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This session, participants will:
 become familiar with research confirming the impact of 

systematic data use.
 explore a procedural checklist to guide the 

implementation of tiered supports. 
 learn about an efficient process to support data-driven 

decision making.
 reflect on current practices and consider the shared 

research and data-driven decision making tools.



PRESS Project 
developed, implemented, 

and studied 

2011-2014

Providing 
professional 

learning across 
the country and 

continuing to 
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2014-



Response to Intervention – RtI

Multi Tiered Systems of Support – MTSS  
The systematic use of assessment data

to most efficiently allocate resources 
in order to enhance learning for all students. 

Jimerson, Burns, & VanDerHeyden, 2016



Rather it is a school reform model and with 
it comes a new way of thinking and 

doing business in education. 

MTSS is more than just a process of providing 
interventions to a small group of students.

Harlacher, Sakelaris, Kattelman, 2014 



to support school professionals in their efforts to have their
students meet reading proficiency standards.

PRESS is a comprehensive system of tiered supports 
and data-driven decision making

driven by research-based approaches to literacy. 
It includes ongoing embedded professional development



Minnesota Center for Reading Research
www.cehd.umn.edu/reading/PRESS

Guiding 
Questions

tier 3
What is the causal variable 
for an individual student?

tier 2                               
What is the category of the 

problem for individual 
students?

tier 1                              
Is there a classwide need?



It is not enough to 
do your best; you 

must know what to 
do, and then do 

your best.
W. Edwards Deming

Assessment
An RTI approach 

demands assessment 
that can inform 
language and 

literacy instruction 
meaningfully.

Commission on RTI Guiding Principles, 2009



How do you know what is
best for students?

You
need 

DATA!
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Conversely, the lack of structure, poorly designed forms, and 
uncertain procedures breed ineffectiveness and 

dissatisfaction (or even annoyance) with the team process.

Kovaleski, 2016

I have found that when teams have a set structure, 
useful forms, and commonly understood operating 
procedures, they are effective and team members 

display great satisfaction with the process. 



Checklists:
Plan
Explicit Details
Accountability
Follow Through

Handout



Universal Screening
Create a Plan







Importance of Universal Screening

In the context of an RTI prevention model, 
universal screening is the first step in 
identifying the students who are at risk for 
learning difficulties. It is the mechanism for 
targeting students who struggle to learn when 
provided a scientific, evidence-based general 
education (Jenkins, Hudson, & Johnson, 2007).

Universal screening is typically conducted three 
times per school year, in the fall, winter, and 
spring. Universal screening measures consist of 
brief assessments focused on target skills
(e.g., phonological awareness) that are highly 
predictive of future outcomes (Jenkins, 2003).

Hughes & Dexter



Universal Screening
Prepare to Assess, Assess
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Universal Screening 
Data Meeting to Discuss 

Universal Screening



Identifying classwide problems could help 
evaluate the instructional environment (Tier 1), 

which is the first step in any assessment to 
intervention model 

Burns & Gibbons, 2012; Shapiro, 2010



Students Below 
Benchmark at Screening

Students Below Benchmark after 
Classwide Intervention

Third Grade Class 1 
(20 students) 10 5
Third Grade Class 2 
(23 students) 13 5

Why a classwide intervention?
You can’t intervene your way out of a 
whole class problem, there are too many 
students and not enough resources.



Fall Benchmark 65
Student Grade WRC Errors

F 2 18 2    
E 2 21 1
B 2 22 5
K 2 26 4
Q 2 32 6
R 2 35 2
N 2 46 8
S 2 51 1
M 2 54 0
G 2 60 0
A 2 64 5
D 2 68 4
H 2 70 2
O 2 70 3
T 2 71 1
P 2 75 0
C 2 77 0
J 2 77 0
I 2 84 0
L 2 89 1
Class Median

65
Sept. Ms. D ORF 62

Is a 
classwide 

intervention 
needed? 



Partner Reading Timeline



Fall Benchmark 65

Student Grade
ORF

WRC Errors

F 2 18 2    
E 2 21 1
B 2 22 5
K 2 26 4
Q 2 32 6
R 2 35 2
N 2 46 8
S 2 51 1
M 2 54 0
G 2 60 0
A 2 64 5
D 2 68 4
H 2 70 2
O 2 70 3
T 2 71 1
P 2 75 0
C 2 77 0
J 2 77 0
I 2 84 0
L 2 89 1

Partner 
Reading

Partnerships



Day 1 
 Objectives

 Expectations



Day 1 
 Partner Reading

 Model 

 Practice



Partner Reading with Error Correction
Both partners read the 
same portions of text

First Reader reads for 
five minutes; Second 
Reader error corrects

Second Reader reads 
the same text for five 
minutes; First Reader 

error corrects

Second Reader retells 
for one minute



Day 2 
 Paragraph Shrinking

 Model 

 Practice



Paragraph Shrinking
Begin reading new 

portion of text, starting 
after error correction 

readings

First Reader reads for 
five minutes stopping 

after each paragraph to 
summarize

Second Reader 
continues reading where 
First Reader left off and 

stops after each 
paragraph to summarize



For example, assess ORF with new probe to 
compare ORF benchmark score. 

Administer a quick, one minute 
assessment with each student.



Only once a strong and well targeted instructional core 
is in place, can we begin to build interventions that will 
serve as truly supplemental and supportive instruction.

Lesaux, N. K., & Marietta, S. H., 2011
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Assessments 
and Problem 
Solving

Tier 1
Screening Data

Tier 2
Diagnostics 

Progress Monitoring 

Tier 3



Intervention and 
Progress Monitoring 

Create a Plan



Teacher leaders

Title 1 staff

Intervention 
teachers

EL teachers

Literacy/instructional 
coaches

Principal



Intervention & Progress 
Monitoring 

Decision Making and Diagnostics



Targeted interventions are identified so 
that the intervention is directly linked to 

the problem and therefore has a high 
likelihood of being successful. 

Tilly, 2008



Brian 41/5 89% decodingbelow
Elise 67/2 97% fluencybelow

93%Ian 93/7 comprehensionbelow

91

Jan Mr. B ORF 93



Screening: 
Is there a problem?

Diagnostic: 
What is the problem?

(One) reason that students 
might not perform a task 

sufficiently is that they lack 
prerequisite skills for 
completing the task. 

Hosp & Ardoin, 2008



Diagnostic Assessments

.

Lipson, Chomsky‐Higgins, & Kanfer, 2011

Without very good 
diagnostic 

information and/or a 
flexible formative 

assessment system,

our instructional 
programs and 

student performance 
will not improve, 

and RTI will simply 
be an alternate route 
to special education 

placement or to 
permanent 

membership in Title I 
classrooms. 



Intervention & Progress 
Monitoring 

Monitor Progress & Fidelity Checks





General Outcome Measures
How are the students progressing at grade level?

Kindergarten 
LSF

First Grade 
NWF

2nd Grade
ORF

3rd Grade
ORF

4th Grade
ORF

5th Grade
ORF



Skill Measures
How are the students progressing at their 

instructional level?

phoneme 
manipulation?

letter 
sounds?

decoding ccvc 
words?

3rd grade 
instructional 

level text?

comprehension 
skills?





Durlak & DuPre, 2008

Effective 
implementation is 

associated with 
better outcomes.

effect sizes are at least 
two to three times 
higher

when programs are 
carefully implemented



Intervention & Progress 
Monitoring 

Data Meeting to Discuss 
Progress Monitoring
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Connect on 
Twitter

@PathtoRead

Visit us at booth #209 to 
learn more and register 

for prize drawings!



Contact us to learn about 
on-site support options 

for your school!
info@presscommunity.org

PRESScommunity.org



Citations
Burns, M., & Gibbons, K., (2012). Implementing response-to-intervention in elementary and secondary schools: Procedures to assure scientific-based 
practices (2nd ed.). New York: Routledge. 

Durlak, J. A., & DuPre, E. P. (2008). Implementation Matters: A Review of Research on the Influence of Implementation on Program Outcomes and the 
Factors Affecting Implementation. American Journal of Community Psychology, 41(3-4), 327-350. https://doi.org/10.1007/s10464-008-9165-0

Harlacher, J. E., Sakelaris, T. L., & Kattelman, N. M. (2014). Multi-tiered system of support. In Practitioner’s guide to curriculum-based evaluation in 
reading (pp. 23-45). New York, NY: Springer.

Hosp, J. L., & Ardoin, S. P. (2008). Assessment for instructional planning. Assessment for Effective Intervention, 33(2), 69-77.

Hughes, C., & Dexter, D. D. (n.d.). Universal Screening Within a Response-to-Intervention Model. Retrieved from: 
http://www.rtinetwork.org/learn/research/universal-screening-within-a-rti-model

International Reading Association. (2009). IRA Commission on RTI: Working draft of guiding principles. Reading Today, 26(4), 1.

Jimerson, S. R., Burns, M. K., & VanDerHeyden, A. M. (2016). Handbook of Response to Intervention: The Science and Practice of Multi-Tiered 
Systems of Support (2nd ed.). New York, NY: Springer. 

Kovaleski, J. F. (2016, December 16). Considerations for Operating Data-Analysis Teams. Retrieved from: 
http://www.fastbridge.org/2016/12/considerations-for-operating-data-analysis-teams/

Lipson, M. Y., Chomsky‐Higgins, P., & Kanfer, J. (2011). Diagnosis: The missing ingredient in RTI assessment. The Reading Teacher, 65(3), 204-208.

Shapiro, E. S. (2010). Academic skills problems: direct assessment and intervention (4th ed.). New York, NY: The Guildford Press.

Tilly, W. D. (2008).The evolution of school psychology to science-based practice: Problem solving and the three-tiered model In A. Thomas & J. 
Grimes (Eds.) Best practices in school psychology, (5th ed.). Bethesda, MD: National Association of School Psychologists.


	Slide Number 1
	This session, participants will:�
	Slide Number 3
	Response to Intervention – RtI��   Multi Tiered Systems of Support – MTSS  
	Slide Number 5
	Slide Number 6
	Guiding Questions
	Slide Number 8
	How do you know what is�best for students?
	Systematic Data Use
	Slide Number 11
	Checklists:��
	Slide Number 13
	Slide Number 14
	Slide Number 15
	Importance of Universal Screening

	Slide Number 17
	Slide Number 18
	Systematic Data Use
	Slide Number 20
	Slide Number 21
	Slide Number 22
	Slide Number 23
	Partner Reading Timeline
	Slide Number 25
	Slide Number 26
	Slide Number 27
	Partner Reading with Error Correction
	�    
	Paragraph Shrinking
	Slide Number 31
	Only once a strong and well targeted instructional core is in place, can we begin to build interventions that will serve as truly supplemental and supportive instruction.�
	Systematic Data Use
	Assessments and Problem Solving
	Slide Number 35
	Slide Number 36
	Slide Number 37
	Slide Number 38
	Slide Number 39
	Slide Number 40
	Diagnostic Assessments
	Slide Number 42
	Slide Number 43
	General Outcome Measures
	Skill Measures
	Slide Number 46
	Effective implementation is associated with better outcomes.�
	Slide Number 48
	Slide Number 49
	Slide Number 50
	Slide Number 51
	Slide Number 52
	Slide Number 53
	Citations 

