
well-reasoned and accurate legal
argument, analysis, advice or
submissions
i. Advocate in a manner appropriate
to the legal and factual context

5. Recognize relevant Oral and
Written Communication Skills for
legal professionals, and demonstrate
the ability to communicate clearly in
the English language, identify the
purpose of proposed
communications, use correct
grammar, spelling and language
suitable to the purpose of the
communication and for its intended
audience, effectively formulate,
present well-reasoned and accurate
legal argument, analysis, advice or
submissions, elicit information from
clients and others, obtain
instructions, and advocate and
negotiate in a manner appropriate to
the legal and factual context.

First year courses
- Ryerson Law School Bootcamp
- Legal Research and Writing
- Contract Law
- Torts Law
- Property Law
- Ethics and Professionalism
- Technology Innovation Bootcamp
- Fdns. of Law and Leg. Methods
- Criminal Law
- Constitutional Law
- Adm. and Reg. Law
- Indigenous Law in Canada

Second-year courses
- Financial Bootcamp
- The Business of Lawyering
- Business Law
- Family Law
- Civil Procedure
- Social Innovation and the Law
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National Entry to Practice
Competencies - Areas of
Knowledge/Skills (with
additional themes and
competencies in italics)

Associated Learning Outcomes Where Learning Outcomes
Appear in Required Courses

j. Negotiate in a manner appropriate
to the legal and factual context

- Coding Bootcamp
- Advocacy and ADR
- Wills and Estates
- Legal Innovation
- IP and Privacy
- Access to Justice Solutions

Third-year required courses
- Professional Placement
- EQ/CQ Bootcamp

2.3 Analytical Skills
a. Identify client’s goals and
objectives
b. Identify relevant facts, and legal,
ethical, and practical issues
c. Analyze the results of research
d. Identify due diligence required
e. Apply the law to the legal and
factual context
f. Assess possible courses of action
and range of likely outcomes
g. Identify and evaluate the
appropriateness of alternatives for
resolution of the issue or dispute
h. Craft legal solutions based on
factual, legal and relevant contextual
research

6. Recognize and demonstrate
Analytical Skills, including the
ability to identify client's goals and
objectives; identify relevant facts,
and legal, ethical, and practical
issues; analyze the results of
research; identify due diligence
required; apply the law to the legal
and factual context; assess possible
courses of action and range of likely
outcomes; identify and evaluate the
appropriateness of alternatives for
resolution of the issue or dispute;
and craft legal solutions based on
factual, legal and relevant contextual
research.

First year courses
- Ryerson Law School Bootcamp
- Legal Research and Writing
- Contract Law
- Torts Law
- Property Law
- Ethics and Professionalism
- Technology Innovation Bootcamp
- Fdns. of Law and Leg. Methods
- Criminal Law
- Constitutional Law
- Adm. and Reg. Law
- Indigenous Law in Canada

Second-year courses
- Financial Bootcamp
- The Business of Lawyering
- Business Law
- Family Law
- Civil Procedure
- Social Innovation and the Law
- Coding Bootcamp
- Advocacy and ADR
- Wills and Estates
- Legal Innovation
- IP and Privacy
- Access to Justice Solutions

Third-year required courses
- Professional Placement
- EQ/CQ Bootcamp

2.4 Research Skills
a. Conduct factual and contextually
relevant research
b. Conduct legal research including
identifying legal issues
c. Conduct legal research including
selecting relevant sources and
methods
d. Conduct legal research including

7. Perform Research Skills, by
conducting factual, procedural and
legal research, through both primary
and secondary resources in a range
of fields; identifying legal issues and
selecting relevant sources and
methods for research; applying legal
reasoning and argument techniques
such as case analysis and statutory

First year courses
- Legal Research and Writing
- Fdns. of Law and Leg. Methods
- Criminal Law
- Indigenous Law in Canada

Second-year courses
- The Business of Lawyering
- Business Law
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National Entry to Practice
Competencies - Areas of
Knowledge/Skills (with
additional themes and
competencies in italics)

Associated Learning Outcomes Where Learning Outcomes
Appear in Required Courses

using techniques of legal reasoning
and argument, such as case analysis
and statutory interpretation, to
analyze legal issues
e. Conduct legal research including
identifying, interpreting and
applying results of research
f. Conduct legal research including
effectively communicating the
results of research
g. Conduct research on procedural
issues
h. Conduct primary and secondary
research in a range of fields

interpretation; and effectively
interpreting, applying and
communicating the results of
research.

- Family Law
- Civil Procedure
- Social Innovation and the Law
- Advocacy and ADR
- Wills and Estates
- Legal Innovation
- IP and Privacy
- Access to Justice Solutions

Third-year required courses
- Professional Placement

2.5 Client Relationship and
Management Skills
a. Manage client relationships
(including establishing and
maintaining confidence and
managing client expectations
throughout the retainer)
b. Develop legal strategy and advise
client in light of client’s
circumstances (for example,
diversity, age, language, disability,
socioeconomic, and cultural context)
c. Advise client in light of client’s
circumstances (for example,
diversity, age, language, disability,
socioeconomic, and cultural context)
d. Maintain client communications
e. Document advice given to and
instructions received from client

8. Recognize the significance of
Client Relationship and
Management Skills and
demonstrate the ability to manage
client relationships (including
establishing and maintaining
confidence and managing client
expectations throughout the
retainer); develop legal strategy and
advise client in light of client's
circumstances (for example,
diversity, age, language, disability,
socioeconomic, and cultural
context); maintain client
communications; and document
advice given to and instructions
received from client.

First year courses
- Ryerson Law School Bootcamp
- Ethics and Professionalism
- Fdns. of Law and Leg. Methods

Second year courses
- The Business of Lawyering
- Business Law
- Family Law
- Civil Procedure
- Social Innovation and the Law
- Advocacy and ADR
- Wills and Estates
- IP and Privacy

Third year required courses
- Professional Placement
- EQ/CQ Bootcamp

2.6 Practice Management Skills
a. Manage time (including
prioritizing and managing tasks,
tracking deadlines)
b. Delegate tasks and provide
appropriate supervision
c. Manage files (including
opening/closing files, checklist
development, file
storage/destruction)
d. Manage finances (including trust
accounting) and demonstrate a basic
understanding of business
fundamentals and be able to read
and understand basic financial
documents
e. Manage professional

9. Recognize the significance of the
business of lawyering and of
Practice Management Skills and
demonstrate the ability to manage
time (including prioritizing and
managing tasks, tracking deadlines);
delegate tasks and provide
appropriate supervision; manage
files (including opening/closing
files, checklist development, file
storage/destruction); manage
finances (including trust accounting)
and demonstrate a basic
understanding of business
fundamentals and be able to read and
understand basic financial
documents; and manage professional

First year course
- Ryerson Law School Bootcamp
- Ethics and Professionalism

Second year courses
- Financial Bootcamp
- The Business of Lawyering
- Business Law
- Family Law
- Legal Innovation
- Advocacy and ADR
- Civil Procedure
- Wills and Estates
- IP and Privacy
- Access to Justice Solutions
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National Entry to Practice
Competencies - Areas of
Knowledge/Skills (with
additional themes and
competencies in italics)

Associated Learning Outcomes Where Learning Outcomes
Appear in Required Courses

responsibilities (including ethical,
licensing and other professional
responsibilities)

responsibilities (including ethical,
licensing and other professional
responsibilities).

Third year required courses
- Professional Placement
- EQ/CQ Bootcamp

2.7 Technology Related Skills
a. Review options, analyze
requirements, evaluate and apply
technological solutions to legal
issues
b. Apply relevant tools, such as
artificial intelligence and
quantitative legal prediction, to
conduct data analytics in a range of
legal contexts
c. Display digital literacy by
communicating with technology
professionals to exercise options and
effectively communicate digital
needs and identify strategies for
solving legal problems
d. Apply digital literacy to conduct
business process analysis (i.e.
analyze technology architecture,
evaluate options and select the best
alternative)

10. Develop Technology Related
Skills, including the ability to
review options, analyze
requirements, evaluate and apply
technological solutions to legal
issues; apply relevant tools, such as
artificial intelligence and
quantitative legal prediction, to
conduct data analytics in a range of
legal contexts; display digital
literacy by communicating with
technology professionals to exercise
options and effectively communicate
digital needs and identify strategies
for solving legal problems; and
apply digital literacy to conduct
business process analysis (i.e.
analyze technology architecture,
evaluate options and select the best
alternative).

First year courses
- Ryerson Law School Bootcamp
- Technology Innovation Bootcamp
- Indigenous Law in Canada

Second year courses
- Financial Bootcamp
- The Business of Lawyering
- Business Law
- Family Law
- Civil Procedure
- Advocacy and ADR
- Coding Bootcamp
- Wills and Estates
- Legal Innovation
- IP and Privacy
- Access to Justice Solutions

2.8 Awareness Skills
a. Recognize and respond to the
emotional impact of words and
actions on others
b. Adapt and respond respectfully to
differing cultural perspectives in
communications
c. Relate their own professional
goals to societal needs and public
interest

11. Identify and apply Awareness
Skills, including the need to
recognize and respond to the
emotional impact of words and
actions on others; adapt and respond
respectfully to differing cultural
perspectives in communications; and
relate one's own professional goals
to societal needs and public interest.

First year courses
- Ryerson Law School Bootcamp
- Ethics and Professionalism
- Technology Innovation Bootcamp
- Indigenous Law in Canada

Second year courses
- Social Innovation and the Law
- Legal Innovation
- Access to Justice Solutions

Third year required courses
- Professional Placement
- EQ/CQ Bootcamp

2.9 Change Management Skills
a. Utilize change management
techniques in confronting novel
legal issues

12. Employ Change Management
techniques in confronting novel legal
issues.

First year courses
- Ryerson Law School Bootcamp
- Ethics and Professionalism
- Technology Innovation Bootcamp
- Indigenous Law in Canada

Second year courses
- The Business of Lawyering
- Business Law
- Family Law
- Civil Procedure
- Social Innovation and the Law
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National Entry to Practice
Competencies - Areas of
Knowledge/Skills (with
additional themes and
competencies in italics)

Associated Learning Outcomes Where Learning Outcomes
Appear in Required Courses

- Coding Bootcamp
- Advocacy and ADR
- Wills and Estates
- Legal Innovation
- IP and Privacy
- Access to Justice Solutions

Third year required courses
- Professional Placement
- EQ/CQ Bootcamp

2.10 Autonomy and Professional
Capacity Skills
a. Exercise initiative, personal
responsibility and accountability in
personal and group contexts
b. Manage learning in changing
circumstances, both within and
outside the discipline

13. Accumulate and activate
Autonomy and Professional
Capacity Skills and exercise
initiative, personal responsibility and
accountability in personal and group
contexts; and manage learning in
changing circumstances, both within
and outside the discipline.

First year courses
- Ryerson Law School Bootcamp
- Ethics and Professionalism
- Indigenous Law in Canada

Second year courses
- The Business of Lawyering
- Business Law
- Family Law
- Civil Procedure
- Social Innovation and the Law
- Advocacy and ADR
- Coding Bootcamp
- Wills and Estates
- Legal Innovation
- IP and Privacy
- Access to Justice Solutions

Third year required courses
- Professional Placement
- EQ/CQ Bootcamp
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Appendix O
Learning Outcomes, the Curriculum, Teaching Methods and Assessments

The charts in this appendix map the program’s learning outcomes on various features of the
program’s curriculum. Figure 14 maps the learning outcomes on all of the program’s courses,
both required courses and electives. Figure 15 through Figure 19 map the learning outcomes on
the teaching methods and assessments utilized in the courses in semesters 1, 2, 3 and 4 and the
required courses covered in semesters 5 and 6.
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Figure 14
Ryerson Law School Learning Outcomes

I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P

Year 1 Intro Bootcamp

Lgl Research and Writing

Contracts

Torts

Property

Ethics and Prof

Tech Innov Btcmp

Fdns of Law

Criminal

Constitutional

Adm and Reg

Indigenous Law

Year 2 Fncial Bootcamp

Bus of Lawyering

Business Law

Family Law

Civil Procedure

Social Innovation

Coding Bootcamp

Advocacy and ADR

Wills and Estates

Legal Innovation

IP and Privacy

Access to Just Sol v

Prof Placement

EQ/CQ Btcmp

Glob Cvl Soc*

Real Estate*

Labour and Employ*

Adv Corporate*

Inter-Disc Law*

Environmental Law*

Children and the Law*

Immigration Law*

Criminal Procedure*

Tax Law and Practice*

Evidence*

Law and Injustice*

Advncd Leg Sol*

Private Inter Law*

Public Inter Law*

Total in All Courses 10 8 0 3 13 0 5 6 2 9 15 2 11 13 2 10 14 2 4 9 2 2 11 2 7 4 2 7 8 4 2 5 4 4 7 6 2 10 3

Required Course Key LO7: Perform Research Skills .

Elective Course LO1: Demonstrate a critical working knowledge and understanding of the Canadian Legal System . LO8: Recognize the significance of Client Relationship and Management Skills .

Introduce LO2: Demonstrate a working knowledge and understanding of a set of Canadian Substantive Law areas. LO9: Recognize the significance of Practice Management Skills.

Reinforce LO3: Identify, examine and understand principles of Ethics and Professionalism . LO10: Develop Technology Related Skills .

Proficiency LO4: Apply Ethics and Professionalism Skills . LO11: Identify and apply Awareness Skills .

LO5: Demonstrate relevant Oral and Written Communication Skills for legal professionals. LO12: Employ Change Management techniques.

LO6: Demonstrate Analytical Skills. LO13: Accumulate and activate Autonomy and Professional Capacity Skills.

LO11 LO12 LO13LO6 LO7 LO8 LO9 LO10LO1 LO2 LO3 LO4 LO5

Awareness

Skills

Change

Mngmnt

Autonomy &

Prof

Mngmnt

Comm Skills
Analytical

Skills

Research

Skills

Client

Rltnship &

Mngmnt

Practice

Mngmnt

Skills

Tech Related

Skills

Cdn Lgl

System

Cdn Subst

Law

Ethics &

Prof

Principles

Ethics &

Prof Skills

Year 3
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Figure 15
National Entry to Practice Competency Profile: Areas of Knowledge

LO3 Key
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a

1.1 Canadian Legal System

Year 1 Intro Bootcamp a. The constitutional law of Canada

Lgl Research and Writing b. The Charter of Rights and Freedoms

Contracts c. Human rights principles

Torts d. The rights of Aboriginal peoples and Indigenous traditions.

Property e. Key principles of common law and equity.

Ethics and Prof f. Administration of the law in Canada.

Tech Innov Btcmp g. Legislative and regulatory system

Fdns of Law h. Statutory construction and interpretation.

Criminal

Constitutional 1.2 Canadian Substantive Law

Adm and Reg a. Contracts

Indigenous Law b. Property

Year 2 Fncial Bootcamp c. Torts

Bus of Lawyering d. Family
Business Law e. Corporate and commercial
Family Law f. Wills and estates
Civil Procedure g. Criminal
Social Innovation h. Administrative
Coding Bootcamp i. Evidence
Advocacy and ADR j-i. Rules of procedure: Civil
Wills and Estates j-ii. Rules of procedure: Criminal
Legal Innovation j-iii. Administrative
IP and Privacy j-iv. Alternative dispute resolution processes
Access to Just Sol k-i. Procedures applicable to commercial transactions

Prof Placement k-ii. Procedures applicable to real estate transactions

EQ/CQ Btcmp k-iii. Procedures applicable to wills and estates transactions

Glob Cvl Soc* l. Indigenous legal traditions

Real Estate*

Labour and Employ* 1.3 Ethics and Professionalism Knowledge

Adv Corporate* a. Principles of ethics and professionalism

Inter-Disc Law* applying to the practice of law in Canada

Environmental Law*

Children and the Law* Required Course

Immigration Law* Elective Course

Criminal Procedure* Introduce

Tax Law and Practice* Reinforce

Evidence* Proficiency

Law and Injustice*

Advncd Leg Sol*

Private Inter Law*

Public Inter Law*

Total of I in Required Courses 5 5 10 6 8 6 5 6 1 1 0 1 0 0 1 2 0 0 0 0 0 1 0 0 4 5

Total of R in Required Courses 1 1 3 3 2 4 3 3 4 6 3 2 3 2 0 0 2 1 2 1 2 1 1 2 2 6

Total of P in Required Courses 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 1 2

Sum of I, R, P in Required Courses 6 6 13 9 10 10 8 9 5 7 3 3 3 2 1 2 2 1 2 1 2 2 1 2 7 13

LO1 LO2

Year 3
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Figure 16
National Entry to Practice Competency Profile: Skills266

266 Because the individual competencies’ mappings are so similar, the skills groupings Ethics and Professionalism, Oral and Communication Skills and Analytical Skills are each
presented in aggregate.
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Key

Year 1 Intro Bootcamp 2.1 Ethics and Professional Skills

Lgl Research and Writing 2.2 Oral and Communication Skills

Contracts 2.3 Analytical Skills

Torts

Property 2.4 Research Skills

Ethics and Prof a. Conduct factual and contextually relevant research

Tech Innov Btcmp b. Conduct legal research including identifying legal issues

Fdns of Law c. Conduct legal research including selecting relevant sources and methods

Criminal d. Conduct legal research including using techniques of legal reasoning and argument

Constitutional e. Conduct legal research including identifying, interpreting and applying results of research

Adm and Reg f. Conduct legal research including effectively communicating the results of research

Indigenous Law g. Conduct research on procedural issues

Year 2 Fncial Bootcamp h. Conduct primary and secondary research in a range of fields

Bus of Lawyering

Business Law 2.5 Client Relationship and Management Skills

Family Law a. Manage client relationships

Civil Procedure b. Develop legal strategy and advise client in light of client’s circumstances

Social Innovation c. Advise client in light of client’s circumstances

Coding Bootcamp d. Maintain client communications

Advocacy and ADR e. Document advice given to and instructions received from client

Wills and Estates

Legal Innovation 2.6 Practice Management Skills

IP and Privacy a. Manage time

Access to Just Sol b. Delegate tasks and provide appropriate supervision

Prof Placement c. Manage files

EQ/CQ Btcmp d. Manage finances and demonstrate a basic understanding of business fundamentals

Glob Cvl Soc* e. Manage professional responsibilities

Real Estate*

Labour and Employ* 2.7 Technology Related Skills

Adv Corporate* a. Review options, analyze requirements, evaluate and apply technological solutions to legal issues

Inter-Disc Law* b. Apply relevant tools to conduct data analytics in a range of legal contexts

Environmental Law* c. Display digital literacy by communicating with technology professionals

Children and the Law* d. Apply digital literacy to conduct business process analysis

Immigration Law*

Criminal Procedure* 2.8 Awareness Skills

Tax Law and Practice* a. Recognize and respond to the emotional impact of words and actions on others

Evidence* b. Adapt and respond respectfully to differing cultural perspectives in communications

Law and Injustice* c. Relate their own professional goals to societal needs and public interest

Advncd Leg Sol*

Private Inter Law* 2.9 Change Management Skills

Public Inter Law* a. Utilize change management techniques in confronting novel legal issues

Total of I in Required Courses 9 11 10 2 3 3 2 2 2 3 2 2 0 1 1 1 6 6 5 5 5 7 1 1 1 2 1 1 4 2 2

Total of R in Required Courses 15 13 14 2 9 9 10 10 10 0 3 9 9 11 9 7 4 4 4 3 3 8 1 1 3 4 4 5 7 10 10 2.10 Autonomy and Professional Capacity Skills

Total of P in Required Courses 2 2 2 2 2 2 2 2 2 1 1 2 1 2 1 1 1 1 1 1 2 4 3 3 3 4 4 4 6 3 3 a. Exercise initiative, personal responsibility and accountability in personal and group contexts

Sum of I, R, P in Required Courses 26 26 26 6 14 14 14 14 14 4 6 13 10 14 11 9 11 11 10 9 10 19 5 5 7 10 9 10 17 15 15 b. Manage learning in changing circumstances, both within and outside the discipline

Required Course

Elective Course

Introduce

Reinforce

Proficiency

Year 3

LO7 LO8 LO9 LO11 LO13LO10



158

Figure 17
Recommended Requirements for a Canadian Common Law Degree

Key

Year 1 Intro Bootcamp Problem-Solving

Lgl Research and Writing - identify relevant facts

Contracts - identify legal, practical, and policy issues and conduct the necessary research

Torts - analyze the results of research

Property - apply the law to the facts

Ethics & Prof. - identify and evaluate the appropriateness of alternatives for resolution of issue or dispute

Tech Innov Btcmp

Fdns of Law Legal Research

Criminal - identify legal issues

Constitutional - select sources and methods and conduct legal research relevant to Canadian law

Adm. & Reg. - use techniques of legal reasoning and argument to analyze legal issues

Indigenous Law - identify, interpret and apply results of research

Year 2 Fncial Bootcamp - effectively communicate the results of research

Bus of Lawyering

Business Law Oral and Written Legal Communication

Family Law - communicate clearly in the English or French language

Civil Procedure - identify the purpose of the proposed communication

Social Innovation - use correct grammar, spelling and language

Coding Bootcamp - formulate and present well reasoned and accurate argument, analysis, advice or submissions

Advocacy and ADR

Wills & Estates Ethics and Professionalism

Legal Innovation - the duty to communicate with civility

IP and Privacy - the ability to identify and address ethical dilemmas in a legal context

Access to Just Sol - familiarity with the general principles of ethics and professionalism, including

Prof Placement - circumstances that give rise to ethical problems

Year 3 EQ/CQ Btcmp - the fiduciary nature of the lawyer’s relationship with the client

Global Civil Society* - conflicts of interest

Real Estate* - duties to the administration of justice

Labour and Employ* - duties relating to confidentiality and disclosure;

Advanced Corporate* - an awareness of the importance of professionalism

Inter-Disciplinary Law* - the importance and value of serving and promoting the public interest

Envivornmental Law*

Children and the Law* Substantive Legal Knowledge

Immigration Law* - principles of common law and equity

Criminal Procedure* - the process of statutory construction and analysis

Tax Law and Practice* - the administration of the law in Canada

Evidence* - the constitutional law of Canada

Law and Injustice* - Canadian criminal law; and

Advncd Legal Sol* - the principles of Canadian administrative law

Private Inter Law* - contracts, torts and property law

Public Inter Law* - legal and fiduciary concepts in commercial relationships

Total of I in Required Courses 11 10 9 9 9 3 3 2 2 2 11 11 9 9 9 10 1 2 1 1 1 1 1 8 6 6 5 1 1 1 0

Total of R in Required Courses 13 12 13 12 12 9 9 10 10 10 13 13 12 12 12 13 7 6 4 4 4 4 5 2 3 4 1 0 1 10 4

Total of P in Required Courses 2 2 2 2 2 2 2 2 2 2 2 2 2 2 3 3 2 0 2 2 2 2 0 0 0 0 0 0 0 0 0

Sum of I, R, P in Required Courses 26 24 24 23 23 14 14 14 14 14 26 26 23 23 24 26 10 8 7 7 7 7 6 10 9 10 6 1 2 11 4

Required Course

Elective Course

Introduce

Reinforce

Proficiency

Problem-Solving Legal Research Communication Ethics and Professionalism Substantive Legal Knowledge
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Figure 18
First Semester Teaching Methods and Assessments

I = Introduce, R = Reinforce, P = Proficient

I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P

Semester 1 Intro Bootcamp

Teaching Method

Lecture/Seminar x x x x x x x x x

Small Group Work x x x x x x x x x

Individual Experiential Learning x x x x x x x x x

Assessments

Individual Assignments x x x x x x x x x

Group-Based Assignments x x x x x x x x x

Exams

Lgl Research and Writing

Teaching Method

Lecture/Seminar x x x

Small Group Work x x x x x x x x x

Individual Experiential Learning x x x x x x x x x

Assessments

Individual Assignments x x x x x x x x x

Group-Based Assignments x x x x x x x x x

Exams

Contracts
Teaching Method

Lecture/Seminar x x

Small Group Work x x x x x x

Individual Experiential Learning x x x x x x

Assessments

Individual Assignments x x x x x x

Group-Based Assignments x x x x x x

Exams x x x x x x

Torts
Teaching Method

Lecture/Seminar x x

Small Group Work x x x x x x

Individual Experiential Learning x x x x x x

Assessments

Individual Assignments x x x x x x

Group-Based Assignments x x x x x x

Exams x x x x x x

Property
Teaching Method

Lecture/Seminar x x

Small Group Work x x x x x x

Individual Experiential Learning x x x x x x

Assessments

Individual Assignments x x x x x x

Group-Based Assignments x x x x x x

Exams x x x x x x

Ethics and Prof
Teaching Method

Lecture/Seminar x x x x x x

Small Group Work x x x x

Individual Experiential Learning x x x x x x x x x

Assessments

Individual Assignments x x x x x x x x x

Group-Based Assignments x x x x

Exams x x x x x x x x

LO11 LO12 LO13LO5 LO6 LO7 LO8 LO9 LO10LO1 LO2 LO3 LO4

Cdn Lgl

System

Cdn Subst

Law

Autonomy

& Prof

Mngmnt

Skills

Analytical

Skills

Research

Skills

Client

Rltnship

&

Mngmnt

Skills

Practice

Mngmnt

Skills

Tech

Related

Skills

Ethics &

Prof

Principles

Ethics &

Prof Skills

Comm

Skills

Awarenes

s Skills

Change

Mngmnt
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Figure 19
Second Semester Teaching Methods and Assessments

I = Introduce, R = Reinforce, P = Proficient

I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P

Semester 2 Tech Innov Bootcamp

Teaching Method

Lecture/Seminar x x x x x x

Small Group Work x x x x x x

Individual Experiential Learning x x x x x x

Assessments

Individual Assignments x x x x x x

Group-Based Assignments x x x x x x

Exams

Fdns of Law

Teaching Method

Lecture/Seminar x x x x

Small Group Work x x x x x x x x x x

Individual Experiential Learning x x x x x x x x x x

Assessments

Individual Assignments x x x x x x x x x x

Group-Based Assignments x x x x x x x x x x

Exams

Criminal
Teaching Method

Lecture/Seminar x x x x

Small Group Work x x x x x x x

Individual Experiential Learning x x x x x x x

Assessments

Individual Assignments x x x x x x x

Group-Based Assignments x x x x x x x

Exams x x x x x x x

Constitutional
Teaching Method

Lecture/Seminar x x x x

Small Group Work x x x x x x

Individual Experiential Learning x x x x x x

Assessments

Individual Assignments x x x x x x

Group-Based Assignments x x x x x x

Exams x x x x x x

Adm and Reg
Teaching Method

Lecture/Seminar x x x x

Small Group Work x x x x x x

Individual Experiential Learning x x x x x x

Assessments

Individual Assignments x x x x x x

Group-Based Assignments x x x x x x

Exams x x x x x x

Indigenous Law
Teaching Method

Lecture/Seminar x x x x x x x x

Small Group Work

Individual Experiential Learning x x x x x x x x

Assessments

Individual Assignments x x x x x x x x

Group-Based Assignments

Exams x x x x x x x x

LO11 LO12 LO13LO5 LO6 LO7 LO8 LO9 LO10LO1 LO2 LO3 LO4
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Figure 20
Third Semester Teaching Methods and Assessments

I = Introduce, R = Reinforce, P = Proficient

I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P

Semester 3 Financial Bootcamp

Teaching Method

Lecture/Seminar x x x x x x x

Small Group Work x x x x x x x

Individual Experiential Learning x x x x x x x

Assessments

Individual Assignments x x x x x x x

Group-Based Assignments x x x x x x x

Exams

Business of Lawyering

Teaching Method

Lecture/Seminar x x x x

Small Group Work x x x x x x x x x x x

Individual Experiential Learning x x x x x x x x x x x

Assessments

Individual Assignments x x x x x x x x x x x

Group-Based Assignments x x x x x x x x x x x

Exams

Business Law
Teaching Method

Lecture/Seminar x x x x

Small Group Work x x x x x x x x x x

Individual Experiential Learning

Assessments

Individual Assignments x x x x x x x x x x x

Group-Based Assignments x x x x x x x x x x x

Exams

Family Law
Teaching Method

Lecture/Seminar x x x x

Small Group Work x x x x x x x x x x x

Individual Experiential Learning

Assessments

Individual Assignments

Group-Based Assignments x x x x x x x x x x x

Exams x x x x x x x x x x x

Civil Procedure
Teaching Method

Lecture/Seminar x x x

Small Group Work x x x x x x x x x x x

Individual Experiential Learning

Assessments

Individual Assignments

Group-Based Assignments x x x x x x x x x x x

Exams x x x x x x x x x x x

Social Innovation
Teaching Method

Lecture/Seminar x x x x x x

Small Group Work x x x x x x x x x x x

Individual Experiential Learning x x x x x x x x x x x

Assessments

Individual Assignments x x x x x x x x x x x

Group-Based Assignments x x x x x x x x x x x

Exams
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Figure 21
Fourth Semester Teaching Methods and Assessments

I = Introduce, R = Reinforce, P = Proficient

I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P

Semester 4 Coding Bootcamp

Teaching Method

Lecture/Seminar x x x x

Small Group Work x x x x x x

Individual Experiential Learning x x x x x x

Assessments

Individual Assignments x x x x x x

Group-Based Assignments x x x x x x

Exams

Advocacy and ADR

Teaching Method

Lecture/Seminar x x x x

Small Group Work x x x x x x x x x x x x x

Individual Experiential Learning x x x x x x x x x x x x x

Assessments

Individual Assignments x x x x x x x x x x x x x

Group-Based Assignments x x x x x x x x x x x x x

Exams x x x x x x x x x x x x x

Wills and Estates
Teaching Method

Lecture/Seminar x x x

Small Group Work x x x x x x x x x x x

Individual Experiential Learning x x x x x x x x x x x

Assessments

Individual Assignments x x x x x x x x x x x

Group-Based Assignments x x x x x x x x x x x

Exams

Legal Innovation
Teaching Method

Lecture/Seminar x

Small Group Work x x x x x x x x x

Individual Experiential Learning x x x x

Assessments

Individual Assignments x x x x

Group-Based Assignments x x x x x x x x x

Exams

IP and Privacy
Teaching Method

Lecture/Seminar x x x

Small Group Work x x x x x x x x x x x

Individual Experiential Learning x x x x x x x x x x x

Assessments

Individual Assignments x x x x x x x x x x x

Group-Based Assignments x x x x x x x x x x x

Exams x x x x x x x x x x x

Access to Justice Sol
Teaching Method

Lecture/Seminar

Small Group Work x x x x x x x x x

Individual Experiential Learning x x

Assessments

Individual Assignments x x

Group-Based Assignments x x x x x x x x x x

Exams x
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Figure 22
Fifth and Sixth Semester Teaching Methods and Assessments

I = Introduce, R = Reinforce, P = Proficient

I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P I R P

Professioanal Placement

Teaching Method

Lecture/Seminar

Small Group Work

Individual Experiential Learning x x x x x x x x x

Assessments

Individual Assignments x x x x x x x x x

Group-Based Assignments

Exams

EQ/CQ Bootcamp

Teaching Method

Lecture/Seminar x

Small Group Work x x x x x x x x

Individual Experiential Learning x x x x x x x x

Assessments

Individual Assignments x x x x x x x x

Group-Based Assignments x x x x x x x x

Exams

Semesters 5 & 6
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Appendix P
Course Outlines

Ryerson University
Faculty of Law

Ryerson Law School Bootcamp

Calendar Description
JUR XXX: Ryerson Law School Bootcamp This intensive five-day bootcamp gives incoming
Juris Doctor students the opportunity to learn about Ryerson University and the Ryerson Law
School, as well as the legal profession. Students begin to lay the foundation for professional
development and success by engaging in career planning, networking and mentoring. They are
also introduced to leadership strategies and tools, culminating with a personal development
project.

Overview
This course is the first of five intensive bootcamps that all Ryerson Juris Doctor students will
take during their three years. This initial bootcamp will be vital to success, both during the
program, and beyond.

Delivery Method
Six hours each day (morning and afternoon sessions), over five days, led by leading
practitioners, career strategists and leadership development experts.

Teaching Method
Interactive workshops and seminars; demonstrations; participation in discussions and
simulations; group work and individual self-reflection activities.

Evaluation
Career Planning Strategies Presentations 25%
Networking Preparation and Mentor Simulation 25%
Leadership Coaching 25%
Personal and Professional Development Proposal 25%

Daily Topics
1. Morning: Welcome to the Ramily! Here’s Who We Are at Ryerson University and

Ryerson Law School; Get to Know your Colleagues and Your Surroundings

Afternoon: Exploring Innovation, the Legal Profession and Beyond (interactive
workshop)

2. Morning: Career Planning Strategies and Best Practices: Get Ready to Succeed

Afternoon: Developing Your Career Success Toolkit: Self-Assessment, Resumes, Cover
Letters and Interviews (demonstrations; simulations; roundtable discussions)

3. Morning: Expanding Professional Horizons: the Art of Networking and the Value of
Mentoring (workshop)
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Afternoon: Putting your knowledge to work: Welcome Event #1

4. Morning: Discovering the Leader in You: Developing Tomorrow’s Resilient Legal
Leaders

Afternoon: Leadership Coaching To Get You Started

5. Morning: Putting it all Together: You, Ryerson, Law, Community (roundtable
discussions; letter to your future self upon graduation)

Afternoon: Laying the Foundation: Creating Version 1 of your Personal and Professional
Development Proposal

Course Materials
Course materials will include representative selections from sources such as the following:

Kim Brooks, ed. Justice Bertha Wilson: One Woman’s Difference. UBC Press. 2009.

Canadian Bar Association. Do Law Differently: Futures for Young Lawyers. February 2016.

Daniel Goleman, Richard E Boyatzis, and Annie McKee. Primal Leadership: Realizing the
Power of Emotional Intelligence, Harvard Business School Press, 2002.

Mitchell Kowalski. Avoiding Extinction: Reimagining Legal Services for the 21st Century.
American Bar Association. 2012.

Lianne Krakauer and Charles P Chen. “Gender Barriers in the Legal Profession: Implications for
Career Development of Female Law Students,” Journal of Employment Counseling. 2003.

Colin Lachance. “Rethinking Success in a Modern Legal Career,” Slaw. 2015.

Colin Lachance. “Make Legal Careers Great Again,” Slaw. 2015.

Law Society of Upper Canada. Coach and Advisor Network.

Myers-Briggs Self-Assessment. www.myersbriggs.org

D J Polden. “Leadership Matters: Lawyers’ Leadership Skills and Competencies,” Santa Clara
L. Rev. 2012.

K H Rothenberg. “Recalibrating the Moral Compass: Expanding Thinking like a Lawyer into
Thinking like a Leader,” U. Tol. L. Rev. 2009.

Ryerson Law School materials (to be developed)

StrengthsFinder 2.0. www.strengthsfinder.com
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Ryerson University
Faculty of Law

Legal Research and Writing

Calendar Description
JUR XXX: Legal Research and Writing This course introduces students to the sources of law,
fundamental principles and basic architecture of the Canadian legal system, legal research
methods, relevant social science research methods and the impact of theoretical principles on
substantive principles of Canadian law. The course provides a comparative look at legal research
resources from the perspective of their potential strengths and weaknesses for practitioners.

Overview
Topics covered in this course include foundational and influential theories of law, sources of law,
fundamental principles and basic architecture of the Canadian legal system, legal research
methods, relevant social science research methods, effective communication and application of
research results through a variety of written and oral communication and dispute resolution tools,
the impact of theoretical principles on substantive principles of Canadian law, and the impact of
theoretical principles on human rights and ethical and professional dilemmas. The course
provides a comparative look at legal research resources from the perspective of their potential
strengths and weaknesses for practitioners.

Delivery Method
Weekly two-hour lecture by faculty member and one-hour breakout group (three breakout groups
per section) taught and supervised by a practitioner.

Teaching Method
Interactive lectures; role-plays; guest lectures; participation in discussions and simulations;
engaging in critical analysis, conducting legal research and writing.

Evaluation
Case Summary 15%
Draft Pleadings for a Motion 15%
Legal Opinion 20%
Factum 25%
Argue a Motion 25%

Graded assignments include individual written assignments (including legal opinions, pleadings
and factum); individual oral presentation; application of theoretical frameworks to identify and
solve clients’ needs through case studies.

Weekly Topics
1. Foundations and Structure of Legal Institutions and Sources of Law
2. Case Law Analysis and Case Briefing
3. Legal Citation, Precedent and Stare Decisis
4. Legislation and Statutory Interpretation
5. Interplay between Statute and Common Law
6. Secondary Sources of Law
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7. Legal Reasoning and Legal Writing
8. Predictive Writing: The Memorandum of Law
9. Persuasive Writing: The Factum
10. Oral Advocacy
11. Legal Research: Traditional and New Methods

Course Materials
Course materials will include representative selections from sources such as the following:

Ian Binnie. “In Praise of Oral Advocacy,” Advocates’ Society Journal. 2003.

J Castel et. al. The Practical Guide to Canadian Legal Research, 4th edition. Carswell. 2015.

Roger Cotterrell. “Why Must Legal Ideas Be Interpreted Sociologically?” Journal of Law and
Society. 1998.

Simon Halliday and Patrick Schmidt eds. Conducting Law and Society Research: Reflections on
Methods and Practices. Cambridge University Press. 2009.

Harry S LaForme. “The Justice System in Canada: Does it Work for Aboriginal People?”
Indigenous Law Journal. 2005.

H Shapiro, M Walter and E Fajans. “Using the Parts of Judicial Decisions” in Writing and
Analysis in the Law. Foundations Press. 1989.

Rose Voyvodic and Mary Medcalf. “Advancing Social Justice Through an Interdisciplinary
Approach to Clinical Legal Education: The Case of Legal Assistance of Windsor,” Washington
University Journal of Law and Policy. 2004.

S M Waddams. “The Use of Decided Cases” in Introduction to the Study of Law, 8th edition.
Carswell. 2016.

Other Resources
LegalResearch.org http://legalresearch.org/about/
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Ryerson University
Faculty of Law
Contract Law

Calendar Description
JUR XXX: Contract Law Contract law provides a creative opportunity to clarify expectations
and interests in a legally enforceable way. Working with real contracts from diverse sources,
students are trained in contract fundamentals (formation, performance, breach, and remedies) and
are introduced to the use of contracts in a variety of legal areas. Students apply these principles
both in reviewing and drafting contract clauses and to critically assess emerging topics such as
electronic, “smart” and self-executing contracts.

Course Overview
Together with the torts and property law courses, the contracts course is one of the three
mandatory first year courses in the private law course triad. Private law is a legal framework
composed of statutory and common law, model laws, legal guides, uniform documents, practice
and custom, as well as other instruments which regulate relationships between individuals. The
three private law courses taken in this semester introduce the foundational principles associated
with the relationships among objects, places and people and the role of the state in private market
transactions.

Contract Law is a foundational course in law. It is the fundamental legal basis for the conduct of
commercial activity, as well as important aspects of non-commercial life. An understanding of
the issues regarding contract formation, performance, breach and remedies is necessary for an
appreciation of commercial law, employment and labour law, property law, family law, business
law and others. Students in the contracts course are expected to gain a fundamental
understanding of the relevant legal concepts and their practical application and also gain
knowledge in the interpretation and drafting of contracts. Also covered are contracting on the
internet, and the increasing automation in the contracting process (e.g. automated contract
assembly, AI-based contract analysis). Emerging legal issues raised by “smart” contracts and
self-executing contracts are examined against the background of foundational contract law
concepts.

Delivery Method
Weekly five-hour lecture by faculty member and one-hour breakout group (three breakout
groups per section) taught and supervised by a practitioner.

Teaching Method
Interactive lectures; role-plays; guest lectures; participation in discussions and simulations;
engaging in critical analysis, conducting legal research and writing. Students in the contracts
course will also gain knowledge in the interpretation and drafting of contracts. Each class will
devote a prescribed period of time to this activity, and students will be examined and graded on
their acquired facility in contract interpretation and drafting.

Evaluation
Contract Drafting 20%
Contract Review 20%
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Contract Clause Negotiation 10%
Final Exam 50%

Weekly Topics
1. Introduction to Contracts
2. Contract Formation: “Offer” and Acceptance”, Consideration and the Enforcement of

Promises
3. Contract Formation: Certainty of Terms and Privity of Contract
4. Representations and Terms
5. Contract Issues: Mistake
6. Standard Form Contracts
7. Exclusionary Clauses
8. Contract Frustration and Incapacity
9. Breaches and Remedies: Damages and Equitable Remedies
10. Breach and Remedies: Boundaries of Recovery
11. Electronic, Smart and Self-Executing Contracts

Course Materials
Course materials will include representative selections from sources such as the following:

Stephanie Ben-Ishai and David Percy. Contracts: Cases and Commentaries, 9th edition.
Carswell. 2014.

G H Harris, P R LeBreux and P Wilson. Annotated Business Agreements. Carswell. 1993.

Additional Resources
Alysia Davies. The Development of Laws on Electronic Documents and E-Commerce
Transactions. Library of Parliament, Legal and Legislative Affairs Division. 2008.
http://www.lop.parl.gc.ca/content/lop/ResearchPublications/prb0012-e.htm

Richard Howlett, “A Lawyer’s Perspective: Can Smart Contracts Exist Outside the Legal
Structure?’ Bitcoin Magazine. July 11, 2016.

Ted Mlynar & Ira Schaefer, “Why Smart Contracts Will Need ‘Smart Term Sheets’ to Match,”
CoinDesk. December 9, 2016.

Adrian Myers, “When-Smart-Contracts-Are-Not-So-Smart,” The Globe and Mail. July, 2016.

Norton Rose Fulbright, Smart Contracts: Coding the Fine Print (A Legal and Regulatory Guide).
2016.
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Ryerson University
Faculty of Law

Torts Law

Calendar Description
JUR XXX: Torts Law Tort law deals with the apportionment of responsibility for harms caused
by individuals, companies and government. This course examines intentional and unintentional
wrongs, and the central role that recovery and damages play in redress. Students learn to
recognize wrongs and how to anticipate, avoid or address legal risk. They apply these principles
in reviewing and drafting pleadings, and explore how principles of responsibility are challenged
by non-human actors (e.g AI, autonomous vehicles).

Overview
Together with the contracts and property law courses, this course is one of the three mandatory
first year courses in the private law course triad. Private law is a legal framework composed of
statutory and common law, model laws, legal guides, uniform documents, practice and custom,
as well as other instruments which regulate relationships between individuals. The three private
law courses taken in this semester introduce the foundational principles associated with the
relationships among objects, places and people and the role of the state in private market
transactions.

Tort law deals with the apportioning of responsibility for harms caused by individuals,
companies and the state. Risk and risk management are the fundamental concepts addressed by
this course. This course provides an examination of intentional and unintentional wrongs as well
as the central role that recovery and damages play in redress. Students will be trained in the
recognition of wrongs and how to anticipate, avoid or address legal risk. They will have the
chance to apply these principles in reviewing and drafting legal pleadings. Students will be
challenged to apply tort law concepts and principles to resolve emerging issues in liability
allocation amongst non-human systems (e.g. autonomous vehicles, artificial intelligence), as well
as develop critical ways of determining responsibility.

Delivery Method
Weekly five-hour lecture by faculty member and one-hour breakout group (three breakout
groups per section) taught and supervised by a practitioner.

Teaching Method
The course will be co-taught by faculty and practitioners, to introduce students to an integrated
view of the principles of tort law. The teaching team will guide students through the application
of jurisprudence to practice generating documents and familiarize them to the ways in which
legal practitioners identify client problems and generate multi-faceted solutions, and help them
understand the broader social context behind rules of professional ethics.

The course will involve a variety of teaching and learning experiences, including: once a week,
lecture, group discussion. The balance of the meeting times will be problem-based learning, in-
class simulated client interviews and mock trials, oral presentations, external visits to local
courthouses, discussion posts on Brightspace and student reflection journals.
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Evaluation
Client Interview: Meeting Notes Files 5%
Online Discussion Board Assignments (two)10%
Review/Assess/Reflect
on Draft Statement of Claim and other Pleadings 20%

Oral Advocacy Exercise 15%
Final Exam 50%

Weekly Topics
1. An Introduction to the Characteristics and Functions of Torts
2. Trespass to Persons – Body & Mind
3. Trespass to Persons – Body & Mind
4. Trespass to Property
5. Nuisance & Strict Liability
6. Class Actions
7. Defences & Risk Assessment
8. Negligence & Reasonableness and Negligence & Standards
9. Causation & Loss
10. Damages, Settlement & Collection
11. Contracting out of Torts – Consent, Indemnity & Insurance

Course Materials
Course materials will include representative selections from sources such as the following:

Ernest J Weinrib. Tort Law: Cases and Materials, 4th edition; Emond Montgomery. 2014; or G
H L Fridman. Introduction to the Canadian Law of Torts, 3rd edition. Lexis-Nexis. 2012.
[Course text]

Vaughan Black, “Cultural Thin Skulls,” University of New Brunswick Law Journal. 2009.

R. Brown. Pure Economic Loss in Canadian Negligence Law. LexisNexis, 2011.

J Cassels and E Adjin-Tettey. Remedies: The Law of Damages, 3rd edition. Irwin Law, 2014.

G H L Fridman. Introduction to the Canadian Law of Torts, 3rd edition. Lexis-Nexis, 2012.

Robert M Solomon, Mitchell McInnes, Erika Chamberlain and Stephen G A Pitel, Cases and
Materials on the Law of Torts, 9th edition. Carswell, 2015.

Torts supplement and additional articles, cases and video resources, as posted on the class
Brightspace site

Additional Resources on Emerging Issues
Technology Law and Policy Clinic for the Uniform Law Commission, Autonomous Vehicle Law
Report and Recommendations to the ULC. University of Washington School of Law.-
https://www.law.washington.edu/clinics/technology/reports/autonomousvehicle.pdf
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John Villasenor. Products Liability and Driverless Cars. Brookings Institution. April, 2014.

“Why Self-Driving Cars Must Be Programmed to Kill,” MIT Technology Review. Oct. 22, 2015.
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Ryerson University
Faculty of Law
Property Law

Calendar Description
JUR XXX: Property Law Property law deals with ownership, possession, and control of
tangible and intangible interests that offer value to individuals, companies and the state. Students
analyze competing claims to various types of assets, and are introduced to the economic, moral
and other arguments used to support those claims. They are given the opportunity to apply these
principles in cases involving the infringement of property rights and explore comparative views
of concepts of property in Indigenous law.

Overview
Together with the contracts and torts law courses, this course is one of the three mandatory first
year courses in the private law course triad. Private law is a legal framework composed of
statutory and common law, model laws, legal guides, uniform documents, practice and custom,
as well as other instruments which regulate relationships between individuals. The three private
law courses taken in this semester introduce the foundational principles associated with the
relationships among objects, places and people and the role of the state in private market
transactions.

Property law is an introduction to the concepts of Canadian property law, exploring the concepts
of ownership and possession of both tangible and intangible assets, competing interests in land,
and how property rights can be created, transferred, shared and extinguished. This course
emphasizes Indigenous perspectives and property rights in consideration of the historical
development of property law in Canada. It also provides a basic introduction to intellectual
property law including copyright, trademarks and patents.

Delivery Method
Weekly five-hour lecture by faculty member and one-hour breakout group (three breakout
groups per section) taught and supervised by a practitioner.

Teaching Method
Interactive lectures; small group presentations; participation in discussions both during lecture
and in small group; leading case law analysis and critical thinking.

Evaluation
Review and Respond to Landlord Eviction Notice 25%
Case Application or Commentary 25%
Final Exam 50%

Weekly Topics
1. The Nature and Sources of Canadian Property Law
2. The Concept of Possession and the Right to Exclude
3. Common Law Estates
4. Equitable Interests and the Creation of Trusts
5. Future Interests: Limitations, Remainders and Perpetuities
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6. Co-Ownership and Severance
7. Leases, Licences and Bailments
8. Servitudes and Boundaries
9. Introduction to IP Concepts
10. Priorities and Registration
11. Property in Indigenous Law

Course Materials
Course materials will include cases, articles and other materials posted to the class portal, as well
as selections from the following casebooks:

Daniel Gervais, Daniel and Elizabeth Judge. Intellectual Property: The Law in Canada, 2nd
edition. Carswell, 2011.

Barry Sookman, Steven Mason and Dan Glover. Intellectual Property Law in Canada: Cases
and Commentary, 2nd edition. Carswell, 2013.

Bruce Ziff. Principles of Property Law, 6th edition. Carswell, 2014.

Bruce Ziff, Jeremy de Beer, Douglas C Harris, Douglas and Margaret E McCallum. A Property
Law Reader: Cases, Questions, and Commentary, 3rd edition. Carswell, 2016.
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Ryerson University
Faculty of Law

Ethics and Professionalism

Course Description
JUR XXX: Ethics and Professionalism Legal ethics and professionalism explores the tensions
that arise domestically and internationally from balancing professional role-based obligations,
organizational expectations and the public interest. Students consider behaviour and
responsibilities generated by rules of professional conduct and situate legal professionals in a
broader societal context. They learn to recognize and address ethical dilemmas they encounter in
various practice settings, including novel challenges arising in technologically-mediated
environments.

Overview
This course focuses on ethical issues arising in the practice of law in a variety of settings.
Students will learn about the multi-faceted and multidimensional context of contemporary
lawyering, including the process of self-regulation, the changing contexts of legal practice,
trends in marketing and promotions, and the impacts of demographics and technology. The
course will examine the Model Code of Professional Responsibility, developed by the Federation
of Law Societies of Canada (FLSC) with the aim to ensure consistency in ethical standards for
delivery of legal services across the country. The Code provides a context for examination of
expectations and norms relating to the lawyer-client relationship, including competency,
confidentiality, and conflicts of interest. There will be a particular emphasis on the access to
justice issues, and on equity, diversity and inclusion in the legal profession. There will be
discussion of the tensions between ordinary morality and the special role morality of legal
professionals, and the tensions between zealous representation and commitments to broader
public interests of the justice system. Students will engage in simulations of the lawyering
experience, including the increasing opportunities for delivery of legal services online and the
novel challenges arising in technologically mediated settings (e.g. social media and professional
relationships, live tweeting/broadcast of court proceedings, etc.).

Delivery Method
Weekly two-hour lecture by faculty member and one-hour breakout group (three breakout groups
per section) taught and supervised by a practitioner.

Teaching Method
Interactive lectures; presentations; participation in discussions and simulations; engaging in
ethical analysis, conducting legal research.

Evaluation
Establishing Client Relationship Exercise 15%
Client Interview and Documentation Role Playing Assignment 15%
Analysis of Complaint Document (including Comparative Research) 20%
Final Exam 50%

Weekly Topics
1. Access to Justice, Civility and Collegiality
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2. Comparative Research on Professional Regulation
3. Conflict of Interest
4. Ethical Issues Relating to Fees and Billing
5. Fidelity to Law and Justice
6. Misconduct and Professional Discipline
7. Moral Dilemmas and Moral Distress
8. Forms of Adversarialism
9. (Over)Zealous Lawyering
10. Regulation and RegTech in the Public Interest; Ethical Issues Related to AI
11. Tensions between Ordinary Morality and Role Morality for Legal Professionals

Course Materials
Course materials will include representative selections from sources such as the following:

Richard L Abel. Lawyers in the Dock: Learning from Disciplinary Proceedings. Oxford
University Press. 2010.

Richard L Abel, Richard L., ed. Lawyers: A Critical Reader. The New Press. 1997.

Arthur Isak Applbaum. Ethics for Adversaries: The Morality of Roles in Public and Professional
Life. Princeton University Press. 1999.

Francesca Bartlett, Reid Mortensen and Kieran Tranter, eds. Alternative Perspectives on Lawyers
and Ethics: Reimagining the Profession. Routledge. 2011.

David L Blaikie, Thomas A. Cromwell and Darrel Pink, eds. Why Good Lawyers Matter. Irwin
Law. 2012.

Donald E Buckingham, Jerome E. Bickenbach, Richard Bronaugh, and Bertha Wilson, eds.
Legal Ethics in Canada: Theory and Practice. Harcourt and Brace. 1996

Maureen Cain and Christine B Harrington, eds. Lawyers in a Postmodern World: Translation
and Transgression. New York University Press. 1994.

Canadian Bar Association, Ethics and Professional Responsibility Committee. Legal Ethics in a
Digital World. 2014-2-15.

Susan D Carle. Lawyers’ Ethics and the Pursuit of Social Justice: A Critical Reader. New York
University Press. 2005.

Elliot D Cohen, Michael Davis and Frederick A Elliston, eds. Ethics and the Legal Profession,
2nd edition. Prometheus Books. 2009.

Brent Cotter. Professional Responsibility Instruction in Canada: Coordinated Curriculum for
Legal Education. Quebec: Joint National Committee on Legal Education of Federation of Law
Societies of Canada and Council of Canadian Law Deans, 1992.



177

Scott L Cummings, ed. The Paradox of Professionalism: Lawyers and the Possibility of Justice.
Cambridge University Press. 2011.

Federation of Law Societies of Canada. Model Code of Professional Conduct. As Amended
2016.

Monroe Freedman and Abbe Smith. Understanding Lawyers’ Ethics, 5th edition. Carolina
Academic Press. 2016.

Allan C Hutchinson. Legal Ethics and Professional Responsibility, 2nd edition. Irwin Law. 2006.

Anthony T Kronman. The Lost Lawyer: Failing Ideals of the Legal Profession. Belknap/
Harvard University Press. 1993.

Christine Parker. Just Lawyers: Regulation and Access to Justice. Oxford University Press. 1999.

Christine Parker and Adrian Evans. Inside Lawyers’ Ethics. Cambridge University Press. 2007.

Deborah L Rhode, ed. Ethics in Practice: Lawyers’ Roles, Responsibilities, and Regulation.
Oxford University Press. 2000.

Steve Sheppard. I Do Solemnly Swear: The Moral Obligations of Legal Officials. Cambridge
University Press. 2009.

Kieran Tranter, Francesca Bartlett, Lillian Corbin, Reid Mortensen and Michael Robertson.
Reaffirming Legal Ethics: Taking Stock and New Ideas. Routledge. 2010.

W. Bradley Wendel. Lawyers and Fidelity to Law. Princeton University Press. 2010.

Alice Woolley, Richard F. Devlin, Brent Cotter and John M. Law. Lawyers, Ethics and
Professional Regulation, 2nd edition. LexisNexis Canada, 2012.

Other Resources
Adam Dodek and Alice Woolley. In Search of the Ethical Lawyer: Stories from the Canadian
Legal Profession. University of British Columbia Press. 2016.

Randal Graham. Legal Ethics: Theories, Cases, and Professional Regulation. 3rd edition. Emond
Montgomery. 2014.

Gavin MacKenzie. Lawyers and Ethics: Professional Responsibility and Discipline. Carswell.
1993.

Alice Woolley. Understanding Lawyers’ Ethics in Canada. 2nd edition. Lexis Nexis. 2016.



178

Ryerson University
Faculty of Law

Technology Innovation Bootcamp

Calendar Description
JUR XXX: Technology Innovation Bootcamp This intensive five-day bootcamp is an
opportunity to explore and experience through workshops and seminars some of the technologies
and innovative business practices that can help a lawyer succeed in the age of the consumer. It
initiates the process whereby students gain the necessary skills and understanding of the
innovative processes to successfully compete and thrive in a marketplace being rapidly
disrupted by technology, consumer expectations, and globalization.

Overview
The world of law and justice in Canada is, in many ways, operating as it did 100 years ago.
However, in light of the belt-tightening that took place in the wake of the 2008 financial crisis,
law firms’ clients started to challenge their legal spend. Priced out of the market, average
consumers of legal services began finding new ways of obtaining legal services. These pressures,
coupled with the rapid rise and accessibility of technology, has resulted in a profound
transformation of the legal services market.

Every aspect, from business models, processes, channels to market and client experience is now
subject to considerable disruption. Some new entrants are taking advantage with innovative,
technology-driven business models; others are using technology as a platform to reinvent how
they deliver legal services to clients. This course will allow students to critically evaluate the
legal transformation around them as well as provide them with the skills necessary to adapt to the
rapidly changing world around them. Students will be ready to become leading participants in
the transformation of legal services in the age of the consumer.

Delivery Method
Six hours each day (morning and afternoon sessions), over five days, led by leading
practitioners, career strategists and leadership development experts.

Teaching Method
Interactive workshops and seminars; demonstrations; participation in discussions and
simulations; group work and individual self-reflection activities.

Evaluation
Artificial Intelligence and Quantitative Legal Prediction assignment 25%
Data Collection assignment 25%
Regulatory Technology Assignment 50%

Daily Topics
1. The Evolution of Legal Technology
2. Artificial Intelligence and Quantitative Legal Prediction
3. Data Analytics and their Uses in Law
4. Technology Assisted Review (TAR)
5. Understanding Regulatory Technology
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Course Materials
Course materials will include representative selections from sources such as the following:

Jordan Furlong. Law is a Buyer’s Market: Building a Client-First Law Firm in a Brand New
Legal World. 2017.

Mitch Kowalski. Avoiding Extinction: Reimagining Legal Services for the 21st Century.
American Bar Association. 2012.

Chrissie Lightfoot. Tomorrow’s Naked Lawyer: New Tech, New Human, New Law – How to be
Successful, 2015 to 2045. Ark Group. 2014.

Eric Reiss. The Lean Startup: How Today’s Entrepreneurs Use Continuous Innovation to Create
Radically Successful Businesses. Crown Business. 2011.

OSC RegHackTO. Insights from Canada’s First Regulatory Hackathon. Ontario Securities
Commission. 2017. https://www.osc.gov.on.ca/documents/en/launchpad_20170306_white-
paper-insights-from-canadas-first-hackathon.pdf
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Ryerson University
Faculty of Law

Fdns. of Law and Leg. Methods

Course Description
JUR XXX: Fdns. of Law and Leg. Methods This course introduces students to foundational
and influential theories of law (e.g. positivism, natural law, legal realism, law and economics,
and critical perspectives: feminist theory, critical race theory and critical legal studies) as well as
to effective communication and application of research results through a variety of written and
oral communication and dispute resolution tools.

Overview
This course covers foundational and influential theories of law, effective communication and
application of research results through a variety of written and oral communication and dispute
resolution tools, the impact of theoretical principles on human rights and ethical and professional
dilemmas.

Delivery Method
Weekly two-hour lecture by faculty member and one-hour breakout group (three breakout groups
per section) taught and supervised by a practitioner.

Teaching Method
Interactive lectures; group work; workshops; presentations; participation in simulations;
conducting legal research.

Evaluation
Court Observation Commentary 15%
Collaborative Decision-Tree Diagram 20%
Oral Group Presentation 15%
Statutory Drafting Exercise – 20%
Individual Reflection Paper 30%

Graded assignments include individual and group written assignments; group oral presentation;
application of theoretical frameworks to identify and solve clients’ needs; creating decision-tree
diagrams to resolve complex ethical issue; statutory drafting to reflect the translation of
theoretical models into policy outcomes.

Weekly Topics
1. Issues Relating to Intersection of Theory and Practice
2. Legal Interviewing Skills and Ethical Issues
3. The Mediation Process: Practical Way for Resolving Conflict
4. Natural law and Legal Positivism
5. Legal Realism and Legal Interpretivism
6. Law and Economics
7. Critical Legal Studies
8. Feminist Legal Theory, Critical Race Theory and Postmodernism
9. Theories, policies and statutory drafting
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10. The Professional Paradigm Considered and Reconsidered
11. Diversity Awareness, Cultural Competency and Human Rights

Course Materials
Course materials will include representative selections from sources such as the following:

Travis Adams. “Cultural Competency: A Necessary Skill for the 21st Century Attorney,” La
Raza Law Journal. 2012.

Zygmunt Bauman. Life in Fragments: Essays in Postmodern Morality. Blackwell. 1995.

Adam M Dodek. “Canadian Legal Ethics: Ready for the Twenty-First Century at Last,” Osgoode
Hall Law Journal. 2008.

R Dworkin. A Matter of Principle. Harvard University Press. 1986.

A Fontana and J H Frey. “Interviewing: The Art of the Science,” in N K Denzin and Y S Lincoln
(eds) Handbook of Qualitative Research. Sage. 1994.

K Lahey. “On Silences, Screams and Scholarship: An Introduction to Feminist Legal Theory,” in
R. Devlin ed., Canadian Perspectives on Legal Theory. Emond Montgomery. 1991.

C Mackinnon. Towards a Feminist Theory of the State. Harvard University Press. 1989

David Nelken. “Blinding Insights? The Limits of Reflexive Sociology of Law,” Journal of Law
and Society. 1998.

M A Polinsky. An Introduction to Law and Economics. Little, Brown & Co. 1983.

Timothy Kuhn. “Positioning Lawyers: Discursive Resources, Professional Ethics and
Identification,” Organizations. 2009.

J Rawls. A Theory of Justice: Revised Edition. Harvard University Press. 1999.

J S Russell. “The Critical Legal Studies Challenge to Contemporary Mainstream Legal
Philosophy,” Critical Legal Studies. 1986.

E Weinrib. “The Jurisprudence of Legal Formalism,” Harvard Journal of Law and Public
Policy. 1993.
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Ryerson University
Faculty of Law
Criminal Law

Calendar Description
JUR XXX: Criminal Law Criminal law attempts to balance societal protection and the rights of
the accused in both national and international settings. This course deals with the principles and
processes of criminal defence and prosecution. Students learn and/or experience bail hearing,
preliminary inquiries, judicial conferences, disclosure and jury selection. There is a focus on
issues related to equity, diversity and inclusion in the criminal justice system, particularly the
intersection of criminal law with Indigenous culture.

Overview
Together with the constitutional and administrative and regulatory law courses, this course is one
of the three mandatory first year courses in the public law course triad. Public law is the law that
governs the state and its relationship to society at large. Incorporating the study of the
constitution, criminal laws and regulatory laws, it focuses on such topics as immigration, human
rights, labour, the environment and family law. While it is state-centred, public law is ultimately
concerned with responding to and redirecting social relationships, based on a balance between
rights and collective good.

The course opens with an examination of the nature and purposes of the criminal law and the
general principles of criminal responsibility at common law. It then examines the basic elements
of criminal offences and the distinction between offences of full fault, strict and absolute
liability. The topics that follow include a selection of substantive offences: the offences of
dishonesty, unlawful homicides (including the partial defence of provocation), and sexual and
non-sexual non-fatal offences against the person. There follows an examination of the extended
forms of liability: attempt and complicity. The course then proceeds to cover the major criminal
defences of self-defence, necessity and duress as well as denials of criminal responsibility on the
ground of incapacity resulting from mental illness or impairment and intoxication. The final
portion of the course reviews the concept of punishment and the philosophical underpinnings of
sentencing law, which continue to resonate within current approaches today.

Delivery Method
Weekly five-hour lecture by faculty member and one-hour breakout group (three breakout
groups per section) taught and supervised by a practitioner.

Teaching Method
The course both interactive lectures and experiential learning modules concerned with key stages
of the (pre-)trial process, including: bail hearings, preliminary inquiries, disclosure, and trial
advocacy. During one-hour break-out sessions, students will have an opportunity to engage in
role-plays, which will cover such skills as: creative and imaginative use of legal resources and
facts, collaboration and professionalism, oral advocacy, examination and cross-examination of
witnesses, drafting of Charter motions, and the preparation and delivery of submissions at
sentencing hearings. There is a particular focus on issues related to equity, diversity and
inclusion in the criminal justice system.
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Evaluation
Case Comment 25%
Charter Factum 25%
Final Exam 50%

Weekly Topics
1. Introduction
2. Actus Reus, Session 1
3. Actus Reus, Session 2
4. Mens Rea, Session 1
5. Mens Rea, Session 2
6. Attempts/Inchoate offences
7. Regulatory Offences
8. Capacity-Based Defences/Mental Disorder and Automatism
9. Self-Defence
10. Necessity and Duress
11. Sentencing

Course Materials
Course materials will include representative selections from sources such as the following:

Steve Coughlan. Criminal Procedure, 2nd edition. Irwin Law. 2012.

T W Ferris. Sentencing: Practical Approaches. Butterworths. 2005.

Earl J Levy. Examination of Witnesses in Criminal Cases. 6th edition. Carswell. 2011.

Kent Roach. Criminal Law, 6th edition. Irwin Law. 2015.

Gary Trotter. Understanding Bail in Canada. Irwin Law. 2013.

Gladue Sentencing Principles. Tripartite Working Group of the National Aboriginal Court
Worker Program, 2017. http://www.gladueprinciples.ca/welcome

Allan S. Manson, Patrick Healy, Gary Trotter, Julian Roberts, Dale E. Ives. Sentencing and
Penal Policy in Canada: Cases, Materials, and Commentary, 3rd ed. Emond Publishing. 2016.

Vining, Aidan R.. “Reforming Canadian Sentencing Practices: Problems, Prospects and
Lessons.” Osgoode Hall Law Journal. 1979.
http://digitalcommons.osgoode.yorku.ca/ohlj/vol17/iss2/5

Supplemental Case Law
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Ryerson University
Faculty of Law

Constitutional Law

Calendar Description
JUR XXX: Constitutional Law Constitutional law is the supreme law of the nation state and
the authority with which other laws and government actors must comply. Students learn about
the powers and responsibilities of different levels and types of government as well as protecting
and guaranteeing the rights of legal persons. Students have opportunities to work with ministerial
briefs, governmental memoranda, factums and pleadings for landmark constitutional litigation
cases, including Indigenous land claims, historical wrongs and competing rights.

Overview
Together with the criminal and administrative and regulatory law courses, this course is one of
the three mandatory first year courses in the public law course triad. Public law is the law that
governs the state and its relationship to society at large. Incorporating the study of the
constitution, criminal laws and regulatory laws, it focuses on such topics as immigration, human
rights, labour, the environment and family law. While it is state-centred, public law is ultimately
concerned with responding to and redirecting social relationships, based on a balance between
rights and collective good.

This course begins with an overview of differing conceptions of what constitutions are, and the
role they play in organizing social, political, and economic relations in Canada. Students learn
about indigenous histories and perspectives on constitutionalism and sovereignty. The topics that
follow include an overview of three pillars of the constitution: federalism, parliamentary
sovereignty and rights. The first section of the course explores federalism and parliamentary
sovereignty. Topics include the division of powers and the residual “Peace Order and Good
Government” head of power. Related topics include the role of the judiciary in settling conflicts
over who has the authority to regulate the environment, natural resources economic relations.
The course then shifts to the third pillar of the constitution: the Charter of Rights and Freedoms.
Topics include the history, form, and function of the Charter, including how, where, and to
whom it applies. The concept of judicial review will be revisited within the framework of
discrete rights and case law relating to fundamental freedoms, life, liberty, and security of the
person, and equality. The course ends with an appraisal of the notwithstanding mechanism i.e.
the override clause. The course places the Canadian constitution in the context of Canada’s
global and multicultural character, including its ongoing Indigenous legal and political traditions

Delivery Method
Weekly five-hour lecture by faculty member and one-hour breakout group (three breakout
groups per section) taught and supervised by a practitioner.

Teaching Method
The course includes both interactive lectures and experiential components, where students draft
and interpret legal and policy documents, such as ministerial briefs, governmental memoranda,
factums and pleadings for constitutional litigation. Simulations will also explore the
constitutional frameworks of dispute resolution, such as in the context of land claims
negotiations, disputes about natural resources, and economic regulation.
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Evaluation
Draft Policy Position Paper 25%
Midterm Exam 25%
Final Exam 50%

Weekly Topics
1. Course Overview: Constitutional Functions, Terms, Concepts
2. Indigenous Peoples and the Constitution
3. Federalism and the Division of Powers
4. Peace, Order and Good Government
5. Environment and Natural Resources
6. Economic Regulation
7. Application of the Charter
8. Fundamental Freedoms
9. Life, Liberty and Security of the Person
10. Equality Rights

11. The Override

Course Materials
Course materials will include representative selections from sources such as the following:

John Borrows. Canada’s Indigenous Constitution. University of Toronto Press. 2010.

Bernard W Funston and Eugene Meehan, eds. Canadian Constitutional Documents
Consolidated, 2nd edition. Carswell. 2007.

Peter W Hogg. Constitutional Law of Canada, student edition. Thomson Carswell. 2014.

Patrick Macklem et al. Canadian Constitutional Law, 4th edition. Emond Montgomery. 2010.

Supplementary materials:
Bringing home the Constitution. Digital Archives. April 17, 1982 20:20

Supreme Court answers Quebec secession questions. Digital Archives. August 20, 1998
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Ryerson University
Faculty of Law

Adm. and Reg. Law

Calendar Description
JUR XXX: Adm. and Reg. Law Issues in administrative law and regulatory law are commonly
encountered, due to their influence on everyday interactions between individuals and government
entities. Regulatory law covers delegated rule-making, policy development and adjudication.
Students learn about regulatory practice and principles of judicial review, as well as how to
provide advice to individuals and corporations on complex rules, regulations, procedures,
permitting, applications and enforcement. The role of the compliance function and rise of
“RegTech” are also explored.

Overview
Together with the criminal and administrative and regulatory law courses, this course is one of
the three mandatory first year courses in the public law course triad. Public law is the law that
governs the state and its relationship to society at large. Incorporating the study of the
constitution, criminal laws and regulatory laws, it focuses on such topics as immigration, human
rights, labour, the environment and family law. While it is state-centred, public law is ultimately
concerned with responding to and redirecting social relationships, based on a balance between
rights and collective good.

Administrative law and regulatory law are commonly encountered, due to their influence on
everyday interactions between individuals and government entities. Regulatory law covers
delegated rule-making, policy development and adjudication by administrative agencies.
Administrative law addresses judicial oversight of administrative agencies. In this course
students learn about regulatory practice and principles of judicial review, as well as how to
provide advice to individuals and corporations on complex rules, regulations, procedures,
permitting, applications and enforcement. Issues regarding regulatory compliance are also dealt
with. This will include a discussion of possible RegTech solutions as well as when RegTech
solutions are appropriate, where they are not, and the limits of the technology.

Delivery Method
Weekly five-hour lecture by faculty member and one-hour breakout group (three breakout
groups per section) taught and supervised by a practitioner.

Teaching Method
Interactive lectures; presentations; participation in discussions and simulations; engaging in case
study topics, conducting legal research. In this course students learn how to represent clients
before administrative and adjudicative decision makers. This includes understanding the rules of
process, standing, procedural entitlements and evidence before these bodies. They also gain an
appreciation for the theoretical and practical issues in the appeal and judicial review of decisions
of administrative and adjudicative decision making
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Evaluation
Written Submission to Board 20%
Draft Application to Appeal 20%
Final Exam 50%

Weekly Topics
1. The Administrative System: Agencies, Boards and Commissions
2. Modes of Regulatory Decision Making: Orders, Rules and Guidelines
3. Participatory Rights in the Regulatory Process: The Statutory Powers Procedure Act
4. Independence, Government Direction and Political Oversight
5. Administrative Law: The Role of the Courts in Supervising Regulatory Agencies
6. Constitutional Principles: Charter of Rights and Federalism
7. Fields of Administrative Decision-Making
8. Standard of Review: Degrees of Deference
9. Errors of Law and Jurisdiction; Discretionary Decisions
10. Impartiality and Bias; Judicial Remedies
11. Regulatory Compliance and RegTech Solutions

Course Materials
Course materials will include representative selections from sources such as the following:

Robert Baldwin and Martin Cave. Understanding Regulation: Theory, Strategy, and Practice,
2nd edition. Oxford. 2012.

Jeremy deBeer, Michael Drake, Warren Hoole, Neil McGraw, and Guy Régimbald. Standards of
Review of Federal Administrative Tribunals, 4th Edition, LexisNexis, 2012.

Andrew James Green. “Can There Be Too Much Context in Administrative Law? Setting the
Standard of Review in Canadian Administrative Law,” UBC Law Review, 2014.

Robert Macaulay and James Sprague. Practice and Procedure Before Administrative Tribunals,
Carswell, 2012.

Law Reform Commission of Canada. Independent Agencies in the Administrative Process. 1980.

France Houle and Lorne Sossin. “Tribunals and Policy-Making: From Legitimacy to Fairness.”
The Canadian Institute 6th Annual Advanced Administrative Law & Practice Conference
Proceedings. 2006.

Margot Priest. “Balancing Tribunal Independence with the Need for Consistent Decision-
Making: The Role of Policies, Rules, Guidelines and Persuasive Decisions.” Ottawa. 2006.

Tony Prosser. The Regulatory Enterprise: Government, Regulation, and Legitimacy. Oxford.
2010. (introduction)

Lorne Sossin. “The Puzzle of Independence for Administrative Bodies,” Presentation to Yale
Law School, Workshop on Comparative Administrative Law. 2009.
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Richard Stewart. “The Reformation of American Administrative Law,” Harvard Law Review.
1975.

Guy Régimbald. Canadian Administrative Law, 2nd student edition, LexisNexis, 2015.

Report of the Special Advisor on Agencies, December 20, 2010.

M. Tushnet. “New Forms of Judicial Review and the Persistence of Right and Democracy-Based
Worries,” Wake Forest Law Review. 2003.

“Unresolved Issues on Standard of Review in Canadian Judicial Review of Administrative
Action – the Top Fifteen!” Advocates’ Quarterly. 2013.

Gus Van Harten, Gerald Heckman, David Mullan and Janna Promislow. Administrative Law:
Cases, Text, and Materials. Emond. 2015.
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Ryerson University
Faculty of Law

Indigenous Law in Canada

Course Description
JUR XXX: Indigenous Law in Canada This course highlights the impact of Canadian laws on
Indigenous peoples, including their complex relationship with Canada’s constitution. Traditional
Indigenous legal systems and customs, and how these are practised in a modern context, are
studied, along with the legal struggles of First Nations, Inuit and Metis within federal, provincial
and territorial contexts. Students examine relevant legislation, regulations and case law and gain
experience with by-law making, impact benefit agreements, revenue sharing agreements, and
ownership structures.

Overview
Students obtain a solid foundation in the core areas of laws impacting Indigenous peoples in
Canada which most, if not all, lawyers will be required to address in their practices. They gain an
important insight into the status of Indigenous rights and their relationship to Canada’s legal
system and the Constitution. They are also able to apply what they have learned to real current
events and legal issues facing Indigenous peoples and understand the core differences in
Canadian and Indigenous conceptions of these laws. The emphasis is on using developments in
laws impacting Indigenous peoples to analyze issues related to governance, economic
development and land and resource management.

Delivery Method
Weekly two-hour lecture by faculty member and one-hour breakout group (three breakout groups
per section) taught and supervised by a practitioner.

Teaching Method
Classes will consist of lectures, guest lectures, structured debates, class discussions and
presentations, analysis of current issues in Indigenous law, legal research and writing.

Evaluation
Analysis of Indigenous Law Issue 20%
Presentation 10%
Agreement Negotiation Exercise 10%
Analysis of Indigenous Law Issue 10%
Final Exam 50%

Daily Topics
1. Indigenous Laws and Traditions
2. Indian Acts 1876 – 2018
3. Aboriginal Rights pre-1982
4. Aboriginal Rights post-1982
5. Treaty Rights and Aboriginal Title
6. Duty to Consult & Consent
7. Inuit & Metis Rights
8. Indigenous Women’s Rights
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9. Indigenous Governance
10. Negotiating Agreements

Course Materials
Course materials will include selections from sources such as the following:

John J. Borrows and Leonard I. Rotman, eds. Aboriginal Legal Issues: Cases, Materials and
Commentary, 4th edition. LexisNexis. 2012.

Olthius, Kleer and Townshend. Aboriginal Law Handbook, 4th edition. Thomson Reuters. 2012.

Cases and additional readings as assigned
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Ryerson University
Faculty of Law

Financial Bootcamp

Calendar Description
JUR XXX: Financial Bootcamp The purpose of this intensive five-day bootcamp is twofold.
First, it covers topics related to taxation and finance statements. Second, it provides extensive
practice in using Excel as a financial tool. Students gain a sufficient understanding of these
subjects to give them confidence in continuing to use them and learn with them as they proceed
through their law school experience. The course provides the basic financial acumen to start their
own business or legal practice.

Course Overview
In this course students learn how to calculate taxable income and income taxes payable for
individuals and corporations. Students gain a basic understanding of how to work with Excel
spreadsheets, how to create simple models, and more generally, how Excel can be used for a
wide variety of purposes. In particular, they gain the ability to analyze basic financial statements
and become familiar with key issues facing business owners when deciding whether or not to
incorporate.

Delivery Method
Six hours each day (morning and afternoon sessions), over five days, led by a faculty member
and guest speakers.

Teaching Method
This boot camp will be hands on, with sessions delivered in computer labs. Students create and
analyze financial information on their own as well as in groups, with guidance and direction.
They also discuss and present their work. Instructional tools such as videos and the internet may
be used as needed.

Evaluation
Excel Quizzes 50%
Assignment 20%
Case Analysis 15%
Case Presentation 15%

The assignment involves the question of whether or not to incorporate, taking into account the
considerations for an owner/manager.

Daily Topics
1. Taxation Essentials, Personal and Corporate
2. Financial Statements (1), Balance Sheets and Income Statements, understanding them,

and preparing them with Excel
3. Financial Statements (2), Cash flows, understanding them, and preparing them with Excel
4. Financial Statement analysis: ratio analysis, trend analysis, and cash flow forecasting

with Excel
5. Tying it All Together
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Course Materials
Course materials will include representative selections from sources such as the following:

S Benninga. Principles of Finance with Microsoft Excel, 2nd edition. Oxford. 2010. (selected
readings)

Brigham, Ehrhardt, Gessaroli and Nason. Financial Management, Theory and Practice, 3rd Cdn.
edition. Nelson Publishing. 2013. (selected readings)

Buckwold and Kutunen. Canadian Income Taxation. McGraw-Hill Ryerson. 2016. (selected
readings from Chapters 4, 5, 10 and 11)

Mayes, T., and T. Shank. Financial Analysis with Microsoft Excel, 7th Edition, Cengage
Learning. 2013. (selected readings)

Ross, Westerfield, Jordan, and Roberts. Fundamentals of Corporate Finance, 9th Cdn. edition.
McGraw-Hill Ryerson. 2016. (selected readings)

On-line Excel tutorials

A financial calculator or a calculator that performs financial functions.

Current newspaper clippings and/or other current event materials, videos, etc.
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Ryerson University
Faculty of Law

The Business of Lawyering

Course Description
JUR XXX: The Business of Lawyering Exposure to the realities of professional practice is a
foundational requirement of legal education. This module concentrates on preparing students for
multiple professional contexts and developing associated skills, such as collaboration,
networking, billing, accounting methods, client relationships and file management, as well as
furthering their understanding of the application of ethical standards to the changing practice of
law.

Overview
This module will introduce students to the virtual practice that they employ in future modules as
they meld substantive learning and mentored simulated practice relevant to each subject area.

Delivery Method
Intensive two-week module with daily lecture in mornings and hands-on application overseen by
mentor in afternoons. Emphasis on group work conducted in ‘firms’ comprising seven students.

Teaching Method
Interactive lectures; presentations; participation in discussions and simulations; engaging in
ethical analysis, conducting legal research.

Evaluation
Client File 25%
Group Presentations 25%
Written Memo 25%
Process Mapping 25%

Course assignments include the written memo on a lawyer’s duties as outlined in the Rules of
Professional Conduct. The client file assignment involves opening a new file on a practice
management system and writing a draft client retainer letter. The group presentations are from
the viewpoint of in-house counsel, government lawyer, or clinic lawyer.

Daily Topics
1. Professionalism and Ethics Overview: Administration of Justice and the Lawyer’s Role
2. Practice Management Overview; Developing Your Business Approach. Understanding

and Managing Finances; What Form Should It Take? Business Structures
3. Duties, Fiduciary Duty, The Relationship of Trust; Risk and Responsibility and

Managing the Unexpected
4. The Client and Confidentiality; Time and Tasks; the File
5. Opening a File, the Retainer Letter, Fees, Disbursements and the Decline of the “Billable

Hour”
6. Communications and Managing Your Practice, Wellness and Reflective Practice
7. Lawyering through the Lens of In-House Counsel, Government Lawyering, Clinic

Lawyering
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8. Closing a File and Withdrawal from Representation
9. Innovation in Legal Practice: Process Mapping
10. The Paperless Office and Other Tools and Strategies

Course Materials
Course materials will include representative selections from sources such as the following:

David L Blaikie, Thomas A Cromwell and Darrel Pink, eds. Why Good Lawyers Matter. Irwin
Law. 2012.

Clio. “Helping Lawyers Build a Better Practice.”
https://www.clio.com/?utm_source=google&utm_medium=cpc&utm_term=%2Bclio%20%2Bw
ebsite_b&utm_campaign=Clio_Search_Brand_Conversion_USA-CAN_Engine&gclid=CM-
Dl8Pf3dECFYa6wAodEcoFNg

LawPro. “Lawyers’ Professional Indemnity Company.” http://www.lawpro.ca/

Law Society of Upper Canada. Rules of Professional Conduct. http://www.lsuc.on.ca/lawyer-
conduct-rules/

Mitchell Kowalski. “North America: The Next Emerging Market for Legal Services,” Slaw.
2012.

Colin Lachance. “Make Legal Careers Great Again,” Slaw. 2015.

Colin Lachance. “Rethinking Success in a Modern Legal Career,” Slaw. 2015.

Adam La France. “The Tetris Effect: What Video Games Can Teach Law.” Knomos. 2015.

Michelle Leering. “Reflective Practice for Legal Professionals,” Journal of Law and Social
Policy. 2014.

Allan C Hutchinson. Legal Ethics and Professional Responsibility 2nd edition. Irwin Law. 2006.

Deborah L Rhode, ed. Ethics in Practice: Lawyers’ Roles, Responsibilities, and Regulation.
Oxford University Press. 2000.

Supplementary Materials
Professional ethics and practices management posts on Slaw, Canada’s Online Legal Magazine.
http://www.slaw.ca/

LawPro. AvoidAClaim Blog. http://avoidaclaim.com/about/
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Ryerson University
Faculty of Law
Business Law

Calendar Description
JUR XXX: Business Law Using a transactional approach to business structures, students work
with a simulated client file from idea through execution to potential problem areas. The module
focuses on documents, processes and issues related to financing, liability, governance and
operations, both in bricks-and-mortar and e-commerce businesses. Students draft and review
documents (e.g. articles of incorporation, bylaws, shareholder/partnership agreements,
confidentiality clauses and purchase and sale agreements). Challenges of applying traditional
legal concepts to digital businesses are also explored.

Overview
Business law surveys the major legal issues a lawyer may have to advise on when serving an
entrepreneur client. Through simulations, students gain practical experience in consulting clients
on the advantages and disadvantages of various forms of business organizations, tax and liability
implications. A problem solving approach allows students to learn to recognize and address a
variety of processes and issues related to financing, liability, governance and operations of a
corporation including the functions and duties of officers and directors. Students review and
consider a variety of organizational documents and draft some agreements (e.g. a non-disclosure
agreement). They also write legal memoranda advising clients on regulatory compliance and
protecting their interests and innovative business ideas.

Delivery Method
Intensive two-week module with daily lecture in mornings and hands-on application overseen by
mentor in afternoons. Emphasis on group work conducted in ‘firms’ comprising seven students.

Teaching Method
Interactive lectures; participation in discussions and simulations; group work; engaging in legal
drafting and review of legal documents.

Evaluation
Business Structure Role Playing 25%
Contract Drafting Group Work 25%
Corporation Problem Solving Assignment 25%
Final Exam 25%

Daily Topics:
1. Forms of Business Organizations and Other Methods of Carrying on Business: Sole

Proprietorship, Partnership, Corporation, Joint Venture
2. Forms of Business Organizations: Choosing the Right Business Structure, Name Search,

Registering the Business, Permits and Licenses, GST/HST Registration
3. The Corporation: The Nature of Corporate Personality, The Process of Incorporation,

Articles of Incorporation, Capital Structure, and Issuing Shares, Issues of Indigenous
Sovereignty
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4. The Corporation: Governance and Operations, Minute Book’s Documents, Duties of
Managers and Directors

5. Ownership Agreements: Partnership and Shareholders
6. Contract Drafting: Non-Disclosure, Sale and Service Agreements
7. Contract Drafting: Continued
8. Tax Considerations and Financing the Business
9. Protecting the Intellectual Property of the Business
10. Risk Management and Regulatory Compliance: Employment, Competition, Consumer

Protection and the Role of RegTech

Course Materials
Course materials will include representative selections from sources such as the following:

“An Act to Amend Title 8 Of the Delaware Code Relating to the General Corporation Law.”
https://www.cooley.com/~/media/cooley/pdf/alerts/council-2017-proposals-in-bill-
form.ashx?la=e

Kenneth A Adams. A Manual of Style for Contract Drafting, 3rd edition. ABA, Business Law
Section. 2013.

Todd L Archibald, Kenneth E Jull and Kent W Roach. Regulatory and Corporate Liability:
From Due Diligence to Risk Management. Canada Law Book. 2014.

David Duff and Geoffrey Loomer. Taxation of Business Organizations in Canada. LexisNexis.
2015.

Fasken Martineau DuMoulin LLP. Ontario Business Corporations Act & Commentary 2016-17.
LexisNexis. 2016.

Fasken Martineau DuMoulin LLP. Canada Business Corporations Act & Commentary 2016-17.
LexisNexis. 2016.

“Governor Jack Markell announces Delaware Blockchain Initiative.”
http://www.coindesk.com/delaware-governor-consensus-2016/

Matthew J. O’Toole and Michael K. Reilly. The First Block in the Chain: Proposed Amendments
to the DGCL Pave the Way for Distributed Ledgers and Beyond. Harvard Law School Forum on
Corporate Governance and Financial Regulation. March 16, 2017.

Mitchell McInnes, Ian P Kerr and J Anthony Vanduzer. Managing the Law: The Legal Aspects
of Doing Business 4th edition. Pearson. 2013.

Poonam Puri, Anita I Anand, Ed Iacobucci, Ian Lee and Jeff MacIntosh, eds. Cases, Materials
and Notes on Partnerships and Canadian Business Corporations, 6th edition. Carswell. 2016.

Douglas Sanderson. “Commercial Law and Indigenous Sovereignty: It’s a Nice Idea, but How
Do You Build It in Canada?” Canadian Business. 2011.
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Andrea Tinianow and Caitlin Long, Delaware Blockchain Initiative: Transforming the
Foundational Infrastructure of Corporate Finance. Harvard Law School Forum on Corporate
Governance and Financial Regulation. March 16, 2017.
(https://corpgov.law.harvard.edu/2017/03/16/delaware-blockchain-initiative-transforming-the-
foundational-infrastructure-of-corporate-finance/)

Bryce C Tingle. Start-Up and Growth Companies in Canada: A Guide to Legal and Business
Practice, 2nd edition. LexisNexis. 2013.

J Anthony VanDuzer. Law of Partnerships and Corporations. Irwin Law. 2009.

David Vaver. Intellectual Property Law: Copyright, Patents, Trade-Marks, 2nd edition. Irwin
Law. 2011.
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Ryerson University
Faculty of Law

Family Law

Calendar Description
JUR XXX: Family Law This module deals with major issues in family law including divorce
and separation, child custody and access, division of property, continuing support, and the
intergenerational ramifications of family law. It addresses techniques for conducting intake
interviews, issue spotting and developing a theory of the case. Various processes for disputes,
such as negotiation, use of collaborative law, mediation, arbitration and litigation are addressed,
including the impact of these processes on all parties to the case.

Overview
This module aims to prepare students for the real-world practice of family law in Ontario.
Students will learn to identify what issues arise in the context of a family law matter and how to
apply the relevant legislation and case law within the prescribed procedural framework to protect
the client’s interests. We will begin by surveying the legislative and procedural framework which
governs family law matters. In each following class, students will be introduced to a key topic in
family law and will be required to engage in a group fact-pattern exercise where their cumulative
knowledge will be tested. The course will conclude with a survey of practice management
strategies, designed to assist in building a thriving and sustainable practice.

Delivery Method
Intensive two-week module with daily lecture in mornings and hands-on application overseen by
mentor in afternoons. The focus of the afternoons is on group work conducted in ‘firms’
comprising seven students. This group work will focus on dealing not just with conventionally
represented litigants but also on working with paralegals and unrepresented litigants.

Teaching Method
Interactive lectures; participation in discussions and simulations; group work; engaging in legal
drafting and review of legal documents.

Evaluation
Meet the Clients Exercise 20%
Unbundling of Legal Services Exercise 20%
Group Fact Pattern Exercises 20%
Final Open Book Exam 40%

Daily Topics
1. Course Overview: Rules of the Game
2. The Law of Divorce
3. Custody and Access
4. Property
5. Child Support
6. Spousal Support
7. Cohabitation and Enforcement of Support Orders
8. Domestic Contracts and Taxation Issues
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9. Aboriginal Issues in Family Law
10. Strategic Practice Management

Course Materials
Course materials will include selections from sources such as the following:

Divorce Act
Family Law Act
Children’s Law Reform Act
Family Law Rules
Ontario Family Law Practice 2017
Hovius on Family Law

Supplementary Materials
Justice Annemarie E Bonkalo. Family Legal Services Review. Ministry of the Attorney General.
December 2016.

Chelsea C Caldwell. Dealing with the Self-Represented Litigant: Challenges and Strategy, or
Things I Wish I Had Known Five Years Ago. Continuing Legal Education Society of British
Columbia. May 2011.

Courthouse Libraries BC. Family Law Unbundling Toolkit.
http://www.courthouselibrary.ca/practice/familylaw/unbundling/

Law Society of Upper Canada. Dealing With Self-Represented Litigants
http://www.lsuc.on.ca/with.aspx?id=2147499412

Julie Macfarlane. The National Self-Represented Litigants Project: Identifying and Meeting the
Needs of Self-Represented Litigants Final Report. Law Society of Upper Canada, 2013.

Mediate BC. Family Legal Services Unbundling Project. http://www.mediatebc.com/Education--
-Training/Family-Unbundled-Legal-Services-Project.aspx
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Ryerson University
Faculty of Law
Civil Procedure

Calendar Description
JUR XXX: Civil Procedure This module provides hands-on practice-based exposure to the
Rules of Civil Procedure through interactive exercises, which include drafting and preparing
pleadings and motion materials. These activities are designed to ensure students properly
understand the difference between pleadings and evidence, and how to properly construct a claim
with consideration efficiency and effectiveness. The module also includes practical applications
of eDiscovery using the Sedona principles and the Electronic Discovery Reference Model
(EDRM) framework.

Overview
Themes to be explored through the module include efforts underway to promote access to justice
in civil litigation, including the increasing reliance on case conferences and mandatory
mediation, and the use of summary judgment motions to resolve disputes without trials. The
efficacy of each of these will be explored By the end of the module, students should have a basic
understanding of how to draft pleadings, prepare motion materials, and conduct examinations for
discovery, all necessary skills for employment in the legal profession at an entry level. This will
be achieved through imparting these skills through problem-based scenarios that also highlight
some of the contemporary trends and challenges in civil litigation.

Delivery Method
Intensive two-week module with daily lecture in mornings and hands-on application overseen by
mentor in afternoons. Emphasis on group work conducted in ‘firms’ comprising seven students.

Teaching Method
Interactive lectures; presentations; participation in discussions, simulations and exercises;
drafting pleadings and materials, conducting legal research.

Evaluation
Drafting Assignments 15%
Motion Simulation Exercise 15%
Problem-Based Learning Scenarios 20%
Final Exam 35%

Daily Topics
1. Overview of the Rules of Civil Procedure
2. Reform to the Rules and Access to Justice
3. Pleadings and proper service
4. Disclosure of Documents and Discovery
5. eDiscovery and electronic exchange
6. Undertakings and Refusals Motions
7. Disposition without trial and summary judgments
8. Evidence on motions
9. Trial and Pre-trial Procedures
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10. Costs and Technological Issues in Civil Litigation

Course Materials
Course materials will include representative selections from sources such as the following:

Todd Archibald, Gordon Killeen and James C Morton. Ontario Superior Court Practice, 2017
Edition, Student Edition + E-Book. 2016. LexisNexis.

Shelby Austin and Alexie Landry. A Practical Guide to eDiscovery in Canada. LexisNexis.
2014.

Colin L Campbell. “Reflections on Proportionality and Legal Culture.” The Advocates’ Journal,
2010.

Karen Eltis. Courts, Litigants, and the Digital Age: Law, Ethics, and Practice. Irwin Law. 2016.

Bryan Finlay, Marie-Andrée Vermette and Michael Statham. Electronic Documents: Records
Management, e-Discovery and Trial. Carswell. 2010.

Michelle Fuerst and Mary Anne Sanderson, Ontario Courtroom Procedure, 4th edition.
LexisNexis. 2016.

Dan Grice Dan and Bryan Schwartz. “Social Incrimination: How North American Courts are
Embracing Social Network Evidence in Criminal and Civil Trials.” Manitoba Law Journal.
2012.

Omar Ha-Redeye and George Brown. Ontario Guide to Civil Litigation. Carswell. 2019.

Ted Tjaden and Matthew Karabus. “The Impact of Hryniak v. Maudlin on Summary Judgements
in Canada One Year Later.” The Advocates’ Quarterly. 2015.

Walker, Janet, Jane Bailey, Barbara Billingsley, David A Crerar and Erik S Knutsen. Civil
Litigation Process: Cases and Materials, 8th Edition. 2016. Emond Publishing.

Janet Walker. “Summary Judgment Has its Day in Court.” Queen’s Law Journal. 2012.

Garry D Watson and Michael McGowan. Ontario Civil Practice 2017 + CD-ROM. Carswell.
2017.

Susan Wortzman. E-Discovery in Canada, 2nd edition. LexisNexis. 2011.
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Ryerson University
Faculty of Law

Social Innovation and the Law

Calendar Description
JUR XXX: Social Innovation and the Law Societal change is demanding innovation in the
delivery of legal services, interaction with clients and the development of new technological
tools. In this module the emphasis is on recognizing who is the client, identifying problems and
generating multi-faceted solutions. Students gain reinforcement in basic concepts in file
management, communication and interviewing, problem recognition, data analytics, and
knowledge generation software. They have opportunities to apply the fundamentals of design
thinking.

Overview
This module provides students with an in-depth look at the areas of innovation and access to
justice which are major themes in the fourth semester. Its main purpose is to allow them to
emphasize practice-based fundamentals and emerging uses of technology in the service of
process innovation so that they are equipped to accelerate social innovation and enhance access
to justice once they graduate.

Delivery Method
Intensive two-week module with daily lecture in mornings and hands-on application overseen by
mentor in afternoons. Emphasis on group work conducted in ‘firms’ comprising seven students.

Teaching Method
Interactive lectures; presentations; participation in discussions and simulations; engaging in
innovative analysis, conducting legal research.

Evaluation
Data Analytics Assignment 25%
Process Mapping Assignment 25%
Presentation Research Document 30%
Group Presentation on Innovation in Law (Public or Private) 20%

Daily Topics
1. Innovation: An overview of innovation principles and Why They Matter to the Law
2. Understanding the Client (I): Societal Realities, Changing Times and Changing

Expectations
3. Understanding the Client (II): The Client’s Individual Experience: The Client as

Consumer, Victim, Corporation, Perpetrator, Self-Rep, Refugee, Indigenous, LGBTQ,
Child, etc.

4. How to talk to people; Interviewing Clients and Problem Recognition
6. Innovation in Private Practice: The Changing Structure of Law Firms, Alternative

Business Models
7. Innovation in Public Law: The Challenge Facing the Public System and Its Responses
8. Technology and the Legal Industry: How Tech Innovation is Spurring New Approaches

including Data Analytics, Knowledge Generation Software, Artificial Intelligence
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9. A Primer on Innovation Tools: Project Management, Process Mapping, Process
Improvement Techniques and Why They Matter to You and Your Client

10. A Deeper Dive: How Innovation Has Changed the Law; A Look at Recent Significant
Case Studies and Current Start-ups

11. The Future: What Happens Next?

Course Materials
Course materials will include representative selections from sources such as the following:

Action Committee on Access to Justice in Civil and Family Matters. Access to Civil and Family
Justice: A Roadmap for Change. October 2013.

American Bar Foundation. Accessing Justice in the Contemporary USA: Findings from the
Community Needs and Services Study. 2014.

Lorne D Bertrand and Joanne J Paetsch. An Evaluation of the Clicklaw Wikibook JP Boyd on
Family Law: Final Report. 2016.

Canadian Bar Association. Reaching Equal Justice Report: An Invitation to Envision and Act.
2013

Canadian Bar Association. Futures: Transforming the Delivery of Legal Services in Canada.
2014

Canadian Bar Association Standing Committee on Access to Justice. Access to Justice Metrics: A
Discussion Paper. 2013.

Canadian Bar Association. Secrets Revealed: 95 Tips on Becoming A Better Lawyer. 2014.

Canadian Bar Association. Skilled Lawyer Series, Project Management for Lawyers, Webinar
Series [or other similar program].

Center for the Study of the Legal Profession. 2016 Report on the State of the Legal Market.
Georgetown Law and Thomson Reuters Peer Monitor. 2016

David Chavkin. Clinical Legal Education: A Textbook for Law School Clinical Programs.
LexisNexis. 2002. (chapter 7)

Jordan Furlong, Law is a Buyer’s Market: Building a Client-First Law Firm for the 21st Century.
2017.

Michael L George et al. The Lean Six Sigma Pocket Toolbook. McGraw Hill. 2005.

Jomati Consultants. Re-engineering Legal Services: How Traditional Law Firms Are Finally
Learning to Embrace Alternative Working Practices. 2016.

Mitchell Kowalski. Avoiding Extinction: Reimagining Legal Services for the 21st Century. ABA
Press. 2012.
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Mitchell Kowalski. The Great Legal Reformation: Notes from the Field. 2017.

Dr. Julie MacFarlane. The National Self-Represented Litigants Project: Identifying and Meeting
the Needs of Self-Represented Litigants. Final Report. 2013.

PLEAS Task Force. Developing Capable Citizens: The Role of Public Legal Education. 2007.

Sandra Rubin. “Funding Legal Innovation in Canada,” Lexpert Magazine. 2016.

Mark Schoenfield and Barbara Pearlman Schoenfield. “Interviewing and Counselling Clients in a
Legal Setting,” Akron Law Review. 1977.

Julie Sobowale. “How Artificial Intelligence is Transforming the Legal Profession,” ABA
Journal. 2016.

Truth and Reconciliation Commission of Canada. Honouring the Truth, Reconciling for the
Future. Summary of the Final Report. 2015.

Francis Westley, Brenda Zimmerman and Michael Patton. Getting to Maybe. Vintage Canada
Press. 2007.

Nina Van Wormer. Help at your Fingertips: A Twenty-First Century Response to the Pro Se
Phenomenon. 2007.

Online blogs and magazines such as ABA Journal, New Normal, Slaw, Law21, lawblog, etc

Current articles from key innovation organizations including Hiil, CyberJustice, SiG
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Ryerson University
Faculty of Law

Coding Bootcamp

Calendar Description
JUR XXX: Coding Bootcamp This intensive five-day bootcamp focuses on several coding
languages. Students gain a quick overview of HTML and CSS, the backbones of all websites,
and spend time learning the fundamentals of Python, now widely used for applications in data
analytics. After gaining basic proficiency in this program, students use it to complete a group
project. They are also introduced to tests that help them assess their own proficiency in the
fundamentals of legal technology.

Overview
Knowledge of HTML and CSS are required to enable students to do web development, create
marketing emails, or even blog. The module’s overview of these two languages will cover basic
techniques and concepts that are translatable to other programming languages, as well as
introduce the basic building blocks of how HTML and CSS work together to create richer online
experiences. Most of the module is spent mastering the basics of Python. After two days to learn
the language, students undertake a project that builds a series of applications to retrieve, process
and visualize data. Finally, students are exposed to tests that lawyers use to demonstrate their
technical competence.

Delivery Method
Six hours each day (morning and afternoon sessions), over five days, led by leading
practitioners, career strategists and leadership development experts.

Teaching Method
Interactive workshops and seminars; demonstrations; participation in discussions and
simulations; group work and individual self-reflection activities.

Evaluation
HTML Assignment 10%
CSS Assignment 10%
Python Proficiency Assignment 20%
Python-Based Case Study 50%
Assessment of Proficiency in Legal Tech Assignment 10%

Daily Topics
1. Web Fundamentals: Introducing HTML and CSS
2. Python Basics – Part I
3. Python Basics – Part II
4. Python-Based Data Analytics Project
5. Proficiency in Legal Tech

Course Materials
Course materials will include selections from sources such as the following:

Coursera, HTML and CSS for Beginners https://www.codecademy.com/en/tracks/htmlcss
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Charles Russell Severance and Sue Blumenberg. Python for Everybody: Exploring Data in
Python 3

Online Courses and Videos
Jason R Baron and Yodi Hailemariam. Top Ten Uses of Data Analytics for In-House Counsel.
Association of Corporate Counsel. July 7, 2016.

DisruptLegal, 5 Reasons Lawyers Should Learn To Code. October 9, 2015.

Reinvent Law Channel. YouTube. http://www.reinventlawchannel.com/

Mark van Rijmenam. How Big Data Can Improve The Practice Of Law, DataFloq. August 5,
2016.

Stephanie Yang. Where The Coding Craze Is Going Overboard, TechCrunch. September 8,
2013.
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Ryerson University
Faculty of Law

Advocacy and ADR

Calendar Description
JUR XXX: Advocacy and ADR This module introduces students to a diversity of processes for
advocacy and alternative dispute resolution, including negotiation, mediation, third-party neutral
evaluation, mini-trials, and judicial settlement conferences. Students explore questions of fit
between the type of a dispute and choice of resolution process, critically assessing potential
reforms designed to ensure access to affordable legal services. The potential for new
technologies to contribute to online dispute resolution strategies is also addressed.

Overview
Effective tribunal practice requires drafting, mediation, negotiating and oral advocacy skills.
Module participants will develop and improve the above skills as they work through an Ontario
Human Rights Tribunal simulation. Students will: begin to appreciate the emotional forces
involved in conflict situations; enhance their ability to collaborate as a member of a small group;
acquire an understanding of tribunal procedures; experience drafting tribunal pleadings under
pressure; gain practical skill in witness preparation; learn how to prepare for and conduct an
examination in chief and a cross examination; and develop mediation skills.

Delivery Method
Intensive two-week module with daily lecture in mornings and hands-on application overseen by
mentor in afternoons. Emphasis on group work conducted in ‘firms’ comprising seven students.

Teaching Method
Interactive lectures, guest lectures, structured debates, class discussions and presentations,
analysis of current issues, legal research and writing.

Evaluation
OHRT Application or Response (group project) 15%
Human Rights Process Assessment 15%
Draft Judgment (group project) 20%
Research on the Law applicable to OHRT 20%
Take-Home Exam 30%

OHRT Simulation and Small Group Setup
OHRT Situation: actual or made up Ontario Human Rights Tribunal situation (e.g. Peel Law
Association v. Pieters).

• Room Setup (general): large room with round tables which can accommodate 5 persons
(room for facilitator observer, laptops and documents);

• Small groups each with three (3) students;
• In half the groups each person is assigned to be one of the persons on the side of the

complainant – the complainant, or one of the complainant’s two major witnesses – and
is given the information for that person.
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• In the other half of the groups each person is assigned to be one of the persons on the
side of the respondent – the respondent, or one of the respondent’s two major witnesses
– and is given the information for that person.

Daily Topics
1. Introduction to the Course Format
2. Daniel Shapiro’s Tribes Effect Simulation
3. Complainant(s) Human Rights Tribunal Application Preparation/Mediation Preparation
4. Individual Research Memo on the law raised by the OHRT Simulation
5. Mediation Sessions
6. Reflective Memo for Mediation Preparation/Examination in Chief Preparation Video
7. Cross Examination Preparation
8. Examination in Chief
9. Group exercise – Each Group Writes its Judgment of the Case
10. Alternative Dispute Resolution Methods and Access to Justice

Course Materials
Course materials will include selections from sources such as the following:

Advocacy Materials
Advocacy Society. Mastering the Art of Examining Witnesses. 2017.

Bryan Findlay. Witness Preparation: A Practical Guide. Canada Law Book. 2010.

Ontario Human Rights Commission documents (legislation, policies and guidelines which are
relevant to the OHRT case situation)

Ontario Human Rights Tribunal documents (application and response forms and information;
legislation; rules and practice directives)

Larry S Pozner and Roger J Dodd. Advanced Cross-Examination Techniques. Seminar Partners
Presentation.

Robert B White. The Art of the Trial. Aurora, Ontario: Canada Law Book. 1993.

Mediation Materials
Roger Fisher and Danies Shapiro. Beyond Reason: Using Emotions as you Negotiate. Viking
Books. 2005.

Roger Fisher and William Ury. Getting to Yes: Negotiating Agreement Without Giving In.
Penguin Books. 1991.

K Patterson, J Grenny, R McMillan and A Switzler. Crucial Conversations: Tools for Talking
When Stakes Are High, 2nd edition. McGraw Hill. 2012.

Christopher W Moore. The Mediation Process: Practical Strategies for Resolving Conflict. John
Wiley and Sons. 2014.
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D Shapiro. Negotiating the Nonnegotiable: How to Resolve Your Most Emotionally Charged
Conflicts. Viking. 2016.

William Ury. Getting Past No: Negotiating your Way from Confrontation to Cooperation. New
York: Bantam Books. 1993.
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Ryerson University
Faculty of Law

Wills and Estates

Calendar Description
JUR XXX: Wills and Estates This module covers the basic legal principles and rules of
succession and estate planning. Students come to appreciate the intersections between this field
and the areas of trust, insurance, and tax as well as health law issues such as capacity and
decision-making. They examine wills and estate documents and, through simulated client
interactions, gain experience in engaging in conversations around estate planning including asset
identification, designating powers of attorney and related matters such as digital rights upon
death.

Overview
Wills and estates explores the law of capacity and estates, with an introduction to the planning
and litigation steps that may be taken to implement a client’s wishes or to protect and advance
the interests of a beneficiaries, and the related professional obligations of lawyers. Students gain
practical experience in conducting interviews to obtain information relevant to the estate
planning process and will review and consider the planning opportunities available to clients, as
well as the advantages and disadvantages typically associated with different planning strategies.
Students will learn to recognize and address such issues encountered in estate planning and
litigation as mental capacity, dependants’ support, the use of tools including trusts and life
insurance policies in tax-efficient planning, fiduciary relationships, and public policy. There will
also be discussion of the implications of automation and technology as an access to justice issue
in wills and estates law, as well as a look at the role of digital rights after death, including the
emerging need for digital executors.

Delivery Method
Intensive two-week module with daily lecture in mornings and hands-on application overseen by
mentor in afternoons. Emphasis on group work conducted in ‘firms’ comprising seven students.

Teaching Method
Interactive lectures; presentations; participation in discussions and simulations; engaging in
analysis of estate planning strategies; conducting legal research.

Evaluation
Simulated Client Interview re: Incapacity and Estate Planning 10%
Family Tree and Reporting Letter Assignment (simulated client interview) 25%
Legal Research Assignment re: Mental Capacity 20%
Group Analysis and Discussion-Based Presentation (simulated scenario) 20%

Daily Topics
1. Introduction; Mental Capacity and Substitute Decision Making
2. Intestate Succession and Introduction to Wills
3. Tax Considerations in Estate Planning (including will alternatives)
4. The Validity of Wills and Other Testamentary Instruments
5. Rights of Surviving Spouses and Dependants



211

6. Obligations of Attorneys and (Estate) Trustees
7. Probate and Estate Litigation Procedure
8. Rectification and Interpretation of Wills
9. Public Policy and Testamentary Freedom
10. Solicitor Liability and Best Practices

Course Materials
Course materials will include representative selections from sources such as the following:

Albert Oosterhoff et al. Oosterhoff on Wills 8th edition, Thomson Reuters Canada, 2016.
[Textbook]

Case Law
Banks v Goodfellow (1870) LR QB.
Banton v Banton, [1998] OJ No 3528 (available on CanLII) (Ont Sup Ct).
Cummings v Cummings Estate (2004), 69 OR (3d) 398 (available on CanLII) (Ont CA).
Hall v Bennett Estate (2003), 64 OR (3d) 191 (available on CanLII) (Ont CA).
Pecore v Pecore, 2007 SCC 17, [2007] 1 SCR 795.
Scott v. Cousins, 37 ETR (2d) 113, 2001 Carswell Ont 50 (Ont Sup Ct).
Spence v BMO Trust Company, 2016 ONCA 196.

Legislation
Estates Act, RSO 1990, c E.21.
Health Care Consent Act, 1996, SO 1996, c 2, Sched A.
Rules of Civil Procedure, RRO 1990, Reg 194.
Substitute Decisions Act, SO 1992, c 30.
Succession Law Reform Act, RSO 1990, c S.26
Trustee Act, RSO 1990, c T.23.
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Ryerson University
Faculty of Law

Legal Innovation

Calendar Description
JUR XXX: Legal Innovation Innovation in today’s legal environment encompasses
technological, business and social innovation. This module focuses on developing skills in legal
project management, legal analytics, and legal process engineering while allowing students to
apply these skills in a project that stresses one or more of the three types of innovation
mentioned above while gaining their Six Sigma yellow belt. The goal is to enhance students’
capacity and ability to evoke change in the delivery of legal services.

Overview
Legal innovation is increasingly seen as a tool for ensuring access to justice for legal consumers.
However, developing technological innovation that will address access to justice is a daunting
goal. In this module we identify processes lawyers are using to redesign legal delivery in practice
situations and engage students in creating their own technological innovations.

Students begin with an introduction to lean methodology as a tool that promotes better processes
for established and emergent legal organizations. They use case studies to identify how these
processes have been applied to generate information about value and waste in legal service as
well as validate opportunities in various types of legal organizations (including law firms, in
house practices, multi-service providers, sole practitioners, government, and the judiciary). The
stress is then on using design thinking to create technologies or adopt emergent technologies in
order to promote broad skills for addressing future needs. Students will analyze how innovation-
based strategies have been used to create new processes and apply these strategies to promote the
adoption of their own chosen technology. Learning to become proactive and alert to information
and technology trends affecting legal services, they will implement design thinking and the lean
startup method to validate opportunities.

Finally, students will draft a business plan addressing strategy development, making a business
case and managing an innovation portfolio. They will learn how to plan new ventures and
innovation projects and will write and pitch at least one individual business plan based on having
implemented the lean startup to produce a viable new venture opportunity.

Delivery Method
Intensive two-week module with daily lecture in mornings and hands-on application overseen by
mentor in afternoons. Emphasis on group work conducted in ‘firms’ comprising seven students.

Teaching Method
The module combines readings, lectures, case studies, visiting experts and student presentations.
All material is aimed at understanding how the legal innovation process works and managing
projects that implement or use these technologies. Students experiment with the innovation
process through class exercises and a course project, where they develop creative concepts for
legal service delivery in their small firms. The project mirrors the early phases of development
experienced by those at the forefront of innovation to simulate the processes by which ideas are
actualized
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Evaluation
Bring 10 key observations from secondary research 10%
Generate a new idea about how to address a key observation 10%
Write a Business Plan, Differentiate Competitors and Understand Implications 60%
Experimentation and Testing 20%

Daily Topics
1. What is the Innovation Process?
2. Opportunity Identification
3. Strategic Decision-Making I – Lean Law Startup
4. Strategic Decision-Making II – Process Mapping, Project Management, Data Analytics &

Issue Analytics
5. Creative Design
6. Design Thinking
7. Making a Business Plan
8. Acquiring Resources - Guerilla, Bootstrapping and Crowd Fund resourcing
9. Experimentation and Reengineering Legal Delivery
10. Presentations

Course Materials
Course materials will include representative selections from sources such as the following:

Applying Continuous Improvement to High End Legal Services. Clifford Chance. 2014.

Damian Blackburn. Big Data for Law Firms. Ark Publishers. 2013.

Connie Crosby. “Bringing Lean Six Sigma Process Improvement Disciplines into Legal
Services: A CCCA Spring Conference Workshop,” Slaw. 2013.

Shubha Ghosh and Robin Paul Malloy. Creativity Law and Entrepreneurship. Elger Law and
Entrepreneurship, 2011.

Guy Kawasaki. Art of the Start (The Time Tested Battle Hardened guide for Anyone Starting
Anything. Penguin. 2004.

Mitchell Kowalski. Avoiding Extinction: Reimagining Legal Services for the 21st Century. ABA
Press. 2012.

Brenda Laurel, ed. Design Research: Methods and Perspectives. MIT Press. 2003.

Lean for Lawyers. Codexx, 2009.

Justin Longnecker et al. Small Business Management Launching and Growing New Ventures, 6th
edition. Nelson. 2016.

Open Law Lab. http://www.openlawlab.com

Catherine Alma MacDonagh. Lean Six Sigma for Law Firms. Ark Group. 2014.
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Ash Maurya. Running Lean: Iterate from Plan A to a Plan that Works. O’Reilly Media Inc.
2010.

R G McGrath and Ian C MacMillan. The Entrepreneurial Mindset (Strategies for Continuously
Creating Opportunity in an Age of Uncertainty, Harvard Business School Press. 2000.

Alexander Osterwalder, et al. Value Proposition Design. Wiley. 2014.

Alexander Osterwalder and Yves Pigneur. Business Model Generation: A Handbook for
Visionaries, Game Changers and Challengers. Wiley, 2010.

Daniel H Pink. A Whole New Mind: Why Right-Brainers Will Rule the Future. 2006.

“Process Excellence Explained: What’s the difference between Lean, Six Sigma, and Business
Process Management (BPM)?” Process Excellence Network

Eric Ries. The Lean Startup. Crown Publishing Group, 2011.

Ken Robinson. Out of Our Minds: Learning to Be Creative. Capstone Publishing. 2011.

Andrew Zacharakis, Stephen Spinelli and Jeffry Timmons. Business Plans that Work - A Guide
for Small Business, 2nd edition. McGraw Hill. 2011.

Podcasts
ABA Journal – Legal Rebels http://legaltalknetwork.com/podcasts/aba-journal-legal-rebels/

Brian Focht. The Cyber Advocate’s Legal Technology Review: Tools and Technology for Legal
Professionals https://itunes.apple.com/us/podcast/cyber-advocates-legal-
technology/id1002986439?mt=2

Law Society of Upper Canada-Technology Tips Podcasts
http://www.lsuc.on.ca/podcastblog.aspx?blogid=2147485722



215

Ryerson University
Faculty of Law
IP and Privacy

Calendar Description
JUR XXX: IP and Privacy This module discusses the private and public legal frameworks
governing piracy, copyright and trademarks, as well as privacy and cyber-crime in Canada and
other jurisdictions. Current issues and problems related to privacy such as online commerce,
social media, cyber-bullying, the workplace, national security, law enforcement, genetics, health
care and freedom of information are analyzed to understand a the role of privacy in an
increasingly data-driven world.

Overview
This module introduces students to the legal, policy, and ethical dimensions of information by
examining select IP frameworks of particular relevance in the digital world. The impact of the
Internet on IP is explored, as well as attempts to regulate the Internet. Students will then examine
legal concepts of privacy, and how these concepts play out in social media and other online
platforms. As part of this exploration, students perform a privacy audit of their own lives, and
comment on the implications of the uses of their own personal information. To illustrate the
challenges informational wrongs pose for the legal system, students will be divided into three
groups to “argue” (on paper) a privacy issue – one team preparing arguments for an award of
privacy damages, one team preparing argument against such an award, and the third team acting
as a trier of fact and delivering written reasons on the ultimate assessment of damages, if any.

The module then shifts to examine the significant technologies currently being adopted – and
which have unintended consequences, the effects of which are never neutral. A world of
ubiquitous data, subject to ever more sophisticated collection, aggregation, analysis, and use,
creates massive opportunities for both financial gain and social good. It also creates dangers in
areas such as privacy and discrimination, as well as simple hubris about the effectiveness of
management by algorithm. Finally, the deliberate misuse and exploitation of information is
examined. The module concludes with an overview of various responses to informational
insecurity—both private and governmental—that may be employed to address these concerns.

Delivery Method
Intensive two-week module with daily lecture in mornings and hands-on application overseen by
mentor in afternoons. Emphasis on group work conducted in ‘firms’ comprising seven students.

Teaching Method
Interactive workshops and seminars; demonstrations; participation in discussions and
simulations; group work and individual self-reflection activities.

Evaluation
Personal Privacy Audit 15%
Domain Name Dispute Resolution Process 15%
Paper-Based Mock Trial Process 35%
Final Exam 35%
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Daily Topics
1. Overview of Intellectual Property - Copyright, Trademarks and Domain Names
2. Internet – What is it? Its Impact.
3. Regulation of the Net and Airwaves, Net Neutrality
4. Privacy – Statutes, Common Law, and the Problem of Damages I
5. Privacy – Statutes, Common Law, and the Problem of Damages II
6. Privacy, Social Media and the Online Challenge
7. Defamation, Cyber-bullying and Revenge Porn – and Freedom of Expression
8. Big Data, Open Data and Disruptive Data Driven Technologies (FinTech, Predictive

Algorithms, etc.)
9. Cybersecurity
10. Issues in Security and Surveillance

Course Materials
Course materials will include selections from sources such as the following:

Jeffrey M Berry and Sarah Sobieraj. The Outrage Industry: Political Opinion Media and the
New Incivility. Oxford University Press. 2014.

Corey Brettshneider. When the State Speaks What should it Say? How Democracies Can Protect
Expression and Promote Equality. Princeton University Press. 2016.

Timothy Garton Ash, Free Speech, Ten Principles for a Connected World. Yale University
Press. 2016.

Michael Geist, ed. Law, Privacy and Surveillance in the Post-Snowden Era. University of
Ottawa Press. 2015.

Shane Harris. @War, The Rise of the Military-Internet Complex. Eamon Dolan/Mariner Books.
2015.

Justice Roger T Hughes et al. Copyright Act and Commentary, LexisNexis. 2016.

Justice Roger T Hughes, et al. Trademark Act and Commentary, LexisNexis. 2016.

Martin P J Kratz. Canada’s Internet Law in a Nutshell. Carswell. 2013.

Martin P J Kratz. Canada’s Intellectual Property Law in Nutshell. 2nd edition. Carswell. 2010.

Steve Lohr. Data-ism: The Revolution Transforming Decision Making, Consumer Behavior, and
Almost Everything Else. HarperCollins. 2015.

Viktor Mayer-Schonberger and Kenneth Cukier. Big Data, A Revolution that will Transform
How We Live, Work, and Think. Eamon Dolan/Mariner Books. 2014.

Colin McNair. A Guide to Personal Information Protection. LexisNexis. 2005.

David A Potts. Cyberlibel, Information Warfare in the 21st Century? Irwin Law, 2011.
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Thomas J Shaw. Cloud Computing for Executives: A Global Approach. American Bar
Association. 2014.

P W Singer and Allan Friedman. Cybersecurity and Cyberwar: What Everyone Needs to Know.
Oxford University Press. 2014.
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Ryerson University
Faculty of Law

Access to Justice Solutions

Calendar Description
JUR XXX: Access to Justice Solutions. In this module, students learn to identify barriers to
justice and critically evaluate solutions. Using a comparative approach, international solutions
(including in other sectors e.g. access to health, access to banking) are explored and global
similarities identified. Students distill this learning into a toolbox of approaches which, using an
emphasis on accessible technology, they then use to develop local solutions to make legal
services more affordable for individuals and organizations of limited means.

Overview
This course is intended to prepare students: (a) to recognize and address access to justice issues
in their own practice and in the legal system in which they will one day work; (b) for possible
participation in the Advanced Legal Solutions elective course; and/or (c) to participate in other
initiatives or challenges aimed at building products and solutions that challenge the status quo of
legal services and enhance access to justice. The first theme explored is the nature of barriers to
justice. Among the specific issues discussed are the extent of the justice gap, the economic and
regulatory barriers to access, and the problem of resource constraints. In particular, how are legal
technologies altering the landscape for persons of limited means and empowering disadvantaged
and marginalized individuals and communities? The other main theme is how to design and
develop solutions to overcome or eliminate these barriers. To this end, various real-world
solutions (both successful and unsuccessful) from around the globe will be critically evaluated.
Solutions will focus on access to justice, but will also take a cross-disciplinary approach and
evaluate solutions to such challenges as increasing access to health or to financial capital. The
goal is to develop students’ ability to think critically about what works, what doesn’t, and why.

Delivery Method
Intensive two-week module with daily lecture in mornings and hands-on application overseen by
mentor in afternoons. Emphasis on group work conducted in ‘firms’ comprising seven students.
Mornings consist of seminars devoted to the access to justice crisis and the role of digital and
other tools in solving it. In the afternoons, students work with their assigned firm to use the tools
and skills they have developed to craft a solution (or solutions) to an assigned access to justice
issue. Class sessions consist of video examples, interviews with social entrepreneurs and
innovators, podcasts and Skype sessions with international providers of access to justice
solutions. Some students may choose to build a working technology prototype (e.g. an app),
whereas others may choose to rethink current processes and reimagine them, producing cogent,
implementation-ready recommendations.

Teaching Method
The teaching method is based on the model of a “flipped class” in which the typical lecture and
homework elements of a course are reversed. Students are responsible for reading, understanding
and applying course materials to their particular access issue. Access to justice issues are sourced
from literature, news reports, clinic anecdotes, and front line organizations and people facing the
issues under scrutiny. Students are responsible for using project management skills (learned in
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the Legal Innovation module) to develop their own project plan, including selecting the
milestones on which they will be evaluated.

Evaluation
First Project Milestone 15%
Second Project Milestone 15%
Third Project Milestone 15%
Project Presentation 55%

Daily Topics
1. The Architecture of Justice: What is a Barrier?
2. Technology as an Enabler (or Disabler) of Access to Justice
3. Educational Barriers: the Availability of Public Legal Education
4. Barriers Encountered by Youth: Reimagining Child Welfare, Indigenous Voices, and

Family Conflict
5. Sex and Gender: Disparate Impact of Pay, Precarious Work, Domestic Violence, and

Sexuality
6. Barriers in Non-urban Centres: Increasing Access to Information and Resources
7. Financial Barriers: Mechanisms of Affordability, Including Unbundling, DIY/ADR and

Assisting the Self-Represented
8. Mental Health and Wellness Barriers: Professional Competencies, Ethics and Institutional

Partners
9. Barriers Encountered by Newcomers: Language, Status, Culture
10. The Implementation Gap

Course Materials
Course materials will include selections from sources such as the following:

Ab Currie, Nudging the Paradigm Shift: Everyday Legal Problems in Canada. Canadian Forum
on Civil Justice. 2016.

Asher Flynn, Jacqueline Hodgson, eds. Access to Justice and Legal Aid: Comparative
Perspectives on Unmet Legal Need. 2017.

Gretchen Luchsinger. Access to Justice in Asia and the Pacific: A DGTTF Comparative
Experience Note Covering Projects in Cambodia, India, Indonesia and Sri Lanka. United
Nations Development Programme. 2010.

Canadian Forum on Civil Justice. Everyday Legal Problems and the Cost of Justice in Canada:
Overview Report. Canadian Forum on Civil Justice. 2016.

Les Jacobs, David Kryszajtys and Matthew McManus. Paths to Justice and the Resolution of
Consumer Problems: Findings from the 2014 Everyday Legal Problems and the Costs of Justice
in Canada National Survey Canadian Forum on Civil Justice. 2015.

Listening to Ontarians: Report of the Ontario Civil Legal Needs Project. The Ontario Civil
Legal Needs Project Steering Committee. 2010.
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Patricia Hughes. Draft Guidelines for Using Technology to Advance Access to Justice, October
2016.

Jena McGill et al. Emerging Technological Solutions to Access to Justice Problems:
Opportunities and Risks of Mobile and Web-based Apps Knowledge Synthesis Report. Faculty of
Law, University of Ottawa. October 13, 2016.

Roger Smith and Alan Paterson. Face-to-Face Legal Services and their Alternatives: Global
Lessons from the Digital Revolution. The Nuffield Foundation, 2014

Roger Smith. Digital Delivery of Legal Services to People on Low Incomes. The Legal Education
Foundation. 2015

Pascoe Pleasence and Nigel J Balmer. What People Do to Solve ‘Legal’ Problems. Legal
Services Board. 2014.

Other Resources
The Ontario Small Claims Podcast. http://www.osccpodcast.ca/tag/a2j/

Steps to Justice Website. http://stepstojustice.ca/

Access to justice solutions developed at Ryerson’s Legal Innovation Zone and used at various
organization. http://www.legalinnovationzone.ca/startups/

The Legal Innovation Zone’s A2J Challenge. http://legalinnovationzone.ca/a2jchallenge/
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Ryerson University
Faculty of Law

EQ/CQ Bootcamp

Calendar Description
JUR XXX: EQ/CQ Bootcamp Living and working in a global, multicultural and diverse
context demands an awareness of the impact of emotions and cultural outlook on our work. In
particular, being able to recognize and understand the impact of one’s own emotions and
identifying and addressing cultural biases is critical to the success of all projects. In this intensive
five-day bootcamp, Juris Doctor students explore and experience vital emotional and cultural
competencies for optimal personal and group success.

Overview
Clients. Colleagues. Business Associates. Supervisors. Regulators. Judges. Mediators. A broad
range of other professionals. Team members. Staff. Family. Friends. These are just a few of the
categories of people with whom graduates of the Ryerson Law School will come into contact
with regularly. This bootcamp provides some of the fundamental tools used in a wide range of
group settings to ensure that students become attuned to the ways their own feelings and attitudes
can affect their effectiveness as legal professionals.

Delivery Method
Six hours each day (morning and afternoon sessions), over five days, led by leading
practitioners, leadership strategists EQ and CQ experts.

Teaching Method
Interactive workshops and seminars; demonstrations; participation in discussions and
simulations; group work and individual self-reflection activities.

Evaluation
EI Competencies: Reflections from Demonstration 25%
Stages of Team Development (group presentation) 25%
Simulated Client Interview 25%
EQ/CQ Implementation Project: Reflective Submission 25%

Daily Topics
1. You, Me and Understanding Emotions – the Impact of EQ on Lawyering (workshop).
2. From Me to Us – Diving into Group Dynamics and Trust Building (workshop; group

work)
3. CQ, Cultural Bias and Diversity (workshop)
4. The Ultimate Purpose: Understanding the Client Relationship (workshop and

simulations)
5. Putting it All Together: The EQ/CQ Implementation Project

Course Materials
Course materials will include representative selections from sources such as the following:

Charles Duhigg. “What Google Learned from Its Quest to Build the Perfect Team,” New York
Times. February 25 2016.
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Daniel Goleman. Emotional Intelligence: Why It Can Matter More Than IQ. Bantam. 1995.

Daniel Goleman, Richard E Boyatzis, and Annie McKee. Primal Leadership: Realizing the
Power of Emotional Intelligence. Harvard Business School Press. 2002.

Michelle Cotter Richards. Emotional Intelligence: The “Silver Bullet” for Lawyer Success. 2016.
https://www.linkedin.com/pulse/emotional-intelligence-silver-bullet-lawyer-success-michelle-
cotter

Tomas Chamorro-Premuzic. “Can You Really Improve Your Emotional Intelligence?” Harvard
Business Review. 2013.

Law Society of Upper Canada. Working Together for Change: Strategies to Address Issues of
Systemic Racism in the Legal Professions. 2016.

David Livermore, Leading with Cultural Intelligence: The Real Secret to Success.
AMACOM 2015.

David Livermore. Driven by Difference: How Great Companies Fuel Innovation Through
Diversity. AMACOM. 2016.

D J Polden. “Leadership Matters: Lawyers’ Leadership Skills and Competencies,” Santa Clara
Law Review. 2012.

Jennifer Romig. “Silence and Group Work in Legal Education.” Listen Like a Lawyer. 2017.

K H Rothenberg, “Recalibration the Moral Compass: Expanding Thinking like a Lawyer into
Thinking like a Leader,” U. Tol. L. Review. 2009.

Bruce W Tuckman and Mary Ann C Jensen. “Stages of Small Group Development Revisited.”
Group and Organizational Studies. 1977.
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Ryerson University
Faculty of Law

Global Civil Society and Law

Course Description
JUR XXX: Global Civil Society and Law This course will look alternative sources of law in a
global context including beyond the state. Students will be challenged to examine how legally-
trained professionals navigate the space between formal and informal processes for rule
generation and application. The course will examine grievance mechanisms and the processes of
conflict resolution. Skills acquired include project management, campaigning and advocacy,
networking and communication through social media and writing policy briefs and media
releases.

Overview
Students will gain an understanding of at alternative sources of law in a global context, including
the impact of the United Nations. As they critically analyze how legally trained professionals
navigate the space between formal and informal processes for rule generation and application,
they will learn about grievance mechanisms and processes of conflict resolution and be able to
apply these theoretical skills to a practical case study. They will also acquire project
management, campaigning and advocacy, networking and communication skills. Demonstrate
strength of these skills through effective use of social media, and writing policy briefs and media
releases.

Delivery Method
Classes will consist of a two-hour lecture by a faculty member and one hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Interactive lectures; presentations; participation in discussions and simulations; engaging in
critical analysis, conducting legal research.

Evaluation
Policy Brief 15%
Media Release 20%
Conflict Resolution Case Study (group) 25%
Social Media Posts 20%
Participation 20%

Daily Topics
1. Understanding Civil Society: What is it, and why is it important?
2. The Forms of Civil Society
3. Comparative Perspectives on Civil Society
4. The Norms of Civil Society I
5. The Norms of Civil Society II
6. The Spaces of Civil Society I
7. The Spaces of Civil Society II
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8. The Achievements of Civil Society
9. Supporting Civil Society
10. Civil Society and Application to domestic legal professional practice
11. Critically analyzing Civil Society as a Necessary and Necessarily Contested Idea

Course Materials
Michael Edwards, ed. The Oxford Handbook of Civil Society. Oxford University Press. 2011.
[Course text]

Supplementary readings
“Current events” news and social media readings to be posted to the online course portal by the
Faculty member. Additional “professional practice” readings to be assigned by the practitioner.
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Ryerson University
Faculty of Law

Real Estate Law

Calendar Description
JUR XXX: Real Estate Law This course analyzes the legal requirements imposed by the
Registry Act, the Land Titles Act, land and title insurance, and how these requirements shape the
lawyer’s role in helping clients navigate the issues surrounding title to land. Also examined are
the major changes in real estate practice due to technology and the fact that it is essential to
understand the process that technology has replaced so that practitioners can ensure successful
outcomes for their clients.

Overview
Real Estate Law looks at the importance of title to property in society. Certainty of title is a
critical component to a stable economy. This course will explore the importance of the lawyer in
the real estate transaction. Students will learn how to prepare, review and negotiate an agreement
of purchase and sale to buy and sell land. They will interact with the current technology used to
search title and convey property. They will apply legislation such as the Land Titles Act and the
Registry Act to the transaction and learn how title insurance can facilitate completion.

Delivery Method
Classes will consist of a two-hour lecture by a faculty member and one hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Interactive lectures, presentations, discussions and simulations of title searching, conveyancing
etc.

Evaluation
Draft Agreement of Purchase and Sale 15%
Paper on Title Insurance 15%
Presentation 10%
Exercise – Completing a Transaction 10%
Final Exam 50%

Weekly Topics
1. Land Registration in Ontario
2. The Agreement of Purchase and Sale
3. Title Searching
4. Title Insurance
5. The Law of Mortgages and Remedies Thereunder
6. Conveyancing
7. Condominium and Development Law; Planning Principles
8. Remedies under Contract and at Law
9. Landlord and Tenant
10. Understanding Indigenous Land Claims
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11. Technology and Delivery of Services

Course Materials
Course materials will include selections from sources such as the following:

Rosemary Bocska and Gowling Lafleur Henderson LLP. Ontario Residential Real Estate
Practice Manual. Butterworths. 1991.

Donald Donahue, Peter Quinn, Peter and Danny Grandilli. Real Estate Practice in Ontario, 8th
student edition. LexisNexis. 2016.

Gowling WLG, Recovery Services Group. Marriott and Dunn: Practice in Mortgage Remedies
in Ontario, 5th edition. Carswell. 1991.

Barry Lipson. The Art of the Deal, 3rd edition. Carswell. 2011.

Marguerite Moore. Title Searching and Conveyancing in Ontario, 6th student edition.
LexisNexis. 2010.

Paul Perell. Real Estate Transactions, 2nd edition. Canada Law Book. 2014.

Paul Perell and Bruce Engell. Remedies and the Sale of Land, 2nd edition. Butterworths. 1998.

Sidney Troister. The Law of Subdivision Control in Ontario, 3rd edition. Canada Law Book.
2011.

LawPro, Technology benefits for a real estate file, August 2, 2016 by Raymond G. Leclair -
http://avoidaclaim.com/2016/technology-benefits-for-a-real-estate-file/
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Ryerson University
Faculty of Law

Labour and Employment Law

Calendar Description
JUR XXX: Labour and Employment Law The forces of globalization, technological change,
organizational restructuring, and the expansion of capital markets continue to transform the
nature of work and the role and power of labour market actors. The course reviews common law
and statutory rules pertaining to employment in both unionized and non-unionized settings. It
explores the scope of the law, and how the rights, and responsibilities of employees, employers
and unions are construed, and are evolving, in the “new economy”.

Overview
The objective of this course is to provide students with a foundation for engagement with labour
and employment law. Students will develop knowledge of substantive law involved in the
construction and regulation of individual employment relations (“employment law”), as well as
that governing collective labour relations (“labour law”). This will involve both a further
refinement of student skills in case law analysis and statutory interpretation, and an awareness of
the dynamics of an expanding influence of the Charter in this legal subfield. Students will gain
an understanding of the institutional frameworks within which labour law is developed and
applied, and will be challenged to think critically about their role and capacities. Students will
develop important insights into the role of labour law as a key area of socio-economic policy,
and to this end will be able to identify and employ some of the various theoretical frameworks
that inform the development of labour law and ongoing debate about its future direction. In this
vein, students will sharpen their ability to develop, communicate, and defend arguments both
within and about labour law.

Students will also examine and engage with particularly salient issues in the development of
labour law and its scope, emerging as a response to profound shifts in social, industrial, and
organizational structure in modern society. Lastly, students will be exposed to some of the
unique legal practice activities undertaken by lawyers and other actors in this field.

Delivery Method
Classes will consist of a two-hour lecture by a faculty member and one-hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Classes will consist of lectures, guest lectures, structured debates, class discussions and
presentations, analysis of current issues, legal research and writing

Evaluation
Essay 25%
Short Assignments (two) 25%
Final Exam 50%
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Students will be required to submit a research-based essay of approximately 2500-3000 words on
a topic related to the course and materials, prior to start of class in week 11. Topics must be
approved in advance, and students are strongly encouraged to meet and discuss this project with
the professor. The professor will provide further requirements pertaining to the paper
assignment in separate materials.

Although the bulk of the course content will be delivered in a lecture format, a portion of class
time will regularly be set aside for alternative formats. This will involve class discussion of case
scenarios, practical documentation, and/or policy issues, and will often be related to short writing
assignments distributed. Students will submit work on two short writing assignments throughout
the course. A list of several potential writing assignments will be provided, and students will be
able to choose which 2 assignments they wish to submit for grading by the professor.

Weekly Topics
1. Introduction to Employment Law
2. Employment Law – Statutory Minimum standards regulation
3. Equality and Human Rights in employment
4. Introduction to Collective Bargaining
5. The collective bargaining process – negotiating collective agreements
6. Industrial Conflict
7. Industrial Conflict (cont’d)
8. Collective Agreements and Grievance Arbitration
9. The status of union organizations and individual employees under collective bargaining.
10. Alternative Models of Collective Bargaining
11. The Future Evolution of Labour and Employment Law

Course Materials
Labour and Employment Law: Cases, Materials, and Commentary, 9th edition. Irwin. 2017.
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Ryerson University
Faculty of Law

Advanced Corporate Law

Course Description
JUR XXX: Advanced Corporate Law This course tracks the life cycle of a corporation from
incorporation under federal or provincial laws, organization, structure, governance, capitalization
and financing, merger and acquisition, and dissolution. Students acquire the understanding and
background to ensure that they have the ability to incorporate a company, address critical issues
around incorporation and structure, governance requirements, financing options, corporate
liability, merger and acquisition including the sale and purchase of shares and assets, and
dissolution.

Overview
Advanced Corporate Law builds upon the foundational principles established in the Business
Law course. The lectures will track the life of a corporation from incorporation to dissolution
(including liquidation and insolvency). Students will be given an in-depth understanding of
corporate structure, management and significant transactions in addition to key governance
considerations such as corporate liability and corporate social responsibility. This course
provides students with an opportunity to gain practical and insightful legal knowledge of the
Canadian corporate world.

Delivery Method
Classes will consist of a two-hour lecture by a faculty member and one hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Classes will consist of lectures, class discussions and presentations, analysis of current issues,
legal research and writing.

Evaluation
Presentation 25%
Assignment 25%
Final Exam 50%

Weekly Topics
1. Introduction to the Corporation: Methods of Carrying on Business; Incorporation

Considerations and Alternatives; Incorporation Process; Corporate Name and Trademarks
2. Nature of the Corporation: Separate Legal Entity; Limited Liability; Pre-Incorporation

Contracts; Piercing the Corporate Veil
3. Capitalization and Financing of the Corporation: Debt and Equity; Nature and Issuance of

Shares; Dividends; Assets of a Corporation; Security Interests; Capital Market; Financial
Statements

4. Structure of the Corporation: Directors, Officers, and Shareholders; Subsidiaries; Not-
for-Profit Corporations, Charities
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5. Governance and Management of the Corporation: Directors and Officers: Roles, Duties,
and Liability; Corporate Resolutions; Corporate Filings and Records

6. Shareholders: Powers; Agreements; Rights; Remedies
7. Corporate Liability: Corporate Tort Responsibility; Corporate Criminal Responsibility;

Statutory Liability for Directors and Officers
8. Corporate Social Responsibility: Corporate Stakeholders; Ethics; Environmental and

Social Governance
9. Mergers and Acquisitions: Purchase and Sale of Assets/Shares; Hostile Takeovers;

Defensive Tactics; Amalgamation
10. Dissolution of the Corporation: Liquidation; Insolvency, Dissolution
11. Exam Review

Course Materials
Course materials will include representative selections from sources such as the following:

Anita I Anand, Ian Lee, Jeff MacIntosh, Poonam Puri. Cases, Materials and Notes on
Partnerships and Canadian Business Corporations, 6th edition. Carswell, 2016.

Wayne D Gray. The Annotated Canada Business Corporations Act. Carswell, loose-leaf (1994).

Wayne D Gray and C W Halladay. Guide to CBCA Reform: Analysis and Precedents. Carswell,
2003.

K P McGuinness. The Law and Practice of Canadian Business Corporations. 2nd edition.
Butterworths, 2007.

Ministry of the Attorney General, Not for Profit Incorporator’s Handbook.

C C Nicholls. Corporate Law. Emond Montgomery Publications. 2005.

Leonard I Rotman, Lionel D Smith and Bruce Welling. Canadian Corporate Law – Cases, Notes
& Materials. 4th edition. Lexis Nexis, 2010.

Anthony J VanDuzer. The Law of Partnerships and Corporations, 3rd edition. Irwin Law, 2009.

Statutes
Business Names Act, R.S.O., 1990, c. B-17
Income Tax Act
Consolidated Canada Business Corporations Act and Regulations. Latest Edition. Carswell.
Consolidated Ontario Business Corporations Act, Related Statues and Regulations. Latest
Edition. Carswell.
Canada Not for Profit Corporations Act
Ontario Not for Profit Corporations Act
Bankruptcy and Insolvency Act
Trademarks Act
Personal Property Security Act
Securities Act
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Ryerson University
Faculty of Law

Inter-Disciplinary Lawyering

Calendar Description
JUR XXX: Inter-Disciplinary Lawyering Professionals are increasingly being asked to
collaborate across conventional disciplinary borders. This course analyzes the practical
challenges facing these collaborative groups (e.g. privilege) as they work through multi-faceted
issues that involve expertise in areas within and beyond the law, such as business, technology,
science, medicine, social work and psychology. Students will learn how to identify and integrate
relevant expertise from such areas to solve complex legal problems using skills of
communication, networking and teamwork.

Overview
Increasingly, lawyers are going to be asked to work in teams with non-lawyers, including health
professionals, social workers, technological specialists, and members of other professions such
as compliance specialists, human resource managers, privacy officers, paralegals and IT
specialists. This course gives students the chance to learn about collaboration across these
boundaries by introducing a range of contextual knowledge related to these other disciplines as
well as the fundamentals of group dynamics.

Delivery Method
Classes will consist of a two-hour lecture by a faculty member and one hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Interactive discussions; presentations; workshops; case studies and simulations.

Evaluation
Participation (in-class and online) 15%
Inter-Disciplinary Interview and Report 10%
Case Study 50%
Presentation 25%

Weekly Topics
1. Interdisciplinary Collaboration, Civility and Collegiality: An Introduction
2. Analyzing Group Dynamics
3. Business: Regulatory Framework
4. Business: Intersection with the Law
5. Dealing with Paralegals and IT Specialists
6. Medicine and Science - Regulatory Framework
7. Medicine and Science – Intersection with the Law
8. Social Work and Psychology - Regulatory Framework
9. Social Work and Psychology - Intersection with the Law
10. Presentations
11. Presentations (cont’d)
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Course Materials
Course materials will include representative selections from sources such as the following:

Karen Dyck. “Lawyers working well with others?” Slaw. 2015.

Colin Lachance. “Rethinking Success in a Modern Legal Career,” Slaw. 2015.

Adam La France. “The Tetris Effect: What Video Games Can Teach Law,” Knomos. 2015

M Leering. “Conceptualizing Reflective Practice for Legal Professionals,” Journal of Law and
Social Policy. 2014.

Pippa Hall. “Interprofessional Teamwork: Professional Cultures as Barriers,” Journal of
Interprofessional Care. 2009.

Ian Holloway. “What We Can Learn from Other Professions,” Canadian Lawyer, 2015.

Allan C Hutchinson. Legal Ethics and Professional Responsibility, 2nd edition. Irwin Law. 2006.

R Retkin, J Brandfield, E Lawton, B Zuckerman and D DeFrancesco. “Lawyers and Doctors
Working Together-A Formidable Team,” The Health Lawyer. 2007.

Practice Management, Professional Development & Conduct Resources
• LSUC CPD - http://ecom.lsuc.on.ca/cpd/
• LSUC Rules of Professional Conduct - http://www.lsuc.on.ca/lawyer-conduct-rules/
• OBA PD - http://www.oba.org/Professional-Development-Resources
• CBA PD - http://www.cbapd.org/search_en.aspx
• CCCA PD - http://www.ccca-accje.org/en/events/main/pd.aspx
• Law Pro - http://www.lawpro.ca/
• Law Pro - http://www.practicepro.ca/LawPROmag/default.asp
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Ryerson University
Faculty of Law

Environmental Law

Calendar Description
JUR XXX: Environmental Law Students reconcile the objectives of environmental protection
with local advocacy. Through non-traditional (including Indigenous) approaches to
environmental education, they learn to be advocates by coming to understand how to support
policies and legislation that require making difficult policy choices about protection. Students
work with national and provincial legislation, the common law and regulatory prosecution
related to air, land, and water, conservation, biotechnology and extractive industries to study the
legal effect of these policy choices..

Overview
This course introduces students to the legal, economic and structural issues that underpin the use
of environmental law in relation to claims to territory, property, and energy. The first half of the
course explores the use of tort and contract as a regulatory tool of citizens and organizations and
contextualizes it in relation to governmental regulation of polluting activity. This part of the
course advances substantive knowledge in the field of environmental law and policy and
develops skills in advocacy and negotiation. The course’s second half focuses on the regulation
and design of energy systems and markets in relation to environmental goals. Students explore
the monopoly model of regulation and alternatives in order to expose the regulatory frameworks
in which governments undertake energy resource planning, pollution management, demand side
management, carbon management, rate design, green markets, and energy efficiency. This part
of the course situates environmental practice in resource extraction, transmission, and use, as
well as the financial models that support it.

Delivery Method
Classes will consist of a two-hour lecture by a faculty member and one hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
The course combines readings, lectures, case studies, visiting experts and student presentations.
All material will be aimed at understanding how financial and legal responsibility for the
environment shifts between different legal actors, the ways law and policy enable this shift, and
to assign accountability and liability in these circumstances. Students will use law in exercises,
papers, and the final exam to actualize environmental responsibility.

Evaluation
Drafting By-Laws in Brownfield Development 10%
Drafting Contracts in Brownfield Development 10%
Research Paper 20%
Final Exam 60%

Weekly Topics
1. Introduction to the Relationship Between Territory, Property, Energy And Environment
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2. The Common Law And Pollution Control; Claiming and Evading Jurisdiction
3. Regulatory Approaches and Regulatory Drafting
4. Aboriginal and Participatory Rights
5. Regulatory Approaches and Contractual Drafting
6. Inspections, Investigations, and Enforcement
7. Public Utilities and Rate Regulation
8. Revenue Requirement, Rate Design, And Environmental Justice
9. Transitions To Competitive Electricity Markets and Environmental Impacts
10. Incorporating Renewables
11. Using and Responding to International and Transnational Law

Course Materials
Doelle Meinhard and Chris Tollefson. Environmental Law, Cases and Materials, 2nd edition.
Carswell, 2013. [Course text]

Robert K Amura, Strategies for Cleaning Up Contaminated Sites in Alberta. Canadian Institute
for Resources Law, 2013.

Jamie Benedickson. Environmental Law, 3rd edition. Irwin, 2013.

Ron W Clark, Scott A Stoll and Fred D Cass. Ontario Energy Law: Electricity. LexisNexis
Canada, 2012.

Michael Cleland et al. Fair Enough: Assessing Community Confidence in Energy Authorities.
Canada West Foundation and University of Ottawa, 2016.

Lynda Collins et al. The Canadian Law of Toxic Torts. Canada Law Book, 2014.

Todd S Davis and Scott A Sherman. Brownfields: A Comprehensive Guide to Redeveloping
Contaminated Property. American Bar Association, 2010.

Edyth M Dronshek. Municipal Business By-Law Drafting Manual. LexisNexis, 2003.

Sari Graben, “Resourceful Impacts: Harm and Valuation of the Sacred,” University of Toronto
Law Journal. 2014.

Peter W Hogg. Constitutional Law of Canada, student edition. Thomson Carswell. 2014.
(Chapter 29)

Gordon Kaiser and Bob Heggie. Energy Law and Policy. Carswell, 2011.

J Paul Salembier. Legal and Legislative Drafting. LexisNexis Canada, 2009.
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Ryerson University
Faculty of Law

Children and the Law

Calendar Description
JUR XXX: Children and the Law This course deals with how childhood is conceptualized,
constructed and regulated through statutory, common law and social science frameworks. It
addresses issues surrounding conception, such as multiple parenthood, biological vs. non-
biological parents, the role of Assisted Reproductive Technologies (ART) and their impact on
parentage. It also deals with domestic and international adoptions, child protection, criminal
justice, child labour, childhood and diversity, education, participation and empowerment, and the
impact of the Truth and Reconciliation Commission.

Overview
By the end of the course, students should be able to critically examine the status of the child in
Canada and under international law. Students will have acquired the skills to read the provisions
of international instruments, such as the Convention on the Rights of the Child and the general
comments of the Committee on the Rights of the Child, as well as Canadian legislation and
jurisprudence. In addition, students will learn to critically assess the legal status and obstacles
encountered by children located at the intersection of various identity vectors, notably girl
children, aboriginal children, racial minorities, LGBTQ, children with disabilities and refugee
children. Moreover, students shall learn to clearly express their thoughts and arguments during
the class presentations which will be followed by a question period, as in a conference panel.
Finally, students will have the opportunity to write an essay on a topic related to the course
material and thereby to conduct a more in-depth analysis of an issue of interest to them.

Delivery Method
Classes will consist of a two-hour lecture by a faculty member and one hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Interactive lectures; participation in discussions and simulations; presentations; engaging in legal
analysis, conducting legal research, final examination. The class presentations shall be organized
in the form of a conference panel to introduce students to effective conference presentation,
including the use of visual aids. The seminars have been designed with a view to creating
discussion and debate around a set of themes and common readings.

Evaluation
Midterm Examination 25%
Research Paper 25%
Presentation 15%
Final Exam 35%

Weekly Topics
1. Childhood: national and international perspectives
2. The Family and the rights of the child
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3. Conception and Assisted Reproductive Technologies (ART)
4. Multiple parenthood
5. Domestic and International adoptions
6. Child protection and child criminal justice
7. Prohibited punishment and acceptable treatment
8. Child’s right to education
9. Child labour and exploitation
10. Childhood and diversity
11. The Truth and Reconciliation Commission and rights of the child

Course Materials
Course materials will include representative selections from sources such as the following:

Books
D Archard. Children: Rights and Childhood. Routledge. 2015.

N Bala et al. Canadian Child Welfare Law: Children, Families and the State, 2nd edition.
Thompson Educational Publishing. 2004.

D J Baum. Youth and the Law. Dundurn. 2014.

A Diduck, N Peleg and H Reece. Law in Society: Reflections on Children, Family, Culture and
Philosophy. Brill. 2015.

J Eekelaar and R George. Routledge Handbook on Family Law and Policy. 2014.

J Herring. Relational Autonomy and Family Law. Springer. 2014.

A James and A Prout. Constructing and Reconstructing Childhood. Routledge. 2015.

Sanford N Katz. Family Law in America, 2nd edition. Oxford University Press. 2016.

R Leckey. After Legal Equality: Family, Sex, Kinship. Routledge. 2015.

T Lemmens et al, eds. Assisted Human Reproduction: Ethical Qualms, Legal Interventions.
University of Toronto Press, 2017.

Truth and Reconciliation Commission of Canada. Honouring the Truth, Reconciling for the
Future. Summary of the Final Report. 2015.

G Van Bueren. The International Law on the Rights of the Child. Martinus Nijhoff. 1998.

Journals
E Bartholet. “Thoughts on the Liberal Dilemma in Child Welfare Reform” William and Mary
Bill of Rights Journal. 2016.

S Besson. “The Principle of Non-Discrimination in the Convention on the Rights of the Child,”
International Journal of Children’s Rights. 2005.
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L Buckley. “Relational Theory and Choice Rhetoric in the Supreme Court of Canada,” Canadian
Journal of Family Law. 2015.

C Chapdelaine-Feliciati. “Child Justice in Canada and the Four Ps: Protection, Prosecution,
Prevention, and Participation” Critical Criminology: An International Journal. 2007.

J Davidson. “Closing the Implementation Gap: Moving Forward with the United Nations
Guidelines for the Alternative Care of Children,” Intl Journal of Child, Youth and Family
Studies. 2015.

E McCarty. “Openness Orders: A New Frontier in Ontario Adoption Law,” Child and Family
Law Quarterly. 2014.

C Rogerson. “Determining Parentage in Cases Involving Assisted Reproduction: An Urgent
Need for Provincial Action,” in T Lemmens et al, eds. Assisted Human Reproduction: Ethical
Qualms, Legal Interventions. University of Toronto Press. 2017.

A Smith. “Aboriginal Adoptions in Saskatchewan and British Columbia: An Evolution to Save
or Lose our Children?” Canadian Journal of Family Law. 2009.

Relevant legislation, case law, and government and third party reports.
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Ryerson University
Faculty of Law

Immigration Law

Calendar Description
JUR XXX: Immigration Law This course explores historical, economic, policy, and human
rights factors framing the theory and practice of immigration law in Canada and the role that
lawyers play in the administration of both domestic and international immigration regimes.
Topics examined include inland processing, refugee determination hearings, inadmissibility
determinations, detention reviews, removals, and humanitarian and compassionate
considerations. Students also examine jurisprudence produced through the Charter of Rights and
Freedoms, judicial review, and significant international and comparative decisions.

Overview
In this course, students learn the main concepts of immigration and refugee law. They have a
chance to measure the diversity of the sources and work with the doctrine related to immigration
and refugee law, in domestic and international law. This course also allows students to
understand the contemporary issues and challenges related to Canadian and international
immigration and refugee regimes, including the securitization of migration, the intended and
unintended consequences of this process, and the human rights of migrants and refugees.

Delivery Method
Classes consist of a two-hour lecture by a faculty member and one-hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Classes will consist of lectures, guest lectures, structured debates, class discussions and
presentations, analysis of current issues, legal research and writing.

Evaluation
Midterm Exam 30%
Reading Precis 1 15%
Reading Precis 2 15%
Final Exam 40%

Students will be required to write two critical precis (worth 15% each) of two selected course
readings. A precis is a concise summary of a reading. Using your own words, you should
summarize the assigned reading, identify its main thesis and key ideas, highlight evidence, and
methods the author relies on to draw conclusions. You should also identify the strength and
weaknesses of the reading. Each precis should be 1,000 words in length. For the final take-home
exam, students will be expected to write a full essay in response to the question(s) given; 10
pages in length.

Weekly Topics
1. Introduction and Overview
2. Selection of Permanent Residents: Economic and Family Class
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3. Selection of Permanent Residents: Humanitarian and Compassionate Cases
4. Refugees: International Law Frameworks and Context
5. 1967 Protocol Relating to the Status of Refugees
6. Refugee Determination Process in Canada
7. Enforcement: Inadmissibility, Loss of Status and Removal
8. Border Control and Sovereignty
9. Legal Framework and Jurisdiction for Border Control
10. The Canada Border Services Agency: Interception and Asylum
11. Customs Law

Course Materials
Course materials will include selections from sources such as the following:

E Arbel and A Brenner. “Bordering on Failure: Canada-U.S. Policy and the Politics of Refugee
Exclusion,” Harvard Immigration and Refugee Law Clinical Program. 2013.

A Brouwer and J Kumin. “Interception and Asylum: When Migration Control and Human Rights
Collide,” in Refuge: Canada’s Periodical on Refugees. 2003.

Elena Cresci. “Chatbot that Overturned 160,000 Parking Fines now Helping Refugees Claim
Asylum,” The Guardian. March, 2017.

Murad Hemmadi. “Meet Botler, an AI Chatbot that Helps People Immigrate to Canada,”
Canadian Business. February, 2017.

Office of the United Nations High Commissioner for Refugees. The State of the World’s
Refugees: Fifty Years of Humanitarian Protection. Oxford University Press. 2000. (chapter 1)

S Rehaag and A Grant. Unappealing: An Assessment of the Limits of Appeal Rights in Canada’s
New Refugee Determination System. 2016.

Singh v. Minister of Employment and Immigration, 1 S.C.R. 177, 1985.

J Swaisland and L Waldman. Canada’s Refugee Determination Procedure. LexisNexis, Chapters
2 and 3. 2013.

Lorne Waldman. Immigration Law & Practice. 2nd edition. LexisNexis, Part II. 2012.
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Ryerson University
Faculty of Law

Criminal Procedure

Calendar Description
JUR XXX: Criminal Procedure This course begins with a survey of the source and limits of
police investigative powers, focusing on the Charter of Rights and Freedoms and motions for the
exclusion of illegally obtained evidence. The course examines pre-trial processes, including bail,
(non-) disclosure, crown and judicial conferences, and election and plea (bargaining) before
moving on to jury selection, trial procedure, examination/cross-examination of witnesses, and
sentencing. Attention is also paid to appeals and select specialized court proceedings.

Overview
This course provides students with practical skill-sets needed to navigate core Canadian criminal
processes. Procedures will be approached through a mix of substantive law and experiential
learning modules concerned with written/oral advocacy, legal imagination, and
ethics/professionalism.

Delivery Method
Classes consist of a two-hour lecture by a faculty member and one-hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Interactive lectures; guest lectures; participation in discussions and simulations; engaging in
critical analysis, conducting legal research and writing.

Evaluation
Role Plays 30%
Legal Writing Assignment 10%
Research Paper 30%
Final Exam 30%

Weekly Topics
1. Police Investigative Powers and Charter Motions I: Search and Seizure
2. Police Investigative Powers and the Charter Motions II: Detention, Arrest and

Interrogations
3. Pre-Trial I: Intake Procedures and Bail
4. Pre-Trial II: Disclosure and Crown/Judicial Conferences
5. Pre-Trial III: Election, Plea, and Plea Bargaining
6. Trial I: Jury Selection and Preliminary Inquiries
7. Trial II: Trial Procedure
8. Trial III: Examination/Cross-Examination of Witnesses
9. Trial IV: Sentencing
10. Appeals
11. Specialized Courts: Gladue, Mental Health, and “Drug Treatment” Courts
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Course Materials
Course materials will include selections from sources such as the following:

James Stribopoulos, Steven Penney and Vincenzo Rondinelli. Criminal Procedure in Canada:
Student Edition. LexisNexis Canada, 2013.

Gary Trotter. Understanding Bail in Canada. Irwin Law. 2013.

Earl J Levy. Examination of Witnesses in Criminal Cases, 6th edition. Carswell, 2011.

T.W. Ferris, Sentencing: Practical Approaches. Butterworths. 2005.

Supplemental Statutory and Case Law
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Ryerson University
Faculty of Law

Tax Law and Practice

Calendar Description
JUR XXX: Tax Law and Practice This course introduces tax principles in the Income Tax Act,
as they pertain to four major types of taxpayers/entities: individuals, corporations, trusts, and
partnerships. Topics covered include residency, employment and business income/deductions,
capital transactions, dividends, the theory of integration, corporation-specific transactions
(rollovers and reorganizations), and civil & criminal penalties. Also included is an overview of
international tax principles (tax jurisdiction, tax treaties, transfer pricing, and e-commerce). In
addition, application of AI in tax is addressed.

Overview
Upon completion of the course, students will be able to understand how taxpayers calculate
taxable income and income taxes, understand the process of filing a tax return, and what to do in
the case of a disagreement with the Canadian tax authority, understand why an individual
taxpayer might prefer to structure their affairs using a corporation, trust, or partnership, use
primary and secondary sources of Canadian tax law to support a tax position when advising a
client and/or disagreeing with the tax authority, assess a taxpayer’s likelihood of a civil or
criminal penalty, and recommend a course of action before (and after) this situation develops
(has developed), identify common tax issues when a taxpayer will generate income outside of
Canada, and appreciate the role of income tax in a digital economy. There is also a discussion of
the extent to which tax is amenable to AI as well as to RegTech solutions, with block chain
applications being particularly applicable to corporate tax. Finally, taxation of cryptocurrencies
and alternative currencies is also touched on.

Delivery Method
Three-hour lectures taught by a faculty member, involving in-class exercises; three-hour group
presentations by the students (presenting an overview of selected tax court cases on a pre-
assigned topic); two one-hour lectures by guest speakers (tax lawyers); and a two-hour tax
simulation, in which students will be given information pertaining to a hypothetical taxpayer,
will prepare the tax return, and respond in kind when the tax authority repeatedly disagrees with
the taxpayer.

Teaching Method
Interactive lectures; presentations; participation in discussions and simulations; critical thinking;
conducting legal research.

Evaluation
Case Assignment 20%
Case Assignment 20%
Participation 20%
Comprehensive Final Assignment 40%

Weekly Topics
1. Sources of Canadian Tax Law, Statutory Interpretation, and Residency
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2. Income or Loss from an Office or Employment
3. Income or Loss from a Business or Property
4. Taxable Capital Gains and Allowable Capital Losses
5. Computing Taxable Income & Tax Payable
6. Tax Dispute Process
7. Taxation of Corporations: Integration of Business and Investment Income
8. Taxation of Corporations: Rollovers & Reorganizations
9. Trusts & Partnerships
10. Tax Avoidance, Civil & Criminal Penalties
11. International Tax: Tax Treaties, Tax Jurisdiction, Transfer Pricing & E-Commerce

Course Materials
Course materials will include the most recent edition of the Canadian Income Tax Act, as well as
representative selections from sources such as the following:

D Duff, B Alarie, K Brooks, G Loomer and L Philipps. Canadian Income Tax Law 5th edition.
LexisNexis. 2015.

T Edgar, A Cockfield and M O’Brien. Materials on Canadian Income Taxation 15th edition
Carswell. 2015.

H Kerr, K McKenzie and J Mintz. Tax Policy in Canada. Canadian Tax Foundation. 2012.

J Li, A Cockfield and J S Wilkie. International Taxation in Canada: Principles and Practices
3rd edition. LexisNexis. 2014.
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Ryerson University
Faculty of Law

Evidence

Calendar Description
JUR XXX: Evidence This course imparts the basic principles of evidence law in the civil and
criminal context, including hearsay and its exceptions, as well as relevant implications of
opinion, character, and expert evidence. Students learn about the distinctive ways that legal
processes treat matters of evidence and the connections between rules of evidence and rules of
civil and criminal procedure. They also look at the growing role of electronic evidence and the
use of social media as evidence.

Overview
This course provides an overview of evidence in a wide variety of legal settings. Students learn
the subject through problem-based scenarios, highlighting some contemporary trends and
challenges in evidence law. These exercises provide hands-on experience as to how evidence is
introduced in court. The role of the judiciary in taking judicial notice, and the use of social
science evidence to inform the courts, play central themes. The role of oral evidence in the
context of Indigenous civil and land disputes is also examined.

Delivery Method
Classes will consist of a two-hour lecture by a faculty member and one hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Interactive lectures; presentations; participation in discussions and simulations; critical thinking;
conducting legal research.

Evaluation
Analytic Paper 30%
Midterm 20%
Practical Exercises 20%
Final Exam 30%

Weekly Topics
1. Evidence, Why it matters; Standard and Burden of Proof
2. Exclusion of Evidence and Exceptions
3. Hearsay and Exceptions
4. Principled and Pragmatic Approaches to Evidence
5. Oral Evidence and the Indigenous Peoples of Canada
6. Privilege
7. Character, Expert and Opinion Evidence
8. Technological Issues Surrounding Evidence
9. Competence and Compellability of Witnesses
10. Judicial Notice and Social Science Evidence
11. Use of Evidence in Proceedings
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Course Materials
Course materials will include representative selections from sources such as the following:

David Campbell. “#Omg-evidence! The law of discovery of social media in personal injury
cases.” The Advocates’ Journal. 2014.

Ron Delisle and Lisa Dufraimont. Canadian Evidence Law in a Nutshell, 3rd edition. Carswell.
2009/

Dan Grice and Bryan Schwartz. “Social Incrimination: How North American Courts are
Embracing Social Network Evidence in Criminal and Civil Trials.” Manitoba Law Journal.
2012.

Sidney N Lederman, Alan W Bryant and Michelle K Fuerst. Sopinka, Lederman & Bryant - The
Law of Evidence, 4th Edition, Student Edition. 4th student edition. LexisNexis. 2014.

Avner Levin. “Losing the Battle but Winning the War: Why Online Information Should Be a
Prohibited Ground.” Canadian Labour and Employment Law Journal. 2015.

David M Paciocco and Lee Stuesser. The Law of Evidence. 7th edition. Irwin Law. 2015.

Arthur J Ray. “Traditional Knowledge and Social Science on Trial: Battles over Evidence in
Indigenous Rights Litigation in Canada and Australia.” The International Indigenous Policy
Journal, 2015.

Lorne Sossin and Meredith Bacal. “Judicial Ethics in a Digital Age.” University of British
Columbia Law Review. 2013.

Hamish Stewart, Benjamin L Berger, Emma Cunliffe, Ronalda Murphy and Steven Penney.
Evidence: A Canadian Casebook. 4th edition. Emond Publishing. 2016.
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Ryerson University
Faculty of Law

Law and Injustice

Calendar Description
JUR XXX: Law and Injustice Law is often implicated in injustice, while legal institutions are
increasingly inaccessible to those who need them the most. How to improve access to justice is
perhaps the most pressing question facing the legal community today. This course explores the
nature and experience of injustice through its encounters with law. Relying on a mixture of
theoretical perspectives and experiential learning modules, it equips students to think about law,
justice and injustice in creative ways.

Overview
Law and justice are not synonymous. The very meaning of justice is uncertain, and should be
informed by the experiences and knowledge of those who live with injustice. This course seeks
to ground discussion of justice and injustice in relation to the experiences of diverse groups as
well as to interactions between formal and informal law.

Delivery Method
Classes will consist of a two-hour lecture by a faculty member and one hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Interactive lectures; presentations; participation in discussions and simulations; critical thinking;
conducting legal research.

Evaluation
Case Study 20%
Research Essay 30%
Book Review 20%
Final Exam 30%

Weekly Topics
1) Theories of Law and Justice I
2) Theories of Law and Justice II
3) Social Diversity and the Law: Empirical Impacts
4) Access to Justice: Barriers and Horizons
5) Legal Pluralism and Justice
6) Beyond the Formal: Everyday Legal Problems I
7) Beyond the Formal: Everyday Legal Problems II
8) Critical Engagement with Human Rights Law I
9) Critical Engagement with Human Rights Law II
10) Law and Intergenerational Injustice
11) Law and Transitional Justice
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Course Materials
Course materials will include selections from sources such as the following:

Martha Alberston and Estelle Zinsstag eds. Feminist Perspectives on Transitional Justice: From
International and Criminal to Alternative Forms of Justice. Intersentia. 2013.

Harry Arthurs. Without the Law: Administrative Justice and Legal Pluralism in Nineteenth
century England. University of Toronto Press. 1986.

Jane Baily et al. “Access to Justice for All: Towards an ‘Expansive Vision’ of Justice and
Technology,” Windsor Yearbook of Access to Justice. 2013.

Paul Schiff Berman. “Global Legal Pluralism,” Southern California Review. 2007.

Annie Bunting. Theorizing Women’s Cultural Diversity in Feminist International Human Rights
Strategies,” Journal of Law and Society. 1993.

A Currie. Nudging the Paradigm Shift, Everyday Legal Problems in Canada. October 2016.

Ronald Dworkin. Taking Rights Seriously. Cambridge University Press. 1977.

T C W Farrow. Civil Justice, Privatization and Democracy. University of Toronto Press. 2014.

Roderick MacDonald. “Access to Justice in Canada Today: Scope, Scale and Ambitions” in Julia
Bass et al. eds. Access to Justice for a New Century- The Way Forward. Law Society of Upper
Canada, 2005.

Sally Engle Merry. Getting Justice and Getting Even: Legal Consciousness Among Working-
Class Americans. University of Chicago Press. 1990.

Cheryle Partridge. “Residential Schools: The Intergenerational Impacts on Aboriginal Peoples”
in Lukas H. Meyer ed., Justice in Time: Responding to Historical Injustice. Nomos
Verlagsgesellschaft. 2004.

John Rawls. A Theory of Justice. Harvard University Press. 1971.

Michael J. Sandel ed. Justice: A Reader. Oxford University Press. 2007.

Gerasimos Santas, Goodness and Justice: Plato, Aristotle and the Moderns. Wiley-Blackwell.
2001.

David Szablowski, Transnational Law and Local Struggles: Mining Communities and the World
Bank. Hart Publishing. 2007.

Sujith Xavier. “Theorizing Global Governance from Below? Learning from the Global South
through Ethnographies and Critical Reflections,” Windsor Yearbook of Access to Justice. 2016.

Jeremy Waldron, “Redressing Historical Injustice” in Lukas H. Meyer ed., Justice in Time:
Responding to Historical Injustice. Nomos Verlagsgesellschaft. 2004.
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Ryerson University
Faculty of Law

Advanced Legal Solutions

Calendar Description
JUR XXX: Advanced Legal Solutions This project-based course builds on the thinking and
skills developed in Access to Justice Solutions during fourth semester. Students break into teams
to develop and refine a solution to a challenge set by outside organizations and subject-matter
experts. After building a prototype of their solution, the student teams participate in a pitch
session in front of external experts, law firms, government and community representatives who
assess the feasibility of their work.

Overview
This experiential course allows students to experience the law in an immersive fashion by
utilizing the knowledge gained in the classroom to engage with real world problems. They gain
exposure to legal doctrine, theory, skills, and ethics as applied to the challenge they have chosen
to solve. They have repeated opportunities to get feedback on their performance and solution
from their classmates and those who are experts in the area, while at the same time beginning to
build their profile in legal service delivery and the legal market. While coding experience is an
advantage, it is not essential, and not all the solutions under development need be technologically
mediated (e.g. they could take the form of an instructional podcast or video).

Delivery Method
A three hour working session each week, starting with a half hour lecture topic and followed by a
working session supervised by the faculty member, aided by mentors and advisors. Extensive
group work outside classroom hours is also required.

Teaching Method
The course uses both interactive lectures and experiential components, where students are
provided with basic, practical tips relevant to the experiential nature of their project. The
integrative approach requires students to apply knowledge learned in other courses.

Evaluation
Group Participation 20%
Project Plan & Execution 25%
Pitch 15%
Solution 40%

Weekly Topics
1. The Challenges and the Challenge Organizations
2. Basics of a Good Solution
3. Teamwork Dynamics (or, Why Can’t We All Just Get Along)
4. The Business Case
5. Focus Groups
6. Marketing
7. Check-in with Challenge Organizations
8. Funding
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9. Elements of a Pitch
10. Importance of Networks
11. Pitches and Demos

Course Materials
Instead of traditional readings, students will be provided with a toolbox of resources including

Wireframes Tools (Moqups, Basalmiq, Invision, Axure, OmniGraffle, GLiffy, Pencil and
Wireframe)

Project Management Tools (Trello, Plan.io, Kanbanize, Jira and Slack)

Image Editing Tools (Photoshop, Gimp, Illustrator, Inkscape, Sketch and Pixelmator)

Design Tools (9 Quick Wins for a Halfway Decent Design, Bootstrap Zero, HTML5 UP and UX
Archive patterns)

CSS Effects (Creative Link Effects, Medium Scrolling Effect, Creative Button Style and Icon
Hover Effects)

Demonstration Tools (Showterm and Screenr)

Access to justice solutions developed at Ryerson’s Legal Innovation Zone and used at various
organizations. http://www.legalinnovationzone.ca/startups/

The Legal Innovation Zone’s A2J Challenge. http://legalinnovationzone.ca/a2jchallenge/
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Ryerson University
Faculty of Law

Private International Law

Calendar Description
JUR XXX: Private International Law Students explore the international context for
relationships between private parties across jurisdictions. In doing so they gain an introductory
understanding of the origin of and responses to conflicts of law and the role of international
dispute resolution processes, while engaging in analysis of issues relating to topics such as
merchant law, jurisdiction, and human rights. They also have opportunities to apply their
learning through preparation of an international dispute resolution file, and related activities.

Overview
In this course students gain knowledge of foundational principles in private international law,
including current Canadian approaches to questions of jurisdiction, choice of law, and
enforcement of foreign judgements and awards. They also have the chance to engage in critical
and comparative thinking as applied to private international law issues in countries with federal
systems of government such as Canada and the United States as well as in supranational bodies
such as the European Union. The stress is on gaining competency in client-focused legal analysis
and recommendations as well as negotiations with opposing counsel, and experience in written
and oral advocacy in international dispute resolution.

Delivery Method
Classes will consist of a two-hour lecture by a faculty member and one hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Interactive lectures; presentations; participation in discussions and simulations; critical thinking;
conducting legal research.

Evaluation
Client Advice: Memorandum on Jurisdiction and Choice of Law 20%
Negotiation Simulation 10%
Argument Simulation before Tribunal Court (with written outline) 30%
Quizzes 20%
Final Exam 20%

Weekly Topics
1. History & Scope: how “Private”; how “International”; how “Legal”?
2. Jurisdiction of Courts and Tribunals
3. Approaches to Choice of Law
4. Recognition of Judgements and Awards
5. Canadian Context: Constitutional and Interprovincial Issues
6. European Context: Rome I/II, Brussels I, Brexit
7. International Business Transactions
8. Human Rights & Public Policy
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9. Cross-Border Family Law
10. Digital Age Disruptions Part 1
11. Digital Age Disruptions Part 2

Course Materials
Course materials will include selections from sources such as the following:

Stephen G A Pitel, Joost Blom, Elizabeth Edinger, Geneviève Saumier, Janet Walker, Catherine
Walsh. Private International Law in Common Law Canada: Cases, Text and Materials, 4th
edition. Emond Montgomery Publications. 2016. [Course text]

James Fawcett, Maire Ni Shuilleabhain and Sangeeta Shah. Human Rights and Private
International Law. Oxford University Press. 2016.

Matthias Lehmann and Dirk A Zetzsche. “Brexit and the Consequences for Commercial and
Financial Relations between the EU and the UK,” European Business Law Review. 2016.

Proceedings of the Hague Conference on Private International Law.

Dan Jerker B Svantesson. Private International Law and the Internet, 3rd edition. Kluwer Law
International. 2016.

Catherine Walsh. “The International Jurisdiction of Québec Authorities in Personal Actions: An
Overview,” Revue du Barreau, 2012.



252

Ryerson University
Faculty of Law

Public International Law

Calendar Description
JUR XXX: Public International Law This course sheds light on the international legal system
governing the rights and obligations of sovereign states in their interactions with one another and
with non-state entities, such as international organizations and non-state actors. Students learn
how international law is generated, the distinctive elements of international legal reasoning, and
the manner in which international law interacts with domestic (particularly Canadian) law
through legal reasoning, treaty negotiation, custom as well as “soft law.”

Overview
This course is designed to provide students with an understanding of the history, sources,
subjects, and structure of public international law. Students learn the rules and principles which
regulate the relationships between states as well as other actors of public international law. They
apply key areas of international law, including the law surrounding the use of force and human
rights. Students also explain the operation and application of international law in practical
contexts.

Delivery Method
Classes will consist of a two-hour lecture by a faculty member and one hour of class discussions,
review of case studies, legal debates and other group oriented activities facilitated by the faculty
member.

Teaching Method
Interactive lectures; presentations; participation in discussions and simulations; engaging in
critical analysis, conducting legal research.

Evaluation
Class Participation 15%
Case comment 35%
In-class open-book exam 50%

Case comment is a maximum of 2000 words. For this assignment, students engage in a critical
analysis and commentary of the issues presented in the assigned case. While students should
provide a brief overview of the facts and outcomes of these cases, the substantial body of the
commentary should focus on the analysis of and critical engagement with the cases, and the
issues raised and reasoning of the court in reaching its decisions. The in-class open-book exam
will be a combination of short answer and essay questions.

Weekly Topics
1. Origins, Sources and Nature of International Law
2. Treaties and Customary International Law (CIL)
3. Other Sources of Law and Hierarchy of Sources
4. Subjects of (and Actors in) International Law and “Hybrid” (or “Sui Generis”) Entities
5. The State and International Governmental Organizations (IGOs)
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6. NGOs, Individuals and People Seeking Self-Determination
7. International Dispute Settlement and Application of International Law in Canada
8. Use of Force and Prohibition on the Threat or Use of Force
9. A Rule of Universal Validity and Scope of and Exceptions to the Prohibition
10. Collective military action, Self Defence and Humanitarian Intervention as Exceptions to

the Prohibition
11. Open Book Exam

Course Materials
Course materials will include selections from sources such as the following:

J H Brierly. “Character of Modern System” in J H Brierly (ed.), The Law of Nations: An
Introduction to the International Law of Peace, 6th edition. Clarendon Press. 1963.

A A Cançado Trindade. “The Legal Personality of the Individual as Subject of International
Law,” International Law for Humankind: Towards a New Jus Gentium. Martinus Nijhoff
Publishers. 2010.

John H. Currie. Public International Law, 2nd edition. Irwin Law. 2008.

H Waldock. “The ‘Common Law’ of the International Community – International Custom,”
General Course on Public International Law. 1962.

Cases and Legislation
Article 38(1) of the 1945 International Court of Justice Statute
1933 Montevideo Convention on Rights and Duties of States
Presbyterian Church of the Sudan v. Talisman Energy 244 F. Supp. 2d 289; 2003 U.S. Dist.
LEXIS 4085; 155 Oil & Gas Rep. 40
1969 Vienna Convention on the Law of Treaties
Mike Campbell v. The Republic of Zimbabwe, (2/2007) [2008] SADCT 2 (28 November 2008)
1945 UN Charter & 1945 ICJ Statute
Trendtex Trading Co. c. Central Bank of Nigeria, C.A. [1975 T. No. 3663]
R C. Hape, [2007] 2 R.C.S. 292, 2007 CSC, paras. 25-56.
Baker c. Canada, [1999] 2 R.C.S. 81
Minister of State c. Teoh [183 CLR 273]
Suresh c. Canada [2002] 1 R.C.S. 3, 2002 CSC 1
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Ryerson University
Faculty of Law

Professional Placement

Course Description
JUR XXX: Professional Placement Students participate in a semester-long placement to further
develop and apply practice-ready skills essential for success. There will be a variety of settings:
private practice, in-house legal department, government or legal clinic. During the placement,
students participate in regular professional development sessions connected with the program,
submit reflective assignments and engage in facilitated discussions highlighting the skills and
training they have gained.

Overview
In their placement and facilitated discussion groups students will be exposed to the following
topics and skills: innovative opportunities in law, oral and written communications, analytical
skills, client management, conducting research, drafting document, practice management, and
professionalism and ethics. By having the opportunity to engage with their classroom learning in
a real-world setting, students will gain valuable experience that will help inform both their
preparation for professional accreditation, and, over the longer term, their transition to this post-
graduation career.

Delivery Method
Full-time onsite legal placement supervised by a legal practitioner in good standing with the Law
Society of Upper Canada (LSUC) following a one-week bootcamp orientation in Week 1.
Application to and selection of placements will take place in the fourth semester.

Teaching Method
Participation in facilitated discussion groups, submission of reflective pieces, hands-on exercises
and simulations.

Evaluation
Professional Placement Introduction 10%
Onsite Placement Employer Submissions (two) 60%
Experiential/Reflective Reports (two) 15%
Participation in Facilitated Discussion Groups (two) 15%

The professional placement introduction takes a week of six hour days. It covers hands-on
exercises & simulations, legal research and writing and technology, professional communication,
ethics & professionalism, practice management, dealing with conflicts/seeking feedback

Course Materials
Course materials will include selections from sources such as the following:

“Do Law Differently: Future for Young Lawyers”, Canadian Bar Association, February 23, 2016

Legal Innovation Zone (LIZ)
• http://www.legalinnovationzone.ca/
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Practice Management, Professional Development & Conduct Resources
• LSUC CPD - http://ecom.lsuc.on.ca/cpd/
• LSUC Rules of Professional Conduct - http://www.lsuc.on.ca/lawyer-conduct-rules/
• OBA PD - http://www.oba.org/Professional-Development-Resources
• CBA PD - http://www.cbapd.org/search_en.aspx
• CCCA PD - http://www.ccca-accje.org/en/events/main/pd.aspx
• Law Pro - http://www.lawpro.ca/
• Law Pro - http://www.practicepro.ca/LawPROmag/default.asp

LSUC Practice Area Resources
• http://www.lsuc.on.ca/For-Lawyers/Manage-Your-Practice/Practice-Area/Lawyer-

Practice-Area-Resources/

Legal Research Resources
• Legal Research - http://legalresearch.org/
• Legal Research and Writing - http://www.legalresearchandwriting.ca/index.htm
• CANLII - http://www.canlii.org/en/index.php
• WestlawNext -http://www.westlawnextcanada.com/
• LexisNexis - http://www.lexisnexis.ca/en-ca/home.page

Legal News
• Canadian Lawyer Magazine- http://www.canadianlawyermag.com/
• Law Times - http://www.lawtimesnews.com/
• Lawyer’s Weekly - http://www.lawyersweekly.ca/
• Legal Post - http://business.financialpost.com/category/legal-post/
• Globe and Mail - http://www.theglobeandmail.com/report-on-business/industry-

news/the-law-page/
• OBA Just Magazine - http://www.justmag.ca/
• ABA Journal - http://www.abajournal.com/

Small & Solo Practice Material
• CBA Forum - http://www.cba.org/Sections/Small,-Solo-and-General-Practice-Forum
• CBA Business Structures - http://www.cba.org/cba/practicelink/MF/structures.aspx
• CBA National Magazine - http://www.nationalmagazine.ca/Articles/Students-

2014/Starting-your-own-firm.aspx
• LSUC - http://www.lsuc.on.ca/with.aspx?id=2147486617
• LSUC Conference - http://ecom.lsuc.on.ca/cpd/product.jsp?id=CLE16-0060201
• ABA - http://www.americanbar.org/portals/solo_home/solo_home.html
• Flying Solo - http://cle.cobar.org/Books/Product-Info/productcd/ZFSASG14B
• My Shingle - http://myshingle.com/
• 10 Tips - http://www.canadianlawyermag.com/4294/10-tips-for-starting-your-

ownfirm.html
• Phoenix Legal “Going Solo” - http://www.phoenix-

legal.com/documents/going_solo.pdf
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Self-Assessment/Career Tools
• Myers-Briggs - www.myersbriggs.org
• Strong Interest Inventory - www.cpp.com/products/strong/index.aspx
• Skillscan - www.skillscan.com
• Free or Low-Cost Assessment Tools
• eParachute – www.eparachute.com
• StrengthsFinder 2.0 – www.strengthsfinder.com
• DiSC - www.discpersonalitytesting.com/free-disc-test/
• The Big Five – www.mindtools.com/pages/article/newCDV_22.htm
• Quintessential Careers – www.quintcareers.com/career-changer.html
• iSeek Skills Assessment – www.iseek.org/careers/skillsAssessment
• MAPP – www.assessment.com
• Queendom – www.queendom.com/tests/
• CDDQ – www.kivunim.huji.ac.il/eng-quest/cddq.html
• The Waterloo Career Manual also contains self-assessment tools which may be helpful:

https://emanual.uwaterloo.ca/default.aspx

Resources for Refining Your Resume, Cover Letter & Interviewing
• https://www.youtube.com/watch?feature=youtu.be&v=MOBSPj9wfFw&app=desktop
• http://www.ryerson.ca/career/careercompass.html
• http://www.ryerson.ca/careercompass/CareerCompass/index.html
• http://commonlaw.uottawa.ca/15/index.php?option=com_docman&task=doc_download

&gid=7191
• http://www.thecounselnetwork.com/career-resources/career-documents
• http://www.zsa.ca/resume-workshop/
• http://www.law.harvard.edu/current/careers/opia/toolkit/resumes/resume-tips.html
• http://www.law.harvard.edu/current/careers/opia/toolkit/resumes/sample-resumes.html
• http://www.law.harvard.edu/current/careers/opia/toolkit/interviewing/interviewing.html
• http://legalcareers.about.com/od/jobsearch/a/Resume-How-To-Guide.htm
• http://www.resume-resource.com/legal-resume-examples/
• http://www.abajournal.com/news/article/podcast_monthly_episode_24/
• http://www.bcgsearch.com/article/900044562/Attorney-Interview-Resources/

Articles Related to Identifying Potential Opportunities
• http://ms-jd.org/blog/article/how-to-land-a-job-after-law-school
• http://www.jdjournal.com/2014/08/04/top-ten-ways-to-get-your-first-job-after-law-

school/
• http://www.roberthalf.com/legal/how-to-find-a-job-after-law-school
• http://mashable.com/2014/01/12/new-lawyers/
• http://www.cba.org/cba/practicelink/careerbuilders_advancement/alternatives.aspx
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Appendix Q
Canadian Academic Law Library Directors Association Standards

Approved by the Canadian Academic Law Library Directors Association May 5, 2007

CALLD Standards for Law Libraries aim at providing general provisions in the areas of
administration, staffing, services, collections and facilities. These standards shall adhere to the
provisions of the Access to Information Act (R.S.C., 1985, c. A-1) and shall be interpreted in a
manner that respects and supports academic freedom.

General Provisions
a) An academic law library shall be an active and responsive force in the educational life of

the law school. A law library’s effective support of the school’s teaching, scholarship,
research and service programs requires a direct, continuing and informed relationship
with the faculty, students and administration on behalf of the law school.

b) A law library shall have sufficient financial resources to support the law school’s
teaching, scholarship, research and service programs.

c) A law library shall keep abreast of technology and adopt it when appropriate.

Administration
a) An academic law library shall have sufficient administrative autonomy to direct its

development of the law library and to control the use of its resources.
b) The director of the law library, in consultation with the Faculty of Law and University

Librarian, as appropriate, shall determine law library policy.
c) The director of the law library is responsible for the selection and retention of personnel;

the provision of law library services; and the collection development and maintenance.
d) The budget of the law library may be determined as part of the law school budget or,

according to institutional policy, allocated under the university library budget, but it
should be administered by the law library director.

Note. This standard requires that decisions that materially affect the law library be enlightened
by the needs of the law school educational program. This envisions law library participation in
University library decisions that may affect the law library. This standard shall not be interpreted
to restrict continuing support, collaboration and co-operation with University library initiatives
designed to enhance institution-wide access to information services and collections.

Director of the Law Library
a) The law library shall be administered by a director whose principal responsibility is the

management of the law library. Note: It is not a violation of this standard for the director
of the law library also to have other administrative or teaching responsibilities, provided
sufficient resources and staff support are available to ensure effective management of law
library operations.

b) The director of the law library shall have a degree in Library or Information Science. A
law degree and experience in academic library administration are desirable.

c) The director of the law library shall be selected according to the institutional policies of
the University, but opportunity must be provided for input by the dean and faculty of the
law school.
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Personnel
The law library shall have a competent staff, sufficient in number to provide appropriate library
and informational resource services.

Note: Factors relevant to the number of librarians and informational resource staff needed to
meet this standard include the following: the number of law faculty and law students; the variety
and number of research and teaching programs (including civil and common law programs as
well as graduate programs); the level of informational resource and instructional support
provided to faculties and departments outside the law school; the level of access and services
provided to non-academic users; the growth rate of the collection.

Services
a) The law library shall provide the appropriate range and depth of reference, instructional,

bibliographic and other services to meet the legal information needs of members of the
University community. Appropriate services include reference services, instruction in
legal research techniques and information literacy, access services (cataloging, indexing,
research guides), interlibrary loan and document delivery, and producing library
publications (including web sites).

b) Where the law library serves users outside the University community, the library’s
mandate shall make clear the levels of informational and instructional service provided to
its different user groups.

Collection
a) The law library shall provide access to a core collection of essential materials. The

appropriate mixture of collection formats depends on the needs of the library and its
clientele. The core collection of a Canadian academic law library shall consist of the
following:
i. all reported Supreme Court of Canada and Federal Court decisions as well as

the reported decisions of the appellate court of each province and territory;
ii. all federal, provincial and territorial statute revisions and annual volumes;
iii. all federal, provincial and territorial regulations;
iv. all international treaties to which the government of Canada is a signatory;
v. those federal and provincial administrative decisions appropriate to the

teaching, scholarly and research needs of the University community;
vi. the legislative materials (hansard, debates, bills) of the Parliament of Canada

and of the province in which the law school is located;
vii. significant secondary works (journals, treatises, texts and monographs)

necessary to support the programs of the law school and the University
community; and

viii. those citators, periodicals indexes, bibliographies and encyclopedias necessary
to identify primary and secondary legal information sources and to update
primary legal information sources.

b) In addition to the core collection of essential material, a law library shall also provide a
collection that through ownership or reliable access:
i. meets the research needs of the law school’s students, satisfies the demands of

the law school curriculum, and facilitates the education of its students;
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ii. contributes to the teaching, scholarship, research and service interests of the
faculty;

iii. serves the law school’s special teaching, scholarship, research and service
objectives; and

iv. meets the University community’s needs for interdisciplinary law-related
materials.

c) A law library shall formulate and periodically update a written plan for the development
of the collection.

d) All materials necessary to support the programs of a law school shall be complete and
current and in sufficient quantity or with sufficient access to meet faculty and student
needs. The law library shall ensure continuing access to all information necessary to the
law school’s programs.
i. In order to support and encourage the instruction and research of students and

faculty, the law library shall facilitate access to a wide array of materials
including central collections, databases, jointly held special collections,
interdisciplinary materials and other types of off-side auxiliary resources;

ii. Agreements for sharing information resources, except for the core collection,
satisfy the Collection standard if:
a. contributes to the teaching, scholarship, research and service interests of the
agreements are in writing; and
b. the agreements provide faculty and students with the ease of access and
availability necessary to support the programs of the law school.

Facilities
a) The physical facilities for the law library shall be sufficient in size, location and design

in relation to the law school’s programs and enrollment to accommodate law school
students and faculty, and the law library’s services, collections, staff, operations and
equipment. Note: Off-site storage for non-essential library materials is acceptable so long
as the material is organized and readily accessible in a timely manner.  

b) The law library shall provide a variety of work spaces to accommodate quiet study,
research, collaborative learning and access to technology.

c) The law library must provide suitable space and adequate equipment to access and use all
information in whatever formats are represented in the collection. Such equipment may
include:
i. microform reader(s)/printer(s);
ii. computer hardware and software (including infrastructure support and

services) in sufficient quantity and of acceptable currency to support the
teaching and research programs of law students and faculty; and,

iii. audio-visual equipment relevant to the formats in the collection
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1. Executive Summary

Ryerson is developing a proposal for a new juris doctor (JD) program that focuses on innovation 
in legal education for the benefit of graduates, their communities, and the broader society. 

Built on almost a decade’s work, this proposal draws on findings on how legal education can 
best address the ultimate needs of users of legal services given the transformational changes 
occurring in the profession. This document surveys some of these broad transformational shifts, 
itemizes the additional competencies these shifts will demand of future law graduates, and 
describes how the proposed program will incorporate this changing landscape through a 
rethinking of ways of teaching as well as of assessment to forge a fundamentally new approach 
to legal education. The proposed program is built not just on innovations in curriculum, 
assessment methods and pedagogy. It also stresses professional formation, the promotion of 
access to and diversity in the legal profession, and an openness to entrepreneurially developed 
technological solutions to legal problems.  

The aim is to produce practice-ready legal professionals with the knowledge and transferable 
skills required to compete in a rapidly changing profession: graduates who possess the initiative 
to respond to unmet legal needs, who exhibit a commitment to social engagement and 
community leadership, who are able to envision new applications of their education.  

The program is founded on the following nine guiding principles: 

• A curriculum that re-configures foundational and elective courses in a new way and is
based on problem-solving and hands-on learning, with the inclusion of a mandatory
intensive practice element (e.g. law clinic experience, pro bono placement, internship) as
a requirement for completing the program.

• A holistic rethinking of the methods used in delivering program content and assessing
student performance, with a partial shifting away from the traditional 12-week lecture-
based courses through bootcamps, intensive modules, and the use of student ‘firms’ in a
variety of activities.

• A strong emphasis on the employment of technology, both to enhance educational impact
and as a substantive tool necessary for future success in a world in which digital literacy
and the skills associated with change management are key.

• Special attention to communications and relationship-building skills so that graduates
possess the ability to incorporate these key practical skills during their careers.

• The building of mentor relationships with practitioners into the core curriculum by
making mentorship integral to the program and providing for collaborative co-teaching
involving both faculty and practitioners.

• A progressive approach to legal education that attracts scholars and practitioners from
diverse backgrounds to teach and mentor in the program, highlights the need to serve and
draw applicants from underserved client communities.

• A commitment to building on Ryerson’s existing strengths, with the continuing
development of strategic collaborations and partnerships including research relationships
with national and international partners, including other law schools around the world,
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business and industry, the public sector, local community groups, NGOs, policy-makers 
and research sponsors. 

• The incorporation of the innovative elements of Ryerson’s Legal Innovation Zone and
Law Practice Program.

• An uncompromising commitment to quality.

2. Introduction

2.1 Background 

Work on a juris doctor program for Ryerson began in 2007 when a former provost established a 
group of faculty and administrators to explore the possibility of a law school. The group held 
several meetings and started drafting a Letter of Intent, but this process was suspended in August 
2008 when the provincial government announced it would not contemplate funding any new law 
school proposals at that time. Ryerson decided to put the plan temporarily on hold, but to keep its 
interest in legal education active by other means. 

In the fall of 2008 Ryerson hosted a one-day conference “Innovation in Legal Education.” In the 
conference’s aftermath it was decided to move forward with a proposal for a law research centre 
to bring together faculty in the university already researching law-related topics. The following 
year the proposal for this centre passed Senate, and by the winter of 2011 the centre’s first 
academic director was hired.  

In the fall of 2011 the Law Society of Upper Canada created a task force to look into the 
shortage of articling positions for law school graduates and Ryerson decided to engage in this 
process. In the following year the Law Society announced it would pursue a pilot project as an 
alternative to traditional articling. Ryerson responded with a proposal and the university was 
selected by the Law Society to offer the Law Practice Program as a three-year pilot beginning in 
the fall of 2014.1 The Law Practice Program, with strong partnerships across the University 
community, is currently in its third successful year of the pilot. 

Meanwhile the possibility of a future law school proposal was included in the University’s 
current academic plan Our Time to Lead while the Law Practice Program was mentioned in the 
university’s strategic mandate agreement with the government. Work also began on this new 
Letter of Intent for a JD program. A Feasibility Committee is presently consulting with Ryerson 
community members as it looks into the institutional arrangements for establishing a Ryerson 
law school as a separate Faculty within the University. The Feasibility Committee’s proposal 
will soon be introduced to the Ryerson community at two town halls. Meanwhile this Letter of 
Intent and the subsequent full program proposal will follow the usual procedures for approval by 
Senate and the Board of Governors. 

This new document has been prepared by Ryerson’s law originating group, one of two groups 
working on different aspects of the same project. Research and teaching interests of the group’s 
members (see Appendix A for a membership list) cover a wide range of areas of legal practice in 

1 The University of Ottawa received the go-ahead for a corresponding French-language pilot. 



5 

private and public law, in both domestic and international legal contexts. These include the 
protection and legal regulation of information, international terrorism and international criminal 
activity, labour/employment law and policy, conflict analysis and resolution (including 
restorative justice), innovations in legal education, intellectual property law and policy, 
transnational legal decision-making, environmental law, Indigenous law, regulation and 
governance. 

Other areas of research expertise of faculty members in the university include Indigenous 
governance, Canadian criminal law, Canadian constitutional law, international constitutional 
law, immigration law, legal philosophy, family law, environmental law and policy, human rights 
law, corporate social responsibility, civil society engagement, biotechnology regulation, 
alternative law-making institutions, data protection and privacy, comparative legal studies, legal 
ethics, the intersection of corporate social responsibility and the law, anti-terrorism and national 
security, the operation of the youth and adult criminal justice systems, Indigenous 
 justice policy and occupational and environmental health and safety law. 

2.2 Changes in the Legal Profession 

The second half of the twentieth century has been called the gilded age of Canadian legal 
education, with the country’s law schools attracting a constantly expanding pool of potential 
applicants at a time when the demand for legal services and the average salaries for graduates 
were both gradually rising while methods of practice stayed relatively static.2 The last decade 
and a half has seen a new set of trends, with the legal profession entering a phase of 
transformative and sometimes disruptive change caused by the information revolution that is 
affecting so many aspects of contemporary society. In the words of economic commentator 
Klaus Schwab, “a fusion of technologies … is blurring the lines between the physical, digital, 
and biological spheres” while “growing transparency, consumer engagement, and new patterns 
of consumer behaviour (increasingly built upon access to mobile networks and data) force 
companies to adapt the way they design, market, and deliver products and services.”3 

The Canadian Bar Association acknowledges that, “[t]he legal industry in Canada is not immune 
to the major macro trends that are transforming virtually every industry in the world.”4 These 
trends are altering the way that Canadians interact with their legal system and consume legal 
services. As consumers of legal services in Canada gain more and more access to new 
information and technology-based solutions, they have acquired more and more power. In the 
words of one observer, “[c]lients want legal services to be more affordable and easier to access 
and now routine work can be outsourced or automated. Instead of hiring a lawyer to do basic 
legal research or write up a boilerplate contract, clients can find online law libraries, web 
services and apps to do the job for free – or on the cheap.”5 As a result, according to well-known 
legal commentator Richard Susskind, online dispute resolution “could replace court or other 

2 Ian Holloway, “A Canadian Law School Curriculum for This Age,” Alberta Law Review, 3:3, 2014, p. 788. 
3 Klaus Schwab, “The Fourth Industrial Revolution: What it Means, How to Respond”, World Economic Forum, 
January 14, 2016, https://www.weforum.org/agenda/2016/01/the-fourth-industrial-revolution-what-it-means-and-
how-to-respond/ 
4 Canadian Bar Association Legal Futures Initiative, “Trends and Issues”, June 2013, p, 4. 
5 Leo Singer, “Shaking Up the Academy”, CBA National Magazine, Spring 2016. 
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personal appearances by the parties with contacts made electronically, lowering costs and 
speeding up outcomes through e-negotiation and e-mediation.”6     

Newly empowered clients are demanding more information on services, more ongoing 
involvement in decision-making and more expansive explanations of the risks and potential 
outcomes of various legal strategies, and generally better value for money from legal 
professionals.7 For example, “[t]he war for talent has resulted in law firms paying significant 
salaries to inexperienced lawyers and they have sought to recoup this expense by charging them 
to clients.”8 Consumers of legal services have become increasingly reluctant to pay more than 
the value that these young lawyers are adding by reviewing documents, and performing other 
high volume, routine work. Instead, individuals and businesses are increasingly seeking value-
added strategic advice from legal professionals that is grounded in their unique circumstances.  

One sign of the domestic impact of these trends is the significant shortage that exists in the 
supply of articling positions, especially in Ontario. For example, a recent study by two Ryerson 
researchers shows that in 2011 a full 91% of the province’s law firms did not provide articling 
positions, and that 10% of law school graduates (15% in the case of visible minority graduates) 
could not find articling positions.9 As already mentioned, this shortage led to the creation of 
Ryerson’s LPP pilot project as the Law Society of Upper Canada explored various means to 
address the problem, but the articling shortage is merely one aspect of a far larger set of 
challenges. The Canadian Bar Association recently participated in the publication of a report Do 
Law Differently that catalogues these challenges in a Canadian context. In the report’s words: 

Almost everything about career choices and employment options for new lawyers 
is in flux. The career paths that previous lawyer cohorts reliably anticipated, and 
profitably enjoyed, for the last several decades have already begun to narrow, or 
even, in some places, to close completely.10 

Do Law Differently highlights four main causes of this flux. The first is the liberalization of 
market regulation which has made it easier for non-lawyer legal service providers to compete 
directly for some types of work traditionally carried out by lawyers. In Ontario, for example, 
paralegals are now full members of the Law Society of Upper Canada and can potentially offer 
independent legal services within a permitted scope of practice. Second is the role of 
technological advances that have made the virtual delivery of legal services a reality and resulted 
in straightforward legal tasks becoming increasingly automated. Third, the entry of new players 
in the market has changed competitive pressures on lawyers, with consumers increasingly 
seeking to minimize costs by accessing a variety of legal service providers for different tasks. 

6 Canadian Bar Association Legal Futures Initiative, “Trends and Issues”, June 2013, p. 27. 
7 Ibid., p. 16 
8 Richard Susskind, “Key Trends in the Legal Marketplace”, Canadian Bar Association Futures Initiative, September 
2012, p. 28. 
9 Avner Levin and Asher Alkoby, “Barriers to the Profession: Inaction in Ontario, Canada and its Consequences,” 
Oñati Socio-Legal Series, 2013, p. 583. 
10 Do Law Differently: Futures for Young Lawyers, The Canadian Bar Association and Jordan Furlong, 2016, p. 9. 
This report was commissioned by the Canadian Bar Association Young Lawyers under the auspices of the Canadian 
Bar Association Futures Initiative. 
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Fourth access issues are coming to the fore, with the bulk of the legal needs of Canada’s 
population remaining unmet due to perceived barriers of cost.11 

We take these four trends as the starting point for our look at legal education. In summary they 
are: 

• liberalized markets and entry of non-lawyer providers
• expanding virtual delivery of legal services
• market disruption with new providers reducing costs
• a growing concern with affordability of, and access to, legal services

Changes as thoroughgoing as these are having a major impact on what is expected of legal 
education. As a recent path-breaking American study Disrupting Law School succinctly 
observes, “law schools are in crisis.”12 

How best to respond with a new JD program that builds these shifts into the content of legal 
education? Not only curriculum must change. So too must assessment methods and pedagogy, as 
well as the way technology is incorporated into the educational experience. As one of those 
attending our consultation with Ryerson students put it, “Make sure you are focusing on catering 
to the lawyer of 2050 rather than 1950.”  (See Appendix B for a full summary of the consultation 
feedback from both practitioners and students.) 

2.3 Societal Need for a Law School of a Different Kind 

Legal professionals are fundamentally problem solvers. But with the legal information revolution 
that is underway they will require a broader skillset to effectively address the range of emerging, 
multi-dimensional opportunities and challenges that Canadians face. Exposing law students to 
the perspectives of other professionals at an early stage will enable them to better integrate their 
services with those of other professionals throughout their career. And legal education can help 
instill in students an entrepreneurial approach to service delivery that will enable them to better 
meet client expectations. That is what consumers of legal services and communities today 
increasingly expect. In this way, legal education can assist greatly to better serve the needs of 
Canadians in the future. 

Throughout our internal and external consultations we found the idea of creating an innovative 
law school that works to incorporate these trends resonates very widely within Ryerson as well 
as in the legal community. Internally colleagues spoke of the importance of a law school at 
Ryerson being integrated into other schools and departments and being built on the unique 
strengths of the university. Those we consulted both internally and externally recognized the 

11 This topic is increasingly the subject of empirical research in a provincial setting. See, for example, The Ontario 
Civil Legal Needs Project Steering Committee, “Listening to Ontarians,” (2010), and Julie Macfarlane, “The 
National Self-Represented Litigants Project: Identifying and Meeting The Needs Of Self-Represented Litigants” at 
http://www.lsuc.on.ca/uploadedFiles/For_the_Public/About_the_Law_Society/Convocation_Decisions/2014/Self-
represented_project.pdf 
12 Michele R. Pistone and Michael B. Horn, Disrupting Law School: How Disruptive Innovation Will Revolutionize 
the Legal World, Clayton Christenson Institute for Disruptive Innovation, 2016, p. 2. 
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importance of a law school at Ryerson, how beneficial such a school would be to the university, 
and how advantageous it would be to have such a law school at the very core of downtown 
Toronto. They also appreciated that it would be another important component of the university’s 
commitment to city building. 

Despite the widespread support we encountered during our consultations, there were several 
important questions as well. The most important can be summarized succinctly: “Do we need 
another law school?” This was then followed by comments that made it clear the question being 
asked was actually more nuanced. “Is there a societal need for a law school of a different kind?” 
Our answer is yes, and we argue that the societal need now emerging speaks to this question in a 
multifaceted way. 

What is this societal need? It can be broken down into three elements: (1) promoting 
affordability and access to justice for communities and end consumers of legal services; (2) 
ensuring better access to the profession, for reasons of equity, diversity and inclusion; (3) 
providing legal training that ensures law school graduates have the transferable skills to be truly 
career-ready. Let’s look at each of these issues in turn. 

Affordability of Legal Services 
Access to justice has become a serious challenge within Canada’s legal system – so much so that 
a significant portion of Canadians with a legal problem have no idea where to turn. According to 
the Law Society of Upper Canada’s National Action Committee report on Access to Justice in 
Civil and Family Matters, “over 20% of the Canadian population takes no meaningful action 
with respect to their legal issues,” and, “[o]f those who do not seek legal assistance, between 
42% and 90% identify cost – or perceived cost – as the reason for not doing so.” Many parties 
are forced to represent themselves in court, but these ‘self-represented parties’ struggle to handle 
their own matters and cause unnecessary delays in the court system.13 Another recent Canadian 
study, concentrating on self-represented litigants, found that over half of those surveyed had 
been represented by a counsel at the start of their action, but had discontinued this representation: 
“These respondents had exhausted their available resources and were often resentful that despite 
significant expenditures on private legal services, they were still not at the end of their action.”14 
Affordability can be achieved only when the rising efficiencies that are being made possible 
through new forms of legal process management are translated into more cost-effective market 
options available to the bulk of Canadians. 

Access/Equity, Diversity and Inclusion 
Canada can do better in ensuring access for legal consumers, and the legal profession is being 
looked to for leadership in addressing access issues. Enhancing individuals’ access to Canada’s 
legal system lies in the profession making the most effective use possible of the opportunities 
inherent in technology, entrepreneurialism and innovative approaches to delivering legal 
services. 

Also critical to enhancing access will be making the profession more diverse, not only in terms 
of its ethno-cultural make-up, but also in life experiences, perspectives, and an ability to 
integrate with other disciplines. Canadian society has always been diverse, and it is increasingly 

13  Op. cit., p. 32. 
14  Op. cit. 
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so. In 2011, Canada had a foreign-born population of almost seven million people representing 
20.6% of the total population, the highest proportion among the G8 countries.   

The legal profession has not kept pace with the increasing diversity of Canada’s population 
which is arguably contributing to access challenges. Consumers often look for professionals who 
share their language and experience but struggle to locate them; as a result, many do not, or 
cannot, access the services that they need. While accurate statistics on race and gender are 
lacking for the Ontario legal profession, evidence suggests an imbalance with respect to both 
criteria when comparing the profession’s membership with the broader demographic trends in 
Ontario’s population. This contrasts to the response of other industries and professions which 
have moved to foster working and service environments that promote inclusion for workers and 
consumers from diverse backgrounds, to bring into their systems and business models many 
different behaviors, attitudes, and policies, and led some to develop a mix of different 
communication methods in order to reach diverse markets. 

As the gateway to the legal profession, legal education programs have a central role to play in 
promoting diversity. Law schools can offer programs which appeal to a representative sample of 
Canadian society and expose all students to the diverse needs and perspectives of different 
Canadian communities. Moreover, law schools can play an influential role in reducing barriers to 
professional practice by offering experiential learning opportunities and ongoing support for 
alumni. 

While the population of Ontario has doubled in the past three decades, only one new law school 
– Lakehead, whose program is explicitly geared towards the needs of Northern Ontario – has
started since the establishment of numerous Ontario law faculties in the late 1950s and 1960s.
Besides the significant number of individuals in the province who already apply to Ontario law
schools (we will take a close look at the numbers later) there are many other potential students
who would wish to pursue a legal education but do not do so due to the perceived barriers, both
financial and non-financial, that exist in pursuing a law degree and entering the profession.

Career Readiness 
In the current market for legal services, career-readiness means adapting to sectoral shifts in a 
context in which change is the one key feature required of every legal graduate. In the words of 
Do Law Differently:  

Any of these changes, in isolation, would have had a profound impact on the legal 
market and on employment opportunities for lawyers. Taken together, that impact 
is off the scale. Many veteran lawyers are still debating whether these various 
changes are good or bad. What lawyers need to appreciate, as a profession, is that 
good or bad, these changes are real, and they’re the result of forces well beyond 
our control. It’s time for us to accept the changes and start adapting to them.15 

How to be prepared to accept change? Through an education that stresses change management, 
the essential nature of skills associated with digital literacy, and the acquisition of transferable 

15 Do Law Differently, p. 12. 
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skills in addition to the traditional competencies and skills associated with a law degree. It is this 
type of integrative education that must be at the heart of any new law program proposal. 
As law programs move away from traditional methods of legal training, what will they stress? 
One of the most influential sets of recommendations concerning the sort of law education that is 
required, the Carnegie Foundation’s 2007 report Educating Lawyers, states: 

To build on their strengths and address their shortcomings, law schools should 
offer an integrated, three-part curriculum: (1) the teaching of legal doctrine and 
analysis, which provides the basis for professional growth; (2) introduction to the 
several facets of practice included under the rubric of lawyering, leading to acting 
with responsibility for clients; and (3) exploration and assumption of the identity, 
values and dispositions consonant with the fundamental purposes of the legal 
profession. Integrating the three parts of legal education would better prepare 
students for the varied demands of professional legal work.16 

Interestingly the Carnegie Report and likeminded calls for major adjustments in legal education 
are already causing major changes south of the border: 

The Carnegie Report has triggered major curriculum reform in American law 
schools. For example, the School of Law at Washington and Lee University in 
Virginia now have a third year that is mainly experiential learning. Northeastern 
University in Boston has a co-op program with law students spending three 
months in class followed by three months in a placement. Even venerable Harvard 
now has a problem-solving course in first year, and has over 40 clinics.17 

We believe that now is the time, and Ryerson is the place, to incorporate the trends already 
emerging in law schools across the US and elsewhere to find a home in southern Ontario. 

2.4 Why a Ryerson Juris Doctor Program 

We have had a chance to set the stage by surveying the major shifts currently at work in the 
Canadian legal market: market liberalization and the entry of non-lawyer providers, the virtual 
delivery of an expanding range of services, the disruption caused by a new range of providers, 
and a growing concern with the unmet legal needs of Canadians. For further information on these 
topics, we also commissioned a literature review of innovation in legal education. (See Appendix 
C.)  

Now let’s look at how Ryerson can creatively address these underlying societal and market 
trends. Most importantly, a legal education program that integrates technology and uses 
innovative teaching and assessment methods can be a powerful way to enable the next generation 
of legal professionals to deliver better and more affordable legal services to Canadians that 
account for these new trends.  

16 William Sullivan et al., Educating Lawyers: Preparation for the Profession of Law, 2007, p. 8. 
17 Douglas D. Ferguson, “The Great Disconnect: Reconnecting the Academy to the Profession,” Alberta Law 
Review, 3:3, 2014, p. 825. 
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In its 2012 report, the Federation of Law Societies of Canada (FLSC) recommended a shift in 
Canadian legal education towards problem-solving, analysis, and application in its competency 
requirements.18 The FLSC believes that law schools can do more to prepare graduates by 
introducing additional opportunities to practice the application of skills. It recognises the 
importance of doctrinal learning, but stresses the need to blend theory and practice. While 
advocacy, drafting and negotiation skills will continue to be essential components of a legal 
professional’s skillset, legal professionals will increasingly have to adapt these core skills to 
respond to the demands of new forums such as online dispute resolution. A law school that 
integrates real-world case studies in which these new forums are employed will therefore enable 
students to hit the ground running with technological and innovative solutions earlier in their 
careers. A combination of theoretical and skill-based education will also help address the issues 
related to articling by ensuring that new graduates reach the level of professional readiness that is 
valued by the client at an accelerated rate.  

Ryerson acknowledges and respects the important work of the law schools that now educate law 
students. However, Ryerson proposes a different kind of law school that trains lawyers 
differently. Ryerson’s law school will be innovative in focus, design and approach. The focus is 
on developing lawyers who can better meet the needs of communities, consumers and society at 
large. Innovation will infuse everything about this law school, and will find expression 
throughout the curriculum, in all courses, methods of instruction and evaluation, and in practice 
based experiential opportunities. 

Ryerson can do this precisely because of its existing strengths: its community connections, its 
commitment to equity, diversity and inclusion, the potential it provides for cross-disciplinary 
links and partnerships in teaching, and most important of all its commitment to innovation, 
including both technological innovation and legal innovation. Creating a new type of law school 
will provide us with a unique opportunity to shape legal education in Canada and Ontario, using 
a fresh perspective that combines theory, skill, and practice without compromising quality. 

We will soon discuss the strategies and techniques by which the new JD program at Ryerson will 
meet the various facets of societal need: (1) enhancing the affordability of legal services; (2) 
improving access to the profession, with emphasis on principles of EDI; (3) ensuring career 
readiness. Prior to that discussion, it is useful to take a look at the program’s nine distinguishing 
features: 

1. Focus on Curricular Innovation
Traditionally the emphasis of law schools has been on learning how to think. The proposed
program’s curriculum will provide added value with an orientation towards practice readiness
and change management. As one of the legal professionals who attended our consultation
sessions put it, “Law schools give no sense of practice; Practice is about the business of law:
Understanding clients and their needs, Generating new business, networking, connections, social
media.”

18 National Entry to Practice Competency Profile for Lawyers and Quebec Notaries, Federation of Law Societies of 
Canada, September, 2012. 
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This mandate requires students to engage critically with both the substantive content of law, the 
way it is currently practiced by legal actors in various types of organizations, and the ways that 
current practices might evolve with the increased utilization of technology. 

From a curricular perspective this will require an expansion in the range of competencies taught 
to students. We have already referred to the competencies outlined by The Canadian Federation 
of Law Societies in their call for competency based legal education.19 The Federation’s list 
comprises the time-honoured competencies long associated with the legal profession: analytical 
ability, attention to detail, logical reasoning, sound judgment and written communication. While 
still highly valued today, these competencies need to be supplemented with new ones as societal 
expectations as well the role of articling in the profession change. Competencies already 
identified for the future include data management, emotional intelligence, entrepreneurial spirit, 
financial literacy, network building, process improvement, strategic thinking (beyond being a 
good tactician) and technological proficiency.20 These new competencies, which are highly 
transferable to a range of settings, will help future graduates shape their own careers. The 
program will also feature in-depth coverage of new fields such as cybercrime, social innovation, 
legal entrepreneurship, and technologically based legal functions such as e-discovery. 

With these added required competencies comes a need for an expansion of the mandatory portion 
of the overall program. In combination with the incorporation of professional placement into the 
core curriculum, only one semester out of the five remaining semesters will include elective 
courses, with coursework in the other four semesters being required. 

2. A Rethinking of Content Delivery and Assessment Methods
The mode of delivery in much of the coursework will feature collaborative co-teaching between
faculty and practitioners. Expanding beyond the practitioner as a “guest lecturer” reflects
Ryerson’s commitment to providing practical education and collaboration with the community.
This came out in our consultation sessions, where several of the practitioners who attended
mentioned possible lessons to be learned from recent innovations in medical education. “There is
huge potential value in running a law school akin to a medical school,” said one. “Medical
education integrates theory and practice and makes use of co-teaching with academics and
practicing professionals.” The students we consulted with echoed this same view. “The value of
hands-on practical learning cannot be overstated,” is how one put it.

We also envision a partial shifting away from the 12-week lecture-based course. This will be 
accomplished in a variety of ways.  

• Bootcamps All semesters except the professional placement semester will begin with a
compulsory one-week bootcamp that deals with subject-matter deemed to be essential to
professional success. In the first semester, the week will be spent on foundational topics
such as career planning, networking, mentoring and leadership and personal
development. In the second semester, the theme will be the current edge of legal
technology, including topics such as data analytics and applications of artificial

19 National Entry to Practice Competency Profile for Lawyers and Quebec Notaries, Federation of Law Societies of 
Canada, September, 2012. 
20 This list is adapted from the new proficiencies cited in Do Law Differently, pp. 17-19. 
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intelligence (AI) and quantitative legal prediction (QLP). The focus in the third semester 
will be accounting and financial analysis. The fourth semester will feature a social 
innovation bootcamp that includes the completion of a social innovation project. And, 
finally, in the final year, the week will be devoted to an emotional quotient/cultural 
quotient bootcamp that includes an EQ/CQ implementation project. 

• First year The first two semesters of the program will feature collaborative co-teaching
between faculty and practitioners in all courses, with two hours a week handled by the
faculty member in lecture-style sections of 75 students each, and the third hour devoted
to breakouts of 25 students that will involve a variety of activities stressing group work
and real-world applications of the material covered in the larger sessions, overseen by
practitioners. In another key innovation, three courses in each semester will include an
integrative component covering two weeks of class time and a portion of the assessment
in all three courses. In the first semester this component will apply to the three branches
of private law: contracts, torts and property law. In the second semester, the component
will involve the three branches of public law: criminal law, constitutional law and
administrative and regulatory law.

• Second year The third and fourth semesters of the program will feature discrete two-week
modules of content and associated practice, each representing a separate course, in the
form of group work, role-playing and simulation that will also incorporate an online
component for the presentation of knowledge. For each module, faculty will oversee 30
hours of class time, in two separate sections of students, during the weekday mornings of
the two-week period. In the afternoons the focus will move to seven-member student
firms to engage in the module’s practice portion. This portion will be overseen by
mentors who will guide and assess the work of each firm. The third semester modules
will cover the business of lawyering, business law and consumer relations (including tax,
wills and estates, civil procedure and evidence (including eDiscovery) and international
private law. The fourth semester will comprise modules in legal innovation (including
technological, business and social innovation), family law, advocacy (including ADR)
and international public law, as well as a capstone module that gives students the chance
to complete a project that identifies an emerging legal need and requires them to
conceptualize a solution. The immersive techniques involving simulated practice to be
used here will be modeled on the resources developed in the LPP program. Such an
approach will prepare students for the type of focused learning expected of legal advisers
in a variety of organizational roles.

• Third year The fifth and sixth semesters of the program will feature one semester of
professional placement and the other semester a mandatory course in Indigenous law as
well as four electives. The Indigenous law course’s mandatory nature reflects Ryerson’s
deep commitment to addressing the recommendations of the Truth and Reconciliation
Commission in relation to legal education and is positioned in third year in order to
maximize the opportunity to link foundational material to the topic of Indigenous
peoples. This is in conjunction with building Indigenous issues into the rest of the
curriculum, including other courses, bootcamps, and professional placements. The
electives offered over the two semesters will cover the following topics: globalization,
civil society and the law; real estate law; employment and labour law; advanced
corporate law; intellectual property and cyberlaw; inter-professional lawyering;
environmental law; children and the law, immigration law and advanced criminal law.
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Forms of assessment will also be transformed. This was another issue that arose from our 
consultation with legal professionals. More than once, the need for more holistic methods of 
assessment was stressed, using such innovative practice-based assignments as client file 
simulation projects. A considerable body of empirical literature suggests that assessment is most 
effective if designed around competency-based learning outcomes, with multiple assessments – 
quizzes, exercise and group projects in addition to tests and exams – that provide students with 
an opportunity to gauge their understanding of basic competencies and learning outcomes in 
ways that the traditional 100 percent final exam does not allow. This is especially important 
given the extension in the range of competencies that students must acquire during their studies. 

3. Incorporation of Technology
How will data driven analytics affect the legal profession? No one yet knows the exact impact of
such innovations as quantitative legal prediction, except that the effects are already major. The
MIT study of the legal profession referred to above identifies five specific technologically
related trends currently operating in the legal profession:

• Growth of AI and QLP Artificial intelligence (AI) has already breached the walls of the
legal profession, from predictive coding in litigation, to automated due diligence in
transactional law, to IBM-Watson-assisted engines of mass data analysis. As technology
advances and artificial intelligence and predictive technology improve what will the role
of the lawyers of the future look like? Quantitative legal prediction and artificial
intelligence are moving from e-discovery to case prediction, with big data and data
analytics playing a major predictive role. It is incumbent on legal professionals to be
proficient with data analytics and to recognise how best to use predictive technology for
it will transform the role and function of the legal professional.

• General counsel as legal supply chain and legal process manager The study notes the
“convergence of technology, analytics, outsourcing, and procurement allowed
entrepreneurially minded individuals to develop new and more efficient methods to help
deliver solutions to clients.” 21

• Emergence of process efficiency as a competitive advantage In contrast to the past when
substantive legal expertise was the main competitive distinguisher, process is taking on a
greater role. “Process is easy to measure and serves as a potential differentiator between
otherwise equally situated firms. In order to meaningfully compete at virtually every tier
of the legal industry, firms need (and some are beginning) to embrace process.”22

• Expanding role of start-ups So-called ‘apps for justice’ have begun providing solutions to
legal problems encountered by the consumers of legal services. In the United States there
were 15 legal technology startups listed on the website AngelList. Four years later there
were over 400.

• A growing concern with access to justice and the affordability of legal services Given
issues related to affordability, entities such as LegalZoom and Rocket Lawyer are
delivering some form of legal service or legal information products to help millions of
people solve their specific legal problem. Some have referred to this as the ‘Uberization’

21 “The MIT School of Law? A Perspective on Legal Education in the 21st Century,” October 22, 2014, p. 1441. 
22 Ibid., p. 1452. 
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of the legal field, as technologically focused providers enter areas previously linked 
solely to substantive expertise. Not all aspects of this trend are positive, especially when 
concentrating on the quality of services that are provided, but law school graduates need 
to be closely aware of the trend and of the ways that it might be harnessed in beneficial 
ways. 

Given all of these trends, making students comfortable with the use of technology and able to 
adapt it in new contexts is essential. As one of those attending our consultation with Ryerson 
students put it, “With AI and machine learning transforming so many tasks, how is a lawyer’s 
job changing and how should students prepare for this reality?” They stressed the importance of 
using this technology as well. “Students in the program will need to gain the ability to interface 
with technologies and evaluate the risks of new technologies. So train students to explore new 
technologies and evaluate the risks associated with it.” 

The various elements of technological expertise that students will need in the program will be 
introduced in the Technology Innovation Boot Camp scheduled in the first week of the second 
semester. In addition, various projects throughout the proposed program, especially in several 
first-year courses and second-year modules, will require students to utilize a range of 
technological resources and, in the case of the capstone module taken in the second year, create 
their own technological solutions as well. 

4. Attention to Communications and Relationship-Building Skills
It is essential that lawyers have the means to communicate and build relationships effectively. As
noted in Do Law Differently,

Traditional legal education and law practice have both encouraged lawyers to 
detach themselves emotionally from their clients. That was wrong. Clients need 
our empathy, perspective and personal commitment in order to feel that we really 
understand and appreciate what they’re going through.23 

This is especially important in the modern era where so much legal work goes on one level 
removed from direct human contact. Through its client file simulation exercises as well as its 
other experiential learning elements, the program will emphasize this set of important skills, both 
in the context of person-to-person interaction as well as more impersonal settings such as via 
social media. In an era when rules related to advertising by lawyers have been relaxed, what is 
cutting edge and what is simply in bad taste? More specifically, how should lawyers relate with 
peers and other professionals in a respectful manner? The emotional quotient/cultural quotient 
bootcamp offered in the third year of the program will be particularly useful in solidifying these 
skills, through a range of exercises meant to develop self-awareness, learn the essential 
principles of successful teamwork and effectively working across cultures, and acquire better 
understanding of the complexities of relationships with clients and communities. 

23 Do Law Differently, p. 18. 
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5. The Building of Mentorship Relationships
As the legal profession changes, so does the need for students to have the chance to interact with 
experienced practitioners who can provide them with the practical advice they need in shaping 
their educational experience as well as making the transition to their career. Mentorship may be 
formal or informal and occurs at multiple levels – between faculty members and students, 
between practitioner-instructors and students, between students in the same year or with senior 
students serving as mentors. Peer mentorship and other forms of informal mentorship are a key 
part of any student’s law school experience. This is because many graduates will end up 
working in the same area of law and will be able to turn to each other for advice. All of this 
helps bridge the gap from studies to employment in the months and years immediately following 
graduation. This is something that those who attended our consultation with Ryerson students 
saw as being especially important to help ensure career success. As one student put it, “It will 
help if students can come to feel they are part of a cooperative society, as opposed to each 
viewing their role as being just another member of the student body. The communal feel of the 
program is very important.” 

To aid in this goal, each student in the program will be assigned to a practitioner-mentor using a 
system similar to the one pioneered in the LPP, with seven students attached to one mentor in 
each year of the program. The program’s innovative curriculum will foster all the various types 
of mentoring relationships, especially in the second year modules, as students work in mentored 
groups to accomplish many required tasks.  

6. A Progressive Approach to Legal Education
The proposed program will be situated at Ryerson’s campus in the heart of the city of Toronto. 
The city represents not the limits of Ryerson’s reach and ambition but it does ground the 
institution’s deep connection to community – one of the most culturally diverse in the world. 
Ryerson’s students bring together a diverse range of cultures, ideas and passions in order to 
foster creativity, understanding and achievement in an environment where issues of equity, 
diversity and inclusion are continually stressed in all aspects of the University’s operations. 
These features and values will infuse Ryerson’s juris doctor program, particularly in relation to 
how the law is also shaped by access and affordability. Issues related to equity, diversity and 
inclusion (EDI) are of overriding importance in trying to break down these perceived barriers in 
entering the profession, and these are issues already at the core of Ryerson’s mandate. As 
discussed earlier, there are imbalances when comparing the profession’s membership with the 
broader demographic trends in Ontario’s population, and there are also worrisome indications 
that visible minority candidates entering the profession today continue to face systemic 
obstacles. Overcoming such barriers will necessitate proactive measures in marketing the 
program to prospective students, both inside and outside the Ryerson community, as well as in 
the criteria used to select applicants for acceptance into the program. Meanwhile, the university 
already has a strong set of EDI goals in place in reference to the hiring of full-time faculty 
members, which will apply to the law school as well.

7. An Alignment with Existing Ryerson Strengths
Ryerson’s unique mission is the advancement of applied knowledge and research to address 
societal need. Providing accessible, relevant, intellectually rigorous and career-ready 
postsecondary education has been our touchstone. This continues today in our ongoing evolution 
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as a comprehensive university with ambitious graduate and research agendas, an entrepreneurial 
spirit, and evolving plans for new programs and opportunities.  

The proposed program is closely aligned with Ryerson’s distinctive mission and also fits within 
the broad ambit of Ryerson’s current academic plan Our Time to Lead. As noted in the plan, 
“Throughout its history, Ryerson has challenged conventional approaches to postsecondary 
education. Innovative thinking – rooted in Ryerson’s culture and infused in the community’s 
values – is central to this vision”. The plan makes explicit mention of a possible juris doctor 
program: “It will also explore new program possibilities including . . . [ones] which respond to 
student and societal demand in such areas as health and law.”  

We have forged a reputation for being innovative and entrepreneurial, and are now 
acknowledged to be global leaders in supporting and fostering innovation. We are active in the 
outreach, research and service fronts on a wide range of issues within Toronto and more broadly 
in Ontario and Canada. Finally, we have successfully launched one of Canada’s first legal 
incubators, while developing an innovative lawyer transition training pilot project in the form of 
the Law Practice Program.  

As one of the practitioners who attended our consultation sessions put it, “Ryerson’s strengths 
are in collaboration, digital media, innovation and efficient delivery; Ryerson is known as an 
innovation school which stresses entrepreneurship, adaptability and self-reliance. Attract the 
students that are drawn to these strengths; Collaborative skills are very important. Self-reliance is 
very important. Ryerson should meld the two.” 

The proposed program will be infused with new energy, ideas and approaches, but just as 
importantly, will build on these existing strengths. Ryerson has a core complement of 
exceptional faculty members willing to lead the development of the law school and shape the 
innovative approaches associated with starting the school. The university has a number of 
departments and programs already dedicated to legal education of one sort or another. The 
Department of Criminology in the Faculty of Arts and the Law and Business major within the 
School of Business Management are two of the most visible, but law also represents an 
identifiable aspect of programs in Early Childhood Education, Journalism, Health Services 
Management,  Occupational and Public Health, Politics and Public Administration, Professional 
Communication, Radio and Television Arts, Sociology and Social Work.24 Whether through 
collaboration on the development of specialized elective courses, joint research initiatives or 
shared community outreach, these existing clusters will be an integral part of the proposed 
program.
 
Cross-disciplinarity will be a key building block of the proposed program. The goal is not to 
duplicate what Ryerson already offers but to complement, reinforce, extend and provide a centre 
of support for these other clusters within Ryerson’s emerging law community. Existing Ryerson 
programs that are particularly important in terms of potential overlap with a Ryerson Juris 

24 In addition to the undergraduate law courses taught in Criminology and in Law and Business, the other Ryerson 
law courses taught at the undergraduate level include PPA 301, Administrative Law, PHL 800, Media Law and 
Ethics, OHS 208: Occupational Health and Safety Law, SWP 909: Social Work and the Law: Children and Family, 
LAW 326: Law for Health Managers, CMN447: Communication and Law, BDC 912: Legal and Business Aspects 
of Interactive Media and BDC 915: Legal Issues in Media. 
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Doctor program are the MBA, the MA in Public Policy and Administration and the Policy 
Studies PhD. 

There are also several other Ryerson units whose experience will be key in the implementation 
of this program. These include the Law Practice Program, Interpersonal Skills Teaching Centre 
and the Legal Innovation Zone, whose potential roles are each discussed below. They also 
include the Law Research Centre (given the potential research connections for members of any 
future law school faculty), the Digital Media Zone (given the Zone’s expertise in providing 
practical support for entrepreneurs), the Big Data Centre (whose area of study overlaps with 
several important new areas of law) and the Digital Education Strategies unit in The Raymond G. 
Chang School of Continuing Education (which has noted expertise in driving innovation in 
online delivery of course content, including the sorts of simulations that would be an essential 
part of the program curriculum). As one of those attending our consultation with Ryerson 
students put it, “the new law school should emphasize aspects of law in areas that the university 
already specializes in such as technology, entrepreneurship, intellectual property, and big data.” 

8. Incorporation of the relevant elements of the Legal Innovation Zone and LPP
The Legal Innovation Zone is Canada’s first legal incubator that, after just a year, is already
incubating 19 companies, has contracted innovation for hire, and has launched a four-month
family reform initiative to build a prototype as part of its goal to help develop a 21st century
justice system. The experience gained by launching the LIZ will be utilized in devising the
curriculum, especially those parts geared to the entrepreneurial aspects of legal service in today’s
fast-changing profession.

The Law Practice Program is an innovative approach to lawyer transition training. Set up by the 
Law Society of Upper Canada as a three-year pilot alternative to traditional articling licensing, 
and awarded to Ryerson because of its unique approach, it reflects partnerships with many, 
including The G. Raymond Chang School of Continuing Education and the University’s cutting-
edge Interpersonal Skills Teaching Centre which has forged expertise in the building and 
delivery of live, performance-based simulations that target specific learning objectives, enhance 
professional development initiatives and support a variety of performance assessment models. 
The practicing bar supports the program through mentoring, expert input, training program 
development and delivery, and work placements. Between its inception in 2014 and its current 
third year, hundreds of candidates have benefitted from the new opportunities this alternative has 
created, with excellent post-completion employment results.  

In particular the LPP has focused on: 
• Virtual simulation Created by leading experts in the legal profession, simulated online

legal files allow candidates to work from the beginning tasks of the client interview,
conflict check and opening of the file to the completion of the reporting letter and billing.
The candidate’s virtual firm is created with software support of the Chang School.
Working on the client files allows candidates to review resources (precedents, reading
materials, video meetings with experts), do the work, receive feedback from mentors,
then reflect on the experience and do it again. This process strengthens the development
of relevant skills.
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• Role-playing simulation In partnership with the Interpersonal Skills Teaching Centre, real
people simulate real issues. The ISTC has helped develop client file backstories and then
hires and trains simulators who play the role of clients either via videoconferencing or in
person for four of the seven files covered by each candidate.

• Group mentorship Candidates are grouped into ‘firms’ of four members, with the benefit
of a mentor-supervisor, who is a practicing member of the bar. The firms meet virtually
with their mentor a minimum of one hour a week, and individually every other week.
This structure offers the opportunity for candidates to strengthen group skills and obtain
guidance and feedback from practicing experts.

• Technology Candidates have access to the electronic tools currently used by the
profession, including WestlawNext Canada and LexisNexis Quicklaw (both for legal
research and practice), Clio (a cloud based practice management tool) and Teranet (for a
real estate title searches). In working with client files they use a program, D2L, which
includes an online resources library and allows for the online delivery and review of
assignments, while WebEx is used in the videoconferencing associated with role-playing
simulations.

• Business and innovation opportunities Candidates develop a business plan for their firm,
which they then review based on the needs of operating and marketing the firm, and craft
an access to justice innovation proposal which involves considering an option to offer a
legal service or product in a more optimal way.

• Work placement Once candidates successfully complete the training component, they are
ready to hit the ground running at a work placement for 16 weeks. Building on the
monthly professional development sessions during the training component, they hone and
develop relevant skills and continue to expand their professional network while preparing
for and better appreciating professional expectations.

The practical, hands-on experience Ryerson has gained in administering the Legal Innovation 
Zone and Law Practice Program will be utilized in developing and delivering the program’s 
curriculum. This includes the incorporation of the entrepreneurial aspects of legal education, the 
use of simulated online legal files and in-class role-playing, the formalization of mentorship 
relationships, and employment of the most recent electronic tools. All represent key pillars of the 
new program and will form the basis of Ryerson’s distinctive approach to legal education. 

9. A Commitment to Uncompromising Quality
It is imperative that Ryerson not compromise on the quality of the proposed program. We
propose to counter such risks by ensuring the quality of the following:

• Admissions: We believe that a well-qualified group of applicants exists, that is simply
unable to access legal education. As one of the practitioners at our consultation sessions
put it, “Everything begins with admissions. Admit students who are more diverse and
change the admissions process.” By requiring all students to submit a personal statement
in addition to their LSAT score and GPA level, and then assessing each applicant in a
holistic way based on all three application elements, the program will maintain quality
while extending the potential range of applicants to include those from less represented
communities.

• Faculty: Full-time faculty members will possess doctorates in law or equivalent, and/or
come to Ryerson as well-respected lateral hires from top-tier law schools throughout
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Canada and internationally. Ryerson should not underestimate its potential to attract 
leading legal scholars who will be drawn to its location and the opportunity to engage in 
the creation of a new law school, as evidenced by recent hires across the University. The 
same standards that govern full-time faculty hires will apply to cross-appointments to the 
law school from within Ryerson. In our consultation with Ryerson students, we heard 
how important this element is in their minds in ensuring the law school will be a success. 
“Make sure the professors you choose are able to keep the Ryerson atmosphere, 
reputation, and cohesion. We have relationships with professors that are a significant part 
of the learning experience.”  

2.5 How the Juris Doctor Program Addresses Societal Need 

In succinct terms, how will a Ryerson Juris Doctor program address the three main issues of 
societal need: affordability, access/EDI and career readiness? 

Affordability of Legal Services 
The proposed Juris Doctor program will address affordability by giving students the tools to deal 
proactively not just with technological innovation but with social innovation as well – the latter 
being an area in which Ryerson is quickly gaining expertise as it extends its model of 
entrepreneurial innovation to the area of social entrepreneurship. Students will study subjects 
relevant to this societal need in a first-year course focusing on social innovation, in required 
bootcamps dealing with technology and the issue of social innovation, and in various second 
year modules that provide guidance in customizing the legal supply chain in new and innovative 
ways – especially the module dealing with the practical aspects of the business of lawyering. 
This was something brought out in our consultation sessions with legal practitioners. As one 
practitioner put it, “What is crucial for recent graduates is to be able to generate new business, to 
bring in clients, to network and to build connections, often using social media.” The aim of this 
portion of the coursework will be to help graduates reduce effective prices in ways that make 
legal services available to a range of consumers previously underserved by the legal profession.  

Access/Equity, Diversity and Inclusion 
Ryerson has a rich tradition of outreach to student communities seeking pathways to professional 
career advancement. One important way in which access will be enhanced is through Ryerson’s 
commitment to maintain a reasonable tuition cost. Moreover Ryerson has shown a deep and 
abiding commitment to equity, diversity and inclusion not just within an urban context but also 
through its solid track record credentialing foreign-trained professionals and in developing 
comprehensive programs in partnership with First Nations/Indigenous communities and 
institutions such as with the First Nations Technical Institute. Through these links to the broader 
community, the university will seek out law students who will change the face and broaden the 
impact of the legal profession in Ontario, and beyond. 

Career Readiness 
The proposed program’s innovation-focused approach will equip graduates with the real-world 
skills and competencies needed to meet the present and future needs of consumers of legal 
services. Through their training in change management, their exposure to technology, and their 
acquisition of a key set of transferable skills, Ryerson law graduates will be well situated to take 
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advantage of current and evolving streams of work. The new JD program will prepare them to 
meet the challenges of the changing landscape for Canada’s legal professionals, and to make the 
most of opportunities opening up due to market trends we have highlighted in this document. 

2.6 Estimating Student Demand 

Will a Ryerson law school be able to attract qualified applicants? We argue that all current 
evidence points to a strong affirmative answer. To see why, we look at both system-wide and 
school-specific data on acceptances in Ontario. Figure 1 shows the system-wide numbers of first-
year applicants and registrants in Ontario law schools between 1997 and 2015. For example in 
2015 there were 4153 first-year applicants. Of these 1538 were accepted, representing a 37% 
ratio of registrants to applicants. Between 1997 and 2015 this ratio fluctuated between 37% and 
29%, with an average over the period of 32%. There has been a noticeable increase in the ratio in 
2014 and 2015 values, though it is too early to tell whether this represents a longer term trend. 

Figure 1: Ontario System Data on Applicants and Registrants 

Year Applicants – 1st Year Registrants – 1st Year Ratio of Registrants 
to Applicants 

1997 3319 1091 33% 

1998 3195 1093 34% 

1999 3238 1088 34% 

2000 3245 1103 34% 

2001 3190 1190 37% 

2002 3457 1176 34% 

2003 3682 1160 32% 

2004 3863 1231 32% 

2005 3905 1265 32% 

2006 4075 1266 31% 

2007 4160 1234 30% 

2008 4071 1287 32% 

2009 4091 1350 33% 

2010 4609 1405 30% 

2011 4717 1376 29% 

2012 4686 1388 30% 

2013 4758 1502 32% 

2014 4287 1526 36% 

2015 4153 1538 37% 
      www.ouac.on.ca/statistics/law-school-application-statistics 

It is useful to look at data broken down by individual law school as well. As shown in Figure 2, 
the average ratios of registrants to applicants for each school, which range from 5% to 14%, are 
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far lower than the system-wide ratios because of multiple applications by students. Smaller 
schools (e.g. Lakehead) tend to have a lower ratio than larger ones (e.g. Ottawa). Furthermore 
the recent upward trend in most individual schools’ ratios is less pronounced than for the system-
wide trend.  

The overall conclusion from Figures 1 and 2 is that despite the increase in the total number of 
first-year seats in the province, demand for a law school education is still robust, with about 2500 
prospective entrants not able to secure a spot. It is virtually assured that Ryerson would be able 
to attract applicant numbers that put it in the same league as the other law schools in the province 
– i.e. somewhere in the 5% to 14% range. Given Ryerson’s extremely high applicant-to-
registrant ratio for its undergraduate programs generally, when compared with other universities
in the province, there is a very good chance that the actual acceptance rate will be closer to 5%
than to 14%.

Growth in the Number of Internationally Trained Lawyers 
Another factor that could affect applicant numbers is the increase in the numbers of 
internationally trained law candidates who are seeking membership in the Ontario Bar, which 
includes both candidates who have emigrated to Canada and Canadians who have pursued a law 
degree outside of Canada with the intention of practising within the country. Between 2005 and 
2014 the ratio of internationally trained law candidates to those from Ontario law schools 
applying for licensure in the province rose from 7% to 37%.25 Law schools in several 
international jurisdictions undertake extensive recruitment campaigns to attract the latter group 
of students. The primary selling points touted by these schools are no LSAT requirement, no 
requirement to complete an undergraduate degree prior to entering law school, and a two-year 
program if the student already has an undergraduate degree. Some of this burgeoning group may 
choose to apply to the Ryerson program as a substitute for heading to a non-Canadian school.  

2.7 Estimating Labour Market Demand 

While it is likely that student demand for the program will be robust, what are we to make of the 
broader changes underway in the labour market demand for legal professionals? Here, the 
empirical evidence, at least in both the Canadian and Ontario contexts is scanty. For example, a 
report by the Canadian Bar Association’s Legal Futures Initiative cites what it calls the lack of 
data on the Canadian profession: 

There is limited data available on the profession in terms of services offered, pricing, 
profitability, incomes, and cost structures. There is mostly anecdotal information on client 
needs, preferences, and satisfaction, and on access to legal services more generally. The 
legal profession has little information on emerging competitors and their business 
specifics, including marketing and pricing strategies. There is also limited information 

25 These statistics are taken from 
http://www.fairnesscommissioner.ca/index_en.php?page=professions/law_society_of_upper_canada 
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Figure 2: Individual University Data on Applicants and Registrants 

Lakehead Osgoode Ottawa Queen’s Toronto Western Windsor 

Year Applicants 
– 1st Year

Registrants – 
1st Year 

Applicants 
– 1st Year

Registrants – 
1st Year 

Applicants 
– 1st Year

Registrants – 
1st Year 

Applicants – 
1st Year 

Registrants – 
1st Year 

Applicants 
– 1st Year

Registrants – 
1st Year 

Applicants 
– 1st Year

Registrants – 
1st Year 

Applicants 
– 1st Year

Registrants – 
1st Year 

Average 
Ratio of 

Registrants to 
Applicants 

1997 2,261 301 (13%) 1,902 165 (9%) 1,810 161 (9%) 1,674 174 (10%) 2,040 139 (7%) 1,605 151 (9%) 10% 

1998 2,109 272 (13%) 1,815 179 (10%) 1,842 164 (9%) 1,734 168 (10%) 1,858 159 (9%) 1,490 151 (10%) 10% 

1999 2,146 279 (13%) 1,835 196 (11%) 1,804 156 (9%) 1,609 162 (10%) 1,891 153 (8%) 1,419 142 (10%) 10% 

2000 2,068 287 (14%) 1,901 179 (9%) 1,848 165 (9%) 1,631 166 (10%) 1,940 159 (8%) 1, 346 147 (11%) 10% 

2001 2,099 292 (14%) 1,864 244 (13%) 1,908 163 (9%) 1,662 169 (10%) 1,947 155 (8%) 1,414 167 (12%) 11% 

2002 2,264 295 (13%) 2,042 220 (11%) 2,174 170 (8%) 1,776 161 (9%) 2,123 146 (7%) 1,585 184 (12%) 10% 

2003 2,399 288 (12%) 2,330 196 (8% ) 2,252 161 (7%) 1,736 163 (9%) 2,235 152 (7%) 1,707 200 (12%) 9% 

2004 2,420 312 (13%) 2,536 257 (10%) 2,351 165 (7%) 1,861 173 (9%) 2,346 144 (6%) 1,858 180 (10%) 9% 

2005 2,427 298 (12%) 2,635 283 (11%) 2,418 163 (7%) 1,828  170 (9%) 2,256 158 (7%) 1,849 193 (10%) 9% 

2006 2,403 301 (13%) 2,786 302 (11%) 2,347 154 (7%) 1,786 178 (10%) 2,380 153 (6%) 1,910 178 (9%) 9% 

2007 2,544 288 (11%) 2,903 271 (9%) 2,494 163 (7%) 1,855 156 (8%) 2,469 152 (6%) 2,065 204 (10%) 9% 

2008 2,638 329 (12%) 2,967 294 (10%) 2,529 154 (6%) 2,027 175 (9%) 2,428 141 (6%) 2,005 194 (10%) 9% 

2009 2,749 289 (11%) 2,745 342 (12%) 2,290 155 (7%) 1,917 188 (10%) 2,230 159 (7%) 1,892  217 (11%) 10% 

2010 3,086 310 (10%) 3,098 381 (12%) 2,632 168 (6%) 2,205 183 (8%) 2,475 157 (6%) 2,055 206 (10%) 9% 

2011 3,107 290 (9%) 3,242 376 (12%) 2,797 158 (6%) 2,092 183 (9%) 2,679 143 (5%) 2,178 226 (10%) 9% 

2012 3,136 299 (10%) 3,245 377 (12%) 2,690 162 (6%) 1,892 179 (9%) 2,641 157 (6%) 2,252 214 (10%) 9% 

2013 1,135 60 (5%) 3,106 306 (10%) 3,199 386 (12%) 2,786 164 (6%) 1,765 193 (11%) 2,713 155 (6%) 2,290 238 (10%) 9% 

2014 916 60 (7%) 2,725 290 (11%) 2,753 366 (13%) 2,498 198 (8%) 1,978 213 (11%) 2,364 158 (7%) 1,965 241 (12%) 10% 

2015 937 60 (6%) 2,491 313 (13%) 2,683 382 (14%) 2,351 197 (8%) 2,009 188 (9%) 2,117 153 (7%) 1,786 245 (14%) 10% 

6% 12% 11% 7% 10% 7% 11% 
www.ouac.on.ca/statistics/law-school-application-statistic
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on the demographics of the profession, its diversity, individual career expectations, and 
attitudes towards various working arrangements (full-time, part-time, consultants).26 

In terms of employment, one interesting finding was compiled by the Council of Ontario 
Universities in a survey of Ontario university graduates. It found law graduates from 2010 had an 
employment rate two years after graduation of 93.9%. This compared with a rate of 100% for 
graduates of veterinary medicine and dentistry and rates of 93.8%, 92.8% and 90.3% for 
engineering, education and the humanities.27 As for comparative data on graduate incomes, the 
rate of return on investment of attending law school is still estimated to be one of the highest in 
Canada for all university disciplines, ranking along with medical and engineering.28

Other data provides some indications of employment and income trends for future graduates. 
Some of it is regional. For example, in 2010 the Law Society of Upper Canada estimated that 
fully half of its lawyer members were situated in Metropolitan Toronto, while in terms of 
employment, 23% classified themselves as sole practitioners, 20% as partners, 18% as 
associates, 16% were affiliated with government, 4% were employees, 2% were in education, 
and the remaining 18% were in a range of pursuits, including both the corporate and non-profit 
sectors.29 

These figures provide some indication of where demand for new Ontario legal graduates is 
concentrated at the moment. Just as suggestive are the figures from the same year on the age 
distribution of the Society’s lawyer membership, which show that over 40% of the membership 
is over aged 50 or over, with under 33% under the age of 40.30 These statistics led former 
Canadian Bar Association president Fred Headon to note: “We know lawyers tend to retire later 
than the average Canadian, which may mean the Baby Boom will affect the retirement of 
lawyers a little later than in other parts of the labour market but it does suggest the retirements 
alone will continue to drive a significant demand for lawyers in Canada.”31 

3. The Proposed Program

3.1 Admission to the Program 

Admission will be based on three criteria: GPA, the student’s LSAT score, and a personal 
statement describing the reason for the applicant’s interest in completing a law degree. 
Submission of all three elements is essential for applicants to be considered for admission, with 

26 CBA Legal Futures Initiative, Futures: Transforming the Delivery of Legal Services in Canada, August 2014, 
http://www.cba.org/CBAMediaLibrary/cba_na/PDFs/CBA%20Legal%20Futures%20PDFS/Futures-Final-eng.pdf 
27 Council of Ontario Universities, University Works: 2014 Employment Report, February, 2014, p. 23. 
http://COU_University_Works_report_-_February_2014.pdf 
28 Benjamin Tal and Emanuella Enanajor, “Degrees of Success: The Payoff to Higher Education in Canada,” CIBC 
In Focus, August 26, 2013, p. 3. 
29 The Law Society of Upper Canada, Annual Report Performance Highlights 2010, p. 7. 
http://LSUC_Performance_EN_Annual_Report_2010.pdf 
30 Ibid., p. 8. 
31 Quoted in Jennifer Brown, “Law School Still a Good Bet for Future Earnings: Report,” Legal Feed, August 27, 
2013. http://www.canadianlawyermag.com/legalfeeds/1646/law-school-still-a-good-bet-for-future-earnings-
report.html 
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admission decisions for every applicant being made in a holistic way based on all of the 
elements. To ensure that possible candidates are not turned away, this means that the school will 
not advertise suggested ranges for the LSAT or GPA components, giving the school’s 
admissions committee the maximum pool of applicants as it makes its decisions. 

3.2 Curriculum, Delivery Methods and Assessment 

The proposed program will ensure its graduates are well prepared to contribute positively to the 
profession and society. The curriculum has been developed to address the learning outcomes 
included in the FLSC’s Recommended Requirements for a Canadian Common Law Degree (See 
Appendix D) as well as the additional learning outcomes referred to at various points of this 
document. The program will combine substantial and practical components of practice, it will 
continually emphasize experiential learning and working with innovative technologies and 
processes, and it will show a commitment to developing strong strategic partnerships with 
interested stakeholders. 

In the first year career readiness will be achieved by contextualizing the Law Society of Upper 
Canada’s Recommended Requirements for a Canadian Common Law Degree in coursework that 
reflects how legal actors use tools of private and public law interchangeably. Co-taught by 
faculty and practitioners, classes will introduce students to an integrated view of the principles of 
public and private law and guide them through the application of jurisprudence in practical 
settings. Students will become familiar with the ways in which social innovation can help legal 
practitioners identify client problems and generate multifaceted solutions. They will also gain an 
understanding of the broader social context behind rules of professional ethics and be introduced 
to basic concepts in file management, communication and interviewing. 

Three courses in each semester will include an integrative component covering two weeks of 
class time and a portion of the assessment in all three courses. In the first semester the integrated 
set of courses will be in private law, providing the foundational principles associated with the 
relationships among objects, places and people and the role of the state in private market 
transactions. In the second semester the integrated set will be in public law, introducing how 
students can recognize and understand decision-making processes of state and non-state entities 
through learning the principles of fairness and natural justice and how to intervene in decision-
making processes in the pursuit of remedies. 

The second year will feature substantive learning with simulated practice, modeled on Ryerson’s 
innovative LPP. Students will take undertake coursework in both semesters that is delivered in 
two-week intensive courses, or modules, melding substantive learning and mentored simulated 
practice relevant to each subject area, much of it using ‘firms’ comprising seven students. This 
immersive approach will prepare students for the type of focused learning expected of legal 
advisers in a variety of organizational roles. At the same time, mentored practice will allow 
students to use newly acquired knowledge for client and user needs. Much of the substantive 
knowledge will be introduced with key topics organized thematically. The aims of this thematic 
element of the curriculum includes (1) fostering an appreciation of inclusive culture and diversity 
within the legal profession and society, (2) providing hands-on experience with the technological 
tools used in various areas of law, (3) thinking innovatively about problem-solving, (4) learning 
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specific transferable skills and knowledge associated with business management and client 
retention, and (5) developing an appreciation of the global context of law. 

The third year will incorporate a semester of elective courses, in addition to a mandatory course 
in Indigenous law, as well as a semester featuring a mandatory placement in clinics or other 
types of organizations where legal knowledge is used. Based on experiential learning, the 
placement will see students undertake the supervised responsibilities of a lawyer. Typical 
placements will include legal clinics run by Ryerson, law firms, sole practitioners, governmental 
organizations, non-governmental organizations, corporations, and not for profits. Other types of 
appropriate placements will be added as they become available. 

A series of five week-long bootcamps – (1) Ryerson Law School Bootcamp, (2) Technology 
Innovation Bootcamp, (3) Financial Bootcamp, (4) Social Innovation Bootcamp and (5) 
Emotional Quotient and Cultural Quotient Bootcamp – will round out the curriculum, with each 
bootcamp taking up the entire first week of the relevant semester. Together, these week-long 
sessions and associated assessments will comprise a single course, JUR XXX: Contextual Skills 
and Knowledge, with the day to day schedule of each week as follows: 

• Ryerson Law School Bootcamp Day 1: The Ryerson Law School Philosophy, Day 2:
Career Planning, Day 3: Networking/Mentoring, Day 4: Leadership Coaching; Day 5:
Personal Development Project

• Technology Innovation Bootcamp Day 1: The Current Edge of Legal Technology, Day 2:
Technology as a Second Language, Day 3: Data Analytics and AI/QLP Applications,
Day 4: A Virtual Toolbox for Marketing and Promotion, Day 5: Technology Creation
Project

• Financial Bootcamp Day 1: Income Statements/Balance Sheets, Day 2: Cash Flow
Analysis, Day 3: Interpreting Financial Statements, Day 4: Financial Analysis and the
Law, Day 5: Financial Statements Project (Personal, Corporate, NGOs)

• Social Innovation Bootcamp Day 1: Bringing Justice in New Ways, Day 2: Moving from
Concept to Action, Day 3: Ensuring Financial Sustainability, Day 4: Stakeholder
Relationships for Social Change, Day 5: Social Innovation Project

• Emotional Quotient/Cultural Quotient Bootcamp: Day 1: Developing Self-Awareness,
Day 2: Teamwork and Trust-Building, Day 3: Working Effectively Across Cultures, Day
4: Understanding the Client Relationship, Day 5: EQ/CQ Implementation Project

Figure 3 below provides a table showing the entire curriculum at a glance. 
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Figure 3: The Curriculum at a Glance 
First Semester Second Semester 
Key Innovations: 

1. Co-Teaching (third hour each week
taught in breakouts by practitioners)

2. Integration of three Private Law
courses in Semester 1 and three
Public Law courses in Semester 2.

3. Various assessments, both group and
individual

Ryerson Law School Bootcamp (first week) Technological Innovation Bootcamp (first 
week) 

Fdns. of Law and Legal Methods (1) Fdns of Law and Legal Methods (2) 
Private Law I (Contracts) Public Law I (Criminal Law) 
Private Law II (Torts Law) Public Law II (Constitutional Law) 
Private Law III (Contracts) Public Law III (Adm. And Regulatory Law) 
Social Innovation and Law Ethics and Professionalism 

Third Semester Fourth Semester 
Key Innovations: 

1. Intensive two-week modules with
lecture in mornings and hands-on
application overseen by mentor in
afternoons for both semesters

2. Emphasis on group work conducted in
‘firms’ comprising seven students

Financial Bootcamp (first week) Social Innovation Bootcamp (first week) 
The Business of Lawyering Legal Innovation 
Business Law Family Law 
Wills & Estates Advocacy and ADR 
Civil Procedure and Evidence Public International Law 
Private International Law The Legal Profession (capstone module) 

Fifth Semester Sixth Semester 
Key Innovations: 

1. Use of one semester (either fifth or
sixth) for a professional placement,
with coursework in the other semester.

Bootcamp (first week) Professional Placement 
Indigenous Law 
Table I Elective 
Table I Elective 
Table I Elective 
Table II Elective 
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The Curriculum in Academic Calendar Form 

1st SEMESTER  

REQUIRED:  

Ryerson Law School Bootcamp (first week of class) 

JUR XXX Fdns. of Law and Legal Methods (1) 
JUR XXX Private Law I (Contracts) 
JUR XXX Private Law II (Torts Law) 
JUR XXX Private Law III (Contracts) 
JUR XXX Social Innovation and Law 

2st SEMESTER  

REQUIRED:  

Technological Innovation Bootcamp (first week of class) 

JUR XXX Fdns. of Law and Legal Methods (2)  
JUR XXX Public Law I (Criminal Law) 
JUR XXX Public Law II (Constitutional Law) 
JUR XXX Public Law III (Adm. And Regulatory Law) 
JUR XXX Ethics and Professionalism 

3rd SEMESTER  

REQUIRED:  

Financial Bootcamp (first week of class) 

JUR XXX The Business of Lawyering 
JUR XXX Business Law 
JUR XXX Wills & Estates 
JUR XXX Civil Procedure and Evidence 
JUR XXX Private International Law 

4th SEMESTER  

REQUIRED:  

Social Innovation Bootcamp (first week of class) 

JUR XXX Legal Innovation 
JUR XXX Family Law 
JUR XXX Advocacy and ADR 
JUR XXX Public International Law 
JUR XXX The Legal Profession     
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5th SEMESTER 

REQUIRED: 

JUR XXX Professional Placement 

Or 

JUR XXX Indigenous Law 

PROFESSIONAL ELECTIVES: Three courses from Table I 

PROFESSIONAL ELECTIVE: One course from Table II 

6th SEMESTER 

REQUIRED: 

JUR XXX Professional Placement 

Or 

JUR XXX Indigenous Law 

PROFESSIONAL ELECTIVES: Three courses from Table I 

PROFESSIONAL ELECTIVE: One course from Table II 

Table I: 

JUR XXX Global Civil Society and the Law 
JUR XXX Real Estate Law 
JUR XXX Employment and Labour Law 
JUR XXX Advanced Corporate Law 
JUR XXX IP and Cyberlaw 
JUR XXX Inter-Professional Lawyering     
JUR XXX Environmental Law 
JUR XXX Children and the Law 
JUR XXX Immigration Law 

Table II: 

[This table will include courses from graduate programs at the university included in this 
table after consultation with the appropriate Department/School.] 

Course Descriptions 

JUR XXX: Contextual Knowledge and Skills A course comprising the one-week bootcamps that students take at 
the beginning of five of their six semesters in the program: 1. Ryerson Law School Bootcamp, 2. Technology 
Innovation Bootcamp, 3. Financial Bootcamp, 4, Social Innovation Bootcamp, 5. Emotional Quotient/Cultural 
Quotient Bootcamp. 

JUR XXX: Fdns. of Law and Legal Methods (1) This is the first part of the introduction to foundational and 
influential theories of law (e.g. positivism, natural law, legal realism, law and economics, and critical perspectives: 
feminist theory, critical race theory and critical legal studies), sources of law (principles of common law, Indigenous 
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law and equity, statutory construction and interpretation), the administration of law in Canada (including 
fundamental principles and basic architecture of the Canadian legal system), and methods of legal research and 
communication. 

JUR XXX: Private Law I (Contracts) Contract law provides a creative opportunity to clarify expectations and 
interests in a legally enforceable way. Working with real contracts from diverse sources, students are trained in 
contract formation, performance, breach, and remedies, and will be introduced to the use of contracts to address 
existing legal rights arising from various legal areas. Students have the opportunity to apply these principles both in 
reviewing and drafting clauses of contracts. 

JUR XXX: Private Law II (Torts Law) Tort law deals with the apportioning of responsibility for harms caused by 
individuals, companies and the state. This course examines intentional and unintentional wrongs as well as the 
central role that recovery and damages play in redress. Students are trained in the recognition of wrongs and how to 
anticipate, avoid or address legal risk. They have the chance to apply these principles in reviewing and drafting legal 
pleadings. 

JUR XXX: Private Law III (Property Law) Property law deals with ownership, possession, and control of 
tangible and intangible interests that offer value to individuals, companies and the state. Students analyze competing 
claims to various types of assets, and will be introduced to the economic, moral and other arguments used to support 
those claims. They are given the opportunity to apply these principles in cases involving the infringement of 
property rights. 

JUR XXX: Social Innovation and Law Societal change is demanding innovation in the delivery of legal services, 
interaction with clients and the development of new technological tools. In this course the emphasis is on 
recognizing who is the client, identifying problems and generating multifaceted solutions. Students are introduced to 
basic concepts in file management, communication and interviewing, problem recognition, data analytics, and 
knowledge generation software. 

JUR XXX: Fdns. of Law and Legal Methods (2) This is the second part of the introduction to foundational and 
influential theories of law (e.g. positivism, natural law, legal realism, law and economics, and critical perspectives: 
feminist theory, critical race theory and critical legal studies), sources of law (principles of common law, Indigenous 
law and equity, statutory construction and interpretation), the administration of law in Canada (including 
fundamental principles and basic architecture of the Canadian legal system), and methods of legal research and 
communication. 

JUR XXX: Public Law I (Criminal Law) Criminal law attempts to balance societal protection and the rights of the 
accused in both national and international settings. This course deals with the principles and processes of criminal 
defense and prosecution and will provide opportunities for learning about and experiencing, among other things, bail 
hearing, preliminary inquiries, judicial conferences, disclosure and jury selection. There is a particular focus on 
issues related to equity, diversity and inclusion in the criminal justice system. 

JUR XXX: Public Law II (Constitutional Law) Constitutional law is the supreme law of the nation state and the 
authority through with which other laws and government actors must comply. Students learn about the powers and 
responsibilities of different levels and types of government as well as protecting and guaranteeing the rights of legal 
persons. In addition, students have opportunities to work with documents such as ministerial briefs, governmental 
memoranda, factums and pleadings for constitutional litigation. 

JUR XXX: Public Law III (Adm. and Regulatory Law) Administrative law and regulatory law are commonly 
encountered, due to their influence on everyday interactions between individuals and government entities. 
Regulatory law covers delegated rule-making, policy development and adjudication. Students learn about regulatory 
practice and principles of judicial review, as well as how to provide advice to individuals and corporations on 
complex rules, regulations, procedures, permitting, applications and enforcement. 

JUR XXX: Ethics and Professionalism Legal ethics and professionalism explores the tensions that arise 
domestically and internationally from balancing professional role-based obligations, organizational expectations and 
the public interest. Students will consider behaviour and responsibilities generated by rules of professional conduct 
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and situate legal professionals in a broader societal context. They learn to recognize and address ethical dilemmas 
they encounter in various practice settings. 

JUR XXX: The Business of Lawyering Exposure to the realities of professional practices is a foundational 
requirement of legal education. This module concentrates on preparing students for multiple professional contexts 
and associated skills, such as collaboration, networking, billing, accounting methods, client relationships and file 
management, as well as furthering their understanding of the application of ethical standards to changing practice of 
law. 

JUR XXX: Business Law This module uses a transactional approach to business structures, working with a 
simulated client file from idea through execution to potential problem areas. It focuses on documents, processes and 
issues related to financing, liability, governance and operations. Students gain experience in drafting and reviewing 
key documents such as articles of incorporation, bylaws, shareholder/partnership agreements, confidentiality clauses 
and purchase sale agreements. Also students acquire an awareness of the regulatory framework in which businesses 
operate. 

JUR XXX: Wills and Estates: This module covers the basic legal principles and rules of succession and estate 
planning. Students come to appreciate the intersections between this field and the areas of trust, insurance, tax as 
well as health law issues such as capacity and decision-making. They examine wills and estate documents and 
through simulated client interactions gain experience in engaging in conversations around estate planning including 
asset identification, designating power of attorney and related matters.  

JUR XXX: Civil Procedure and Evidence This module brings the rules of civil procedure to life. Students will 
examine the drama of how procedural rules and processes impact on the resolution of disputes. They gain 
experience in drafting, reviewing and responding to pleadings, motions and related documents and learn about the 
increasing significance of eDiscovery. Also students learn about the distinctive ways that legal processes treat 
matters of evidence and the connections between rules of evidence and rules of civil procedure.  

JUR XXX: Private International Law Students explore the international context for relationships between private 
parties across jurisdictions. In doing so they gain an introductory understanding of the origin of and responses to 
conflicts of law and the role of international dispute resolution processes, while engaging in analysis of issues 
relating to topics such as merchant law, jurisdiction, and human rights. They also have opportunities to apply their 
learning through preparation of an international dispute resolution file, and related activities. 

JUR XXX: Legal Innovation Innovation in today’s legal environment encompasses technological, business and 
social innovation. This module focuses on developing skills in legal project management, legal analytics, and legal 
process engineering while giving students the chance to apply these skills in a project that stresses one or more of 
the three types of innovation mentioned above. 

JUR XXX: Family Law This module deals with major issues faced in family law including divorce and separation, 
child custody and access, division of property, and continuing support. It addresses techniques for conducting intake 
interviews, issue spotting and developing a theory of the case. Various processes for disputes, such as negotiation, 
use of collaborative law, mediation, arbitration and litigation are addressed, including the impact of each of these 
processes on all parties to the case.  

JUR XXX: Advocacy and ADR This module introduces students to a diversity of processes for advocacy and 
alternative dispute resolution, including negotiation, mediation, third-party neutral evaluation, mini-trials, and 
judicial settlement conferences. Students explore questions of fit between the type of a dispute and choice of 
resolution process, critically assessing potential reforms designed to ensure access to affordable legal services. The 
potential for new technologies to contribute to online dispute resolution strategies is also addressed. 

JUR XXX: Public International Law This module sheds light on the international legal system governing the 
rights and obligations of sovereign states in their interactions with one another and with non-state entities, such as 
international organizations and non-state actors. Students learn how international law is generated, the distinctive 
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elements of international legal reasoning, and the manner in which international law interacts with domestic 
(particularly Canadian) law through legal reasoning, treaty negotiation, custom as well as “soft law.”   

JUR XXX: The Legal Profession In this capstone module students will have the opportunity to complete a project 
that identifies emerging legal needs and requires them to conceptualize a solution by creating a business plan for a 
new technological tool or by conceptualizing social entrepreneurial means of improving community connections and 
addressing barriers to justice. 

JUR XXX: Professional Placement Students participate in a semester-long placement to further develop and apply 
practice ready skills essential for success. There will be a variety of settings: private practice, in-house legal 
department, government or legal clinic. During the placement, students will participate in regular professional 
development sessions connected with the program, submit reflective assignments and engage in facilitated 
discussions highlighting the skills and training they have gained. 

JUR XXX: Indigenous Law This course highlights the impact of Canadian laws on Indigenous peoples, including 
their complex relationship with Canada’s constitution. Traditional Indigenous legal systems and customs, and how 
these are practiced in a modern context, are studied, along with the legal struggles of First Nations, Inuit and Metis 
within federal, provincial and territorial contexts. Students examine relevant legislation, regulations and case law 
and gain experience with by-law making, impact benefit agreements, revenue sharing agreements, and ownership 
structures.  

JUR XXX: Global Civil Society and the Law This course will look alternative sources of law in a global context 
including and beyond the state. Students will be challenged to examine how legally trained professionals navigate 
the space between formal and informal processes for rule generation and application. The course will examine 
grievance mechanisms and the processes of conflict resolution. Skills acquired include project management, 
campaigning and advocacy, networking and communication through social media and writing policy briefs and 
media releases. 

JUR XXX: Real Estate Law This course analyzes the legal requirements imposed by the Registry Act, the Land 
Titles Act land and title insurance, and how these requirements shape the lawyer’s role in helping clients navigate 
the issues surrounding land title. Also examined are the major changes taking place in real estate practice due to 
technology and the fact that it is essential to understand the process that technology has replaced so that practitioners 
can ensure successful outcomes for their clients. 

JUR XXX: Employment and Labour Law Innovations in information technology, the rapid evolution of 
productive activities and the expansion of capital markets present major challenges to labour and employment law. 
The course reviews the main common law and statutory law rules (with a focus on Ontario) pertaining to the 
employment relationship in both unionized and non-unionized settings. It then explores how the rights, duties and 
responsibilities of employees, employers and unions have evolved and are currently construed in the “new 
economy”. 

JUR XXX: Advanced Corporate Law This course tracks the life cycle of a Canadian corporation from 
incorporation, organization, structure, governance, mergers and dissolution.  Students acquire the understanding and 
background to ensure that they have the ability to incorporate a Canadian company, address critical issues around 
structure, governance requirements and the ultimate merger and dissolution of companies, and are able to review 
due diligence issues that arise in this process. 

JUR XXX: IP and Cyberlaw This course discusses the private and public legal frameworks governing privacy, 
surveillance and cyber-crime in Canada and other jurisdictions. Current issues and problems related to privacy such 
as online commerce, social media, cyber-bullying, the workplace, national security, law enforcement, genetics, 
health care and freedom of information will be analyzed to understand a value of privacy for the 21st century. 

JUR XXX: Inter-Professional Lawyering Professionals are increasingly being asked to collaborate across 
conventional disciplinary borders. This course analyzes the practical challenges facing these collaborative groups as 
they work through multifaceted issues that involve expertise in areas within and beyond the law, such as business, 
technology, science, medicine, social work and psychology. Students will learn how to identify and integrate 
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relevant expertise from such areas to solve complex legal problems using skills of communication, networking and 
teamwork. 

JUR XXX: Environmental Law Students will reconcile the objectives of environmental protection with local 
advocacy. Through non-traditional approaches to environmental education, they learn to be advocates by coming to 
understand how to support policies and legislation that require making difficult policy choices about protection. 
Students work with national and provincial legislation, the common law and regulatory prosecution related to air, 
land, and water, conservation, biotechnology and extractive industries in order to study the legal effect of these 
policy choices. 

JUR XXX: Children and the Law This course deals with how childhood is conceptualized, constructed and 
regulated through statutory, common law and social science frameworks. It will address issues surrounding 
conception, such as multiple parenthood, biological vs. non-biological parents, the role of Assisted Reproductive 
Technologies (ART) and their impact on parentage. It will also deal with domestic and international adoptions and 
child protection. 

JUR XXX: Immigration Law This course explores historical, economic, policy, and human rights factors framing 
the theory and practice of immigration law in Canada and the role that lawyers play in the administration of the 
immigration regime. Topics examined include inland processing, refugee determination hearings, inadmissibility 
determinations, detention reviews, removals, and humanitarian and compassionate considerations. Students will also 
examine jurisprudence produced through the Charter of Rights and Freedoms, judicial review, and significant 
international and comparative decisions.  

4. Human and Physical Resources

4.1 Preliminary Projection of Faculty and Other Resource Requirements 
The program specifications presented in this document have been passed on to the law feasibility 
group so that they can deal with the full range of resource implications. The feasibility group will 
be conducting a second set of town halls in the next few weeks to discuss the resource needs of 
the program with members of the Ryerson community.  

The academic resources to operate the program, presuming that the program will be housed in a 
new standalone Faculty of Law, fall into five main categories: I. Teaching and Mentorship, II. 
Dean’s Office, III. Student Services Office; IV. Information Technology, and V. Law Library. 
Figure 4 provides a breakdown for each of these categories.  
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Figure 4: Resource Needs 

Teaching and Mentorship 
1. 15 tenure track
2. 3. 6 CUPE FTEs
3. 60 mentors32

Dean’s Office 
1. Dean
2. Assistant to the Dean
3. Continuing Legal Education

Coordinator
4. Director of Alumni Relations,

Marketing and Communications
5. Administrative Assistant
6. Assistant Dean Facilities, Finance,

HR
7. Finance, Administrative Assistant
8. Coordinator Facilities, Finance &

HR
Student Services Office 

1. Associate Dean (Students)
2. Assistant to the Associate Dean

(Students)
3. Admissions & Recruitment Director
4. Program Director
5. Administrative Assistants (two)
6. Career Development Director
7. Placement Coordinators (two)

Information Technology 
1. Manager
2. IT Technical Staff
3. Webmaster/Social Media Assistant

Law Library 
1. Head Law Librarian
2. Law Librarian
3. Library Support Staff (four)
4. One-time and annual costs for

library acquisitions

The other main resource associated with the program is space. Utilizing available data for a 
recently implemented (Lakehead) and a proposed law program (Memorial), it is estimated that 
once the program is fully operational 40,000 square feet of space will be required. This includes 
the space needed to house a standalone law library. 

32 Mentors (who would be paid an honorarium of $1000 per term) would oversee three groups of 7 students per
term, with mentors provided in all three years of the program. In each term, this would require the employment of 
about 60 practitioners.  
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4.2 Proposed Schedule for Program Implementation 

The Department anticipates the following schedule for the implementation of the program: 
- approval by the Academic Standards Committee   April 2017 
- approval by Senate      May 2017 
- promotion of the new program     Summer 2017 
- new hires to serve the program      Summer 2018 
- first intake of students      September 2018 
- full operational status      September 2020 
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Gina Alexandris, Senior Program Director, Law Practice Program 

Dr. Tim Bartkiw, Associate Professor, HR Management and Organizational Behaviour, TRSM 

Dr. Sari Graben, Assistant Professor, Law and Business Management, TRSM 

Dr. Graham Hudson, Associate Professor, Criminology, Faculty of Arts 

Dr. Avner Levin, Associate Professor, Law and Business Management TRSM 

Mark Lovewell, Economics, Faculty of Arts (retired) 

Dr. Alexandra Orlova, Associate Professor, Department of Criminology, Faculty of Arts 

Dr. Anver Saloojee, Full Professor, Politics and Public Administration, Faculty of Arts 

Dr. Alex Wellington, Associate Professor, Philosophy, Faculty of Arts 
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Appendix B 
Consultations 

Two on-campus meetings were held on March 21 and March 22, 2016. Invitations were sent to a 
range of practitioners with 18 of them attending. The discussions at these meetings was informal 
and wide-ranging, leading to significant feedback. A roundtable lunch at the office of Torys LLP 
was held off-campus on March 29 with a total of 40 attending. Feedback in this case was in the 
form of discussions at each table which were summarized by rapporteurs and presented to the 
entire group. Finally a roundtable breakfast for LPP mentors and subject matter experts was held 
on April 28. At all four events participants were asked for recommendations to make the most of 
current opportunities in Canadian legal education and to give their views on how best to address 
potential challenges.  

Following is a summary of the comments made at all three meetings. 

Career-Readiness and Innovation 
• Practice is about the business of law and understanding clients and their needs. This

demands that lawyers develop specific client-related skills. Law schools currently give
little sense of this, while firms are losing the ability and do not want to invest the
resources into training recent graduates.

• Students should have an opportunity to learn early on about real world lawyering tasks
such as preparation of statement of claims, preparation of pleadings etc. This will help
them avoid having to learn everything from scratch once they are in practice.

• Graduates need to understand the ‘anatomy of a file’. In order to accomplish this, a new
school needs to teach students practical skills, as well as the basics of networking, so that
they do not experience life/salary disconnect when they graduate, especially given high
tuition costs.

• Legal practice has changed, and the large law firm business model is being disrupted by
outsourcing and technology. But law students are still socialized to want to go to big
firms and are impressed by these firms, partly because they subsidize law schools. A new
law school needs to introduce reality beyond big firms.

• Ryerson should create innovation-ready, not practice-ready, lawyers. The university
should think about where the Canadian economy is headed and what would be needed
thirty years from now, e.g. ‘seniors’ law’. To be practice ready for today is to be made
obsolete for tomorrow.

• A third of law school graduates do not go into private practice. It is a great disservice to
students to focus on competencies. Creating practice-ready students is the worst thing to
do to them. It would be a tragedy and ensure obsolescence, since no one practices
everything.

• Legal education needs to address the impacts of globalization, consolidation of legal
practice, disruptions of business models and changes in the legal internal services market.
Examples of significant changes in the profession include work formerly done by junior
lawyers now being outsourced offshore and done by computers, and other professionals
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(accountants, paralegals and more) taking on tasks that were formerly the purview of 
lawyers. 

• Law students need to understand how technology is changing the practice of law and be
able to adapt. In particular, the use of technology is reducing jobs and billings done by
junior lawyers. Students need a certain degree of “digital comfort” to be able to meet
today’s and future societal demands.

• Ryerson is known as the innovation school, and its students are taught entrepreneurship
and adaptability. Attract the students who are drawn to these strengths and who also
recognize the importance of collaborative skills and self-reliance. Ryerson should meld
these last two features into a distinctive educational approach.

• From the earliest opportunity students should be exposed to what a lawyer actually does,
and provided with insight about the diversity of practice contexts, and especially those
outside private practice. There are many things that a legally trained person can do that
are not ‘law’, but can help someone to make a living from their legal training. Students
should be given a wake up call about what the practice of law is really like, what the
experience is for working lawyers.

Curriculum 
• Ryerson does not have to have an all-purpose school. Where are the gaps in Canadian

legal education? What are other schools not doing properly? Student choice has been
fetishized too much – perhaps a little more should be mandatory in the second and third
years, e.g. co-op elements.

• The Federation of Law Societies of Canada’s list of disciplinary competencies is a
straitjacket: it does not create practice-ready lawyers. There is no empirical backing for
this list. Ryerson has to be different and think what would attract students to Ryerson,
within the constraints of these competencies.

• There should be an emphasis on balance of life issues, especially the challenges of
balancing work and family. There are many things about legal practice and the
implications for balancing life and career that it would have been really helpful to know
about right from the outset, especially how different contexts for practice operate in
actuality i.e., private firms, public sector, in-house counsel.

• Ryerson’s new law school should not become a purely technical training school, but
should provide a comprehensive education. This means graduates should be both
horizontal and vertical thinkers. In terms of horizontal thinking, lawyers should possess
concrete skills that clients need to solve their issues. But vertical thinking cannot be
discounted, i.e. being able to see broader societal trends and policy implications.

• Less choice in courses and a more structured curriculum is needed, keeping in mind
Ryerson’s strengths in collaboration, digital media, innovation and efficient delivery.
Consider streaming students into specializations from the beginning. In the future joint
programs with other departments at Ryerson would be terrific.
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• Look to models that incorporate integrative cross-disciplinary teaching. Recognize that a
substantial proportion of legally trained professionals are not in private practice. The
curriculum should reflect the diversity of occupational and professional niches.

Pedagogy and Assessment 
• In order to keep the curriculum current and relevant, law schools need to integrate

practitioners into teaching. This will help students run a practice and be able to use a
variety of technological tools to do so once they graduate.

• Consider a four-year program including preparation for the bar. Cost will admittedly be
an issue which can be solved by allowing early admissions after the third year of an
undergraduate program, so that the fourth year of an undergraduate program is the first
year of law school, and students receive two degrees over seven years. Such a law school
would create an innovative connection to undergraduate programs and could attract good
students

• Building in some type of a co-op experience into the curriculum would be very valuable.
Students need to be taught how to run a practice, which includes an understanding of
accounting, business practices and taxes. Learning through articling is no longer a viable
option. Also providing an opportunity to participate in startups is very important. The
Legal Innovation Zone should be a part of the school.

• There is a huge potential value in running a law school akin to a medical school, since
medical schools have dealt with problems of obsolescence and can provide useful lessons
as a result. Medical education integrates theory and practice and makes use of co-
teaching involving academics and practicing professionals.

• Lawyers need to focus on generating business and attracting clients. There need to be
new teaching models involving virtual law firms, and training in alternative practice
methods with an emphasis on collaboration and networking. In this vein, the LPP is very
successful and should be looked at as a model.

• There need to be more holistic methods of assessment. There is considerable scepticism
that 100 percent final exams have sufficient bearing on the practice of being a lawyer.

Tuition and Access 
• Tuition cannot be in the $25,000 to $30,000 range. There is considerable backlash on

social media from recent law school graduates who are very negative about their
experience, not least because of cost (total debt above $100,000 upon graduation is
common). Online and distance education could help reduce costs.

• The school’s main innovation should be in creating access to the profession. This could
be done through a part time program, which would be longer than but more affordable
than the full-time version. There is a stigma to part time education but it does not matter.
It would help the school attract a diverse group.

• Currently non-lawyers provide legal services and cater to unmet need since legal services
are often not affordable. A new school needs to ensure that the debt loads for students are
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not prohibitive. High debt loads make it very difficult for new lawyers to go into social 
justice practice areas that are not as lucrative but would reflect their values and 
commitments. 

• Everything begins with admissions. Admit students who are more diverse. Also change
the admissions process. LSAT scores are too constraining to be a good admissions
criterion.

• Students currently graduating do not having sufficient opportunities for ongoing,
continual mentoring after graduation. Law schools have a responsibility to support their
new graduates

• It is not the purpose of law schools to be an instrument of protection for the economic
interests of the legal profession. The result of this has been that the most marginalized,
most disenfranchised people are too often poorly served by unprofessional lawyers.

• “Should there be a new law school?” Concerns have been expressed about the situation in
the US where law schools use questionable statistics about their graduates’ employment
records. The assumption that if you train the right kind of lawyers they will fit the unmet
needs for legal services is questionable.

Other Comments 
• The issue is not whether we need or do not need more lawyers, the real issue is what kind

of a lawyer we need.

On September 22nd 2016, a discussion with Ryerson students interested in law was held on the 
Ryerson campus, with 6 students in attendance. The main bullet points below are the questions 
and comments made by students at the meeting. The subsidiary bullet points are the responses by 
the moderators Anver Saloojee and Mark Lovewell. 

• Could online and virtual courses reduce the cost of tuition?
o The Federation of Law Societies of Canada has restrictions on the amount of

online education required. Besides, hybrid courses and support required to run
them are not necessarily cheaper than the delivery of normal courses. At the
moment, Ontario law schools have tuition rates between $16,000 to $33,000. The
hope is to keep Ryerson’s rate in the lower third of this range.

• Current schools are teaching a curriculum that is dated. Students are looking for greater
focus on new, current, practical skills. Help teach lawyers to act as consultants and
provide advice as opposed to only legal advice.

• Students are looking for a school that will ensure a diverse student body with progressive
and open viewpoints. Students are also hoping to find accessible schools and programs
that take into account situational differences and obligations that students face.

o The proposal includes an integrated, weighted approach to admissions.
• How is Ryerson trying to make its law school different, distinct, and innovative?

o By stressing a hands-on approach distinct from the traditional lecture method. The
goal is to provide a more interactive educational experience. The proposal
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includes the employment of mentors, who will guide discussions and add 
information as needed. 

• Selection of faculty very important to differentiate from other law schools. Keep the
Ryerson atmosphere, reputation, and cohesion. Students have relationships with
professors that form an integral portion of their learning experience.

• Need to think about the way in which future lawyers can use technology and understand
the risks rather than just simply being introduced to it. There needs to be a critical
understanding of the effectiveness, challenges, and opportunities associated with it.

o The proposal’s second year emphasizes thinking this way.
• Professors need to tailor lectures and assignments to put students in position where they

are incentivized to find the flaws in their own work and improve upon it when they
address similar situations in the future. Students need to be pushed out of their comfort
zone and given the potential to “make” something. The value of hands-on practical
learning cannot be overstated.

• In terms of curriculum, stress the need for legal assistance, access to justice, and a focus
on improving areas that have traditionally been neglected and under-serviced.

• Many young lawyers are coming out without focus and potentially getting stuck in a track
out of necessity rather than by choice. Students want these questions answered at an
earlier stage in the academic process. Does the proposal’s structured approach remove the
ability to try out different practice areas to better determine what they want to practice?
How can a school preserve this while also allowing generalists to get the exposure they
need?

o There will be bootcamps and mentorships to expose students to the various
practice areas. Bringing in resident experts, educators, and others can ensure that
students are not locked in and have the ability to explore new opportunities.

• Extracurricular activities, administrative support, professional development, and events
outside of the classroom should be a priority.

• Frame the program in light of a membership in a mutually beneficial educational culture
as opposed to simply offering the prospect of being another member of the student body.
The program’s communal feel very important.

• There should be an emphasis on areas of law that Ryerson specializes in such as
technology, IP and entrepreneurship.

• Avoid competing directly with legacy schools in traditional areas. Ryerson must make
use of expertise in entrepreneurship, strategy, practical hands-on learning, and zone
learning.

• There should be a focus on catering to the lawyer of 2050 rather than 1950. Specialize in
emerging technologies and sectors that are neglected or under-served at traditional law
schools.
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On February 24 and 26, 2016, the feasibility group held town halls for community members 
of each Faculty. While much of the discussion at these events was over practical issues 
related to resourcing and costing, several attendees brought up issues connected with the 
academic focus of the program. These have been mentioned in the body of the report. 
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Appendix C 
Innovation in Legal Education: Literature Review 

by Joshua Morrison 

I. Executive Summary

The Future of the Legal Profession 
The legal profession is in the process of evolving from a localized legal services market to a 
global legal information industry. There are a number of trends that are causing this change, such 
as improvements in technology, increasing availability of unbundled services, a need for access 
to justice, regulatory liberalization, and globalization. With these sweeping changes comes 
emerging opportunities for lawyers. New roles for lawyers such as collaborator, systems 
engineer, process engineer, project manager, and independent contractor are becoming more 
common, and will likely become the norm in 10 years. In the future, many more lawyers will fill 
these roles as compared to the traditional articling student-associate-partner track at major law 
firms.  

If lawyers intend to transition to these new roles, they will require different skills and attributes 
as compared to the lawyer of 20 years ago. Integral competencies for the lawyer of tomorrow 
include reasoning skills, creativity, problem-solving skills, strategic planning skills, organization 
skills, financial literacy, process improvement skills, technological competency, and an 
entrepreneurial spirit. 

The Canadian legal education system must innovate to provide students with the knowledge, 
skills, and attitudes that today’s legal information industry requires. The Federation of Law 
Societies of Canada recommends that law schools shift towards offering more problem-solving, 
analysis, and application of skills. It also believes that law schools should be able to pursue an 
innovative and flexible pedagogical approach. The Canadian Bar Association and American Bar 
Association largely agree, echoing the calls for more attention to skills training, experiential 
learning, and the development of practice-related competencies. 

Legal Education Throughout the World 
Leading Canadian innovators - including Mitch Kowalski, Colin Lachance, and Jordan Furlong – 
believe that law schools, law students, and legal professionals must all keep in sync with market 
needs and consumer expectations. They argue that the legal landscape has changed drastically in 
recent years and law school graduates are not equipped with the skills they need to compete in 
today’s legal profession. Many conceptualize a law school built around experiential/clinical 
learning, while advocating for formative evaluations, outcome-centered rather than time-based 
learning, and opportunities for law students to work in teams. In the minds of innovators, 
experiential learning is more likely to lead to law students who are creative problem-solvers, 
collaborative, engaged in access to justice, and motivated to take an active role in the learning 
process. 

The United States’ legal education system may provide Canada with a model for reform and 
innovation. The leading report on legal education in the U.S. is the 2007 Carnegie Report, which 
noted that, relative to other professional skills, legal education pays little attention to direct 
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training and fails to adequately develop ethical and social skills. It recommended that learning 
extend to practical settings via an increase in clinical or “capstone courses”, that law schools 
focus on professional identity formation, and that law students collaborate with students from 
different disciplines to better simulate real practice. Many U.S. commentators agree with the 
Carnegie Report’s assertion that law schools should produce “practice-ready” graduates through 
experiential learning. They claim that clinical learning teaches competencies such as client 
interviewing and counseling, communication, fact investigation, drafting, negotiating, problem-
solving, and social justice. Some recommend restructuring law schools from the ground up by 
developing programs that focus on specialized niches in emerging employment sectors and 
utilize online learning modules that complement daily clinical learning. 

A number of U.S. law schools are among the world leaders when it comes to education reform. 
Irvine Law School at the University of California has developed a “Lawyering Skills” course, 
where students are introduced to the skills of oral advocacy, interviewing, fact investigation, and 
negotiation. Harvard Law School has instituted a similar “Problem-Solving Workshop” to help 
prepare students for the life of private practice. Western Governors University now awards 
degree based on mastery of competencies rather than credit hours. William Mitchell offers a 
distance learning model where students earn their degree through a combination of online study 
and occasional in-person weeks. Finally, the University of Miami has introduced a ground-
breaking program known as Law Without Walls, which teams students from law and business 
schools with mentors, where students identify a problem related to law and develop a business 
plan for a solution. 

Law schools in the United Kingdom are also feeling pressure to provide innovative training 
programs that incorporate business and project management skills. The leading report on the 
state of British legal education generally agrees with the Carnegie report and outlines the need 
for strengthened requirements in the training of legal ethics and professionalism as well as the 
development of leadership and communication skills. Commentators in the United Kingdom 
recommend that law schools focus on teaching professional ethics, communicating with clients, 
and financial literacy skills. There is also a general feeling in the United Kingdom that law 
school reform lags behind the U.S. 

Despite being slower to embrace innovation than the U.S., British law schools are beginning to 
offer unique courses and opportunities that are well-suited to developing the competencies 
required in today’s profession. The University of Sussex has partnered with Wilfrid Laurier 
University to offer a combined program where students spend two years studying one of four 
undergraduate programs at Laurier and the next three years studying law in Sussex. Lincoln Law 
School has developed a clinic that is staffed by 60 law students, who provide advice and support 
to university staff and students. Ulster University has implemented an in-house legal laboratory 
devoted to social security and employment law. Lastly, Nottingham law School has created a 
“teaching law firm” within the school that provides students the opportunity to work in a fully 
regulated organization that replicate a professional environment. 

Australia is another jurisdiction where legal education reform has been slow to develop in 
comparison the U.S. The Australian Law Reform Commission has recommended that, in 
addition to the study of substantive law, legal education should involve the development of 
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professional skills and an appreciation of ethical standards. There has also been a movement 
towards a U.S. style of legal education, with commentators advocating for more experiential 
learning opportunities for students. 

Australian law schools have taken note of shift towards a North American interpretation of 
education and have begun to offer programs that disrupt traditional legal education. Central 
Queensland University has introduced a law degree that is substantially taught online and 
targeted towards rural students in the hopes they will stay in their communities. Newcastle Law 
School has created a practice program that integrates doctrinal study of law with hands-on 
clinical and practical training that is internationally focused. Queensland University of 
Technology has introduced a two-week intensive course at the beginning of law school that is 
skills-based rather than content-based. They have also developed a virtual law placement where 
students complete real tasks under the guidance of supervisors from local, national, and 
international community partners. 

Lessons from Professional Education in Other Disciplines 
Medical school education is viewed as a prime example of practical learning done right, yet as 
recently as 2010 medical school education was viewed as inflexible, with a poor connection 
between formal knowledge and experiential learning. The Carnegie Foundation also produced a 
report on the state of medical education, making recommendations similar to those in their legal 
education report. These recommendations focused on learning outcomes, personalized learning 
plans, professional identity formation, and early clinical immersion. As a result, medical school 
education has begun a holistic shift, and acts as a valuable case-study for effective educational 
reform. 

Medical schools have embraced the shift by providing a number of innovative programs. The 
University of Texas has transformed the third year of the curriculum into individual projects 
aimed at solving systemic problems in the health care system. The Penn State College of 
Medicine has first-year students work as “patient navigators”, so they can experience the medical 
system from the perspective of patients. Virginia Commonwealth University has embraced inter-
professional education where medical students, nursing students, and pharmacy students work 
together in school rather than first interacting in the workplace. They have also embraced 
virtualized training programs that utilize simulations and crowdsourcing. 

Business schools have also innovated their product to reflect the needs of the market. The 
University of Michigan and Yale University offer international programs that give students a 
taste of working across time zones, languages, and cultures. Northwestern University and the 
University of Chicago have created Centers for Research and Innovation that specialize in 
developing solutions to today’s workplace challenges. The University of Pennsylvania offers 
massive open online courses that enroll over 2.7 million people. The University of Illinois has 
introduced a “stackable” MBA, where students can enter the program at any time and build it 
into an MBA, stop at a certificate, or even take a single course in an area of interest. Finally, 
Boston University has created a program in which there are no formal courses and the majority 
of learning is organized around experiential projects. 
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Law School Tuition Reform 
The cost of law school tuition, and the corresponding debt associated with it, has been a much 
discussed element of the legal profession. A study by the American Bar Association found that 
new law graduates need to earn an annual salary equal to two-thirds of their law school debt to 
make law school a viable option. From the statistics in the Queen’s University “Study of 
Accessibility to Ontario Law School”, it appears the cost of tuition may negatively affect the 
diversity of a law school class, as it poses substantial hardships to individuals from visible 
minorities and those who come from families near the bottom of family income distribution. 

While the need to reduce tuition fees has been clearly identified, few strategies have been 
explored that would accomplish this goal. At present, Osgoode Hall Law School and the  
University of Toronto Law School are offering income-contingent loans and post-graduation 
debt relief programs respectively. Aside from these programs, few solutions have been proposed 
that would relieve students of the significant tuition expense.  

II. Key Trends

The legal profession has been witness to an evolution in recent years, as new innovations, 
developments, and consumer preferences push the profession into uncharted territory. The 
evolution can be distilled into four key trends: 33 

● An increase in the role and importance of technology
o Improvements in technology have allowed for the automation and standardization

of legal services previously performed by humans.
● Unbundled services

o Corporate clients have begun to unbundle services and disperse them among cost-
effective providers, including non-lawyer providers, leading to greater
segmentation in the market.

● A need for access to justice
o The difficulty in accessing affordable legal services has led to frustration among

consumers and a willingness to experiment with new options
● Changing career paths

o Lawyers are diverging from traditional career paths and there is concern that their
legal education has not prepared them with the business skills, risk appetite, and
technology expertise required for future industry needs

These trends are causing the localized legal services market to morph into a global legal 
information industry, where products replace one-on-one service.34 There will be opportunities 
for firms who embrace these trends and devise more effective methods of providing advisory 
services to clients using technology, unbundling, outsourcing, and other innovative means.35 

33 Law Society of England and Wales. “The Future of Legal Services”, (January 2016), p. 14. 
34 Ribstein, Larry E. “Practicing Theory: Legal Education for the Twenty-First Century” University of Illinois 
College of Law Behavioural and Social Science Working Paper Series, Working Paper No LBSS11-12, University 
of Iowa Law Review, p. 3. 
35 Op. cit., p. 54. 
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The trends are being driven by a number of pressures on the legal industry. For example, 
regulatory liberalization and non-lawyer investments are gaining traction.36 The future North 
American legal market will likely feature many more diverse options than lawyers in lawyer-
owned firms.37 Regulatory liberalization is leading to new sources of legal expertise, as non-
lawyer consultants and outsourced legal services are providing consumers with competitive 
options and reduced prices.38  

Data-driven analytics and artificial intelligence are improving at astonishing rates, allowing more 
accurate predictions of outcomes while saving time and money.39 Law firms are more willing 
than ever to utilize this technology, which is altering the traditional articling student-associate-
partner track by reducing the need for young associates. These same technological developments 
are further breaking down the traditional rationale for providing lawyers with a monopoly on 
legal services.40 A loosening or elimination of licensing or ethical rules could unleash even more 
new markets that radically alter the landscape of legal services.41 Finally, globalization within 
the legal profession is changing buying behaviours by providing consumers with lower-cost 
options for all or part of their needs.42 

With sweeping change comes emerging opportunities, and the legal profession is no exception. 
In the Canadian Bar Association report “Do Law Differently: Futures for Young Lawyers”, 
Jordan Furlong discusses seven unique career paths for up-and-coming lawyers.43 One such 
option is to run a sole proprietorship in a niche field and collaborate with professionals in other 
disciplines to provide a full service experience to consumers.44 A second career path involves 
working flexibly on a project or contract basis.45 Furlong posits that machines will eventually 
displace junior lawyers and suggests another path as systems and solutions engineers for the 
machines.46 In another of the listed paths, he recognizes the need for process engineers to 
identify bottlenecks and take on the role of project manager.47 Other commentators are generally 
in agreement with Furlong, suggesting future roles such as the lawyer as collaborator, lawyer as 
manufacturer, lawyer as lawmaker, and lawyer as information engineer.48 

In order to properly take advantage of these opportunities, young lawyers must come equipped 
with different skills and attributes as compared to the lawyer of 20 years ago. In their seminal 
study in 2008, Marjorie Shultz and Sheldon Zedeck set out to establish the factors that predict 

36 Furlong, Jordan & The Canadian Bar Association. “Do Law Differently: Futures for Young Lawyers”, The 
Canadian Bar Association, online at: https://www.cba.org/Publications-Resources/Resources/Futures/DO-LAW-
DIFFERENTLY-FUTURES-FOR-YOUNG-LAWYERS. 
37 Ibid. 
38 Op. cit., p. 11. 
39 Op. cit., p.12. 
40 Piston, Michele & Michael B Horn. “Disrupting Law School: How Disruptive Innovation will Revolutionize the 
World”, Clayton Christensen Institute for Disruptive Innovation. 
41 Op. cit., p. 14. 
42 Op. cit. at 11. 
43 Op. cit., p. 15. 
44 Ibid. 
45 Ibid. 
46 Ibid. 
47 Ibid. 
48 Op. cit., p. 20. 
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whether a lawyer will be effective.49 They identified 26 competencies that form the basis for 
effective lawyering. The list of these integral competencies include analysis and reasoning skills, 
creativity, problem-solving skills, writing ability, public speaking ability, listening skills, 
strategic planning skills, organization skills, negotiation skills, integrity, and stress management 
skills.50 While this study was not commissioned to establish the required skill-set of the future 
lawyer, commentators largely agree that these competencies will be relevant 10 or 20 years from 
now.  
 
Jordan Furlong agrees with Shultz and Zedeck that the lawyer of 2030 will need emotional 
intelligence, financial literacy, integrity, and strategic thinking skills.51 In addition, he mentions 
data management, technological, and process improvement skills in addition to possessing an 
entrepreneurial spirit.52 
 
These trends in the legal industry inform the remainder of this report, as they encompass the 
entire profession and exert pressure on traditional legal education. There is a need to provide the 
type of education the market demands rather than serving lawyers’ or professors’ preferences.53 
Legal education must respond by providing not just practical skills, but the knowledge and skills 
that enable graduates to function in the new global information market. 
 
In Canadian legal education, the traditional approach of law schools has been to focus on the 
various topics that students must address in the course of their legal career. However, this 
approach is slowly being replaced by a consideration of the competencies that students should 
have acquired in law school. These competencies reflect the knowledge, skills, and attitudes 
necessary for those seeking entry into the legal profession.54 
 
In 2011, the Federation of Law Societies of Canada issued a final report that recommended a 
shift towards problem-solving, analysis, and application in the skills competency requirements.55 
The FLSC believes that law schools can do more to prepare graduates by introducing additional 
opportunities to practice the application of skills. It does not denounce the importance of 
doctrinal learning, but admits there must be a blend of theory and practice.  
 
The FLSC also recommends a particular emphasis on ethics and professionalism, with the intent 
that they permeate the fabric of the law school.56 Furthermore, the FLSC believes that law 
schools should be able to pursue an innovative and flexible pedagogical approach, keeping with 
the goals and objectives of their programs, subject to certain minimum requirements.57 One of 
                                                
49 Shultz, Marjorie & Sheldon Zedeck. “Final report: Identification, Development, and Validation of Predictors for 
Successful Lawyering”, (2008), available at http://papers.ssrn.com/sol3/papers.cfm?abstract_id=1353554 
50 Ibid. 
51 Op. cit., p. 18. 
52 Ibid.  
53 Op. cit., p. 3. 
54 Federation of Law Societies of Canada. “Task Force on the Canadian Common Law Degree: Final Report”, 
October 2009. 
55 Federation of Law Societies of Canada. “Common Law Degree Implementation Committee: Final Report”, The 
Federation of Law Societies of Canada, August 2011, p. 10. 
56 Ibid., p. 15. 
57 Ibid., p. 18. 
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these requirements is the view that education is primarily an in-person educational experience, 
such that a minimum of two-thirds instruction be face-to-face in the same classroom.58 However, 
they have noted that re-examination of this requirement is appropriate and that it may be 
revisable. 

The CBA largely agrees with Jordan Furlong’s assessment that law school graduates and young 
lawyers must develop new skills to compete in the market of the future. In the “Do Law 
Differently: Futures for Young Lawyers” report, members of the CBA discuss the need to be 
comfortable with technology, a willingness to tolerate ambiguity and uncertainty, an 
understanding of science, engineering, and math, and an awareness of business objectives as the 
hallmarks of an effective young lawyer.59 While these CBA members do not explicitly comment 
on changes to Canadian legal education, some state that they would prefer graduates come 
equipped with these skills. 

The New York State Bar Association is another professional society that has criticized law 
school teaching for its reliance on passive learning and its failure to prepare law students for the 
real life experience of representing clients and practicing law. In a report on the future of the 
legal profession60, they argue that law schools need to innovate their training programs to “make 
better lawyers faster”.  One suggestion is to shift from understanding competence as memorized 
knowledge towards a dynamic conception of “adding value through judgment and solving 
complex problems.”61 Another recommendation is to encourage greater utilization of capstone 
courses and clinical experience, which are designed to reflect real world scenarios that integrate 
doctrine, theory, and practical skills.62 The New York State Bar Association agrees with the 
FLSC that training in ethics and professional identity should be a priority, and with the CBA that 
schools must integrate technology into their approaches.63 

The American Bar Association echoes the FLSC and the New York State Bar Association in 
their calls for more attention to skills training, experiential learning, and the development of 
practice-related competencies.64 The ABA also suggests a shift towards greater heterogeneity in 
law schools. In the ABA’s view, greater heterogeneity could facilitate innovation in programs 
and services, increase educational choice for students, lessen status competition, and encourage  
schools to adapt to changing external conditions.65 Finally, they recommend a greater willingness 
of law schools to experiment and take thoughtful risks in innovating the legal education 
system.66 

58 Ibid., p. 22. 
59 Op. cit., p. 2. 
60 New York State Bar Association. “Report of the Task Force on the Future of the Legal Profession”, February 
2011 at 37.\ 
61 Ibid., p. 38. 
62 Ibid., p. 49. 
63 Ibid., pp. 57 and 95. 
64 American Bar Association Task Force on the Future of Legal Education. “Report and Recommendations on the 
Future of Law”, American Bar Association, January 10, 2014 at 3. 
65 Ibid., p. 24. 
66 Ibid., p. 27. 
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III. Innovation and Reform in Canadian Legal Education

Mitch Kowalski, a leading catalyst for innovation, has called Canada “the land where legal 
innovation comes to die.”67 He states that “Canada is a conservative bunch… stubbornly clinging 
to the notion that what works in private business has absolutely no application to the running of a 
legal practice.”68 He advocates that law schools, law students, and legal professionals must all 
keep in sync with market needs and consumer expectations.69 

Colin Lachance, another agent of change among lawyers, makes an appeal to young lawyers to 
make choices that broaden their skills, strengthen their resiliency, and have some connection to 
their long-term career goals.70 He and Kowalski share a belief that the legal landscape has 
changed drastically in recent years and that law school graduates are not equipped with the skills 
they need to compete in today’s legal profession. Roderick Macdonald of McGill University 
believes that law schools must overcome the narrow conception of legal expertise that dominates 
the world view of both practicing lawyers and professors.71 In his words, “law schools must ask 
whether they are providing the opportunity, the inspiration, and the intellectual resources for all 
students to engage with the law.”72 

Other commentators note the relative lack of discourse surrounding graduate legal studies and 
suggest that it is a missed opportunity to integrate undergraduate and graduate legal studies.73 
They believe legal education should be conceived in a holistic sense and view the law faculty as 
an institution with a single, broad mission of cultivating justice.74 

Ian Holloway and Steven Friedland present one view of what Canadian law schools may look 
like in the future.75 They conceive of legal education that teaches students a variety of skillsets, 
enabling them to achieve three pillars of professional competency – to think, act, and perform as 
experts in their fields.76 They conceptualize a law school built around experiential education, 
assisting students to learn in a deeper, more engaged manner that bridges the academic/practice 
divide.77 They also advocate for regularized formative evaluations, outcome-centered rather than 
time-based learning, and opportunities to work in teams.78 

67 Kowalski, Mitch. “Maple Leaf Reflections”, online at: http://kowalski.ca/kowalski_blog/maple-leaf-reflections 
68 Ibid. 
69 Kowalski, Mitch. “North America: The Next Emerging Market for Legal Services”, Slaw, online at: 
http://www.slaw.ca/2012/06/28/north-america-the-next-emerging-market-for-legal-services/. 
70 Lachance, Colin. “Rethinking Success in a Modern Legal Career”, online at: ttp://www.slaw.ca/2015/11/04/what-
does-it-really-mean-to-free-the-law-part-1/. 
71 Macdonald, Roderick A & Thomas B Morrow. “Decolonizing Law School”, (2013), McGill University, online at: 
https://www.mcgill.ca/macdonald-symposium/files/macdonald-
symposium/pv1_decolonizing_the_law_school_2014.pdf, p. 10. 
72 Ibid., p. 17. 
73 Jukier, Rosalie & Kate Glover. “Forgotten? The Role of Graduate Legal Education in the Future of the Law 
Faculty, (2014), Alberta Law Review, Vol 51, No 4 at 767. 
74 Ibid., p. 770. 
75 Friedland, Steven & Ian Holloway. “The Law School of 2020”, (February 17, 2016), Elon University Law Legal 
Studies Research Paper No. 2016-06. 
76 Ibid. 
77 Ibid. 
78 Ibid. 
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The Ryerson University Law Practice Program is an innovative concept often talked about as an 
example in structuring an experiential program. LPP students carry mock files in a range of 
practice areas, interview clients, draft letters, and go to court.79 Lawyers have mentioned that 
LPP students come equipped with skills that are not currently taught in law schools.80 Other 
interesting innovations in legal education include crowd-sourced coursebooks81, where students, 
instructors, and authors meet online to interact with the text, and flipped classrooms where 
students engage with the lesson prior to class and utilize class time to apply the teachings to 
solve problems.82 

IV. Innovation and Reform in American Legal Education

The leading report on legal education in the U.S. is the Carnegie Foundation for the 
Advancement of Teaching’s 2007 Carnegie Report83 that discussed the limitations of legal 
education and offered recommendations towards a more integrated model of education. The 
Carnegie Report noted that, relative to other professional schools, legal education pays little 
attention to direct training and fails to adequately develop ethical and social skills.84 It also stated 
that assessment of student learning is underdeveloped, with a considerable lack of formative 
assessment.85 The report made recommendations to improve legal education beginning with 
combining the teaching of legal doctrine with professional identity formation.86 It argued that 
learning should extend to practical settings, with an increase in clinical or “capstone” courses.87 
Finally, the report suggested that law schools seek to collaborate with a variety of disciplines.88 

Many articles, including the influential MacCrate Report89 produced by the ABA, provide 
conclusions that agree with the Carnegie Report, noting the emphasis on theory to the detriment 
of practical experience. According to these articles, legal education places little emphasis on 
advising clients, designing transactions, and preparing clients for trial.90 They suggest a value 

79 Fish, Daniel. “Inside the First Year of the LPP”, Precedent Magazine, (2015). 
80 Brown, Jennifer. “LPP Year 1”, Canadian Lawyer Magazine, (2015). 
81 Henderson, Stephen E & Joseph T Thai. “Crowdsourced Coursebooks”, (2014), Alberta Law Review, Vol 51, No 
4. 
82 Sankoff, Peter. “Taking the Instruction of Law Outside the Lecture Hall: How the Flipped Classroom can Make 
Learning More Enjoyable (for Professors and Students)” (2014), Alberta Law Review, Vol 51, No 4. 
83 Sullivan, William, Anne Colby, Judith Welch Wegner, Lloyd Bond & Lee S Shulman. “Educating Lawyers: 
Preparation for the Profession of Law (The Carnegie Report)”, The Carnegie Foundation for Advancement of 
Teaching, 2007. 
84 Ibid., p. 6. 
85 Ibid., p. 7. 
86 Ibid., p. 8. 
87 Ibid., p. 9. 
88 Ibid., p. 10. 
89 American Bar Association. “Report of the Task Force on Law Schools and the Profession: Narrowing the Gap 
(the MacCrate Report)”, Section of Legal and Admissions to the Bar (July 1992). 
90 Piston, Michele R & John J Hoeffner. “No Path but One: Law School Survival in an Age of Disruptive 
Technology”, 2013, Villanova University School of Law, Public Law and Legal Theory Working Paper No. 2014-
1007 and Campos, Paul. “The Crisis of the American Law School”, (2012), 46 U Mich J L Reform 177, online at: 
http://repository.law.umich.edu/mjlr/vol46/iss1/4. 
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proposition that places greater emphasis on the learn-to-practice paradigm.91 Without this shift, 
students will be unable to balance their role as a client’s advocate against that of being the 
medium for communicating legal responsibilities to the client.92 

There are a number of academics who dispute the findings of the Carnegie Report. For example, 
Kristen Holmquist of UC Berkeley believes that the report defines “thinking like a lawyer” to 
encompass only the non-value based doctrinal analysis and application.93 According to 
Holmquist, the report “fails to note that a narrow focus on case-method learning may also deny 
students the opportunity to engage in higher-order thinking about law and policy, problems and 
goals, and about potential paths, obstructions, and solutions.”94 

Alice Woolley, of the University of Calgary, also stands in opposition to the Carnegie Report. In 
contrast to critics who reject the traditional emphasis on doctrinal teaching, Woolley suggests 
that the emphasis on law in law school serves an essential function in creating ethical legal 
practice.95 She admits that while doctrinal learning will not teach students how to apply the law 
in practice, the constant reiteration of law instills students with intuition and a cognitive 
orientation towards the significance of legality. Other commentators dispute the concept of 
“practice ready” graduates and believe in a “core plus more” approach in which students learn 
the core concepts of thinking like a lawyer, the fundamental questions that arise in the legal 
system, and practical skills.96 

The Carnegie and MacCrate reports make two major arguments. The first is that the goal of legal 
education is to produce “practice ready” graduates and the other, building on the first, is the 
presumption that producing “practice ready lawyers” happens more effectively through 
experiential learning.97 In the years since these reports, there has been a great deal of discussion 
in the U.S. surrounding strategies to achieve these goals. 

Many agree that there must a focus on learning outcome objectives framed in terms of skills 
competencies, an increase in formative assessments, expanded mandates for experiential 
education, and skills-related training.98 Margaret Barry suggests that clinics can provide skills 
training by relating substantive law to competencies such as client interviewing and counselling, 

91 Center for American Progress. “Disrupting College: How Disruptive Innovation Can Deliver Quality and 
Affordability to Postsecondary Education”, February 2011, https://cdn.americanprogress.org/ wp-
content/uploads/issues/2011/02/pdf/disrupting_college.pdf 
92 Op. cit., p. 7. 
93 Holmquist, Kristen. “Challenging Carnegie”, (August 15, 2010), UC Berkeley Public Law Research Paper at 356. 
94 Ibid., p. 378. 
95 Woolley, Alice. “Legal Education Reform and the Good Lawyer”, (2014) Alberta Law Review, Vol 51 No 4, p. 3. 
96 Morgan, Thomas D. “The Changing Face of Legal Education: Its Impact on What it Means to Be a Lawyer”, 45 
Akron L. Rev. 811 (2011) and Condlin, Robert j. “The Practice Ready Graduates: A Millennialist Fantasy”, (2014), 
University of Md. Francis King Cary School of Law, Legal Studies Research Paper No 2013-48) and Mystal, Elie. 
“The Myth of the ‘Practice Ready’ Law Graduate” (September 2 2013), online: 
http://abovethelaw.com/2013/09/the-myth-of-the-practice-ready-lawgraduate/ 
97 Cantrell, Deborah. “Are Clinics a Magic Bullet?” University of Colorado Law School, (March 10 2014), Alberta 
Law Review, Legal Research Studies Paper No 14-2. 
98 Wagner, Judith W, Vanessa Merton & Irene Scharf. “Creating an Effective Law School Mission”, (June 1 2015). 
Building on Best Practices: Transforming Legal Education in a Changing World, Chapter 1. 
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communication, fact investigation, drafting, negotiation, ethics and professionalism, problem-
solving, and social justice.99 Other recommendations to improve legal education include: 

• The experience of collaborating with non-lawyers;
• the incorporation of oral examinations and presentations;
• an emphasis on practical judgment;
• incorporating problem-solving exercises and opportunities for students to engage

material in a practical, hands-on way
• more exposure to foreign law and an acknowledgement of the global nature of law; and
• the development of a “career paths” course, similar to those that many business schools

provide, that will enable students to construct a framework for assessing their
professional skills and values.100

Commentators have discussed methods for integrating these recommendations into law schools. 
One suggestion is to reconsider the J.D. program from the ground up, developing a model 
through which graduates prove mastery of the lawyering competencies most relevant to the 21st-
century lawyer.101 Online modules could teach and assess understanding of basic laws and 
processes, in-class sessions could focus on applying knowledge through role play and simulation, 
with clinics supplementing training through exposure to real-life applications.102 Another 
strategy is to create specialized J.D. programs where core competencies are offered online and 
the in-person experience is focused on extensive training in a particular area of law.103 

Professor Daniel Martin Katz offers a hypothetical example of the specialized J.D. program 
strategy. He argues that a successful law school will stop trying to be the “50th or 100th best 
Harvard and Yale” and instead concentrate on becoming a leader in emerging employment 
sectors.104 A focus on employment niches provides an arbitrage opportunity for schools to 
develop a truly innovative curriculum. In particular, he notes the prospective jobs at the 
intersection of law and technology, including positions in legal project management, process 
engineering, and legal analytics.105 His hypothetical law school would be an institution dedicated 
to offering a polytechnic legal education, centered on substantive law, process engineering, 
computer science, artificial intelligence, design thinking, analytics, and entrepreneurship.106 

99 Barry, Margaret., “Practice Ready: Are We There Yet?”(2012) Boston College Journal of Law & Social Justice at 
252. 
100 Cassidy, Michael R. "Beyond Practical Skills: Nine Steps for Improving Legal Education Now." Boston College 
Law Review 53, no.4 (2012) at 1522 and “Training Tomorrow’s Lawyers: What Empirical Research Can Tell us 
about the Effect of Law School Pedagogy on Student Learning Styles” (2012) Southern Illinois University Law 
Journal, p. 268. 
101 Piston, Michele R & John J Hoeffner. “No Path but One: Law School Survival in an Age of Disruptive 
Technology”, 2013, Villanova University School of Law, Public Law and Legal Theory Working Paper No. 2014-
1007, p. 21. 
102 Ibid. 
103 Ibid., p. 22. 
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105 Ibid, p. 130. 
106 Ibid., p. 131. 
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Leading Innovators in the U.S. 
The U.S. is among the world leaders when it comes to education reform. A number of top U.S. 
law schools are embracing innovation and changing their curriculum to reflect the needs of the 
21st century. These include: 

● Irvine School of Law at the University of California107

o Developed a “lawyering skills” course, where students are introduced to the skills
of oral advocacy, interviewing, fact investigation, negotiation, and document
drafting.

o Designed a year-long “legal profession” course that focuses on the importance of
developing a professional identity, including professional responsibility training.

● Harvard Law School108

o Created a “Problem-Solving Workshop” to prepare students for practice by
allowing them to “engage in discussions and activities” that occupy practicing
attorneys.

o Reduced time in first year devoted to common law subjects and added required
courses in international and comparative law as well as legislation and
regulation.109

● Western Governors University Law School110

o Awarding degrees based entirely on competencies rather than credit hours.
Students move at their own pace and progress when they demonstrate mastery of
skill or knowledge.

● Stanford Law School
o Reformed second and third year classes to bring increased coherence to those

years with specific attention to interdisciplinary study, team-oriented projects,
problem-solving techniques, and expanded clinical opportunities.111

● Washington & Lee University School of Law
o Restructured their third year curriculum to provide students with more technical

and clinical training.

107 Hempel, Carrie. “Writing on a Blank Slate: Drafting a Blueprint for Experiential Learning at the University of 
California”, Irvine School of Law, 1 U.C. Irvine L. Rev. 147 (2011), p. 150. 
108 Barry, Margaret., “Practice Ready: Are We There Yet?” (2012) Boston College Journal of Law & Social Justice 
at 258. 
109 Van Zandt, David E., "Foundational Competencies: Innovation in Legal Education” (2009). Faculty Working 
Papers. Paper 197. http://scholarlycommons.law.northwestern.edu/facultyworkingpapers/197, p. 1135. 
110 Center for American Progress. “Disrupting College: How Disruptive Innovation Can Deliver Quality and 
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o Students will eventually be required to complete at least one live client experience
through clinics, simulations, or externships.112

● University of Dayton School of Law113

o Launched a program where students may earn a JD degree in five semesters, over
24 months.

o Revised their curriculum to highlight problem-solving
o Required each student to complete coursework in dispute resolution, values and

ethics, and a capstone course combining skills, theory, research, and writing.

● Northwestern University School of Law
o Focusing on training for competencies relevant to today’s practice, such as

teamwork, ability to communicate clearly to clients either in writing or verbally, a
basic understanding of accounting and finance principles, understanding of
business strategies, and project management and leadership.114

● William Mitchell College of Law
o Created a distance learning model, with a part-time four year program that allows

students to earn their degree through a combination of online study and occasional
in-person instruction weeks.115

● University of Miami School of Law116

o Developed the Law Without Walls program, which teams 100 students from 30
law and business schools around the world with academic, business, entrepreneur,
and legal mentors.

o Over four months, teams identify a problem related to law and create a business
plan for a solution (often a legal startup). The part virtual, part in-person program
is designed to provide new skills and contacts to make students more successful
global business leaders armed with knowledge and expertise to meet the
challenges of economic pressures, technological advances, and globalization.

● Temple University School of Law117

o Organized a learning community of law students and public policy students in the
Temple Law & Public Policy Program

112 Ibid., p. 1135. 
113 Ibid., p. 1136. 
114 Ibid., pp. 1137-1140. 
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117 Knauer, Nancy. “Learning Communities: A New Model for Legal Education”, 6 Elon L Rev (forthcoming, 
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o To foster creativity and innovation, students work in collaborative teams to study
municipal issues and present novel solutions for reform.

● Suffolk University Law School118

o Created an accelerator-to-practice program, a three-year course of study that
includes an embedded fee-generating law practice in the law school that will teach
students firsthand how to leverage new competencies to deliver legal services

V. Innovation and Reform in British Legal Education

As with Canada and the U.S., the United Kingdom is experiencing a rapidly shifting legal 
services market. The Law Society of England and Wales projects a significant increase in the 
number of lawyers providing in-house support to all aspects of the business, increased 
specialization, as lawyers attempt to carve out profitable niches, and continued growth in 
technology usage and artificial intelligence.119 The British legal community realizes that these 
developments, and those to come in the future, create a need for all lawyers to expand their skills 
base beyond technical legal knowledge. Their substantive skill set must also encompass business 
and project management skills and a better understanding of complex risk.120 

The leading report on the state of legal education in the United Kingdom is 2013’s Future of 
Legal Services Education and Training Regulation in England and Wales.121 The report 
generally agrees with the Carnegie report and notes similar problems with legal education. LETR 
outlines the need for strengthened requirements in the training of legal ethics, values, and 
professionalism, the development of leadership and communication skills, and greater emphasis 
on continuing competence of legal service providers.122 LETR also identifies a need for legal 
educators to instill “commercial awareness” and managerial skills.123 On the whole, the 
conclusion of LETR is that there is no evidence that the existing education system is not fit, but 
that there is a need to build on existing strengths and remedy key weaknesses. 

A number of commentators disagree with part or all of LETR. One academic believes LETR did 
not sufficiently reflect the nature and scale of changes in the legal services landscape and 
neglected the role of the European Union and other regulatory models.124 Another commenter 
argues that LETR accepts the idea of outcomes-focused regulation (including the need for 
greater commercial awareness) without thinking through what those outcomes should be.125 A 

118 Perlman, Andrew. “Innovation in Legal Education”, Law Practice Today, online at: 
http://www.americanbar.org/content/newsletter/publications/law_practice_today_home/lpt-
archives/2014/january14/innovation-in-legal-education.html. 
119 Law Society of England and Wales. “The Future of Legal Services”, (January 2016)., p. 11. 
120 Ibid., p. 13. 
121 “Future of Legal Services Education and Training Regulation in England and Wales (LETR)”, June 2013, online 
at: http://letr.org.uk/wp-content/uploads/LETR-Report.pdf. 
122 Ibid. 
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third asks whether the current system of regulation of legal education acts as a proxy for, rather 
than a measure of, quality and whether the current focus on broad-based training is sufficiently 
targeted to a career that may span multiple decades.126  

While not reaching the levels of innovation in the U.S., the United Kingdom has recognized the 
need for reform in order to keep pace with the demands of the profession. Lord David 
Neuberger, President of the Supreme Court of the United Kingdom, has stated that “as the law 
and society develop, so should legal education and training. A principled reconsideration of the 
core subjects is perhaps overdue.”127 Neuberger believes legal education and training should be 
consistent with regulatory objectives developed over time, but that these objectives should 
include recent issues such as improving access to justice, promoting competition in the provision 
of legal services, increasing public understanding of legal rights and duties, and promoting 
adherence to professional principles.128 In order to reach the objectives, he recommends law 
schools focus on teaching professional ethics, client dealing, business, and finance.129 

Legal innovator Paul Maharg believes that, since technology is such an important aspect of legal 
practice, educators must partner with regulators to design educational models where technology 
is used to improve student development and learning.130 He argues that current academic 
learning environments can be over-engineered with learning outcomes module handbooks, 
reading lists, assessments, and much else.131 In his view, this approach may diminish student 
responsibility, curiosity, and attention.132 He also laments the United Kingdom’s delayed 
integration of technology into legal education, especially as compared to Canada and the U.S.133 

Leading Innovators in the United Kingdom 
Despite being slower to embrace innovation relative to the U.S., British law schools are 
beginning to restructure their programs to offer unique courses and opportunities that are well-
suited to developing the competencies required in today’s profession. The following are 
examples of schools offering interesting content: 

● University of Sussex134

o Has partnered with Wilfred Laurier University, where students spend two years at
Laurier studying one of four undergraduate programs – criminology, human
rights, political science, or law and society – and the next three years studying law
at the University of Sussex.
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127 Neuberger, David. “Speech by Lord David Neuberger at the UK Supreme Court”, (November 15, 2012), online 
at: https://www.supremecourt.uk/docs/lord-neuberger-121115-speech.pdf. 
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● University of Portsmouth135

o Built a full size court room within the law school, along with interview rooms that
have video links to teaching rooms. The court room is also used to support
workshops and teaching for individuals who need training in law or legal skills.

● Lincoln Law School136

o Developed the Lincoln Law Clinic, where 60 students are divided into a number
of different firms and provide support to university staff and students.

● Ulster University137

o Implemented the Ulster Law Clinic, an in-house legal laboratory for LLM
students focusing on members of the public with social security and employment
law problems.

● Nottingham Law School138

o Utilized the Alternative Business Structure license available in the United
Kingdom to create a “teaching law firm”.

o The license gives students the opportunity to work in a fully regulated
organization as part of their studies, replicating the professional environment and
working practices of an external law firm.

o In the next phase, they intend to set up an entrepreneurial and intellectual property
law service, which will offer start-ups and social enterprises essential legal
advice.

Vi. Innovation and Reform in Australian Legal Education 

Legal education reform in Australia has been slow to develop in comparison to the U.S. 
Traditionally, admission to the profession has been governed by competency standards in skills, 
practice areas, and values (ethics and professional responsibility).139 Of late, much of the focus 
of legal reform is directed at reforming the profession as a whole to bring about uniformity in 
regulation.140  Ensuring quality legal education is an issue but it is currently only a small piece of 
the legal reform puzzle in Australia.  

135 University of Portsmouth School of Law. “Courtroom and innovation”, (2016), online at: 
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There has been some discussion about the state of legal education in Australia. In 2000, the 
Australian Law Reform Commission recommended that, in addition to the study of core areas of 
substantive law, university legal education should involve the development of professional skills 
and an appreciation of ethical standards.141 In 2009, the Council of Australian Law Deans took 
this recommendation a step further by adopting a set of standards for Australia law schools. They 
noted that the mission of law schools encompassed “teaching, research, and community 
engagement…a commitment to the rule of law, and the promotion of the highest standards of 
ethical conduct, professional responsibility, and community service.”142  

Commentators have suggested that the Australian legal education is in crisis, suffering from 
increased student numbers, higher staff-student ratios than other disciplines, and too great a 
focus on substantive law rather than learning objectives.143 Jeff Giddings, an advocate for 
innovation in Australian legal education, believes that a key initiative in resolving the crisis will 
be fostering the development of legal clinics at every law school.144 He argues in favour of a 
requirement for all students to have some form of practice-based learning during their degree.145 
Giddings mentions that some Australian law schools remain uneasy about the place of clinical 
learning, but he believes this approach has great potential to replace the existing “substantive law 
silos” with a stronger focus on the interests of clients.146 Other commentators have speculated 
that the ideal Australian clinical legal education experience would have a specific focus on 
providing legal services to the “disadvantaged” practice areas of minor crime, family housing, 
social security, and consumer credit law.147 

A shift towards clinical legal education is not the only way in which Australian law schools are 
imitating the U.S. In 2008, the University of Melbourne changed degree designations from LL.B 
to J.D. and instituted the Law School Admission Test as their entrance examination.148 The 
reason for this alteration may be the growing number of overseas students coming to study law in 
Australia. Professor Lauchlan Chipman has noted that this provides an ideal opportunity for 
Australian universities to form a new vision of themselves as “international” universities by 
making connections with overseas counterparts and providing more courses on such subjects as 
international law, international trade, and comparative law.149 

The movement towards a North American interpretation of legal education has meant that the 
aims of Australian law schools are gradually changing. Rather than being devoted solely to the 
task of producing students qualified to practice law, they now focus on providing a substantive 
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legal education, training for government and business, and inter-disciplinary courses that reflect 
the competencies required in the market.150 

Professor Sally Kift has suggested that the law curriculum of Australian schools could be 
reconceptualized as a broad liberal education that will prepare students for the 21st century 
workplace by making them “intellectually and morally responsible citizens”.151 In her view, 
curriculum construction should begin with a program matrix onto which desirable knowledge, 
skills, and attitudes are mapped.152 She suggests the eight employability skills identified by the 
Australian Chamber of Commerce – communication, teamwork, problem-solving, self-
management, planning, technology, lifelong learning, and initiative – as a framework of required 
competencies.153 

Leading Innovators in Australia 
A number of law schools in Australia have taken note of the shift towards a North American 
interpretation of education and have begun to offer innovative programs that disrupt traditional 
legal education. These include: 

• Central Queensland University154

o Introduced a law degree that is substantially taught online and is shorter in
duration than those most other law schools offer.

o The online program caters specifically to students in remote regional and rural
districts in the hope it will enable these districts to retain talented and qualified
students.

o They utilize mentors in country and regional Queensland to provide support and
supplementary professional experience. The mentors provide practical insights
into the operation of law.

• Newcastle Law School155

o Created a distinctive Practice Program that integrates the academic study of law
with hands-on clinical practice and practical training. Students work with real
clients under the tutelage of practitioners at the Newcastle Legal Centre.

o The experiential training at the clinic is interdisciplinary and internationally
focused.
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• Curtin Law School156

o As part of the Curtin Business School, Curtin Law School offers an
interdisciplinary curriculum with a specific focus on business and tax law.

• Queensland University of Technology157

o Introduced a two-week intensive course at the beginning of the first semester of
law school designed to assist students with the transition to the study of law. The
intensive is skills based rather than content based, and generally addresses the
expectations of first year students.

o Created a virtual law placement that provides students with the opportunity to
work in a number of working environments. Students complete “real world” tasks
under the guidance of workplace supervisors from local, national, and
international community partners.

VII. Innovation and Reform in Medical School Education

Medical school education is now looked at as the pinnacle of skills-based practical learning, yet 
this was not always the case. A short time ago the medical school education system looked and 
acted very similar to today’s legal education system. In 2010, the Carnegie Foundation produced 
a landmark report158 on the state of medical education in the U.S. Paralleling their report on legal 
education, the Carnegie Foundation determined that medical training was inflexible, excessively 
long, and not learner-centered, that there was a poor connection between formal knowledge and 
experiential learning, and that students have inadequate opportunities to work with patients over 
the long-term.159 The Carnegie Foundation made the following recommendations:160 

• Medical education should develop learning outcomes and general competencies.
• The education process should provide options for personalized learning plans.
• Medical students should be provided with early clinical immersion.
• Professional identity formation should be the backbone of medical education.
• Teaching must emphasize that competence means a minimal standard.
• Assessments must go beyond what students know to address the next steps for learning.

Following the Carnegie Foundation’s report, medical educators have sought to address the 
critiques by reforming the curricula on three broad fronts: at the levels of pedagogy, educational 
context, and content.161 Changes in pedagogy have aimed to infuse medical education with new 
modes of teaching that are more socially aware, practice-oriented, and engaging.162 Some 
examples of these innovative methods of teaching include problem-based learning, team-based 
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learning, massive open online courses (“MOOCs”) and flipped classrooms.163 Changes in 
educational context have aimed to enrich clinical training by including multiple kinds of care 
facilities as teaching sites.164 Finally, changes in content have aimed to revisit what is deemed to 
be “basic knowledge”.165 The changes have been augmented by a greater willingness to let 
students learn at their own pace. For example, Oregon Health & Science University has 
developed an entirely competency-based curriculum where students move forward based on their 
mastery of the competency.166 

As recently as 2010, medical schools faced many of the same challenges that law schools 
currently face. They have begun to overcome them to the extent that medical school is now 
viewed as a barometer of successful professional school education. The holistic shift towards 
learning outcomes, an emphasis on abilities, and the de-emphasis of time-based training is the 
very same shift that is gradually occurring in the legal realm.167 As such, medical schools 
provide a valuable case-study in effective reform and the creation of innovative approaches to 
education. 

Leading Innovators in Medical Education 
Dell Medical School at the University of Texas is one of the schools wholly embracing 
innovation and change. Dell has revamped the entire curriculum to encourage team-based 
learning168 and provided greater flexibility to students by allowing them to determine their own 
learning objectives and pursue dual degrees in the fields business, public health, or 
engineering.169 The third year of the curriculum has been turned into a signature program known 
as “Innovation, Leadership, and Discovery Year”, in which students focus on individual projects 
aimed at solving systemic problems in the health care system.170 Dell has also instituted a first of 
its kind Design Institute for Health, a joint collaboration with the College of Fine Arts to apply 
design thinking to health care challenges and innovation.171 Finally, Dell has focused on 
leadership development and integrating technology into medicine, in order to prepare graduates 
for the medical profession of the future.172 

There are a number of other top medical schools that are driving reform in the medical school 
education system. These include: 
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• Hofstra North Shore-LIJ School of Medicine173

o Students spend their first eight weeks not in lecture classes, but becoming
certified emergency medical technicians, learning lifesaving skills on 911 calls.

• Penn State College of Medicine174

o First-year students work as “patient navigators” helping the ill, injured, and their
families traverse the often-confusing medical system and experiencing it from
their perspective

• Mayo Clinic in Rochester, Minnesota175

o Completely changed their curriculum so that much of the material traditionally
taught in lecture classes has been converted to electronic formats that students
absorb on their own, leaving class time for discussion and case studies

o Placed a new focus on learning to work in teams, a sharp departure from
traditional training for doctors

• Harvard Medical School176

o Redesigned their curriculum to integrate multiple disciplines into a single course,
utilize flipped classrooms, and introduce clinical immersion at an earlier stage.

• Virginia Commonwealth University School of Medicine177

o Designed a new curriculum around the core themes of professionalism, patient
care practices, integration of knowledge, and evidence-based medicine.

o Embraced inter-professional education, where medical students, nursing
students, pharmacy students, and dentistry students have the opportunity to work
together while still in school rather than first interacting in the workplace.

• University of California-Davis School of Medicine178

o Partnered with Kaiser Permanente to create an accelerated competency-based
education program. The program provides students, working with clinician
mentor coaches, with immersive clinical experiences in diverse communities.
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• University of Michigan Medical School, Oregon Health and Sciences University,
Vanderbilt University School of Medicine, and the University of California San
Francisco179

o Competency-based curriculum redesign and implementation is underway at all of
these top medical schools.

• Warren Alpert Medical School of Brown University and the Brody School of
Medicine at East Carolina University180

o Creating new comprehensive, integrated curricula for health system science

• The Regenstreif Institute and the Indiana University School of Medicine181

o Enhanced student learning by developing a fully functional teaching electronic
health record populated with over 10,000 patient data records.

In addition to the innovations that medical schools are currently undertaking, there are a number 
of exciting ideas/technologies that are expected to make their way into mainstream 
implementation in the near future: 

• Democratizing the opportunity to study medicine182

o Escuela Latinoamericana de Medicina, a Havana-based medical school with
almost 20,000 medical students from 110 countries, operates under the philosophy
of training individuals from communities who are committed to returning to those
communities to practice medicine

• Virtualizing Medical Education course work
o NextGenU offers medical education via MOOCs, helping the developing world

by training local people who otherwise would not have been able to go to medical
school. For example, NGU has a partnership with Sudan to train 10,000 family
physicians in five years183

o MedU, a non-profit medical education organization, provides online clinical
learning. Through collaboration with other leading organizations, 30,000 students
learn from over 1,000,000 virtual patient sessions annually.184
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• Using simulation to teach diagnostic skills
o I-Human Patients teaches diagnostic skills via its i-Human case player that

simulates a variety of cases using virtual patients. The cases can be customized to
meet the training needs of different programs.185

• Solving complex cases using crowd sourcing186

o CrowdMed pairs “Medical Detectives” (retired physicians, medical students, and
other health professionals) with patients with hard-to-diagnose conditions and
complies a list of the most likely diagnoses and solutions based on crowd sourced
answers.

VIII. Innovation and Reform in Business School Education

There are a number of commentators who suggest that the business school model of education 
provides a workable methodology for the instruction of law students. The business school model 
relies upon the use of actual business cases, allowing students to adjust their thinking based on 
the case studies with which they work.187 As much of the case method work is performed in 
groups, the commentators are of the view that the power of “group think” accelerates the 
learning process and results in graduates who are more practice ready than law students.188 

Leading Innovators in Business Education 
Business schools have not been immune to the fluctuation of market preferences in recent years. 
As a result, a number of top business school are introducing unique programs to innovate their 
product and produce graduates who differentiate themselves from the pack. These business 
schools include: 

• Ross School of Business at the University of Michigan189

o Offers an innovative global MBA degree inclusive of a three-month session in
Asia. Students are afforded a real-world international viewpoint on financial and
social etiquette.

• Yale School of Management190

o Restructured their MBA program to include a compulsory international study
aspect that prepares leaders for “a world of connectedness and complexity”.

o Utilizes cutting-edge technology such as HD video conferencing, wireless screen
sharing, customized classrooms, and a high-tech media control center.
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o The Global Virtual Teams program gives every first year a student a taste of what
it is like to work on a team across time zones, languages, and cultures.191

• Tuck School of Business at Dartmouth College192

o Offers a broad, innovation-focused Entrepreneurship and New Ventures MBA
elective, from “entrepreneurship and strategy” to “strategy in innovation
ecosystems”

• Haas School of Business at the University of California-Berkeley193

o Introduced a compulsory applied innovation course to give students real-world
experience of problem-solving within major consultancies

• Columbia Business School194

o Created a pioneering Program on Social Intelligence, that is aimed at arming
students with practical business leadership knowledge.

• Booth School of Business at the University of Chicago195

o Developed the Polsky Center for Entrepreneurship and Innovation, with the goal
of “sparking innovation and entrepreneurship on and off campus”

o The curriculum is intended to further students’ practical entrepreneurship skills
with real-world settings complemented by experiential courses and labs

• Kellogg Business School at Northwestern University196

o Partnered with schools in Beijing, Hong Kong, Tel Aviv, and Toronto to provide
students with a truly global outlook

o Created a Center for Research in Technology and Innovation that specializes in
predicting and developing solutions to challenges faced by today’s and future
business innovators.

o In crafting their curriculum, Kellogg went to the market first, asked business
leaders about the challenges they face, and came up with a series of courses to
teach the required skills.197

191 Byrne, John. “Most Innovative Business Scholl Ideas of 2015”, (Dec 20 2015), online at: 
http://poetsandquants.com/2015/12/20/the-most-innovative-business-school-ideas-of-2015/.
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• Stanford School of Business198

o The Center for Social Innovation has been cultivating leaders who can solve the
world’s toughest social and environmental problems by finding innovative
solutions to complex problems.

• Harvard Business School199

o The Leadership Initiative carries out ahead-of-the-curve research and promotes
global leadership and leadership development.

o The Health Care Initiative pursues the most innovative research at the intersection
of business and health care.

o The HBX Live studio allows Harvard to recreate its dynamic case study teaching
approach anywhere in the world from a studio in Boston.200

• College of Business at the University of Illinois201

o Restructured its MBA program around core integrated themes taught by
professors from different disciplines.

o The new program is the first “stackable” MBA, where students can enter the
program at any time and build it into an MBA, stop at a certificate, or leave after a
single course.

• Wharton School of Business at the University of Pennsylvania202

o Since 2012, over 2.7 million people have enrolled in Wharton’s MOOC courses,
and the school has issued 54,000 verified certificates to its learners.

• William and Mary Mason School of Business203

o Redesigned its curriculum by crowdsourcing ideas in an online forum. The
crowdsourcing platform has drawn attention from 2,000 unique visitors from 53
countries.

• Minnesota School of Business204

o Introduced a one-year Capitol Hill MBA specifically designed for Congressional
staffers who want a deeper understanding of business to help them in their current
jobs or transition to post-Capitol Hill careers.

198 Op. cit. 
199 Ibid. 
200 Op. cit. 
201 Ibid. 
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• Boston University School of Business205

o Created a Masters of Science in Management studies in which there are no
syllabus or formal courses. The majority of learning is driven by students, all
grades are pass/fail, and the program organizes around three experiential projects
with three different companies who provide executive mentors.

• Arizona State University206

o Launched a tuition-free MBA to more freely allow graduates to pursue startups
and work in the social sector

IX. Law School Tuition Reform

In 2004, five major Ontario law schools participated in a ground-breaking study on the 
accessibility of law schools in Ontario funded by the Law Society of Upper Canada. Headed by 
the Social Program Evaluation Group at Queen’s University the “Study of Accessibility to 
Ontario Law Schools”207 produced a number of thought-provoking statistics: 

• 67% of law students come from the top 40 percent of family income distribution.
• 10% of law students come from the bottom 40 percent of family income distribution.
• 27% of law students expected to have a debt of $40,000-$70,000 and another 13%

expected over $70,000 in debt.
• Black students and students of South Asian background were more likely than non-

minority students to expect debt of greater than $40,000.
• Students of Southeast Asian background were more likely than non-minority students to

expect debt of greater than $60,000.

From these numbers, it appears that law school debt is a significant issue for all students, but 
particularly those of minority descent. Considering that only 10% of law students are coming 
from the bottom 40 percent of family income distribution, it is possible that the extreme debt on 
graduation is a significant deterrent for individuals from families that are less well off. In either 
case, the cost of tuition may negatively affect the diversity of a law school class, as it poses 
substantial hardships to individuals from visible minorities and those who come from families 
near the bottom of family income distribution. 

The study also found that students with debt tended to view it as having a significant impact on 
important aspects of their life, including articling and practicing decisions, satisfaction with the 
law school experience, and family/personal relationships. Another study by the ABA task force 

205 Ibid. 
206 Ibid. 
207 King, Alan, Wendy Warren & Sharon Miklas. “Study of Accessibility to Ontario Law Schools”, (October 2004), 
Queen’s University, online at: 
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heard that new law graduates need to earn an annual salary equal to two-thirds of their law 
school debt to make law school viable.208 

In response to the rising debts of law students, there have been numerous discussions about 
strategies to reform law school tuition. One academic believes that removing the three-year law 
study requirement would allow a marketplace to emerge where schools offer different 
approaches based on their positions and needs of their students.209 His principal justification for 
removing the three-year requirement is that it will reduce the cost of legal education by a third.210 
He believes that an additional benefit of the two-year option is that the schools continuing to 
offer three years would be more open to designing a third-year curriculum that provides an 
educational benefit that aspiring lawyers could not afford to pass up.211 Other commentators 
agree with removing the third year of law school, claiming it has a questionable cost/benefit ratio 
as compared to the first two years.212 

Northwestern Law School is an example of a school that has adopted an accelerated program 
allowing students to complete law school in two rather than three years.213 They require that 
applicants to the accelerated J.D. program have at least two years of “substantive” work 
experience, to ensure students will be able to handle the rigour of the fast-track program.214 
Another suggestion for reducing the cost of tuition is by reducing the law library to a less 
comprehensive level.215 The commenter notes that as legal practice continues to move away from 
requiring lawyers to consult actual books, a corresponding shift towards investment in 
technological infrastructure, rather than upgrades to the physical space of the school, would save 
law schools significant expenditures.216 They could then pass these savings on to students in the 
form of reduced tuition fees. 

While the need to reduce tuition fees, and the correlated student debt, has been clearly identified, 
few strategies have been explored that would accomplish this goal. The Queen’s Study 
recommended that law schools examine the feasibility of debt-relief programs that are designed 
to serve law graduates who enter public service and other relatively low-paying careers.217 The 
study also suggested that schools incorporate components such as income-contingent tuition fees 
and loan forgiveness.218 Finally, the study recommended that bursaries be more consistently 

208 Weiss, Debra Cassens. “Two-Year Law School was a Good Idea in 1970, and It’s a Good Idea Now.”, (February 
9 2013, Prof Tells ABA Task Force, A.B.A J, online at: http://www.abajournal.com/ news/article/two-
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NYU J Legis & Pub Pol’y 599.
210 Ibid. 
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aligned with financial need, such that those with the greatest need receive the greatest benefit.219 
Beyond these limited recommendations, there has been a dearth of solutions suggested that 
would relieve students of a significant tuition expense. 

Two leading Canadian law schools have set out to implement the recommendations made in the 
Queen’s Study: 

• Osgoode Hall Law School220

o Introduced an income-contingent loans program, where eligible students do not
pay tuition while they are law students, but agree to repay the entirety of tuition
commencing when their incomes reach a point they can afford to do so. If the
income never reaches that point, the loan is forgiven incrementally over a period
of years.

o Introduced the Osgoode Opportunities renewable entrance awards, which provide
a bursary equivalent to the full three years of tuition. The awards are targeted to
indigenous students and students who are sole support caregivers.

o Established the Osgoode @125 Match, which provides matching funds up to
$125,000 for a student-led fundraising campaign for debt relief.

• University of Toronto Law School221

o Established Canada’s first post-graduation debt relief program in Canada. The
goal of the program is to ensure that all of the faculty’s graduates will be able to
make career choices based on interest rather than debt-induced financial pressure.

o In the debt relief program, at the end of each year a certain percentage of the loan
is forgiven. For each subsequent year a student qualifies under the program, the
faculty continues to provide a forgivable loan and will continue to forgive a
higher percentage of the cumulative loan.

o If a student stays in the program for over 10 years, the loan is forgiven in its
entirety.
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Appendix D: Recommended Requirements for a Canadian Common Law Degree222 

1. Academic Program
• The law school's academic program for the study of law consists of three academic years

or its equivalent in course credits.
• The course of study consists primarily of in-person instruction and learning and/or

instruction and learning that involves direct interaction between instructor and students.
• Holders of the degree have met the competency requirements.
• The academic program includes instruction in ethics and professionalism in a course

dedicated to those subjects and addressing the required competencies.
• Subject to special circumstances, the admission requirements for the law school include,

at a minimum, successful completion of two years of postsecondary education at a
recognized university or CEGEP.

2. Learning Resources
• The law school is adequately resourced to enable it to meet its objectives, and in

particular, has appropriate numbers of properly qualified academic staff to meet the needs
of the academic program.

• The law school has adequate physical resources for both faculty and students to permit
effective student learning.

• The law school has adequate information and communication technology to support its
academic program.

• The law school maintains a law library in electronic and/or paper form that provides
services and collections sufficient in quality and quantity to permit the law school to
foster and attain its teaching, learning and research objectives.

3. Skills Competencies
The applicant must have demonstrated the following competencies:

Problem-Solving 
In solving legal problems, the applicant must have demonstrated the ability to, 

• identify relevant facts;
• identify legal, practical, and policy issues and conduct the necessary research arising

from those issues;
• analyze the results of research;
• apply the law to the facts; and
• identify and evaluate the appropriateness of alternatives for resolution of the issue or

dispute.

Legal Research 
The applicant must have demonstrated the ability to, 

• identify legal issues;
• select sources and methods and conduct legal research relevant to Canadian law;

222 Final Report of the Task Force on a Canadian Common Law Degree, Federation of Law Societies of Canada, 
http://www.slaw.ca/wp-content/uploads/2009/10/Task-Force-Final-Report.pdf, pp. 8-11. 
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• use techniques of legal reasoning and argument, such as case analysis and statutory
interpretation, to analyze legal issues;

• identify, interpret and apply results of research; and
• effectively communicate the results of research.

Oral and Written Legal Communication 
The applicant must have demonstrated the ability to, 

• communicate clearly in the English or French language;
• identify the purpose of the proposed communication;
• use correct grammar, spelling and language suitable to the purpose of the communication

and for its intended audience; and
• effectively formulate and present well reasoned and accurate legal argument, analysis,

advice or submissions.

Ethics and Professionalism 
The applicant must have demonstrated an awareness and understanding of the ethical 
requirements for the practice of law in Canada, including, 

• the duty to communicate with civility;
• the ability to identify and address ethical dilemmas in a legal context;
• familiarity with the general principles of ethics and professionalism applying to the

practice of law in Canada, including those related to,
o circumstances that give rise to ethical problems;
o the fiduciary nature of the lawyer's relationship with the client
o conflicts of interest;
o duties to the administration of justice;
o duties relating to confidentiality and disclosure;
o an awareness of the importance of professionalism in dealing with clients, other

counsel, judges, court staff and members of the public; and
o the importance and value of serving and promoting the public interest in the

administration of justice.

Substantive Legal Knowledge 
The applicant must have undertaken a sufficiently comprehensive program of study to obtain an 
understanding of the complexity of the law and the interrelationship between different areas of 
legal knowledge. In the course of this program of study the applicant must have demonstrated a 
general understanding of the core legal concepts applicable to the practice of law in Canada, 
including as a minimum the following areas: 

Foundations of Law 
The applicant must have an understanding of the foundations of law, including, 

• principles of common law and equity;
• the process of statutory construction and analysis; and
• the administration of the law in Canada.
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Public Law of Canada 
The applicant must have an understanding of the core principles of public law in Canada, 
including, 

• the constitutional law of Canada, including federalism and the distribution of legislative
powers, the Charter of Rights and Freedoms, human rights principles and the rights of
Aboriginal peoples of Canada;

• Canadian criminal law; and
• the principles of Canadian administrative law.

Private Law Principles 
The applicant must demonstrate an understanding of the foundational legal principles that apply 
to private relationships, including, 

• contracts, torts and property law; and
• legal and fiduciary concepts in commercial relationships.
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INFORMATION 
 
Submitted by: Michael Benarroch, Provost and Vice President Academic  
Name of institution: Ryerson University    
Faculty name: Law (prospective) 
Date report completed: August 8, 2017  
 
PREFACE AND PURPOSE OF PROCESS 
 
Effective 2015, all Canadian common law programs must meet the Federation of Law Societies 
of Canada’s National Requirement (National Requirement). The National Requirement specifies 
the competencies and skills graduates must have attained, and the academic program and 
learning resources law schools must have in place, for graduates to obtain entry into admission 
programs of law societies in Canadian common law jurisdictions. Programs are reviewed 
annually by the Canadian Common Law Program Approval Committee (the “Approval 
Committee”). Law schools have the option of following a Program Approval Model (under which 
the school requires all graduates to meet the National Requirement) or an Individual Student 
Approval Model (ISAM - under which graduates will be individually assessed to determine 
whether they meet the National Requirement).  Programs that are assessed under the ISAM 
must ensure that their graduates’ transcripts clearly identify whether or not the graduate has 
completed a program compliant with the National Requirement.   

Application of the National Requirement to joint and dual programs was deferred until 2017. All 
such programs were assessed for full compliance in 2016 and will continue to be assessed 
annually for compliance with the National Requirement.   

This information and the list of approved common law programs is posted on the Federation 
web site 
 
INSTRUCTIONS FOR FILLING OUT THE FORM 
 
Each Canadian law school with a common law program must complete the following report form 
and submit it for review by the Approval Committee on an annual basis. The form is intended to 
ask questions that will reveal whether the program meets the National Requirement, and to 
identify any changes made to the program from previous years. 
 
The form contains five (5) parts:  

 Part 1 seeks information common to all law school programs. 
 Part 2A seeks information respecting the regular Juris Doctorate (J.D.) program offered 

by the school.   
 Part 2B seeks information about joint programs offered by the school. 
 Part 2C seeks information about dual programs offered by the school. 
 Part 2D seeks information about one-year JD programs (also referred to as “top- ups”) 

for Canadian civil law graduates.   

While all Canadian law schools must fill out Part 1, they need only fill out the Part 2s that apply 
to their particular program(s). Given the variation in questions asked in Parts 2A – 2D, it is 
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important that these parts be filled out separately.  Specifically, a Part 2B, and only Part 2B, 
must be completed for each joint program, 2C for dual programs, and 2D for one year JD 
programs.   
 
The report form also asks law schools to attach materials (e.g., syllabi, course matrix, etc.) to 
assist the Approval Committee in its evaluations. To cut down on repetition, the Approval 
Committee only requires new materials to be attached to a report if the law school has noted a 
change to its programs from the previous year, unless otherwise indicated. 
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CONTACT INFORMATION 

Faculty name: Law (prospective) 
Name of School: Ryerson Law School 
Address 1: 350 Victoria Street 
Address 2 (City): Toronto 
Address 3 (Province): Ontario 
Address 4 (Postal code): M5B 2K3 
Telephone: (416) 979-5066 
Fax: (416) 598-5912 
Web Site Address (URL): www.ryerson.ca 
 
CONTACT PERSON 

Name: Michael Benarroch 
Title: Provost and Vice President Academic 
Telephone: (416) 979-5066 
Fax: (416) 598-5912 
E-mail: m.benarroch@ryerson.ca 
 
SIGNATURE FORM 
Signature Form: Please download, insert required signature, then scan and re-attach this 
document as WORD or PDF file here. 
 
CALENDARS 
Electronic copies of the latest calendar must be included. In cases where the latest calendar 
information does not correspond to the curriculum of the upcoming graduation class, an 
appropriate explanation must be part of the documentation provided. 
 
Wherever possible, responses to the questions in the Law School Report Form should be 
provided in the form. Additional attachments can be provided to supplement the answers where 
relevant and required. If the following documentation is not included elsewhere in the Law 
School Report Form, please attach it here: 
 

1) Documents describing the processes and policies for student admission, promotion and 
graduation. 

2) Copies of degree certificates and transcript entries for all variations of each program. 
3) A matrix of course and other offerings against the National Requirement, if the program 

wishes to include in addition to the completion of the following table. 
4) Any other document that the program deems relevant for evaluation. 
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PART 1: INFORMATION COMMON TO ALL THE LAW SCHOOL PROGRAMS 
 
Please provide a general description of the law school/faculty and any other introductory 
material. 
 
Ryerson proposes to establish a law school, residing in a new Faculty of Law, offering a JD program that 
meets the FLSC’s National Requirements while providing a distinctive brand of legal education geared to 
the twenty first century. The University’s proposal is currently before the FLSC’s Canadian Common Law 
Program Approval Committee as well as the Appraisal Committee of the Ontario Universities Council on 
Quality Assurance.  
 
The program’s proposed steady state enrollment is an estimated 429 students. There will be 17 full-time 
faculty, including administrators; 21 support staff, including those employed by the law library; and a 
significant number of practitioners employed as sessional instructors and mentors. The School will be 
located on Ryerson’s downtown campus. In the first phase of its development, it will be housed in 
facilities made available as Ryerson’s Daphne Cockwell School of Nursing relocates to the Daphne 
Cockwell Health Sciences Complex. By 2021-2022 the School will occupy new permanent facilities 
incorporating dedicated classrooms, staff and faculty offices, meeting rooms, and law library.  
 
Students in the School’s JD program will undertake a three year course of study that covers the FLSC’s 
National Requirements as well as other subject areas needed to ensure practice-readiness in today’s 
fast-changing legal market. Year 1 features two bootcamps, one introducing the school’s educational 
approach and the other on legal technology and innovation, as well as courses in legal research and 
writing, contract law, torts law, property law, and ethics and professionalism in the first semester; and 
foundations of law and legal methods, criminal law, constitutional law, administrative and regulatory 
law, and Indigenous law in the second semester. Year 2 features bootcamps on financial topics and on 
coding as well as intensive modules in the business of lawyering, business law, family law, civil 
procedure, and social innovation in the legal sector in the third semester; and advocacy and ADR, wills 
and estates, legal innovation, intellectual property and privacy, and solutions to access to justice 
problems in the fourth semester. In Year 3, half of the cohort takes the professional placement in the 
fifth semester and coursework in the sixth semester. This coursework comprises an EQ/CQ bootcamp 
and five electives. The other half of the cohort takes their coursework in the fifth semester and the 
professional placement in the sixth semester.  
 
Please report any material changes from the previous year. Except where otherwise specified, a 
material change is one that significantly affects the requirements, administration or overall 
function of the program or the services provided. 
 
n.a. 

 
 
 
 
 
Please list below all programs for which approval is sought, including joint, dual and one year 
programs, offered by the law school and which compliance model will be followed for each, if 
any: 
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Name of Program Compliance Model 

Juris Doctor Program Approval Model 
     
The total number of Programs that require approval:  
 
1 
 
1. LEARNING RESOURCES 
 
1.1 The law school is adequately resourced to enable it to meet its objectives, and in 
particular, has appropriate numbers of properly qualified academic staff to meet the 
needs of the academic program. 
 

Faculty Number (prospective) FTE (prospective) Number/FTE 
Reported in 2016 

Full time tenured or 
tenure track faculty 

17 (incl. Deans and 
Associate Deans) 

17 n.a. 

Contract instructors 0 0 n.a. 
Sessional lecturers 23 to 46 4.6 n.a. 

Other instructors 
(please describe) 

22 mentors <1 n.a. 

Support staff  21 (incl. library staff) 20 n.a. 

 
Note:   

 Contract instructor is defined as an instructor who is employed full time and maintains a 
full course load, but is not on a tenured track and may be non-continuing (year to year). 
Sessional lecturer is defined as an individual who teaches one or more courses, alone or 
with a partner, in any given term. 

 
Students Number 

(prospective) 
FTE (prospective) Number/FTE 

Reported in 2016 

JD, all programs, first year 150 144 n.a. 

JD, all programs, second 
year 

143 136.8 n.a. 

JD, all programs, third year 136  130.6 n.a. 
Graduate students, all 
programs  

0 0 0 

 
 
Has the number of students increased materially (or by more than 5%) in the past five years?  If 
so, please explain. 
 
n.a. 
 
 
Describe the services provided to JD/LLB students in the following areas (both through the 
Faculty of Law and the university): 
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 Registration 

 
One-on-one advising for admissions, financial aid, bursaries and scholarships, course enrolment and 
more will be provided by the university’s award-winning ServiceHub in collaboration with the Faculty of 
Law, who together will oversee the application and admissions process (systems, OUAC interface, 
assessment processes, communications, applicant portal). Ryerson’s JD program is tightly structured but 
does include some elective choices. Students will be able to enrol in required and elective courses using 
a visual schedule builder (VSB) that is user-friendly and intuitive. The VSB allows students to drag and 
drop selections, ‘pin’ time slots for personal activities such as part-time jobs, run filtered searches, drop 
and add, and more. Designated Faculty of Law advisors and the staff in the Registrar’s Office ServiceHub 
(one-stop hub for student support) have access to RAMSS, Ryerson’s student administrative system, in 
order to individually assist students with registration in courses as needed. 
 

 Academic advising 
 
Core academic advising will be provided by the Faculty of Law’s Director of Programs and the Assistant 
to the Director. In addition, academic advising pertaining to academic policies and procedures (appeals, 
grading, short-term withdrawals etc.) will be supported by Ryerson’s ServiceHub experts. 

 Career support 
 
The Career Centre, overseen by a Director of Career Development and staffed by two career counsellors, 
will provide students with information, advice and workshops on career opportunities. Workshops, 
seminars and special programs will be provided to students seeking summer positions, clerk 
opportunities and employment opportunities.  

 Health, wellness and mental health supports 
 

Please report any material changes from the previous year to support services. A material 
change is one that significantly affects the requirements, administration or overall function of the 
program or the services provided. 
 
n.a. 

Budget Item (excluding Library) Amount ($) Amount ($) 
Reported in 2016 

Total revenues  n.a. n.a. 
Total operating expenditures n.a. n.a. 

Tenured or tenure track faculty n.a. n.a. 
Tenured or tenure track faculty 
benefits (if part of the law school 
budget) 

n.a. n.a. 

Support staff providing student 
services 

n.a. n.a. 

Other n.a. n.a. 

 
Is the law school using reserves or operating a deficit? 
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n.a. 
 
If so, what steps (if any) is the law school taking to ensure that the budget shortfall does not 
impact on learning resources? 
n.a. 
 
If reserves are being used, how long is this approach sustainable? Are you anticipating any 
future changes? If so, please elaborate. 
 
n.a. 
 
If the foregoing discloses a decrease in budgeted amounts, what impact, if any, does such 
decrease have on learning resources? 
 
n.a. 
 
Please provide a description of the impact this year’s Budget will have on the law school 
learning resources, and of the changes or trends the law school is observing in its funding. 
 
n.a. 
 
Please report any material changes from the previous year to the budget. A material change is 
one that significantly affects the requirements, administration or overall function of the program 
or the services provided. 
 
n.a. 
 
1.2 The law school has adequate physical resources for both faculty and students to 
permit effective student learning. 
 
Please describe the law school space, including number and capacity of classrooms and 
student study space. 
 
In the first phase of its development, the School will be housed on the fourth floor (with some use of the 
third floor) of Ryerson’s Podium building, which will be repurposed to temporarily accommodate the 
first three cohorts of students. This space is being made available as Ryerson’s Daphne Cockwell School 
of Nursing relocates to the Daphne Cockwell Health Sciences Complex. 
 
Space resources in the first year of the School’s operation will comprise the following elements. The law 
library and associated staff offices will be located either in the existing Library building or in the Student 
Learning Centre. In the Podium building there will be 2 offices for sessional instructors; 5 for tenure-
stream faculty; 3 for the Dean and Associate Deans; and 13 for staff. (All staff members will be hired in 
the first year with the exception of the two career counsellors.) This comprises a total of 23 offices. In 
terms of teaching space, there will be 1 large dedicated classroom with a capacity of 150, which will be 
reconfigurable into 2 classrooms, each with a capacity of 75; 2 medium-sized classrooms each with a 
capacity of 75; 1 small classroom with a capacity of 40; and 2 break-out classrooms each with a capacity 
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of 30, for a total of 6 classrooms. There will be 1 medium-sized meeting room with a capacity of 20 and 
1 informal student study area with a capacity of 50.    
 
Once renovations on the remaining space in the fourth floor of the Podium building are completed, 
sufficient space will be made available in a graduated fashion so that by the third year of operations 
there will be 3 offices for sessional instructors; 15 for tenure-stream faculty members; 3 for the Dean 
and Associate Deans; and 13 offices for staff, for a total of 34. There will also be 1 large meeting room 
with a capacity of 40, 1 medium-sized meeting room with a capacity of 20, 1 small meeting room with a 
capacity of 12, 6 small meeting rooms with a capacity of 8 each; and an informal student study area with 
a capacity of 50. Besides a staff kitchenette and a reception area, there will be a career centre, with 
offices for 2 career coordinators, and a Law Students Association Office. 
 
Please describe any ongoing issues with classroom scheduling and space for professors and 
instructors. 
 
n.a. 
 
Please describe the accessibility of the current space. 
 
Both the temporary space and permanent space will be fully accessible. 

Please report any material changes to the physical resources from the previous year. A material 
change is one that significantly affects the requirements, administration or overall function of the 
program or the services provided. 
 
n.a. 

1.3 The law school has adequate information and communication technology to support 
its academic program. 
 
Please describe the IT services provided at the law school. 
 
IT personnel currently employed by Ryerson will be contracted by the School to set up a separate 
network subnet for its student, faculty and staff. These personnel will also set up the desktop 
computers, printers and photocopiers and the presentation technology used in the School’s classrooms 
and meeting rooms. Ryerson will provide access to institutional email, document storage/management 
systems, collaboration tools, and other relevant systems. 

Please describe the dedicated or shared staff and level of support provided to faculty, staff and 
students. 
 
A dedicated full-time staff member, working in tandem with the IT personnel currently employed by 
Ryerson who will be contracted to set up the separate network and hardware for the School, will 
provide IT and technical support to the School’s faculty, staff and students. 

Please describe online course management systems (e.g. Blackboard, Moodle, etc.) used in the 
law school. 
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The School will use Brightspace, the course management system utilized in all Ryerson courses. 
Brightspace is automatically provisioned with course section and student registration information to 
minimize the work of instructors. The system has various built-in learning and teaching tools, such as 
content sharing, discussion forums, group management, and assessment tools. As well, third party add-
ons are integrated with Brightspace, for example publisher content and student response systems. 
Other learning and teaching tools are also available, including tools for lecture capture, conferencing, 
and collaboration. Ryerson makes extensive use of G Suite including Google Docs and Google Drive for 
real-time collaborative work. 

Please describe the wireless services available to faculty and students. 
 
Ryerson provides an enterprise-grade wireless network using the latest encryption standards. The 
network is based on Aruba Networks and has grown from 1,115 wireless access points five years ago to 
over 3,050 access points today. Ryerson is constantly reinvesting in wireless infrastructure in order to 
stay ahead of demand.  

Please describe any ongoing IT issues and, if any, how they are dealt with. 
 
n.a. 

Please report any material changes to the physical resources from the previous year. A material 
change is one that significantly affects the requirements, administration or overall function of the 
program or the services provided. 
 
n.a. 

1.4 The law school maintains a law library in electronic and/or paper form that provides 
services and collections sufficient in quality and quantity to permit the law school to 
foster and attain its teaching, learning and research objectives. 
 
(A useful reference for this requirement is the Canadian Academic Law Library Directors 
Association's standards.)  
 
Library Staff Position Credentials/Qualifications/Experience 

Head Law Librarian To be hired at the Associate Chief Librarian level, 
with commensurate qualifications with librarians 
in similar positions in Canada. 

Law Librarian A permanent, career status librarian position. 

Library Support Staff (4) Appropriate qualifications. 
 
Total Number of Library Staff Total FTE 

6 5 

 
Please describe the reporting structure.  
 
The Law Librarian and four support staff will report to the Head Law Librarian. The Law Librarian will 
have functional supervision responsibilities for support staff.  
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Please describe the library users. 

The law library will be a dedicated facility for the use of the School’s students, faculty and staff.  Access 
to the law library’s resources will be granted in accordance with licence agreements’ definition of 
authorized users. Broader use will be assessed by the Head Law Librarian in cases where non-law school 
program curriculum at Ryerson would be enriched by the use of the law library.  

Please provide a general description of support services (such as instructional sessions, legal 
research assistance, etc.) available to faculty, students and other library users. 
 
The Ryerson Library currently provides drop-in workshops, research seminars, and orientations to library 
resources as well as one-to-one research consultations through a book-a-librarian service. Reference 
services are available in person, as well as by phone and email. The Library accommodates demand for 
titles not held in its collection via the Interlibrary Loan (ILL) service, which is free to the Ryerson 
community. The ILL service provides top-notch document delivery services, whenever possible providing 
access to PDF articles held by other university libraries via email in under 48 hours. 
 
What is your current library collection size? Please provide the size and a description below. 
 
 [Collection size] n.a. 
 
 [Collection description] n.a. 
 
Has the collection increased, decreased or stayed the same from the previous year? Please 
explain. 
 
n.a. 

Please provide the library acquisition policy and/or plan. 
 
The Head Law Librarian will be responsible for developing and administering the collection policy for the 
law library, which will be based on research of collection policies at other Canadian law schools and 
CALLD Standards for Law. A total non-staff budget of $3.9 million has been created for the law library. Of 
this amount, $1.5 million is for Year 0 and $800,000 is for each of years 1, 2, and 3, with ongoing base 
funding sufficient to sustain these resources. The collections model will be e-preferred. This means that, 
where available, the electronic rather than physical version of materials will be acquired. In accordance 
with these requirements, the legal print collection will be modeled after a mid-sized Canadian law firm 
and will include legal reference works; encyclopedias e.g. Canadian Encyclopedic Digest, legal case 
digests, selected case reporters, and classic treatises. Ryerson will make every attempt to solicit 
donations in-kind from law firms that are in the process of repurposing their existing print collections. 
 
Virtual access will be provided to over 400 of the Thomson Reuters Canadian e-Looseleaf collection titles 
and other similar resources from other Canadian legal publishers (e.g. Irwin and Emond Montgomery). 
The virtual collection will be extensive and will ensure that faculty and students have all the materials 
they need to achieve excellence in teaching, learning and research. The electronic materials will be 
available either from the Ryerson Library’s main hub for virtual collections or remotely, making legal 
research readily available to both students and faculty. All Canadian legal online collections, and where 
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available, comparative legal research materials for Commonwealth, U.S. and international jurisdictions 
for primary, secondary, and journal collections will be acquired and maintained virtually.  
 
Other electronic resources will include Lexis/Nexis Canada (i.e., Quicklaw; Halsbury’s Laws of Canada; 
Halsbury’s Laws of England; Wolters Kluwer titles; Lexis Practice Advisor; an e-book platform being 
developed; Hein Online); Irwin Law; free legal resources; CanLII; CaseLaw, journals, statutes, treatises 
etc.; eLaws for Ontario legislation; and Justice Laws for Federal legislation. The collection will also 
include Indigenous treaties, the UN Declaration of the Rights of Indigenous Peoples, and the full report 
of the Truth and Reconciliation Commission. 
 
On an ongoing basis, law library staff will engage with numerous knowledge/information management 
providers to ensure library users have access to cutting-edge tools and resources. For example, we are 
working with the legal division of Thomson Reuters, which offers tools such as WestlawNextCanada and 
International Plus, Litigator, Legal Memos, Taxnetpro, E-looseleafs (formerly known as eReference), 
access to leading academic texts, Practical Law (resources related to capital markets and securities, 
commercial transactions, competition, corporate and M&A law, employment, finance, and corporate 
and commercial litigation), Contract Express, Cyber Solutions, Drafting Assistant, and Case Notebook. 
 
The law library will also provide and maintain the latest in legal solution resources such as document 
assembly, drafting tools, due diligence and entity management, case management software, and expert 
legal “Know How Resources” provided by various Canadian publishers noted above. 

Library Budget: 
 
Staff salaries and benefits n.a. 
Acquisitions:  

- Print resources n.a. 

- Online licenses  n.a. 
Other n.a. 

 
Note: Other is defined as any other expense currently incurred by the library. 
 
Please describe any material changes in the library acquisitions, staffing, library budget, budget 
trends, and whether the budget is sufficient for the law school’s goals and objectives. A material 
change is one that significantly affects the requirements, administration or overall function of the 
program or the services provided. 
 
n.a. 
 
Please describe any ongoing issues about the library that were not reported above and, if any, 
how they are dealt with 
 
n.a. 

END OF PART ONE 
 
PART 2: INFORMATION SPECIFIC TO EACH PROGRAM 
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There are two approval models applicable. 
 
Program Approval Model: Each graduate must have obtained an approved law degree for 
purpose of entry to law society bar admission/licensing programs. 
 
Individual Student Approval Model: The law school will individually evaluate each student and 
determine which graduates will have an approved law degree for purpose of entry to law society 
bar admission/licensing programs. 
 
You previously indicated that your _J.D._ program should be reviewed under the ____Program 
Approval____ Model. 
 
 
PART 2A: INFORMATION SPECIFIC TO JD PROGRAM (three year, regular program) 
 
Competency Requirements 
 
1. Skills Competencies 
The applicant must have demonstrated the following competencies: 
 
1.1 Problem Solving 
In solving legal problems, the applicant must have demonstrated the ability to: 

1. identify relevant facts; 
2. identify legal, practical, and policy issues and conduct the necessary research arising 

from those issues; 
3. analyze the results of research; 
4. apply the law to the facts; and 
5. identify and evaluate the appropriateness of alternatives for resolution of the issue or 

dispute. 
 
Describe how your graduates will meet this requirement for each aspect of this competency. 
  
1. Identify Relevant Facts 
 
Substantive Course Content: Students will learn to identify which facts generate a problem to which legal 
solutions can be generated as well as those facts for which extra-legal solutions are appropriate (i.e. 
problem solving that does not directly invoke legal rights and entitlements). The courses that specifically 
address this skill include the following: Legal Research and Writing and Foundations of Law and Legal 
Methods. This skill is reinforced in the course content of a number of other courses in all three years of 
the program.  
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Legal Research 
and Writing (Legal Opinion, Factum, Argue a Motion Assignment); Torts Law (Client Interview 
Assignment); Ethics and Professionalism (Client Interview Assignment) Technology Innovation Bootcamp 
(Data Collection Assignment); Administrative and Regulatory Law (Written Submissions to a Regulatory 
Board); Business Law (Corporation Problem Solving Assignment); Family Law (Group Fact Pattern 
Exercises); Civil Procedure (Problem-Based Learning Scenarios); Social Innovation and the Law (Process 
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Mapping Assignment); Advocacy and ADR (Draft Judgment Assignment); Wills and Estates (Family Tree 
and Reporting Letter Assignment); IP and Privacy (Personal Privacy Audit) EQ/CQ Bootcamp (Simulated 
Client Interview); Evidence (Analytic Paper). 
 
2a. Identify Legal, Practical, and Policy Issues 
 
Substantive Course Content: Students will learn to identify legal, practical, and policy issues. The courses 
that specifically address this skill include the following: Legal Research and Writing and Foundations of 
Law and Legal Methods. This skill is reinforced in the course content of a number of other courses in all 
three years of the program.  
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Legal Research 
and Writing (Draft Pleading, Legal Opinion, Factum); Contract Law (Contract Review); Torts Law (Client 
Interview Meeting Note Files; Online Discussion Board Assignments); Property Law (Review and Respond 
to Landlord Eviction Notice Assignment; Case Application); Ethics and Professionalism (Analysis of 
Complaint Document); Foundations of Law and Legal Methods (Collaborative Decision-Tree Assignment; 
Individual Reflection Paper); Criminal Law (Case Comment; Charter Factum); Administrative and 
Regulatory Law (Written Submission to a Regulatory Board); Indigenous Law in Canada  (Analysis of 
Indigenous Law Issue); Financial Bootcamp (Case Analysis); The Business of Lawyering (Process Mapping 
Assignment); Business Law (Corporation Problem Solving Assignment); Family Law (Unbundling of Legal 
Services Exercise); Civil Procedure (Problem-Based Learning Scenarios); Social Innovation and the Law 
(Data Analytics Assignment; Process Mapping Assignment); Advocacy and ADR (Draft Judgment 
Assignment); Wills and Estates (Legal Research Assignment re: Mental Capacity); Legal Innovation (10 
Key Observations Assignment); IP and Privacy (Domain Name Dispute Resolution Assignment); Access to 
Justice Solutions (First Project Milestone); Global Civil Society and the Law (Policy Brief Assignment; 
Social Media Posts); Labour and Employment Law (Assignments); Real Estate Law (Assignments) 
Advanced Corporate Law (Assignment); Environmental Law (Drafting By-Laws in Brownfield 
Development Assignment; Research Paper); Children and the Law (Research Paper); Immigration Law 
(Reading Precis); Criminal Procedure (Legal Writing Assignment; Research Paper); Tax Law and Practice 
(Case Assignments); Evidence (Practical Exercises; Analytic Paper); Law and Injustice (Research Paper; 
Book Review); Advanced Legal Solutions (Project Plan); Private International Law (Client Advice 
Assignment); Public International Law (Case Comment Assignment); Professional Placement (Onsite 
Placement Employer Submissions, Experiential/Reflective Reports). 
 
2b. Conduct the Necessary Research Arising from Those Issues 
 
Substantive Course Content: Students will learn to access research sources relevant to the issues they 
have identified. The courses that specifically address this skill include the following: Legal Research and 
Writing and Foundations of Law and Legal Methods. This skill is reinforced in the course content of a 
number of other courses in all three years of the program.  
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Legal Research 
and Writing (Draft Pleadings Assignment; Legal Opinion; Factum); Torts Law (Review, Assess and Reflect 
on Draft Statement of Claim and Pleadings Assignment); Property Law (Review and Respond to Landlord 
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Eviction Notice Assignment; Case Application); Ethics and Professionalism (Analysis of Complaint 
Document); Administrative and Regulatory Law (Written Submission to a Regulatory Board; Application 
to Appeal); Indigenous Law in Canada (Analysis of Indigenous Law Issue); Civil Procedure (Problem-Based 
Learning Scenarios); Advocacy and ADR (Research Assignment on the Law Applicable to OHRT); Wills and 
Estates (Legal Research Assignment re: Mental Capacity); Legal Innovation (10 Key Observations 
Assignment); Access to Justice Solutions (Second Project Milestone); Labour and Employment (Research 
Paper); Environmental Law (Research Paper); Children and the Law (Research Paper); Criminal Procedure 
(Research Paper); Tax Law and Practice (Case Assignments); Evidence (Analytic Paper); Law and Injustice 
(Research Paper); Advanced Legal Solutions (Project Plan). 
 
3. Analyze the Results of Research 
 
Substantive Course Content: Students will learn to analyze the results of the research they have 
conducted that is relevant to the issues they have identified. The courses that specifically address this 
skill include the following: Legal Research and Writing and Foundations of Law and Legal Methods. This 
skill is reinforced in the course content of a number of other courses in all three years of the program.  
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Legal Research 
and Writing (Case Summary; Draft Pleadings Assignment; Legal Opinion; Factum); Financial Bootcamp 
(Case Analysis); Contract Law (Contract Review Assignment); Torts Law (Review, Assess and Reflect on 
Draft Statement of Claim and Pleadings Assignment); Foundations of Law and Legal Methods (Statutory 
Drafting Exercise; Individual Reflection Paper); Criminal Law (Charter Factum); Constitutional Law (Policy 
Position Paper); Administrative and Regulatory Law (Application to Appeal); Indigenous Law in Canada 
(Analysis of Indigenous Law Issue; Negotiation Exercise); Family Law (Group Fact Pattern Exercise); Civil 
Procedure (Problem-Based Learning Scenarios); Social Innovation and the Law (Presentation Research 
Document); Wills and Estates (Legal Research Assignment); Legal Innovation (Generation of a New Idea 
to Address a Key Observation); Labour and Employment Law (Research Paper); Environmental Law 
(Research Paper); Children and the Law (Research Paper); Criminal Procedure (Research Paper); Tax Law 
and Practice (Case Assignments); Evidence (Analytic Paper); Law and Injustice (Research Paper); 
Advanced Legal Solutions (Project Plan). 
 
4. Apply the Law to the Facts 
 
Substantive Course Content: Students will learn to apply the law to the facts. The courses that 
specifically address this skill include the following: Legal Research and Writing and Foundations of Law 
and Legal Methods. This skill is reinforced in the course content of a number of other courses in all three 
years of the program.  
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Legal Research 
and Writing (Draft Pleadings Assignment, Legal Opinion, Factum, Argue a Motion Assignment); Contract 
Law (Clause Negotiation); Torts Law (Oral Advocacy Exercise); Ethics and Professionalism (Analysis of 
Complaint Document) Foundations of Law and Legal Methods (Statutory Drafting Exercise); Criminal Law 
(Charter Factum); Constitutional Law (Policy Position Drafting Assignment); Administrative and 
Regulatory Law (Application to Appeal Assignment); Indigenous Law in Canada (Analysis of Indigenous 
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Law Issue); Financial Bootcamp (Case Presentation); Business Law (Corporation Problem Solving 
Assignment; Contract Drafting Group Work); Family Law (Group Fact Pattern Exercises); Civil Procedure 
(Problem-Based Learning Scenarios); Advocacy and ADR (Draft Judgment Assignment); Legal Innovation 
(Business Plan Assignment); IP and Privacy (Paper-Based Mock Trial); Advanced Corporate Law 
(Assignment); Tax Law and Practice (Case Assignments). 
 
5. Identify and Evaluate the Appropriateness of Alternatives for Resolution of the Issue or Dispute 
 
Substantive Course Content: Students will learn to identify alternatives for resolution of an issue or 
dispute. The courses that specifically address this skill include the following: Legal Research and Writing, 
Foundations of Law and Legal Methods and Advocacy and ADR. This skill is reinforced in the course 
content of a number of other courses in all three years of the program.  
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Technology 
Innovation Bootcamp (Artificial Intelligence and Quantitative Legal Prediction Assignment; Regulatory 
Technology Assignment); Financial Bootcamp (Case Analysis); Legal Innovation (Generation of a New 
Idea to Address a Key Observation); Coding Bootcamp (Python-Based Case Study); Social Innovation and 
the Law (Presentation on Innovation in Law); Inter-Disciplinary Lawyering (Inter-Disciplinary Interview 
and Report); Environmental Law (Drafting By-Laws in Brownfield Development Assignment); Law and 
Injustice (Research Essay); Advanced Legal Solutions (Project Plan & Execution; Solution); Private 
International Law (Negotiation Simulation); Professional Placement (Experiential/Reflective Reports).  
 
Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

1.2 Legal Research 
The applicant must have demonstrated the ability to: 

1. identify legal issues; 
2. select sources and methods and conduct legal research relevant to Canadian law; 
3. use techniques of legal reasoning and argument, such as case analysis and statutory 

interpretation, to analyze legal issues; 
4. identify, interpret and apply results of research; and 
5. effectively communicate the results of research. 

 
Describe how your graduates will meet this requirement for each aspect of this competency.  
 
1. Identify Legal Issues 
 

Substantive Course Content: Students learn how to identify relevant facts and how these facts inform 
legal, practical and ethical issues faced by clients. The courses that specifically address this skill include 
the following: Legal Research and Writing (Topic 2. Case Law Analysis and Case Briefing); and 
Foundations of Law and Legal Methods (Topic 1. Issues Relating to Intersection of Theory and Practice). 
This skill is reinforced in the course content of a number of other courses in all three years of the 
program. 
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Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Legal Research 
and Writing (Case Summary, Legal Opinion); Contract Law (Contract Drafting; Contract Review; Contract 
Clause Negotiation); Torts Law (Client Interview; Draft Statement of Claim and other Pleadings); 
Property Law (Review and Respond to Landlord Eviction Notice); Ethics and Professionalism (Analysis of 
Complaint Document); Technology Innovation Bootcamp (Artificial Intelligence and Quantitative Legal 
Prediction Assignment); Foundations of Law and Legal Methods (Collaborative Decision-Tree Diagram); 
Criminal Law (Case Comment); Indigenous Law in Canada (Analysis of Indigenous Law Issue); Business 
Law (Contract Drafting Group Work); Family Law (Group Fact Pattern Exercises); Social Innovation and 
the Law (Group Presentation on Innovation in Law); Wills and Estates (Family Tree and Reporting Letter 
Assignment); IP and Privacy (Personal Privacy Audit). 
 

2. Select Sources and Methods and Conduct Relevant Legal Research 
 
Substantive Course Content: Students learn to conduct factual, procedural and legal research through 
usage of primary and secondary resources in a range of fields utilizing a variety of research techniques. 
One course that specifically addresses this skill is Legal Research and Writing (Topic 5. Interplay between 
Statute and Common Law; Topic 6. Secondary Sources of Law; Topic 11. Legal Research: Traditional and 
New Methods). This skill is reinforced in the course content of a number of other courses in all three 
years of the program. 
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Legal Research 
and Writing (Case Summary; Draft Pleadings for a Motion; Legal Opinion; Factum); Contract Law 
(Contract Drafting; Contract Review); Torts Law (Draft Statement of Claim and other Pleadings; Online 
Discussion Board Assignments); Property Law (Case Application or Commentary); Technology Innovation 
Bootcamp (Artificial Intelligence and Quantitative Legal Prediction Assignment; Data Collection 
Assignment); Foundations of Law and Legal Methods (Collaborative Decision-Tree Diagram); Criminal 
Law (Charter Factum)’ Business Law (Contract Drafting Group Work); Advocacy and ADR (Research 
Assignment on the Law Applicable to OHRT); Wills and Estates (Legal Research Assignment re: Mental 
Capacity); Legal Innovation (10 Key Observations Assignment); Real Estate Law (Draft Agreement of 
Purchase and Sale) Environmental Law (Drafting By-Laws in Brownfield Development; Drafting Contract 
in Brownfield Development); Children and the Law (Research paper); Criminal Procedure (Legal Writing 
Assignment; Research paper); Law and Injustice (Research Essay). 
 
3. Use Techniques of Legal Reasoning 
  
Substantive Course Content: Students learn how to select appropriate sources and apply legal reasoning 
and argument techniques. The courses that specifically address this skill include the following: Legal 
Research and Writing (Topic 7. Legal Reasoning and Legal Writing; Topic 8. Predictive Writing: The 
Memorandum of Law; Topic 9. Persuasive Writing: The Factum); and Foundations of Law and Legal 
Methods (Topic 4. Natural Law and Legal Positivism; Topic 5. Legal Realism and Legal Interpretivism; 
Topic 6. Law and Economics; Topic 7. Critical Legal Studies; Topic 8. Feminist Legal Theory, Critical Race 
Theory and Postmodernism). This skill is reinforced in the course content of a number of other courses 
in all three years of the program. 
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Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Legal Research 
and Writing (Draft Pleadings for a Motion, Factum; Argue a Motion); Contract Law (Contract Drafting, 
Contract Review); Torts Law (Oral Advocacy Exercise); Property Law (Case Application or Commentary; 
Review and Respond to Landlord Eviction Notice); Ethics and Professionalism (Analysis of Complaint 
Document); Technology Innovation Bootcamp (Artificial Intelligence and Quantitative Legal Prediction 
Assignment); Criminal Law (Case Comment, Charter Factum); Civil Procedure (Drafting Assignments) 
Advocacy and ADR (OHRT Application or Response); Environmental Law (Drafting By-Laws in Brownfield 
Development; Drafting Contract in Brownfield Development) Private International Law (Argument 
Simulation before Tribunal). 
 
4. Identify, Interpret and Apply Results of Research 
 
Substantive Course Content: Students learn how to apply the law to the legal and factual context; assess 
possible courses of action and range of likely outcomes and identify various options and alternatives for 
resolving a particular legal dispute as well as craft appropriate legal solutions. The courses that 
specifically address this skill include the following: Legal Research and Writing (Topic 3. Legal Citation, 
Precedent and Stare Decisis; Topic 10. Oral Advocacy); and Foundations of Law and Legal Methods 
(Topic 2. Legal Interviewing Skills and Ethical Issues; Topic 3. The Mediation Process: Practical Way for 
Resolving Conflict); Indigenous Law (Topic 10. Negotiating Agreements). This skill is reinforced in the 
course content of a number of other courses in all three years of the program.  
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Legal Research 
and Writing (Case Summary; Legal Opinion; Factum; Argue a Motion); Contract Law (Contract Clause 
Negotiation); Torts Law (Oral Advocacy Exercise; Draft Statement of Claim and Other Pleadings); 
Property Law (Case Application or Commentary; Review and Respond to Landlord Eviction Notice); 
Ethics and Professionalism (Analysis of Complaint Document); Technology Innovation Bootcamp 
(Artificial Intelligence and Quantitative Legal Prediction Assignment); Foundations of Law and Legal 
Methods (Oral Group Presentation); Criminal Law (Case Comment; Charter Factum); Constitutional Law 
(Draft Policy Position Paper); Administrative and Regulatory Law (Written Submission to Board; Draft 
Application to Appeal); Indigenous Law in Canada (Agreement Negotiation Exercise); Business Law 
(Contract Drafting Group Work); Social Innovation and the Law (Presentation of Research Document); 
Legal Innovation (Generate a new idea about how to address a key observation); IP and Privacy (Domain 
Name Dispute Resolution Process); Global Civil Society and Law (Conflict Resolution Case Study); Private 
International Law (Client Advice: Memorandum on Jurisdiction and Choice of Law). 
 
5. Effectively Communicate the Results of Research  
 
Substantive Course Content: Students learn how to communicate research results for diverse audiences. 
One course that specifically addresses this skill is Legal Research and Writing (Topic 8. Predictive 
Writing: The Memorandum of Law; Topic 9. Persuasive Writing: The Factum; Topic 10 Oral Advocacy). 
This skill is reinforced in the course content of a number of other courses in all three years of the 
program.  
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Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Legal Research 
and Writing (Legal Opinion); Contract Law (Contract Drafting, Contract Review); Torts Law (Draft 
Statement of Claim and other Pleadings); Property Law (Case Application or Commentary); Technology 
Innovation Bootcamp (Regulatory Technology Assignment); Foundations of Law and Legal Methods 
(Individual Reflection Paper); Criminal Law (Case Comment, Charter Factum); Constitutional Law (Draft 
Policy Position Paper); Administrative and Regulatory Law (Written Submission to a Regulatory Board; 
Draft Application to Appeal); The Business of Lawyering (Written Memo); Civil Procedure (Motion 
Simulation Exercise); Advocacy and ADR (Draft Judgment); Wills and Estates (Group Analysis and 
Discussion-Based Presentation); Legal Innovation (Write a Business Plan; Differentiate Competitors and 
Understand Implications); IP and Privacy (Paper-Based Mock Trial Process); Global Civil Society and Law 
(Policy Brief; Media Release; Social Media Posts); Criminal Procedure (Legal Writing Assignment; 
Research Paper); Advanced Legal Solutions (Pitch); Private International Law (Client Advice: 
Memorandum on Jurisdiction and Choice of Law). 
 
Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

1.3 Oral and Written Legal Communication 
The applicant must have demonstrated the ability to: 

 communicate clearly in the English or French language; 
 identify the purpose of the proposed communication; 
 use correct grammar, spelling and language suitable to the purpose of the 

communication and for its intended audience; and 
 effectively formulate and present well-reasoned and accurate legal argument, analysis, 

advice or submissions. 
 
Describe how your graduates will meet this requirement for each aspect of this competency.  
 
1. Communicate Clearly in the English or French Language 
 
Substantive Course Content: Students will learn to communicate clearly in the English language. The 
courses that specifically address this skill include the following: Legal Research and Writing (Topic 10. 
Oral Advocacy); Foundations of Law and Legal Methods (Oral Group Presentation); The Business of 
Lawyering (Topic 6. Communications and Managing Your Practice); and Advocacy and ADR (Topic 5. 
Mediation Sessions; Topic 9. Group Exercise). This skill is reinforced in the course content of a number of 
other courses in all three years of the program. 
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Contract Law 
(Contract Clause Negotiation Assignment); Torts Law (Client Interview Assignment; Oral Advocacy 
Exercise); Ethics and Professionalism (Establishing Client Relationship Exercise; Client Interview); 
Indigenous Law in Canada (Negotiation Exercise; Presentation); Financial Bootcamp (Case Presentation); 
The Business of Lawyering (Group Presentation); Business Law (Contract Drafting Group Work 
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Assignment); Family Law (Meet the Clients Exercise); Social Innovation and the Law (Presentation 
Research Document; Group Presentation on Innovation in Law); Advocacy and ADR (Group Exercise); 
Legal Innovation (Presentation); Access to Justice Solutions (Project Presentation); EQ/CQ Bootcamp 
(Simulated Client Interview). Global Civil Society and the Law (Media Release); Real Estate Law 
(Presentation); Inter-Disciplinary Lawyering (Presentation); Children and the Law (Presentation); 
Immigration Law (Reading Precis 1 and Reading Precis 2); Private International Law (Client Advice 
Assignment; Negotiation Simulation; Argument Simulation Before Tribunal Court); Public International 
Law (Case Comment). 
 
2. Identify the Purpose of the Proposed Communication 
 
Substantive Course Content: Students will learn to identify the purpose of the proposed communication 
in a wide range of legal contexts. The courses that specifically address this skill include the following: 
Legal Research and Writing (Topic 7. Legal Reasoning and Legal Writing; Topic 8. Predictive Writing: The 
Memorandum of Law; Topic 9, Persuasive Writing: The Factum) and Advocacy and ADR (Topic 3. 
Complainant(s) Human Rights Tribunal Application Preparation/Mediation Preparation; Topic 4. 
Individual Research Memo on the Law raised by the OHRT Simulation; Topic 6. Reflective Memo for 
Mediation Preparation). This skill is reinforced in the course content of a number of other courses in all 
three years of the program. 
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Contract Law 
(Contract Drafting Assignment); Property Law (Review and Respond to Landlord Eviction Notice 
Assignment); Ethics and Professionalism (Analysis of Complaint Document); Foundations of Law and 
Legal Methods (Statutory Drafting Exercise); Criminal Law (Case Comment; Charter Factum); 
Constitutional Law (Draft Policy Position Paper); Administrative and Regulatory Law (Written Submission 
to a Regulatory Board; Draft Application to Appeal Assignment); Indigenous Law in Canada (Analysis of 
Indigenous Law Issue); The Business of Lawyering (Written Memo); Civil Procedure (Motion Simulation 
Exercise); Advocacy and ADR (Draft Judgment Assignment); Global Civil Society and the Law (Policy Brief; 
Social Media Posts; Conflict Resolution Case Study); Real Estate Law (Draft Agreement of Purchase and 
Sale; Paper on Title Insurance); Inter-Disciplinary Lawyering (Inter-Disciplinary Interview and Report; 
Case Study); Advanced Legal Solutions (Project Plan & Execution; Pitch). 
 
3. Use Correct Grammar, Spelling and Language Suitable to the Purpose and for Its Intended Audience 
 
Substantive Course Content: Students will refine their English use suitable to their communication’s 
purpose and for its intended audience. The courses that specifically address this skill include the 
following: Legal Research and Writing (Topic 7. Legal Reasoning and Legal Writing; Topic 8. Predictive 
Writing: The Memorandum of Law; Topic 9, Persuasive Writing: The Factum) and Advocacy and ADR 
(Topic 3. Complainant(s) Human Rights Tribunal Application Preparation/Mediation Preparation; Topic 4. 
Individual Research Memo on the Law Raised by the OHRT Simulation; Topic 6. Reflective Memo for 
Mediation Preparation). This skill is reinforced in the course content of a number of other courses in all 
three years of the program. 
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Contract Law 
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(Contract Drafting Assignment); Property Law (Review and Respond to Landlord Eviction Notice 
Assignment); Ethics and Professionalism (Analysis of Complaint Document); Foundations of Law and 
Legal Methods (Statutory Drafting Exercise); Criminal Law (Case Comment; Charter Factum); 
Constitutional Law (Draft Policy Position Paper); Administrative and Regulatory Law (Written Submission 
to a Regulatory Board; Draft Application to Appeal); Indigenous Law in Canada (Analysis of Indigenous 
Law Issue); The Business of Lawyering (Written Memo); Civil Procedure (Motion Simulation Exercise); 
Advocacy and ADR (Draft Judgment). Labour and Employment Law (Assignments); Advanced Corporate 
Law (Assignment); Tax Law and Practice (Case Assignments); Evidence (Practical Exercises) Law and 
Injustice (Case Study; Book Review). 
 
4. Effectively Formulate and Present Well-Reasoned and Accurate Legal Argument, Analysis, Advice or 
Submissions 
 
Substantive Course Content: Students will learn to effectively formulate and present well-reasoned and 
accurate argument, analysis, advice or submissions. The courses that specifically address this skill 
include the following: Legal Research and Writing (Topic 10. Oral Advocacy); The Business of Lawyering 
(Topic 6. Communications and Managing Your Practice); Social Innovation and the Law (Topic 4. How to 
Talk to People: Interviewing Clients and Problem Recognition); and Advocacy and ADR (Topic 5. 
Mediation Sessions; Topic 9. Group Exercise). This skill is reinforced in the course content of a number of 
other courses in all three years of the program. 
 
Assessments: In addition to acquiring this skill through substantive course content, this skill is also 
reinforced through a variety of assessment methods and tools, including the following: Contract Law 
(Contract Clause Negotiation); Tort Law (Client Interview; Oral Advocacy Exercise); Ethics and 
Professionalism (Establishing Client Relationship Exercise; Client Interview); Foundations of Law and 
Legal Methods (Oral Group Presentation); Indigenous Law in Canada (Negotiation Exercise; 
Presentation); Financial Bootcamp (Case Presentation); The Business of Lawyering (Group Presentation); 
Business Law (Contract Drafting Group Work Assignment); Family Law (Meet the Clients Exercise); Social 
Innovation and the Law (Presentation Research Document; Group Presentation on Innovation in Law); 
Advocacy and ADR (Group Exercise); Legal Innovation (Presentation); Access to Justice Solutions (Project 
Presentation); EQ/CQ Bootcamp (Simulated Client Interview); Labour and Employment Law (Research 
Paper); Environmental Law (Drafting By-Laws in Brownfield Development; Drafting Contracts in 
Brownfield Development; Drafting Contracts in Brownfield Development; Research Paper); Children and 
the Law (Research Paper); Criminal Procedure (Legal Writing Assignment; Research Paper); Evidence 
(Analytic Paper); Law and Injustice (Research Paper); Advanced Legal Solutions (Solution). 
 
Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

Competency Requirements 
 
2. Ethics and Professionalism 
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The applicant must have demonstrated an awareness and understanding of the ethical 
dimensions of the practice of law in Canada and an ability to identify and address ethical 
dilemmas in a legal context. 
 
2.1 [Previous 2B and 2.2 combined] Does the academic program include instruction in 

ethics and professionalism in a course dedicated to those subjects and addressing the 

required competencies? 

 

Yes 

Note: “Course” can be either a single, stand-alone course devoted to these topics and 
competencies, or a course of study devoted to ethics within either an existing course or multiple 
courses over a number of years. 

Please describe the course(s). The approved course content document, course outlines and 
descriptions must be attached where applicable: 

 Stand-alone course or course of study to ethics within course(s). 

Stand-alone course and study of ethics within another course. 

 Name of course(s) in which ethics and professionalism is covered:  

Ethics and Professionalism and The Business of Lawyering 

 State the number of credits for the course (a credit is defined as one hour of teaching 
each week for a 12 or 13 hour week semester) 

3 

 State the number of hours of Ethics and Professionalism in your program. If the course, 
or dedicated units, is not yet at 36 hours, please give us an account of the plan for 
bringing the ethics course up to 36 hours. 

36 

 During which academic year(s) is (are) the course(s) taught? 

Year 1 

 Is (Are) the course(s) mandatory? If the course(s) is (are) not mandatory, please explain 
how the program meets the 36 hour requirement. 

Yes. 

 Describe the method(s) of evaluation of students in the ethics course 
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Establishing Client Relationship Exercise (15%); Client Interview and Documentation Role Playing 
Assignment (15%); Analysis of Complaint Document (including Comparative Research) (20%); Final Exam 
(50%). 

2.2 Please describe how your graduates meet each of the requisite competencies 

through this program. The competencies include knowledge of: 

 

 Relevant legislation, regulations, rules of professional conduct and common or case law 
and general principles of ethics and professionalism applying to the practice of law in 
Canada. 

Students learn about relevant legislation, regulations, rules of professional conduct and common or case 
law and general principles of ethics and professionalism applying to the practice of law in Canada in 
Ethics and Professionalism (Topic 1. Access to Justice, Civility and Collegiality; Topic 2. Comparative 
Research on Professional Regulation; Topic 3. Conflict of Interest; Topic 4. Ethical Issues Relating to Fees 
and Billing; Topic 6. Misconduct and Professional Discipline; Topic 9. (Over) Zealous Lawyering; Topic 10. 
Regulation and RegTech in the Public Interest; Topic 11. Tensions Between Ordinary Morality and Role 
Morality for Legal Professionals and Analysis of Compliant Document including Comparative Research 
Assignment); as well as in Foundations of Law and Legal Methods (Topic 1. Issues Relating to 
Intersection of Theory and Practice; Topic 2. Legal Interviewing Skills and Ethical Issues); The Business of 
Lawyering (Topic 1. Professionalism and Ethics Overview; Topic 3. Duties, Fiduciary Duty, The 
Relationship of Trust - Risk and Responsibility and Managing the Unexpected; Topic 4. The Client and 
Confidentiality; Topic 7. Lawyering through the Lens of In-House Counsel, Government Lawyering, Clinic 
Lawyering); Civil Procedure (Topic 1. Overview of the Rules of Civil Procedure); Wills and Estates (Topic 
10. Solicitor Liability and Best Practices); Access to Justice Solutions (Topic 8. Mental Health and Wellness 
Barriers: Professional Competencies, Ethics and Institutional Partners); Global Civil Society and Law 
(Topic 10. Civil Society and Application to Domestic Legal Professional Practice); Advanced Corporate 
Law (Topic 8. Corporate Social Responsibility: Corporate Stakeholders, Ethics, Environmental and Social 
Governance); Inter-disciplinary Lawyering (Topic 1. Interdisciplinary Collaboration, Civility and 
Collegiality: An Introduction); Professional Placement (Experiential/Reflective Reports). 
 

 The nature and scope of a lawyer’s duties including to clients, the courts, other legal 
professionals, law societies, and the public. 

Students learn about the nature and scope of a lawyer’s duties including to clients, the courts, other 
legal professionals, law societies, and the public in Ethics and Professionalism (Topic 1. Access to Justice, 
Civility and Collegiality; Topic 2. Comparative Research on Professional Regulation; Topic 3. Conflict of 
Interest; Topic 4. Ethical Issues Relating to Fees and Billing; Topic 6. Misconduct and Professional 
Discipline; Topic 9. (Over) Zealous Lawyering; Topic 10. Regulation and RegTech in the Public Interest; 
Topic 11. Tensions Between Ordinary Morality and Role Morality for Legal Professionals and Analysis of 
Compliant Document including Comparative Research Assignment); as well as in Foundations of Law and 
Legal Methods (Topic 2. Legal Interviewing Skills and Ethical Issues); The Business of Lawyering (Topic 1. 
Professionalism and Ethics Overview; Topic 3. Duties, Fiduciary Duty, The Relationship of Trust - Risk and 
Responsibility and Managing the Unexpected; Topic 4. The Client and Confidentiality; Topic 7. Lawyering 
through the Lens of In-House Counsel, Government Lawyering, Clinic Lawyering); Civil Procedure (Topic 
1. Overview of the Rules of Civil Procedure; Wills and Estates; Topic 10. Solicitor Liability and Best 
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Practices); Access to Justice Solutions (Topic 8. Mental Health and Wellness Barriers: Professional 
Competencies, Ethics and Institutional Partners); Global Civil Society and Law (Topic 10. Civil Society and 
Application to Domestic Legal Professional Practice); Advanced Corporate Law (Topic 8. Corporate Social 
Responsibility: Corporate Stakeholders, Ethics, Environmental and Social Governance); Inter-Disciplinary 
Lawyering (Topic 1. Interdisciplinary Collaboration, Civility and Collegiality: An Introduction); 
Professional Placement (Experiential/Reflective Reports). 
 

 The range of legal responses to unethical conduct and professional incompetence. 

Students learn about the range of legal responses to unethical conduct and professional incompetence 
in Ethics and Professionalism (Topic 2. Comparative Research on Professional Regulation; Topic 3. 
Conflict of Interest; Topic 4. Ethical Issues Relating to Fees and Billing; Topic 6. Misconduct and 
Professional Discipline, and Analysis of Compliant Document including Comparative Research 
Assignment). 
 

 The different models concerning the roles of lawyers, the legal profession, and the legal 
system, including their role in securing access to justice. 

Students learn about the different models concerning the roles of lawyers, the legal profession, and the 
legal system, including their role in securing access to justice in Ethics and Professionalism (Topic 10. 
Regulation and RegTech in the Public Interest); as well as in Foundations of Law and Legal Methods 
(Topic 3. The Mediation Process: Practical Ways of Resolving Conflict); Administrative and Regulatory 
Law (Topic 1. The Administrative System: Agencies, Boards and Commissions; Topic 11. Regulatory 
Compliance and RegTech Solutions, Draft Application to Appeal Assignment; Written Submission to a 
Regulatory Board Assignment); The Business of Lawyering (Topic 1. Professionalism and Ethics Overview; 
Topic 4. The Client and Confidentiality; Topic 7. Lawyering through the Lens of In-House Counsel, 
Government Lawyering, Clinic Lawyering; Topic 9. Innovation in Legal Practice: Process Mapping); Social 
Innovation and the Law (Topic 2. Understanding the Client (I): Social Realities, Changing Times and 
Changing Expectations; Topic 3. Understanding the Client (II): The Client’s Individual Experience: The 
Client as Consumer, Victim, Corporation, Perpetrator, Self-Rep, Refugee, Indigenous, LGBTQ, Child, etc.; 
Topic 6. Innovation in Private Practice: The Changing Structure of Law Firms, Alternative Business 
Models; Topic 7. Innovation in Public Law: the Challenge Facing the Public System and Its Responses; 
Topic 8. Technology and the Legal Industry: How Tech Innovation is Spurring New Approaches; Topic 9. 
A Primer on Innovation Tools: Project Management, Process Mapping, Process Improvement Techniques 
and Why They Matter to You and Your Client, Data Analytics Assignment, Processing Mapping 
Assignment); Access to Justice Solutions (Topic 1. The Architecture of Justice: What is a Barrier?; Topic 2. 
Technology as an Enabler (or Disabler) of Access to Justice; Topic 3. Educational Barriers: The Availability 
of Public Legal Education; Topic 4. Barriers Encountered by Youth: Reimagining Child Welfare, 
Indigenous Voices, and Family Conflict; Topic 6 Barriers in Non-urban Centres: Increasing Access to 
Information and Resources; Topic 7. Financial Barriers: Mechanisms of Affordability, Including 
Unbundling, DIY/ ADR and Assisting the Self-Represented; Topic 8. Mental Health and Wellness Barriers; 
Topic 9. Barriers Encountered by Newcomers: Language, Status, Culture); Inter-Disciplinary Lawyering 
(Topic 1. Interdisciplinary Collaboration, Civility and Collegiality: An Introduction; Topic 2. Analyzing 
Group Dynamics; Topic 5. Dealing with Paralegals and IT Specialists, Case Study; Inter-Disciplinary 
Interview and Report); Advanced Legal Solutions (Topic 1. The Challenges and the Challenge 
Organizations; Topic 2. Basics of a Good Solution; Topic 3. Teamwork Dynamics; Topic 7 Check-in with 
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Challenge Organization, Project Plan and Execution); Professional Placement (Experiential/Reflective 
Reports). 

 Skills to identify and make informed and reasoned decisions about ethical problems in 
practice, and identify and engage in critical thinking about ethical issues in legal practice. 

Students learn about skills to identify and make informed and reasoned decisions about ethical 
problems in practice, and identify and engage in critical thinking about ethical issues in legal practice in 
Ethics and Professionalism (Topic 1. Access to Justice, Civility and Collegiality; Topic 3. Conflict of 
Interest; Topic 4. Ethical Issues Relating to Fees and Billing; Topic 5. Moral Dilemmas and Moral Distress; 
Topic 6. Misconduct and Professional Discipline; Topic 9 (Over) Zealous Lawyering; Topic 11. Tensions 
between Ordinary Morality and Role Morality for Legal Professionals, Client Interview and 
Documentation Role Playing Assignment, and Analysis of Compliant Document including Comparative 
Research Assignment); as well as in Foundations of Law and Legal Methods (Topic 2. Legal Interviewing 
Skills and Ethical Issues); The Business of Lawyering (Topic 1 Professionalism and Ethics Overview; Topic 
4. The Client and Confidentiality; Topic 7. Lawyering through the Lens of In-House Counsel, Government 
Lawyering, Clinic Lawyering); Access to Justice Solutions (Topic 8 Mental Health and Wellness Barriers: 
Professional Competencies, Ethics and Institutional Partners); Global Civil Society and Law (Topic 10. 
Civil Society and Application to Domestic Legal Professional Practice); Inter-Disciplinary Lawyering (Topic 
1. Interdisciplinary Collaboration, Civility and Collegiality: An Introduction); Professional Placement 
(Experiential/Reflective Reports). 

Please report any material changes to your program from previous years. A material change is 
one that significantly affects the requirements, administration or overall function of the program 
or the services provided. 

n.a. 

3. Substantive Legal Knowledge 
The applicant must have undertaken a sufficiently comprehensive program of study to 
obtain an understanding of the complexity of the law and the interrelationship between 
different areas of legal knowledge. In the course of this program of study the applicant 
must have demonstrated a general understanding of the core legal concepts applicable 
to the practice of law in Canada, including as a minimum in the areas of Foundations of 
Law, Public Law in Canada, and Private Law Principles. 
 
Please describe the structure of your program, including the number of compulsory and elective 
courses.  
 
The program involves a three year course of study that covers the FLSC’s National Requirements as well 
as other subject areas crucial for ensuring practice-readiness in today’s legal market. The total number 
of courses a student must complete is 31. Of these, 26 are compulsory and 5 are electives. 
 
The Year 1 curriculum comprises twelve courses. Two of these courses are one-Topic intensive 
bootcamps. The first semester bootcamp introduces the school’s educational approach and the second 
semester bootcamp deals with legal technology and innovation. During the rest of the first semester, 
students take courses in legal research and writing, contract law, torts law, property law, and ethics and 
professionalism. The second semester courses are foundations of law and legal methods, criminal law, 
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constitutional law, administrative and regulatory law, and Indigenous law in Canada. All of these courses 
are compulsory. 
 
The Year 2 curriculum is composed of twelve courses. Two are bootcamps, one on financial topics in the 
third semester and one on coding in the fourth semester. The remaining ten courses are two-week 
intensive modules. The third semester modules are the business of lawyering, business law, family law, 
civil procedure, and social innovation and the law. The fourth semester modules are advocacy and ADR, 
wills and estates, legal innovation, intellectual property and privacy, and access to justice solutions. All 
of these courses are compulsory.  
 
The Year 3 involves splitting the cohort in two. One half of the cohort takes the compulsory professional 
placement in the fifth semester and a compulsory EQ/CQ bootcamp and five electives from ten offerings 
in the sixth semester. The other half of the cohort takes the bootcamp and five electives in the fifth 
semester and the professional placement in the sixth semester. 
 
Please describe how this structure supports the offering of a sufficiently comprehensive 
program.  
 
The curricular structure of the proposed program is distinctive in its stress on compulsory courses. All 
courses in first four semesters as well as two in the third year  – 26 in total – are compulsory. These 
courses have been designed to cover the FLSC’s competency requirements in a comprehensive fashion, 
while the elective courses focus on reinforcing particular competency requirements.  
 
Skills  
Substantive course content and assessments provide students with ample opportunity to learn, refine 
and demonstrate their abilities in the required skills competencies related to problem-solving, legal 
research and oral and written legal communication. Various skills competencies are then reinforced in 
elective courses. We summarize each set of skills competencies in turn. 
 
Problem Solving Skills: As shown in Section 1.1, there is substantive course content – especially in the 
first year courses Legal Research and Writing and Foundations of Law and Legal Methods – dealing with 
each of the specific skills in this category. Course assessments also provide students with the 
opportunity to demonstrate their ability in each of the specific skills. In Section 1.1, the relevant 
assessments are outlined for (1) the identification of relevant facts, (2a) the identification of relevant 
issues; (2b) the conducting of necessary research; (3) the analysis of the results of research; (4) the 
application of the law to the facts; and (5) the identification and evaluation of the appropriateness of 
alternatives for resolution of the relevant issue or dispute. 
 
Legal Research Skills: As detailed in Section 1.2, there is substantive course content – again, especially in 
Legal Research and Writing and Foundations of Law and Legal Methods – stressing each of the specific 
skills in this category. Moreover, there are numerous course assessments to provide students with the 
opportunity to demonstrate their proficiency in each of the specific skills. In Section 1.2, the relevant 
assessments are outlined for (1) the identification of legal issues; (2) the selection of sources and 
methods to conduct legal research relevant to Canadian law; (3) the use of techniques of legal reasoning 
and argument to analyze legal issues; (4) the identification, interpretation and application of the results 
of research; and (5) the effective communication of the results of research. 
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Oral and Written Legal Communication: As outlined in Section 1.3, there is substantive course content – 
again, especially in Legal Research and Writing – stressing each of the specific skills in this category. 
Moreover, there are numerous course assessments to provide students with the opportunity to 
demonstrate their proficiency in each of the specific skills. In Section 1.3, the relevant assessments are 
outlined for (1) allowing students to learn and practice their abilities in clear communication in English; 
(2) the identification of the purpose of the proposed communication; (3) the use of correct grammar, 
spelling and language suitable to the purpose of the communication and for its intended audience; (4) 
the effective formulation and presentation of well-reasoned and accurate legal argument, analysis, 
advice or submissions; and (5) the effective communication of the results of research. 
 
Ethics and Professionalism 
The required competencies related to ethics and professionalism are covered in the required first 
semester course, Ethics and Professionalism, and are supplemented in a variety of other courses. The 
relevant course content in these courses is detailed in Section 2.2 for (1) learning about relevant 
legislation, regulations, rules of professional conduct and common or case law and general principles of 
ethics and professionalism applying to the practice of law in Canada; (2) the nature and scope of a 
lawyer’s duties including to clients, the courts, other legal professionals, law societies, and the public; (3) 
the range of legal responses to unethical conduct and professional incompetence; (4) the different 
models concerning the roles of lawyers, the legal profession, and the legal system, including their role in 
securing access to justice; and (5) skills to identify and make informed and reasoned decisions about 
ethical problems in practice, and identify and engage in critical thinking about ethical issues in legal 
practice. While the topics in Ethics and Professionalism provide the most significant grounding in these 
competencies, a range of content in other courses, especially The Business of Lawyering, reinforces 
them. 
 
Substantive Legal Knowledge 
The required competencies related to legal knowledge break down into a range of knowledge in (1)  
the principles of common law and equity, the process of statutory construction and analysis, and 
the administration of the law in Canada; (2) the public law of Canada, including constitutional law, 
criminal law, and the principles of administrative law; and (3) private law principles, including contracts, 
torts and property law and legal and fiduciary concepts in commercial relationships. 
 
Common Law and Equity/Statutory Construction and Analysis/Administration of the Law in Canada: 
As itemized in Section 3.1, the competencies in these areas are covered in the substantive course 
content and assessments in Legal Research and Writing, Foundations of Law and Legal Methods, 
Constitutional Law, Administrative and Regulatory Law, Indigenous Law in Canada and Advocacy and 
ADR. 
 
The Public Law of Canada: As itemized in Section 3.2, the competencies in this area are covered in the 
substantive course content and assessments in Constitutional Law, Criminal Law and Administrative and 
Regulatory Law. 
 
Private Law Principles: As itemized in Section 3.3, the competencies in this area are covered in the 
substantive course content and assessments in Contract Law, Torts Law, Property Law, and Business 
Law. 
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Year of Study Compulsory Courses (credits) 
(ex. LAW101 Administrative 
Law (3)) 

Elective Courses (credits) 
(ex. Animals and the Law (1)) 

First JUR XXX: Ryerson Law School 
Bootcamp (1); JUR XXX: Legal 
Research and Writing (3); JUR 
XXX: Contract Law (4); JUR XXX: 
Torts Law (4); JUR XXX: Property 
Law (4): JUR XXX: Ethics and 
Professionalism (3); JUR XXX: 
Technology and Innovation 
Bootcamp (1); JUR XXX: 
Foundations of Law and Legal 
Methods (3); JUR XXX: Criminal 
Law (4); JUR XXX: Constitutional 
Law (4); JUR XXX: Administrative 
and Regulatory Law (4): JUR XXX: 
Indigenous Law in Canada (3).  

- 
  

Second  JUR XXX: Financial Bootcamp (1); 
JUR XXX: The Business of 
Lawyering (3); JUR XXX: Business  
Law (3); JUR XXX: Family Law (3); 
JUR XXX: Civil Procedure (3): JUR 
XXX: Social Innovation and the 
Law (3); JUR XXX: Coding 
Bootcamp (1); JUR XXX: 
Advocacy and ADR (3); JUR XXX: 
Wills and Estates (3); JUR XXX: 
Legal Innovation (3); JUR XXX: IP 
and Privacy (3): JUR XXX: Access 
to Justice Solutions (3). 

- 

Third JUR XXX: EQ/CQ Bootcamp (1); 
JUR XXX: Professional Placement 
(15) 

JUR XXX: Global Civil Society and 
the Law (3); JUR XXX: Real Estate 
Law (3); JUR XXX: Labour and 
Employment Law (3); JUR XXX: 
Advanced Corporate Law (3); JUR 
XXX: Inter-Disciplinary Lawyering 
(3); JUR XXX: Environmental Law 
(3); JUR XXX: Children and the 
Law (3): JUR XXX: Immigration 
Law (3); JUR XXX: Criminal 
Procedure (3); JUR XXX: Tax Law 
and Practice (3); JUR XXX: 
Evidence (3); JUR XXX: Law and 
Injustice (3); JUR XXX: Advanced 
Legal Solutions (3); JUR XXX: 
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Private International Law (3); 
JUR XXX: Public International 
Law (3) 

 
Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

3. Substantive Legal Knowledge 
 
3.1 Foundations of Law 
The applicant must have an understanding of the foundations of law, including: 
 

1. principles of common law and equity; 
2. the process of statutory construction and analysis; and 
3. the administration of the law in Canada. 

 
Describe how your graduates will meet this requirement by, at a minimum, connecting the 
approved course content of individual courses to the listed competencies. The approved course 
content document must be included in the box below or attached for each course that includes 
this content.  
 
Principles of Common Law and Equity  
Students gain an understanding of key principles of common law and equity. They do so by learning the 
principles of judicial decision-making and examining how distinctions and similarities in cases lead to 
different results. They also learn how judges use discretion enabling them to bring into play notions of 
fairness and equity, thus responding to changing notions of social justice. These competencies are 
covered in the substantive course content in Legal Research and Writing. In addition, they are 
reinforced through assessments in Civil Procedure, Ethics and Professionalism, and Torts Law. 
 
The Process of Statutory Construction and Analysis 
Students gain an understanding of principles of statutory construction and interpretation. They do so by 
learning how the courts examine the statute and determine its meaning as well as how the courts 
decide how the statute will be enforced. These competencies are covered in the substantive course 
content and assessments in Legal Research and Writing, Foundations of Law and Legal Methods, 
Constitutional Law, and Administrative and Regulatory Law. In addition, they are reinforced through 
assessments in Foundations of Law and Legal Methods, Contract Law, Business Law, Environmental Law, 
and Real Estate Law.   
 
The Administration of the Law in Canada 
 Students gain an understanding about how law is administered in Canada. This involves learning  about 
the organization of courts, tribunals, appeal processes and non-court dispute resolution system. These 
competencies are covered in the substantive course content and assessments in Legal Research and 
Writing, Foundations of Law and Legal Methods, Constitutional Law, Administrative and Regulatory Law, 
Indigenous Law in Canada and Advocacy and ADR. In addition, they are reinforced through assessments 
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in Foundations of Law and Legal Methods, Social Innovation and the Law, Advocacy and ADR, Family 
Law, and Global Civil Society and Law.  
  
Requirement 
 

Name(s) and course code(s), 
and description of How the 
Program Meets the Requirement 

Attachments 

Principles of common law and 
equity 

Legal Research and Writing (Topic 
1. Foundations and Structure of 
Legal Institutions and Sources of 
Law; Topic 3. Legal Citation, 
Precedent and Stare Decisis); Civil 
Procedure (Problem-Based 
Learning Scenarios); Ethics and 
Professionalism (Analysis of 
Complaint Document including 
Comparative Research 
Assignment); Torts Law (Online 
Discussion Board Assignments). 

Course Outline Attached 

The process of statutory 
construction and analysis 

Legal Research and Writing (Topic 
4. Legislation and Statutory 
Interpretation); Foundations of 
Law and Legal Methods (Topic 9. 
Theories, Policies and Statutory 
Drafting); Constitutional Law 
(Topic 1. Course Overview: 
Constitutional Functions, Terms, 
Concepts; Topic 7 Application of 
the Charter; Topic 8. Fundamental 
Freedoms; Topic 9. Life, Liberty 
and Security of the Person; Topic 
10. Equality Rights); Administrative 
and Regulatory Law (Topic 2. 
Modes of Regulatory Decision 
Making: Orders, Rules and 
Guidelines); Foundations of Law 
and Legal Methods (Statutory 
Drafting Exercise); Contract Law 
(Contract Drafting); Business Law 
(Contract Drafting Group Work); 
Environmental Law (Drafting By-
Laws in Brownfield Development; 
Drafting Contract in Brownfield 
Development); Real Estate Law 
(Draft Agreement of Purchase and 
Sale). 

Course Outlines Attached 

The administration of the law in Legal Research and Writing (Topic Course Outlines Attached 
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Canada 1. Foundations and Structure of 
Legal Institutions and Sources of 
Law); Foundations of Law and 
Legal Methods (Topic 10. The 
Professional Paradigm Considered 
and Reconsidered; Topic 11. 
Diversity Awareness, Cultural 
Competency and Human Rights); 
Administrative and Regulatory Law 
(Topic 5. Administrative Law: The 
Role of the Courts in Supervising 
Regulatory Agencies); Indigenous 
Law in Canada (Topic 1. 
Indigenous Laws and Traditions; 
Topic 2. Indian Acts 1876-2018; 
Topic 3. Aboriginal Rights pre-
1982; 4. Aboriginal Rights post-
1982; Topic 5. Treaty Rights and 
Aboriginal Title; Topic 6. Duty to 
Consult & Consent; Topic 7. Inuit & 
Metis Rights; Topic 8. Indigenous 
Women’s Rights Topic 9. 
Indigenous Governance); Advocacy 
and ADR (Topic 10. Alternative 
Dispute Resolution Methods and 
Access to Justice); Foundations of 
Law and Legal Methods (Court 
Observation Commentary); Social 
Innovation and the Law (Process 
Mapping Assignment); Advocacy 
and ADR (Human Rights Process 
Assessment); Family Law 
(Unbundling of Legal Services 
Exercise); Global Civil Society and 
Law (Conflict Resolution Case 
Study). 

 
Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

3.2  Public Law of Canada 
The applicant must have an understanding of the principles of public law in Canada, 
including: 
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1. the constitutional law of Canada, including federalism and the distribution of legislative 
powers, the Charter of Rights and Freedoms, human rights principles and the rights of 
Aboriginal peoples of Canada; 

2. Canadian criminal law; and 
3. the principles of Canadian administrative law. 

 
Describe how your graduates will meet this requirement by, at a minimum, connecting the 
content of individual courses to the listed competencies. The approved course content 
document must be included in the box below or attached for each course that includes this 
content. 
 
Constitutional Law  
In the second semester course Constitutional Law, students are given an overview of differing 
conceptions of what constitutions are, and the role they play in organizing social, political, and economic 
relations in Canada. Students learn about Indigenous histories and perspectives on constitutionalism 
and sovereignty, including the three pillars of the constitution: federalism, parliamentary sovereignty 
and rights. Topics related to the first two pillars include the division of powers and the residual “Peace 
Order and Good Government” head of power, the role of the judiciary in settling conflicts over who has 
the authority to regulate the environment, natural resources, and economic relations. Topics under the 
third pillar include the history, form, and function of the Charter of Rights and Freedoms, including how, 
where, and to whom it applies. Students examine the concept of judicial review within the framework of 
discrete rights and case law relating to fundamental freedoms, life, liberty, and security of the person, 
and equality. They also learn about the notwithstanding mechanism i.e. the override clause. 
 
Criminal Law  
In the second semester course Criminal Law, students learn about the nature and purposes of the 
criminal law and the general principles of criminal responsibility at common law. They examine the basic 
elements of criminal offences and the distinction between offences of full fault, strict and absolute 
liability. They also study a selection of substantive offences: the offences of dishonesty, unlawful 
homicides (including the partial defence of provocation), and sexual and non-sexual non-fatal offences 
against the person. They examine the extended forms of liability (i.e. attempt and complicity), the major 
criminal defences of self-defence, necessity and duress, as well as denials of criminal responsibility on 
the ground of incapacity resulting from mental illness or impairment and intoxication. They are also 
introduced to the concept of punishment and the philosophical underpinnings of sentencing law. 
 
Administrative Law 
In the second semester course Administrative and Regulatory Law, students learn about judicial 
oversight of administrative agencies, regulatory practice and principles of judicial review, as well as how 
to provide advice to individuals and corporations on complex rules, regulations, procedures, permitting, 
applications and enforcement. Issues regarding regulatory compliance are also dealt with. This includes 
a study of possible RegTech solutions as well as when RegTech solutions are appropriate, where they are 
not, and the limits of the technology. 
 

Requirement Description of How the 
Program Meets the 
Requirement 

Attachments 

The constitutional law of Constitutional Law (Topic 1. Course Outlines Attached 
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Canada, including federalism 
and the distribution of 
legislative powers, the Charter 
of Rights and Freedoms, 
human rights principles and 
the rights of Aboriginal 
peoples of Canada 
 

Course Overview: Constitutional 
Functions, Terms, Concepts; 
Topic 2. Indigenous Peoples and 
the Constitution; Topic 
3. Federalism and the Division of 
Powers; Topic 4. Peace, Order 
and Good Government; Topic 5. 
Environment and Natural 
Resources; Topic 6. Economic 
Regulation; Topic 7. Application 
of the Charter; Topic 8. 
Fundamental Freedoms; Topic 
9. Life, Liberty and Security of 
the Person; Topic 10. Equality 
Rights; Topic 11. The Override; 
Draft Policy Position Paper 
Assignment). 

Canadian criminal law 
 

Criminal Law (Topic 1. 
Introduction; Topic 2. Actus 
Reus, Session 1; Topic 3. Actus 
Reus, Session 2;  Topic 4. Mens 
Rea, Session 1; Topic 5. Mens 
Rea, Session 2; Topic  6. 
Attempts/Inchoate Offences; 
Topic 7. Regulatory Offences; 
Topic 8. Capacity-Based 
Defences/Mental Disorder and 
Automatism;  Topic 9. Self-
Defence; Topic 10. Necessity and 
Duress; Topic 11. Sentencing; 
Case Comment Assignment; 
Charter Factum Assignment). 

Course Outlines Attached 

The principles of Canadian 
administrative law 

Administrative and Regulatory 
Law (Topic 1. The Administrative 
System: Agencies, Boards and 
Commissions; Topic 2. Modes of 
Regulatory Decision Making: 
Orders, Rules and Guidelines; 
Topic 3. Participatory Rights in 
the Regulatory Process: The 
Statutory Powers Procedure Act; 
Topic 4. Independence, 
Government Direction and 
Political Oversight; Topic 5. 
Administrative Law: The Role of 
the Courts in Supervising 

Course Outlines Attached 
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Regulatory Agencies. Topic 6. 
Constitutional Principles: Charter 
of Rights and Federalism; Topic 
7.  Fields of Administrative 
Decision-Making; Topic 8. 
Standard of Review: Degrees of 
Deference; Topic 9. Errors of Law 
and Jurisdiction; Discretionary 
Decisions; Topic 10. Impartiality 
and Bias & Judicial Remedies; 
Topic 11. Regulatory Compliance 
and RegTech Solutions; Written 
Submission to a Regulatory 
Board Assignment;  
Draft Application to Appeal 
Assignment). 

 
Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

3.3 Private Law Principles  
The applicant must demonstrate an understanding of the principles that apply to private 
relationships, including: 
  

 contracts, torts and property law; and 
 legal and fiduciary concepts in commercial relationships. (This competency 

contemplates a conceptual overview of business organizations, including fiduciary 
relationships in a commercial context.) 

 
Describe how your graduates will meet this requirement by, at a minimum, connecting the 
approved course content of individual courses to the listed competencies. The approved course 
content document must be included in the box below or attached for each course that includes 
this content. 
 
Contracts, Torts and Property Law 
In the first semester course Contracts Law, students examine issues regarding contract formation, 
performance, breach and remedies is necessary for an appreciation of commercial law, employment and 
labour law, property law, family law, business law and others. They are expected to gain a fundamental 
understanding of the relevant legal concepts and their practical application and also gain knowledge in 
the interpretation and drafting of contracts. They learn about contracting on the Internet, and the 
increasing automation in the contracting process (e.g. automated contract assembly, AI-based contract 
analysis). They also gain insight into emerging legal issues raised by “smart” contracts and self-executing 
contracts against the background of foundational contract law concepts. 
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In the first semester course Torts Law, students learn about intentional and unintentional wrongs as 
well as the central role that recovery and damages play in redress. They are trained in the recognition of 
wrongs and how to anticipate, avoid or address legal risk. They have the chance to apply these principles 
in reviewing and drafting legal pleadings. They are challenged to apply tort law concepts and principles 
to resolve emerging issues in liability allocation amongst non-human systems (e.g. autonomous vehicles, 
artificial intelligence), as well as develop critical ways of determining responsibility.  

In the first semester course Property Law, students explore the concepts of ownership and possession of 
both tangible and intangible assets, competing interests in land, and how property rights can be created, 
transferred, shared and extinguished. They learn about Indigenous perspectives and property rights in 
consideration of the historical development of property law in Canada. They also gain a basic 
introduction to intellectual property law including copyright, trademarks and patents. 
 
Legal and Fiduciary Concepts in Commercial Relationships 
In the third semester course Business Law, students gain practical experience in consulting clients on the 
advantages and disadvantages of various forms of business organizations, tax and liability implications. 
A problem solving approach allows students to learn to recognize and address a variety of processes and 
issues related to financing, liability, governance and operations of a corporation including the functions 
and duties of officers and directors. Students review and consider a variety of organizational documents 
and draft some agreements (e.g. a non-disclosure agreement). They also write legal memoranda 
advising clients on regulatory compliance and protecting their interests and innovative business ideas.  
 

Requirement Description of How the Program 
Meets the Requirement 

Attachments 

Contracts, torts and property 
law 
 

Contract Law (Topic 1. 
Introduction to Contracts; 
Topic 2. Contract Formation: 
“Offer” and Acceptance”, 
Consideration and the 
Enforcement of Promises; Topic 
3. Contract Formation: Certainty 
of Terms and Privity of Contract; 
Topic 4.  Representations and 
Terms; Topic 5 Contract Issues: 
Mistake; 6. Standard Form 
Contracts; Topic 7. Exclusionary 
Clauses; Topic 8. Contract 
Frustration and Incapacity; Topic 
9. Breaches and Remedies: 
Damages and Equitable 
Remedies; Topic 10. Breach and 
Remedies: Boundaries of 
Recovery; Topic 11. Electronic, 
Smart and Self-Executing 
Contracts; Contract Drafting 
Assignment;  

Course Outlines Attached 
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Contract Review Assignment; 
Contract Clause Negotiation 
Assignment); Torts Law (Topic 
1.An Introduction to the 
Characteristics and Functions of 
Torts; Topic 2. Trespass to 
Persons – Body & Mind, Section 
1; Topic 3. Trespass to Persons – 
Body & Mind, Section 2; 4. 
Trespass to Property; Topic 
5.Nuisance & Strict Liability; 
Topic 6. Class Actions; Topic 
7. Defences & Risk Assessment; 
Topic 8. Negligence & 
Reasonableness and Negligence 
& Standards; Topic 9. Causation 
& Loss; Topic 10. Damages, 
Settlement & Collection; Topic 
11. Contracting out of Torts – 
Consent, Indemnity & Insurance; 
Client Interview: Meeting Notes 
Files Assignment; Online 
Discussion Board Assignments; 
Review/Assess/Reflect on Draft 
Statement of Claim and other 
Pleadings Assignment; Oral 
Advocacy Exercise); and Property 
Law (Topic 1. The Nature and 
Sources of Canadian Property 
Law; Topic 
2. The Concept of Possession and 
the Right to Exclude; Topic 3. 
Common Law Estates; Topic 4. 
Equitable Interests and the 
Creation of Trusts; Topic 5. 
Future Interests: Limitations, 
Remainders and Perpetuities; 
Topic 6. Co-Ownership and 
Severance;  Topic 7. Leases, 
Licences and Bailments; Topic 
8.Servitudes and Boundaries; 
Topic 9. Introduction to IP 
Concepts;  Topic 10.  Priorities 
and Registration; and Topic 
11.Property in Indigenous Law; 
Review and Respond to Landlord 
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Eviction Notice Assignment; 
Case Application or Commentary 
Assignment). 

Legal and fiduciary concepts 
in commercial relationships 
 

Business Law (Topic 1. Forms of 
Business Organizations and 
Other Methods of Carrying on 
Business: Sole Proprietorship, 
Partnership, Corporation, Joint 
Venture; Topic 2.Forms of 
Business Organizations: 
Choosing the Right Business 
Structure, Name Search, 
Registering the Business, Permits 
and Licenses, GST/HST 
Registration; Topic 3. The 
Corporation: The Nature of 
Corporate Personality, The 
Process of Incorporation, Articles 
of Incorporation, Capital 
Structure, and Issuing Shares, 
Issues of Indigenous Sovereignty; 
Topic 4. The Corporation: 
Governance and Operations, 
Minute Book’s Documents, 
Duties of Managers and 
Directors; Topic 5. Ownership 
Agreements: Partnership and 
Shareholders;  Topic 6. Contract 
Drafting: Non-Disclosure, Sale 
and Service Agreements; Topic 7. 
Contract Drafting: Continued; 
Topic 8. Tax Considerations and 
Financing the Business; Topic 
9. Protecting the Intellectual 
Property of the Business; Topic 
10. Risk Management and 
Regulatory Compliance: 
Employment, Competition, 
Consumer Protection and the 
Role of RegTech; Business 
Structure Role Playing 
Assignment; 
Contract Drafting Group Work 
Assignment; 
Corporation Problem Solving 
Assignment). 

Course Outline Attached 
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Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

APPROVED CANADIAN LAW DEGREE 
The Federation will accept an LL.B. or J.D. degree from a Canadian law school as meeting the 
competency requirements if the law school offers an academic and professional legal education 
that will prepare the student for entry to a bar admission program and the law school meets the 
following criteria: 
 
The Approved Canadian Law Degree criteria includes both the Academic Program, in Part 2 of 
this form, and the Learning Resources, in Part 1 of this form. 
 
4. Academic Program 
 
4.1 The law school's academic program for the study of law consists of three full-time 
academic years or the equivalent in course credits, which, presumptively, is 90 course 
credits. A credit is defined as one hour of teaching each week for a 12 or 13 week 
semester. 
 
State the minimum number of credits a student must complete in the regular J.D. program 
 
The minimum number of credits a student needs to complete the proposed program is 101 
(based on 38, 32 and 31 credits in each of the three years). 
 
State the maximum number of credits a student in the regular J.D. program may take outside of 
the law faculty in your university.  
 
0 
 
Please describe the criteria used to approve such requests and describe the oversight 
mechanism. 
 
n.a. 

State the maximum number of credits a student in the regular J.D. program may take at a 
different university.  
 

 Through an exchange: n.a. 
 Through a letter of permission: n.a. 
 Other (if applicable): n.a. 

 
Please describe the criteria used to approve such requests and describe the oversight 
mechanism. 
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n.a. 

Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

4.2 The course of study consists primarily of in-person instruction and learning and/or 
instruction and learning that involves direct interaction between instructor and students. 
 
Please describe how your graduates will meet this requirement. If not met, please provide an 
explanation below. 
 
All 31 of the course slots in the program involve some in-person instruction and learning. A total of 25 
course slots combine faculty-taught lectures and practitioner-taught sessions during the semester. 
These include the ten semester courses in the first year, which combine lectures and in-class breakout 
groups and the ten two-week modules in the second year, which combine lectures and webcast-based 
practitioner-led sessions. A total of 10 course slots – the five bootcamps and the five third-year elective 
slots – are sole-taught in-class courses. The bootcamps are taught by practitioners; the elective courses 
are taught either by faculty members or practitioners. The remaining course, the mandatory 
professional placement, includes in-class seminars during the semester in addition to the student’s 
placement outside the classroom. 
 
If the course of study includes activities that take place outside of the classroom for which credit 
is earned, what structures are in place to supervise and assess such activities?  
 
The Professional Placement will be overseen by the faculty member assigned to the course, with the 
School’s career centre and its two career coordinators aiding with the identification of possible 
placements. 
 
Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

4.3 Holders of the degree have met the competency requirements.  The following questions 
seek to ensure that all students, specifically those who do not complete their full program at 
your institution, meet the National Requirement.   
 
State the number of transfer students for the past three years of the program: 
2016/2017  _n.a._ 
2015/2016  _n.a._ 
2014/2015  _n.a._ 
 
Describe how your program will ensure that transfer students from programs other than a 
Federation approved Canadian common law program will meet the National Requirement. 
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Ryerson University is one of the most transferred to universities in Ontario and has a long tradition of 

supporting students who transfer into accredited programs (e.g. engineering). This includes ensuring 

that graduates meet all applicable provincial and/or national competencies and requirements. 

Describe how your program will ensure that graduates of your program who take part of their 
program at another institution (either through an exchange or letter of permission) will meet the 
National Requirement. 
 
Academic policies and rigorous procedures are in place to ensure that exchange programs and courses 

taken through letters of permission are equivalent. 

Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

4.4 (Previous 4.5) Subject to special, circumstances, the admission requirements for the 
law school include, at a minimum, successful completion of two years of post-secondary 
education at a recognized university or CEGEP. 
 
Does your program admit students with less than two years of post-secondary education?  
 
Yes 

If so, what are the special admissions categories in which these students are assessed?  
 
Students with fewer than two years of post-secondary education will be assessed on an individual, case-
by-case basis. There are no pre-defined categories as all applicants will be assessed under our holistic 
process described below. 

Does your program have a limit on how many students may be admitted under each category? 
If so, how many? 
 
No 

How many students have been admitted under each category in the past three years?  
2016/17   _n.a._  
2015/16   _n.a._  
2014/15   _n.a._  
 
What are the procedures for admitting students in each category? 
 
There are no pre-defined special admission categories. 
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Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

PART 2B: INFORMATION SPECIFIC TO JOINT J.D. PROGRAMS 
 
A joint program is the term used to denote the combined completion of a J.D./LL.B. plus a 
degree from another discipline within the same university, either undergraduate or graduate. 
 
There are two approval models applicable. 
 
Program Approval Model: Each graduate must have obtained an approved law degree for 
purpose of entry to law society bar admission/licensing programs. 
 
Individual Student Approval Model: The law school will individually evaluate each student and 
determine which graduates will have an approved law degree for purpose of entry to law society 
bar admission/licensing programs. 
 
NOTE: A separate Part 2B is required for each program you have identified for approval. 
 
You previously indicated that your _n.a._ program should be reviewed under the 
________n.a.__________ Model. 
 
State the number of students in the joint program:   _n.a._ 
 
Please describe the purpose of the joint program and how the other discipline (or program) is 
related to the study of law. 
 
n.a. 

Describe the joint program structure. 
 
n.a. 

Describe the faculty of law oversight mechanisms in place for the program. 
   
n.a. 

Are students in this program required to take the same mandatory courses as in the JD?   
 
n.a. 

If not, what are the differences between the core requirements in this program and in the JD, 
and how does this affect how students meet all of the competencies? 
 
n.a. 
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Explanatory Note for the Questions that Follow: In developing the National Requirement the 
Task Force on the Canadian Common Law Degree and the Common Law Degree 
Implementation Committee recognized that interdisciplinary education is a rich and valuable part 
of law school education. 

A joint degree program may meet the National Requirement provided students in the program are 
engaged in the study of law for three years or its equivalent in course credits (presumptively 90 
credits) and acquire the required competencies. 

What is the minimum number of law credits (credits obtained through the law program) that 
must be taken by a student in this program?   _n.a._ 
 
Note: For the purposes of assessing joint programs, the Approval Committee considers “law 
credits” to be those obtained through the law program.   

For those programs with fewer than 90 credits of law, how many “enhanced credits” are taken 
through the program? __n.a.__ 
 
Note: “Enhanced credits” are credits obtained through another discipline that while not related to 
law or integrated with the study of law nonetheless complement the study of law or the practise of 
law.  These “enhanced credits”, where they are part of the presumptive 90 credits required to 
meet the National Requirement, have to be assessed and approved by the law school as 
enhancing the study of law.  
 
Please describe the “enhanced credit” requirements (if any).  
 
n.a. 

What faculty of law oversight mechanisms are in place to ensure the enhanced credits 
compliment the study of law? 
 
n.a. 

For those programs with fewer than 80 credits of law, how many mandatory “integrated credits” 
are taken in the program? _n.a._  
 
Note: “Integrated credits” are credits obtained through joint programs and offered outside the 
law program, in which the subject matter integrates the study of law and the other discipline. 
 
Please describe the “integrated credit” requirements. For each course counted as an “integrated 
requirement”, please provide the course name and code, the approved course content, and a 
description of how the subject matter integrates the study of law and the other discipline.  
 
n.a. 

What faculty of law oversight mechanisms are in place to ensure the law content of the 
integrated credits? 
 
n.a. 
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Are transfer students able to enter the joint program? If so, describe how your program will 
ensure that transfer students from programs other than a Federation approved Canadian 
common law program will meet the National Requirement. 
 
n.a. 

Are students in this program able to take part of their program at another institution (either 
through an exchange or letter of permission)? If so, describe how your program will ensure that 
graduates of your program who take part of their program at another institution (either through 
an exchange or letter of permission) will meet the National Requirement. 
 
n.a. 

If the joint program includes a bachelors program, describe how the two-year pre-law university 
studies admissions requirement is met 
 
n.a. 

Are there any other material differences between this program and the JD program? 
 
n.a. 

Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

PART 2C: INFORMATION SPECIFIC TO DUAL J.D. PROGRAMS 
 
A dual program is the term used to denote the combined completion of a J.D./LL.B. plus a 
J.D./LL.B. from another university. 
 
There are two approval models applicable. 
 
Program Approval Model: Each graduate must have obtained an approved law degree for 
purpose of entry to law society bar admission/licensing programs. 
 
Individual Student Approval Model: The law school will individually evaluate each student and 
determine which graduates will have an approved law degree for purpose of entry to law society 
bar admission/licensing programs. 
 
NOTE: A separate Part 2C is required for each program you have identified for approval. 
 
You previously indicated that your _n.a._ program should be reviewed under the __n.a.__ Model. 
 
State the number of students in the dual program.  _n.a._ 
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State the number of outgoing students (students who started the program at your law school).  
_n.a._ 
 
State the number of incoming students (students who started the program at the partner law 
school).  _n.a._ 
 
If the students are jointly admitted to the dual program, please describe the process and the role 
of your law school.  
 
n.a. 

Please describe the program structure for outgoing students 
 
n.a. 

Please describe the program structure for incoming students 
 
n.a. 

What faculty of law oversight mechanisms are in place with respect to this program? 
 
n.a. 

Are students in this program required to take the same mandatory courses as in the JD at your 
law school? 
 
n.a.  

If not, what are the differences between the core requirements in this program and in the JD, 
and how does this impact on how students meet all of the competencies? 
 
n.a. 

What is the minimum number of law credits (credits obtained through the law program) that 
must be taken by a student in this program?   _n.a._ 
 
For outgoing students: 
How many law credits are taken at your law school?  _n.a._ 
How many law credits are taken at the other school? _n.a._ 
 
For incoming students: 
How many law credits are taken at your law school?  _n.a._ 
How many law credits are taken at the other school? _n.a._ 
 
Are transfer students able to enter the dual program? 
 
n.a. 
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If so, describe how your program will ensure that transfer students from programs other than a 
Federation approved Canadian common law program will meet the National Requirement. 
 

n.a. 

Are students in this program able to take part of their program at another institution (either 
through an exchange or letter of permission) other than at the partner law school?  
 
n.a. 

If so, describe how your program will ensure that graduates of your program who take part of 
their program at another institution (either through an exchange or letter of permission) will meet 
the National Requirement. 
 
n.a. 

Are there any other materials differences between this program and the JD program (regarding 
admission policies, student resources, competency requirements)? 
 
n.a. 

 

Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 

Part 2D: INFORMATION SPECIFIC TO ONE YEAR J.D. PROGRAM FOR CIVIL LAW 
GRADUATES 
 
There are two approval models applicable. 
 
Program Approval Model: Each graduate must have obtained an approved law degree for 
purpose of entry to law society bar admission/licensing programs. 
 
Individual Student Approval Model: The law school will individually evaluate each student and 
determine which graduates will have an approved law degree for purpose of entry to law society 
bar admission/licensing programs. 
 
NOTE: A separate Part 2D is required for each program you have identified for approval. 
 
You previously indicated that your _n.a._ program should be reviewed under the _n.a._ Model. 
 
State the number of students in the program.  _n.a._ 
Does the program accept students with civil law degrees from outside of Canada?  _n.a._ 
 
Please provide a general description of the program: 
 
n.a. 
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Please provide a competency matrix showing which civil law courses are being used to count 
towards the Federation competencies.   
 

n.a. 

For each civil law course relied on to meet a Federation competency, please describe how you 
ensure that the competency is addressed in that program: 
 

n.a. 

What is the minimum number of JD law credits (credits obtained through the law program) that 
must be taken by a student in this program? _n.a._ 
 
What is the minimum total number of law credits taken by a student in this program (civil and 
common law)?  _n.a._ 
 
Are there any other materials differences between this program and the JD program (regarding 
admission policies, student resources, competency requirements)? 
 
n.a. 

Please report any material changes from the previous year. A material change is one that 
significantly affects the requirements, administration or overall function of the program or the 
services provided. 
 
n.a. 
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