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Relationships and
Convergences

found in the Common Core State
Standards in Mathematics
(practices), Common Core
State Standards in ELA/
Literacy (student
portraits), and the Next
Generation Science
Standards (science &
engineering practices)

E2.Build 2 strong base of knowiedge through
content nch texts

ES. Read, write,and spesk grownded in
These student practices and ddence

portraits are grouped in aVenn
diagram. The letter and number set
preceding each phrase denotes the
discipline and number designated by
the cortent standard in ELA/
Literacy, Mathematics, and Science.
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Balancing Informational
& Literary Text

Key Shifts in Instruction

BIG IDEA

Students read a true balance of informational and literary texts

712114

Knowledge in the Disciplines

Students build knowledge about the world (domains/ content
arcas) through TEXT

Staircase of Complexity

Students read the central, grade appropriate text around which
instruction is centered.

Teachers are patient, create more time and space and suppott in
the curriculum for close reading.

Reading Text Closcly

Students engage in rich and rigorous evidence based
conversations about fext.

Students constantly build the transferable vocabulary they need to

Academic Vocabulary access grade level complex texts. This can be done cffectively by

spiraling like content in increasingly complex texts.

Writing emphasizes use of evidence from sources to inform or

6 Witing from Sources

make an argument.

The Secret Garden
by Frances H. Burnett

When Mary Lennox was sent to Misselthwaite Manor to live with her
uncle everybody said she was the most disagreeable-looking child
ever seen. It was true, too. She had a little thin face and a little thin
body, thin light hair and a sour expression. Her hair was yellow, and
her face was yellow because she had been born in India and had
always been ill in one way or another. Her father had held a position
under the English Government and had always been busy and ill
himself, and her mother had been a great beauty who cared only to
go to parties and amuse herself with gay people. She had not wanted
a little girl at all, and when Mary was born she handed her over to the
care of an Ayah, who was made to understand that if she wished to
please the Mem Sahib she must keep the child out of sight as much
as possible.
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Reading Texts Closely

It is through reading closely that students develop language and content
area knowledge*

- Make reading text(s) closely, examining textual evidence, and
discerning deep meaning a central focus of instruction.

On-going questions about the text and discussion related to these
questions (instructional conversations) are an effective method for
helping students comprehend text.**

- Facilitate rigorous evidence-based discussions through a sequence
of specific, thought-provoking, and text-dependent questions.

*Source: McKeown, M. G., Beck, | L., & Blake, R. G. K. (2009). Rethinking comprehension instruction:
hes. Read / 44(3), 218-253.

**Source: Saunders, W., & Goldenberg, C. (1999). The effects of insiructional conversations and lieraure
ogs on limited- and fluent-English proficient students' story comprehension and thematic understanding.
The Elementary School Journal, 99 (4), 277-301.

Reading Texts Closely: All Students

Text-Dependent Questions

» Requires the reader to go back to the text to find evidence.

& Cannot be answered solely on personal opinion, background
information, and/or imaginative speculation.

Non-Text-Dependent Text-Dependent Questions

What is a time that you felt disagrecable? What words in the first paragraph describe
Mary’s appearance?

What qualities make good parents? What does the reader learn about Mary’s
parents?

‘Why did British people have native servants in

N Who was Mary’s Ayah, and what role did she
India? T

play in Mary’s life?

‘Source: Pook, D. (2012). Implementing the CCSS: What teachers need to know and do. Manuscript

Reading Texts Closels

Ask a guiding question for every portion of text that introduces a main
idea.

Align the questions with CCSS standards

Cluster Standard Main Idea The Secret Garden

Key Ideas | Describe in depth a The narrator What does the reader
and character, setting, or event | describes Mary and | learn about Mary’s
Details in a story or drama, her parents. parents?

drawing on specific details | [paragraph 1]

in the text (e.g, a

character’s thoughts,

words, or actions). (RL.

43)




Reading Texts Closely: ELLs

Supplementary Questions

* ELLs may need additional, supplementary questions to help them
answer guiding questions.

Supplementary questions can inquire about word meanings as well as
larger sections of text.
Sequence supplementary questions to support ELLs” understanding of
the main idea.
Make it easier for ELLs to answer supplementary questions by

— Defining key words prior to asking the question

— Restating phrases or sentences that will help ELLs answer the question
Note that supplementary questions are text dependent!

Reading Texts Closely: ELLs

Supplementary Questions

uiding question: What does the reader learn about Mary’s parents?

Inquire about word What does it mean that Mary’s father “held a

» o meanings position” with the English government?
g & - -
< Bl Restate phrases or Mary’s mother was a great beauty. What did Mary’s
g. I8 sentences mother like to do?
5 o - N
S| [nquire about larger Did Mary’s mother want Mary? How do you know?
AR scquences of text
B g? - B m "
EA Dcfinc key words prior to | An Ayah is a maid who takes care of children. What
asking the question did Mary’s mother want the Ayah to do?

Reading Texts Closely: ELLs

Scaffold Questions at Different Levels of Proficiency

ELLs with lower levels of proficiency may need sentence starters,
sentence frames, or word banks to help them answer all questions.

— Omitted words in sentence frames are words that carry most meaning in

the sentence.

The level of scaffolding can and should be adjusted depending on ELL’s
level of English proficiency.

— Emergent level proficiency: Sentence frames and word banks

— Intermediate level proficiency: Sentence starters

— Advanced level proficiency: Word banks
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Reading Texts Closely: ELLs

Emergent | ¥mus¢ out of sight take care of

gave parties worked

~ What does it mean that Mary’s father “held a position” with the English government?

1t means that Mary's father WOrked for the English government.

*/ Mary’s mother was a great beauty. What did Mary’s mother like to do?
Mary's mother liked 0 go to _P3IES gy _AMUSE oy

"\ Did Mary’s mother want Mary? How do you know?

Mary’s mother (did/did not) 419 1Ot ant Mary. We know this becanse she 92V Mary o an Ayah 1o
take care of j,,.

“I| An Ayah is a maid who takes care of children. What did Mary’s mother want the Ayah to do?
Mary’s mother wanted the Aya to keep Mary QUL OF sight |

Reading Texts Closely: ELLs

Intermediate

‘What does it mean that Mary’s father “held a position” with the English government?

1t means that Mary’s futher
| Mary’s mother was a great beauty. What did Mary’s mother like to do?

Mary's mother liked to
| Did Mary’s mother want Mary? How do you know?

Mary's mother

We kenow this because

! An Ayah is a maid who takes care of children. What did Mary’s mother want the Ayah to

do?

Mary's mother wanted the Ayah 1o

Reading Texts Closely: ELLs

Advanced | amuse out of sight take care of

gave parties worked

| What does it mean that Mary’s father “held a position” with the English
government?

| Mary’s mother was a great beauty. What did Mary’s mother like to do?

-\ Did Mary’s mother want Mary? How do you know?

. An Ayah is a maid who takes care of children. What did Mary’s mother want the
Ayah to do?
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Academic Vocabulary

* Vocabulaty is a key determinant of reading
comprehension.

* Recent research indicates that ELLs typically exhibit
. vocabulary growth rates that are similar to or surpass
those of native English speakers.

* However, ELLs are often 2-3 years behind their English-
speaking peers at any particular point in time, so a large
vocabulary gap remains.

August, D., & Shanahan, T. (Eds.) (2006). Developing lteracy in second-language learners
Report of the National Literacy Panel
on Language-Minority Children and Youth. Mahwah, NJ: Eribaum

Academic Vocabulary Selection: All Studentslj

Frequency

Use tools like the First 4000 Words List, Word Sift or the Academic
Word List Highlighter to select frequently encountered English words.

Importance to Text

Select words that will be critical for answering text-dependent
questions.

Conceptual Complexity

Select words to pre-teach that are not easily imageable, abstract, and/
ot have a high degree of relatedness.

Academic Vocabulary Selection: All Students E

Conceptual Complexity

* Words that are conceptually complex are more difficult to

acquire.

* Conceptually complex words may require more intensive

instruction.

* Conceptual complexity

— Imageability: A word is easily inageable if little effort is required to form an

image of it in your mind
— Concreteness: A word is concrete (tangible) if its referent can be easily
perceived through the senses.

— Relatedness: The degree to which understanding the word requires an
understanding of related concepts is relatedness.

24




Academic Vocabulary Selection: ELLs

First 4000 Words List

15 Quartile 2% Quartile 3 Quartile

The child stared at him, but she stared most at her
mother. She always did this when she had a chance
to see her, because the Mem Sahib -- Mary used to
call her that oftener than anything else -- was such a

tall, , pretty person and wore such lovely
clothes. Her hair was like curly silk and she had a
delicate little nose which seemed to be disdaining
things, and she had large laughing eyes. All her
clothes were thin and floating, and Mary said they
were “full of lace.” They looked fuller of lace than
ever this morning, but her eyes were not laughing at
all. They were large and scared and lifted
imploringly to the fair boy officer's face.

4KW_Teaching_List pdf

Academic Vocabulary Selection: ELLs

First 4000 Words Text Analyzer

The First 4000 Words Text Analyzer

Tensee [ HEH [ EEE

Textto analyze

The child stared at him, but she stared most at her mother. She alvays did this when she had a chance to see her, because the Mem Sahib -- Mary
used to call her that oftener than anything eise — was stch a tall, sim, pretty person and wore such lovely clothes. Her hair was like curly sik and
she had a delicate ltie nose which seemed to be disdaining things, and she had large laughing eyes. Al her clothes were thin and floating, and
Mary said they were “ful of lace.* They looked fulle of lace than ever this morning, but her eyes were not laughing at all. They were large and
scared and lifted imploringly to the fair boy officer's face.

PRV Load sample text

emic Vocabulary Selection: ELLs

First 4000 Words Text Analyzer: Results

The First 4000 Words Text Analyzer

Analysis Results = Enternewtext | Exportcata

“The chid stared at him, but she stared most at her mother. She aid this when she had 10 see her, because the Mem Sahib — Mary
o call her that oftener than anything else — was such a tal sim, pretty person and wore such lovely clothes. Her hair was like curly sik and she
had a delcate It nose which seemed to be disdaining things. and she had large laughing eyes. All her’ were thin and floating, and Mary said

they were ‘1l oflace * They looked fuller of ace than ever this morming. but her eyes were not iaughing at al. They were arge and scared and lited
imploringly to the offcer's fa
collapse =

Q1 count: 27 Q2 count: 6 Q3 count: § Qa count: 1 Top 100 count:

(21.95 (4.88 %) (4.07 %) (0.81%) 59 (47.97 %)

avays taughing deicate sim a

boy lited floating al

cal stared lovely ana

cnance wore scare a

chig sik be

clothes. because

eyes but

face dia

fair naa

ful ner
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Academic Vocabulary Selection: ELLs

Word Sift

Paste your text into the box. Press 'Sift’ to visualize.

65k characters max

When Mary Lennox was sent to Misselthwaite Manor to live -
with her uncle everybody said she was the most disagreeable-[(El
looking child ever seen. It was true, too. She had a little
thin face and a little thin body, thin light hair and a

sour expression. Her hair was yellow, and her face was

yellow because she had been born in India and had always

been ill in one way or another. Her father had held a

position under the English Government and had always been

busy and ill himself, and her mother had been a great

beauty who cared only to go to parties and amuse herself -

Sample Text: King's Legacy | Darwin and evolution | 'I Have a Dream' speech

712114

Academic Vocabulary Selection: ELLs

Word Sift: Default Results

aya h baby beat DECAME DOrN came care child come come» €nglish
face fretful frightened gave ¢ governess hair ne ill kept

l] ttle looked menor ma ry MEM misselthwaite obeyed old person pig place
position POSSible read reay sahib said s sene servant sickly thin
time WaY ....woman year yellow

Sort: Common to Rare | Rare to Common | AtoZ | ZtoA |  Create Workspace | Squish Cloud | Unsquish

bcabulary Selection: ELLs

Importance to Text
* To be successful readers, ELLs need to know words that are frequent
across multiple texts.

ELLs also need to know the meanings of words and phrases that are
crucial to understanding the text at hand (as indexed by the text-
dependent questions).

Key
Vocabulary

When Mary Lennox was sent to Misselthwaite Manor to live | What do we learn in disagreeable

with her uncle everybody said she was the most disagreeable- | the first paragraph

looking child ever scen. It was true, oo, She had a little thin | about Mary’s thin
face and a little thin body; thin light hair and a sour Pr

expression. Her hair was yellow, and her face was yellow sour
because she had been born in India and had always been ill in -
one way or another. expression

ill

10



Academic Vocabulary Instruction: ELLs E

* Teacher-directed instruction

— More intensive instruction for abstract words
* Provide the definition in context.
* Provide the home language definition and cognate status.
* Tllustrate the word.
* Invite students to talk about the word.

— Less intensive instruction (i.c., English for Speakers of Other

Languages [ESOL] techniques) for concrete words
¢ Define the word in situ.
* Use gestures to demonstrate the word.
* Show the word in illustrations from the text.
Student-directed learning
— Glossaries
— Word learning strategies

Academic Vocabulary Instruction: ELLs E

Word Cards for More Complex Vocabulary

* Students see: * The teacher says:

Let’s talk about disturb. Look at the
picture of the two girls. The girl on the
phone is talking loudly. She is disturbing
or bothering  the gitl who is trying to do
her homework.

disturb molestar

Disturb means to bother someone. In
the story, Mary’s mother does not want
to be bothered or disturbed by Mary’s
crying.

Disturb in Spanish is molestar.

Partner talk. Tell your partner about a
time that someone disturbed you.

Let’s spell disturb. [d,4,s,44,7,b]

What word have we spelled? [disturb]

ESOL Technique
sour define in situ
“In this sentence, sour means unhappy or in a bad mood. Do you
know what else it can mean?”

expression demonstration or gesture (c.g., make a happy or sad face)

governess show a picture from the text*

712114
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Academic Vocabulary Instruction: ELLs D

Encourage Student-Directed Learning

¢ Teach students word learning strategies.
— Cognates, context clues, morphology, etc.

— Dictionaries and digital resources
* Online:
— English: wordsmyth.net
— Spanish.dictionary.com

* Smartphone apps: ‘ ”
— English: SnaPanda (Android) m
— English: Dictionary! (Android & iPhone) 5 =
— Free Spanish-English Dictionary + (iPhone)
— English-Spanish dictionary (Android)
Glossary use

712114

Academic Vocabulary Instruction: ELLs D

manor

Word Learning Strategies

Strategy

context clues
sent to live

disagrecable cognate
desagradable

expression cognate
expresion

fretful

context clues
sickly, baby

Academic Vocabulary Instruction: ELLs D

Glossary

Your teacher will read a section of the text aloud and help you to understand additional
vocabulary words. Re-write each word. Write an example phrase for each new word. Mark if
the word is a cognate. The first one is done for you.

Vocabulary Chart

. [Word

Re-write | English Isita
. |ExampleFromText | YourPhrase
the Word | Definition e cognate?
‘manor avery large ‘When Mary Lennox was
and nice sent to Misselthwaite
house Manor to live with her
uncle..
everybody all people, everybody said she was
every the most disagreeable-
person looking child ever seen.
disagreeable- ugly; not everybodysaid she was
looking niceto look | the most disagreeable-
at looking child ever seen
Corect Towas true, 100,
opposite of | She had a little thin face.

12
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Writing to Soutces: All Students

« Make a claim about the worth or meaning of a text
« Analyze evidence from multiple sources to support a claim

Informational/ | * Describe how a scientific process works
Explanatory * Describe a historical event

Narrative

lementary: 30% argument, 35% informative/explanatory, 35% narrative

iddle School: 35% argument, 35% informative/explanatory, 30%
rative

igh School: 40% argument, 40% informative/explanatory, 20% narrative

Writing to Sources: ELLs E

Scaffolding for ELLs

* Students respond to a mainstream lesson essay prompt re-
written to make the writing assignment easier to understand.

* Partner talk and a graphic organizer help ELLs put together the
information they need to write
Paragraph frames and graphic organizers help ELLs write to
different genres.

— Paragraph frames should align with the text type requirement of
the prompt: argument, informative/explanatory, or narrative text.

38

Writing to Sources: ELLs E

Mainstream essay prompt:

What can the reader infer from the text about how to avoid falling ill from cholera?

Related essay prompt:

Cholera is a terrible discase. Tn the story, Mary’s Ayah and many other people dic from
cholera. Based on what people in the story do and say, what can we infet, or
understand, about how you can avoid or not get cholera?

712114
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Writing to Sources:

Graphic Organizer

Reread conversation between Mary’s mother and the soldier? What does the soldier say
L | they should do?

Reread the last paragraph. What did the servants do?

Say what you would do to keep from getting | Say why you would do this:
cholera:

Writing to Sources: ELLs

Paragraph Frame

WVhat can the reader infer from the text about bow to avoid faling ill from cholera?

Mary’s mother and the talk about cholera. The tells Mary’s mother she should

have

“Then later, it says that all of the servants were gone. They had

From these two examples, the reader learns that the best way to avoid falling ill from cholera is to

If T were there, T would

because.

Center for English Language Learners

Our Expertise and Range of Toics About Amercan Instute

Improving Outcomes
SN o ENGLISH LANGUAGE
LEARNERS

14



CCRS Center Technical Assistance Hub Task ;\1‘@

Coordination and Collaboration
egional Comprehensive and Content Centets
Federal CCRS Technical Assistance Providers
L External CCRS Stakeholders and Resources
v »wledge Development and Application

New CCRS Center Products and Tools

S8 CCRS Knowledge Database
Webinars and Symposia
CCRS Center Website and Social Media

8 Responsive and Proactive Technical Assistance

8 Networked Communities

The College and Career Readiness Success
Center Website

0000

‘COLLEGE & CAREER
READINESS & SUCCESS

2 pratcors o Potzocontory Sucees

#HPredictSuccess
ccrscenter,org

Sample Resources Available fr
CCRS Center Website

The College and Career Readiness and Success Organizer

Predictors of Postsecondary Success

mproving College and Career Readi by porating Social and Emotional Learning
Improving College and Career Readiness for Students with Disabilities

How Career and Technical Education Can Help Students be College and Career Ready
Understanding Accelerated Learning Across Secondary and Postsecondary Education
College and Career Readiness and Success: Inventory of Policies, Programs, and Initiatives
College and Career Readiness and Success Interactive State Map

The District Role in Supporting College and Career Readiness for Students

Considerations for Collaborations to Support College and Career Readiness: A Facilitator's
Guide

Definitions of College and Career Readiness: An Analysis by State

712114
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Questions
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MOC

Effective teachers facilitate rich
dent academic discourse that is
ported by the tools of reading,
ing, and visualization.

Common Core State Standatds
SS) and Next Generation Science
dards (NGSS), supported by the
English Language Proficiency
dards, have created a context for
»rm whose signature instructional
ents include these uses of
yuage.

Cs from Understanding Language

Understanding Language

U.S. D of Education

Stanford G

Three Legs of the Language Stool

* Learning through discourse.

* Transacting with text and images.

B

* Writing about evidence, reasoning and argument.

U.S. D of Education

16



Continuum of MOOCs

cMOOCs. XMOOCs.
= >
- g
Distributed Platform
Network Linear
Peer focused Academic focused
U.S. D of Education

7121114

“c” is for ... connectivity, collaborative,
constructivist, creative, collective...

U.S. D of Education

“c” is for ... connectivity, collaborativg
constructivist, creative, collective...

Applied as...
...take a SCOOP of language and

analyze, reflect, share, collaborate

of Education

17
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It is more like “Citizen Science” than it is a “MOOC?;

U.S. D of Education

Stanford U

INSTRUCTORS

e 8,000 enrolled, plus 1,000 auditors

e 2,000 active participants joined 519
teams of 1-8 per team Kenji Hakuta

¢ 1,560 fully completed first
assignment

bt

e completion rate*: 26.2%

Jeff Zwiers

i)

*with respect to those who turned in the 1st
assignment

Sara Rutherford-Quach

U.S. D of Education

MOOC as a Vehicle for Collaboration

IHEs States and Districts

Sanford (Kenji Hakuta, Jeff Zwiers, Sara Rutherford) « North Carolina Department of Public

| S O R Instruction (Nadja Trez) Topic: CCSS
Implementation — ELA Middle School
and Math Elementary

*  Oregon Department of Education
(Timothy Blackburn and Martha

e Martinez) Topic: ELPA21 Standards

ICLA (Margaret Heritage), Alison Bailey *  SFUSD (Angie Estonina), LAUSD (Hilda
1SU Sacramento (Sue Baker, Adele Arellano, Stephanic Maldonado) and OUSD (Nicole Knight)
st Pia Woge Topic: Student Discourse

Virginia (Amanda Kibler) .

Wisconsin (Tim Boals, Margo Gottlieb, Gary Cook) *  Seattle Public Schools (Veronica

Maryland (Melinda Beltran) Gallardo) Topic: Student Discourse

Carolina University (Rob Lucas) ) R r
Fe R New York City Schools (in process)

ew Mesico Stae Universit (Anita Hernandez) * New Yok State Education Department
y of New Mexico (Rebecea Blum Martinez) (in process)

C Berkeley (David Pearson)

y (Robert Hughes)

U.S. Department of Education

18



Understanding Language | Online

MOOCs The Database

U.S. D of Education

712114

Understanding Language | Online

MOOCs

All MOOCs will be focused on SCOOPS of student work that display
vidence from (1) discourse, (2) transaction with text, (3) writing about
vidence, reasoning and argument that contributes to the Database.
OOCs will be specialized by different content areas, grade levels, student
bgroups, geographical region.

he MOOC COOP will be comprised of primarily faculty and LEAs,
here the IHE will package and offer the MOOC, and the LEA will
ollaborate in capturing examples of student work and instruction that can
ecome model content for the MOOC.

Tembers of the MOOC COOP will be part of an IP agreement that will
llow reciprocal borrowing/lending of MOOC content with agreed-upon
llowances and restrictions.

OOC COOP membership will allow special access to the Database.

U.S. D of Education

B

Understanding Language | Online E

The Database

*Database will consist of MOOC SCOOPS , including all information
it the SCOOPS gathered from the MOOC (description of setting, self-
nations, peer evaluations, etc.) and will be searchable. The main uses

e Database are:

valuation and improvement of MOOCs

support Formative Assessment Online, a service to allow users to
ter new samples of student language (new SCOOPS) and to use the
atabase as a_reference point for formative assessment practice by
ding “similar” and “informative” examples.

asic research, such as mapping learning progressions for the language
sed around specific content topics.

ther activities to move the field, such as sponsoring Natural Language
rocessing contests to model expertise in evaluating student language.

U.S. D of Education

19



U.S. D of Education

Questions?

U.S. Department of Education

712114
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