
Report of the “Consultative Meeting on Peacebuilding Education in African 

Universities,” Lagos, Nigeria, 3rd July 20171 

Executive Summary  

The consultative meeting on peacebuilding education in African universities held at the 

Westwood Hotel in Lagos, Nigeria on  July 3, 2017 was co-organised by two programs of 

the Social Science Research Council (SSRC): the African Peacebuilding Network (APN) 

and Next Generation Social Sciences in Africa, in partnership with the department of 

international relations at Obafemi Awolowo University, Ile-Ife, Nigeria. It assembled 

scholars and practitioners from Africa, Europe and the United States, to brainstorm on 

the current status and evolution of peacebuilding education with regard to pedagogy, 

research and practice in Africa, and to reflect on the myriad impediments to the growth 

of peace education in African universities, and ways to overcome them.  Furthermore, the 

workshop offered an opportunity to debate trends in peacebuilding training and 

research. Ultimately, the workshop was expected to address how relevant constituencies 

within and outside Africa, including institutions like the SSRC, might best support African 

scholars, universities, research and third sector institutions working on peacebuilding 

and related issues.  

Rationale and Objectives  

Although peace and security studies programs in African universities are relatively  new,  

the demand for such programs has risen exponentially over the last two decades. A 

number of factors have contributed to the rising demand, including the quest by 

governments and international organizations for home grown expertise and solutions to 

the numerous challenges posed by the upsurge in intra-state and trans-state conflicts, 

complex humanitarian crises and emerging transnational threats since the turn of the  

century.  

This trend has been reinforced by the growing realization, within and outside the African 

continent, of the link between the production of local knowledge and effective 

peacebuilding strategies. However, other than the “Mapping Study of Peace and Security 
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Engagement in African Tertiary Institutions” by the African Leadership Centre (ALC) in 

2010, there have been few studies on a continent-wide scale exploring the theme of 

African peacebuilding.2 While the ALC Report sheds useful light on the state of peace and 

security studies in African universities, the Lagos Consultative Meeting sought to probe 

deeper into the structure and content of existing courses, curricula and syllabi for 

peacebuilding education in Africa.  

In light of the above, the Lagos Consultative Meeting had four specific objectives, namely 

to:  

i. provide an overview of key indicators relevant to peacebuilding to help 
stakeholders think through and prioritize peacebuilding education programs 
in their tertiary institutions  

ii. offer a forum for leading scholars, educators and practitioners working in the 
field of African peace and security to brainstorm on the challenges facing the 
teaching of peacebuilding in African tertiary institutions  

iii. identify the status as well as the content of the syllabi and curricula in African 
peace and security studies with a view to aligning them with the broad goals 
of continental peacebuilding mechanisms 

iv. identify critical gaps in the study and teaching of African peacebuilding and 
explore avenues through which institutions such as the Social Science 
Research Council (SSRC) and its programs could support African scholars, 
universities and research institutions to address gaps in theory, research 
methodology, curriculum development and public policy. 

 

Participation and Format  

The consultative meeting attracted fifteen scholars, researchers and practitioners based 

in African and non-African institutions involved in the peace and security sector,  

including universities, research and training centres as well as third sector institutions. 

It also featured two SSRC grant recipients from the African Peacebuilding Network and 

Next Generation Africa Social Sciences Fellowships, respectively. Also present was APN 

Advisory Board Chair Professor Ismail Rashid of Vassar College, New York, and Next 

                                                           
2 Funmi E. Vogt, “A Report on the Mapping Study of Peace & Security Engagement in African 
Tertiary Institutions” African Leadership Center. 
http://www.africanleadershipcentre.org/images/Documents/MappingStudyReport2010-
Final_2.pdf 



 
 

3 

Generation Social Sciences Advisory Board Member Prof. Charles Ukeje of Obafemi 

Awolowo University, Ile-Ife.  

Lead presenters made short remarks on specific thematic issues before opening the floor 

for general discussion and questions from participants. The presentations and 

discussions were based on five themes: (1) teaching peacebuilding in African 

universities: bridging the gap between the field and the classroom (2) training center 

curricula (3) university curricula (4) challenges and gaps, and (5) actionable steps 

moving forward. The purpose of this report is to summarise the proceedings of the 

consultative meeting and highlight conclusions and recommendations on the way 

forward. 

Bridging the Gap between the Field and the Classroom  

Professor Isaac Olawale Albert delivered the keynote address, which traced the evolution 

of peacebuilding education globally and in Africa. He identified some of the enduring 

lessons and best practices in the field of peacebuilding education. Prof. Albert raised 

issues central to the understanding of peacebuilding at both the conceptual and policy 

levels, and exposed some of the methodological challenges occasioned by the need to 

create a synergy between the field and the classroom in peacebuilding.  

 

First elaborated by Johan Galtung in the 1970s, the concept of peacebuilding gained 

global attention with the publication of “An Agenda for Peace” in 1992 by former 

Secretary-General of the United Nations, Boutros Boutros-Ghali. Almost a decade later 

came the UN’s “Report of the Panel on United Nations Peace Operations,” produced by a 

commission chaired by Lakhdar Brahimi, which further popularized the concept.  

 

Although scholars of peacebuilding in Africa come from various disciplines, they can 

roughly be categorised into the ‘mainstream,’ with primary interests in theory, and the 

‘peripheral’ which emphasizes practical, field-based experiences. Both strands, in turn, 

are influenced by three fundamental considerations that shape how peacebuilding is 

taught in African universities: knowledge, skills, and conviction. The quality of these 

fundamentals is responsible for the gulf between peacebuilding educators and 

practitioners in terms of how they see and engage with the classroom and the field.  



 
 

4 

The discussions that followed the keynote address pointed in several different directions. 

Some of the key highlights included questions on when peacebuilding should start and 

end, given the heavy costs typically associated with the implementation of  key 

interventions. This point is particularly instructive given how violence can continue to 

break out at different stages of peacebuilding interventions and is sometimes perpetrated 

by the same constituency bestowed with the responsibility to protect citizens.  

While a robust exchange between the field and the classroom is an ideal that should be 

aspired to, achieving it may take a while. The classroom and the field are not necessarily 

detached and have several points of overlap. Indeed, the reason that ‘mainstream’ 

peacebuilding scholars are routinely accused of disseminating empirically uninformed 

information is not necessarily because they are too far away from the field to produce 

actionable interventions, but due to other limitations, such as the paucity of funding to 

conduct more comprehensive fieldwork. For the same reason, scholars who pride 

themselves in having maintained fidelity to the field could also be accused of having lost 

the capacity to produce good theoretical knowledge. What this implies is that theory and 

practice must find a middle ground to allow knowledge and skills to connect and thrive 

side-by-side.  

There is no question that peace studies is well established in many African universities, 

partly due to the continent’s myriad peace and security challenges. Still, one unsettled 

debate during the consultative meeting is over the question of agency. This includes 

questions around ownership and production of knowledge and agenda-setting power; 

who controls the narrative and who defines relevance? African scholars need to exercise 

some degree of autonomy to drive the peacebuilding agenda in Africa without depending 

on the resources, expertise and interference of their peers abroad. There is also a 

consensus that local ownership is necessary for making peacebuilding education an 

African agenda. What such local ownership entails, or how it could be mobilized and 

sustained is still unclear at present. Also of relevance is how peacebuilding should be 

taught in African universities. Should it try to fit within global discourses or should it be 

localized to reflect the specific or unique realities and concerns within the continent? 

 

Developing Programs and Curricula in African Peacebuilding 
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This session reflected on the progress made in peacebuilding education in African 

universities. It was set against the backdrop of Africa having become a major 

peacebuilding laboratory in the aftermath of several violent armed conflicts and civil 

wars during, and since the 1990s, and explored the changing imperatives for 

peacebuilding pedagogy in African universities. Africa might represent one huge 

peacebuilding laboratory but it is certainly not one that is monolithic. This implies that 

peacebuilding imperatives on the continent cannot fit into a one-size-fits-all standard 

since African countries face diverse peace and security challenges. For instance, while 

some countries are undergoing full-fledged insurrections and wars others are either 

recovering from conflict or have no recent experience of violent conflict. While 

peacebuilding approaches could share a number of similarities, therefore, their contexts 

as well and trajectories will vary considerably.  

There are two broad categories of peacebuilding institutions involved in Africa: those 

located within the continent and those working on the continent from outside. Because 

neither can claim absolute monopoly on peacebuilding discourses and practices on the 

continent there is a need to forge viable partnership across the divide in order to tackle 

persistent peacebuilding challenges. There was consensus at the consultative meeting 

that both sides must consciously rise above existing barriers before any meaningful 

engagement on the peacebuilding enterprise in Africa can take place.  

There was also a sympathy with the call to dissolve existing disciplinary boundaries with 

the proviso that multi-disciplinary engagements should not preclude each discipline 

bringing on board important conceptual, theoretical and methodological traditions to 

bear on teaching peacebuilding. It was further realized that the few scholars of 

peacebuilding (and related fields) around the continent either do not know one another 

or tend to relate more with their non-African counterparts abroad. This last point not 

only emphasizes the need to establish and nurture local networks, but also to consciously 

embed the ‘local’ by putting citizens and communities at the center of discourses and 

practices of peacebuilding, as well as actively promoting its teaching in African 

universities.  

The concern came up again concerning the tendency of Africa-based scholars and 

professionals to suspect that their foreign counterparts are pursuing ‘hidden agenda.’ 
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There might be a deeper undercurrent fuelling such suspicions, but it is clear that not all 

externally supported programs on peacebuilding are designed in bad faith. In fact, 

available evidence suggests that some of them actually fill a big vacuum in difficult post-

conflict situations in Africa. Besides, in a truly globalized, world it is imprudent to resist 

everything foreign in preference for everything local simply because it is local. Both are 

necessary for a new and more robust African peacebuilding curriculum to be developed 

and sustained.  

The session concluded by identifying four related challenges. First, how should scholars 

determine what peacebuilding will look like or mean in the short, medium, and long term?  

Second, is there a clear and coherent epistemological framework for teaching 

peacebuilding in African universities that is different from how it is understood and 

taught abroad? Third, given that most scholars of peacebuilding in Africa come from 

different academic disciplines and orientations, how might clarity and coherence be 

achieved in the field of peacebuilding? Finally, in what direction is peacebuilding headed 

in the near future, especially given that most of those that African universities attract for 

training end up going into professional fields as opposed to teaching and researching in 

the field?  

Another point of contention is the level at which peacebuilding education in Africa should 

proceed, and who show drive it. For instance, should it begin at the level of the state or 

civil society? Should it be taught at secondary and tertiary institutions? Participants 

reached a consensus that a bottom-up approach should be given priority if the local 

contents and resources are to be identified and mobilised to promote a peacebuilding 

pedagogy in African universities. Even within established centres or institutes of peace 

and security studies, there are few references to peacebuilding in curricula. One 

participant even pointed out that only two out of 22 postgraduate courses available in 

one centre for peace studies in a university directly speak to peacebuilding issues. 

Significantly, the few courses that are offered in such institutions did not appear to be 

sufficiently well-grounded in any epistemic or pedagogic traditions even though they 

expressed a desire for a bottom-up approach.  

 

The session further recognised the importance of building and maintaining a vibrant 

community of practice through the establishment of networks for promoting peace 
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education in African universities. Presently, only a small number of such networks exist 

within an even fewer number of African countries. And, for the most part, such networks 

are either tied to or part of wide global networks introduced and managed from outside. 

It was agreed that the establishment of such networks to link scholars, policymakers, 

practitioners and third sector actors together is overdue. Such trans-national networks 

would create economies of scale at the intellectual and practical levels aimed at 

promoting peacebuilding education in Africa. It was also generally agreed that the 

establishment of regional or continental networks will tap into the diversity of 

peacebuilding experiences within Africa, harvest rich comparative lessons and generally 

serve as platforms to promote the exchange of ideas, best practices and resources. 

 

Some of the specific activities that may preoccupy the proposed network include 

facilitating institutional collaborations between members, supporting field-based 

experiences, creating opportunities for internships, organizing curricular content review 

and capacity training, grant-making and scholarships, sabbatical programs for scholars 

to engage in sustained research and teaching, and supporting the creation and expansion 

of academic programs on African peacebuilding. Some challenges to the growth of 

peacebuilding as an autonomous field of study and practice include inadequate human 

resource capacity; the absence of congruency between existing curricula, African 

conflicts and peacebuilding imperatives; the paucity of specialized teaching and 

instructional materials on peacebuilding in Africa; managerial issues and lack of 

consolidated funding support. Certainly, these challenges are surmountable if enough 

goodwill and resources are mobilized to address them. 

 

This session further focused on two critical issues: (a) the status of existing peacebuilding 

curricula in African universities; and (b) mainstreaming gender in peacebuilding 

pedagogy in Africa.  The discussion around the first recognises the fact that in many 

instances, authorities in African universities are wary of the introduction of new 

programs, including peacebuilding studies, without ascertaining their fiscal viability 

through a market survey. There are multiple bureaucratic hurdles that must be 

surmounted before new academic programs are approved. Some of the key points to 

consider when designing curricula are: (1) program objectives (2) admission 

requirements (3) program duration (4) target audience/participants (5) qualification 
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and recruitment of lecturers (6) class size (7) workload (8) module credit (9) module 

credit distribution (10) module assessment and grading system (11) module evaluation 

(12) tuition fees (13) program administration (14) program accreditation and (15) 

program sustainability. Each of these stages takes time and costs money,  which means 

that many existing programs end up looking for shortcuts around them. It is partly for 

this reason that peacebuilding programs start slowly and experience problems in many 

African universities even if they eventually become oversubscribed. All of these 

components must connect context, relevance and experience in order to create a healthy 

balance between the field and the classroom.  

 

Due to bureaucratic bottlenecks, curriculum review can take five to seven years. On the 

question of how teachers of peacebuilding should address this problem, the consensus at 

the consultative meeting was that teachers have some flexibility to adjust course contents 

without deviating too far away from the scope and demands of any course. This 

recommendation is important because it recognizes the agency of teachers in the 

conception and delivery of courses. Indeed, by exercising some authority in terms of 

materials and content, it is much easier for the teacher to produce a richer and more 

encompassing curriculum when the need eventually arises.  

 

It was also noted, that only a handful of teachers of peacebuilding are cognizant of gender 

issues in the conception, design and delivery of curriculum. Participants at the 

consultative meeting made a compelling case for the urgent mainstreaming of gender 

issues and perspectives in peacebuilding in Africa, in view of the need to challenge biases 

in mainstream scholarship that privilege masculinity and state-centric approaches to 

peace on the continent. There is a growing genre of African feminist scholarship that 

already provides a robust critique of gender roles and circumstances in conflict and peace 

discourses which teachers of peacebuilding must quickly acknowledge and embrace.  

 

Just as the changing regimes on peacebuilding imperatives are focusing on a critique of 

the African state as a decolonization project steeped in masculinity, gender as an 

analytical category is also challenging dominant narratives about power to expose how 

women see, and are affected by, the prevailing ideologies and architectures of peace. It 

interrogates, for instance, how gender roles and relations are shaped before, during and 
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after conflicts and wars when momentous and often irreversible disruptions of power 

relations occur. It also delves into how changes in gender relations, and the normative 

frameworks within which such changes are occurring, are becoming more visible and 

available in teaching peacebuilding. In attempting to design and implement 

peacebuilding curricula in Africa, a lot needs to be re-taught in terms of how to do 

peacebuilding outside of the dominant but unhelpful paradigms prescribed and by 

masculinity. The participants agreed that designing and teaching courses in 

peacebuilding in African tertiary institutions, must be painstaking, sensitive to several 

imperatives, and anchored in theoretically and analytically informed positions. 

 

Participants were of the view that teachers should situate curricula within wider debates 

and scholarship in order to make them richer, enduring and sustainable. This would 

require deepening engagement with the field but also staying faithful to the principle of 

pursuing knowledge for its own sake. The latter point is reinforced by a strand of opinion 

expressed by some participants that it is not the responsibility of African universities to 

produce practitioners but thinkers and, by extension, that practitioners do not 

necessarily have to be invited into the classroom to enrich debate. Participants raised 

critical questions about whether African universities and scholars should intervene in 

reimagining and remaking their societies.  

 

Moving Forward: Challenges and Opportunities 

The point of departure of this session was the recognition that peace is an intellectual as 

well as a political project. Because peacebuilding has become rather elastic, conceptually 

and practically, there is no broad consensus as to what it means. It has become rather 

difficult to grasp as a concept, with divided opinion over its relevance to interventions 

since it is applicable to a variety of situations before, during and immediately after wars. 

It also encroaches on several domains, including governance. Because such fluidity means 

that no single discipline can claim or assert monopoly of the field for too long, 

interdisciplinary squabbles, including those over basic definitional issues, will continue 

to linger. 

 

Fittingly, the last session of the consultative meeting focused on challenges and gaps in 

African peacebuilding pedagogy, and the way forward. Although previous sessions had  
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highlighted most of them, it is useful to summarise them here as well as to  make note of 

new ones. Some of the additional challenges include: (1) lack of clarity on the 

conceptualization of peacebuilding, and what the knowledge produced from 

peacebuilding research should mean for Africa; (2) whose interest, external or domestic, 

is served by the growing concern over approaches to peacebuilding; (3) the tendency to 

overstretch notions and applications of peacebuilding and the risk of losing its meaning; 

(4) the dearth of practical skills training in peacebuilding programs; and (5) the danger 

that comes with the adoption of the liberal approach to peacebuilding which risks re-

inserting the state into the centre of peacebuilding pedagogy in Africa. Despite growing 

concerns over how to mobilize resources and consolidate peacebuilding pedagogy, there 

was also shared optimism regarding opportunities moving forward on peacebuilding 

education in Africa. 

 

Key recommendations were made with the broad aim of further mainstreaming 

peacebuilding education in African universities. In the short to medium term, a 

comprehensive mapping of scholars and practitioners working on African peacebuilding 

within the continent, including those in the diaspora, should be developed. Such a 

database would help establish a vibrant community of peacebuilders and facilitate their 

collaboration. 

 

The consultative meeting also recommended the creation of a new network of 

peacebuilding professionals, or the expansion of existing ones at regional and continental 

levels. Apart from serving as a platform for the exchange of peacebuilding knowledge and 

best practices, the network would support individual and institutional members in 

developing and strengthening academic and training curricula on peacebuilding. It would 

also be in a position to organise events including training and capacity-building 

workshops, seminar and conferences.  

 

The third recommendation relates directly to the need for the Africa-based peacebuilding 

community, to assert and establish itself within the wider global community of scholars 

and practitioners in the field. Currently, African voices do not have the platform to make 

significant impact on the global peacebuilding debate. In doing so, African scholars and 
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practitioners working on peacebuilding issues would be able to produce and share 

distinct perspectives. 

 

The fourth recommendation that emerged from the consultative meeting was that 

peacebuilding should be a standalone course of study at the three academic levels: 

secondary, undergraduate and graduate. While it was widely recognised that elements of 

peacebuilding education are gaining traction in postgraduate and undergraduate degree 

programmes in tertiary institutions across the continent, it would be ideal if those 

interested in the field could gain greater specialization in different areas of peacebuilding 

research and pedagogy. In fact, the possibility of integrating basic elements of 

peacebuilding into primary education was also discussed.  

 

The final recommendation related to how tertiary institutions involved in peacebuilding 

education at the level of pedagogy and research might better identify, expand and 

leverage concrete strategic partnerships with more established non-African institutions 

including universities, research institutes, think-tanks, foundations, and third sector 

actors. The participants agreed that the SSRC, through the APN and NextGen, should 

reposition itself to work with designated African universities in different regions to 

develop new training curricula and programs in peacebuilding which speak to African 

realities and contexts while being located within global knowledge and practice. 
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