
#169Instructional Development Grant Application Form
Name Hilary  Gettman

Email

Department Management

Which grant are you applying for? Pedagogy Travel Grant

Amount requested $750

If your project involves human subjects,
have you discussed your project with the
Director of Academic Development?

Yes

Project Proposal (500-750 words) -- Please include a 1) title, 2) a project description, 3) a discussion of the
benefit to the Stonehill community, and 4) your "community outreach plan"). See full requirements at:
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(1) From Theory to the Classroom: Does Teaching Goal Setting Theory Impact Student Knowledge and Behavior.

(2) Project Description

A study I have been working on with two Stonehill students and a colleague at Roanoke College, has been accepted to
the Association for Psychological Science in DC May 23, 2013.

Goal Setting Theory (GST) is the one of the most extensively researched and empirically supported theories in the
organizational sciences (Locke & Latham, 2002). GST holds that goals differ greatly in their quality, and they predictably
differ in their impact on behavior and performance. At its most basic, GST states that “specific,” “difficult” (but
achievable) goals that are “accepted” by the individual lead to the best outcomes, and they are a critical piece in
individual self-regulation and subsequent performance. There is even some evidence that goal setting increases over all
personal well-being (MacLeod, Cotes & Hetherton, 2008). Indeed, in a review of the importance, validity and practical
usefulness of organizational behavior theories, GST was ranked first (Miner, 2003). In spite of this, there is very little
work on the impact of teaching GST. The purpose of this study was to examine whether our method of teaching GST
was effective in increasing knowledge and awareness of the importance of goals, resulting in increased goal setting. 

Study. We used a pre-post control group design, using classes at Stonehill College and Roanoke College. The treatment
and control groups were four Organizational Behavior classes and three core business classes, respectively, taught at
both institutions. Students in these classes were surveyed at the beginning and end of the semester about their
knowledge effective goal setting, as well as their recent goal setting behavior (tracking learning and behavior outcomes,
in line with Kirkpatrick’s levels of training and learning criteria; Alliger & Janak, 1989; Kirkpatrick, 1977). The
coursework in the treatment courses (n = 101) was standardized (e.g., similar readings, exercises, slides). The control
groups (n = 55) had no instruction about goal setting.

Results. Two undergraduate research assistants coded open-ended items on knowledge of the criteria for quality goals.
All discrepancies in ratings were discussed and eliminated (rater agreement was .89 across the three criteria). Students
in the treatment group showed significantly greater increases in knowledge than the control group on all three criteria
(change “difficult”: t = (6.0), p < .01; change “specific”: t = (8.3), p < .01; change “accepted”: t = (2.90), p < .01). We
are still coding the behavioral data (though preliminary results are promising).

Discussion. Teaching GST to students improved student knowledge about goal setting [and may have increased their



propensity to set goals] relative to students who did not receive training. Given the academic and practical importance
of GST, it is important that we understand the impact of teaching GST in the classroom. In our poster we will discuss
the implications and future directions of this research, and will also discuss the relationship of personality with the
learning and application of goal setting theory.

(3) Benefits to the Stonehill Community. Our presence at the APS conference enhances the reputation of Stonehill, and
obviously benefits my own professional development (both as a SoTL researcher and an educator in the organizational
sciences). Additionally, this research will enhance my teaching. Goal setting is a critical skill for students to learn – I see
this capability in my executive coaching clients being something that sets successful individuals apart from those who
struggle. 

Julie Lyon and I plan to continue this research over the next several years, adjusting our pedagogical approach based on
our results. Based on our preliminary assessment I believe we need to include more extensive, integrated behaviorally
based goal setting exercises in the class. In order to internalize the “academic” part of the training into clear behavioral
patterns, students need to practice goal setting multiple times, evaluate each time, and adjust (similar to iterative
leadership development plans common in my coaching practice). Based on research on active learning I believe this will
be much more effective in achieving behavior change, while simultaneously solidifying knowledge of the concepts.

(4) Community Outreach. First, I plan to share my results with my department in the Fall of 2013 as part of our monthly
research forum. Additionally, I plan to share my results (including activities, assignments, etc.) with my colleagues who
teach organizational behavior at Stonehill for use in their classes (if they so choose). I am also open to working with
faculty in other departments to help them integrate good goal setting behavior into their courses.

Budget (detail how you will use the funds
requested)

This conference is quite expensive. I did not realize the cost when I
applied, but now that it’s accepted and I have two student co-authors,
I’m committed to attending. 

Registration $409
Hotel $446 (for two nights, not including taxes and fees)
Airfare $250
TOTAL $1105
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