.'

Organizational Alignm
for Results

Dr. David Hammond, Assistant
Superintendent Bethel Schools

Kelley Boynton, Executive Director
Bethel Schools




Before & After. |

F

-




“The problem is not the absence of goals in districts and
schools today but the presence of too many that are ad hoc,
unconnected, and ever-changing. Multiple mandates from states
and districts combine with the allure of grants and innovations,
resulting in overload fragmentation. The overload results from
many goals, projects, and initiatives. Even if they are good ideas,
the sheer volume makes it impossible for people to manage in a
way that gives depth. The second problem is fragmentation.
Even when goals are the right ones, they may not be
experienced as connected ideas by the users. People see them
as discrete demands with little or no connection to each other
or their daily work; scrambling to implement too many directions
and lacking a coherent sense of how they connect results to
paralysis and frustration.”

Fullan, Michael, and Joanne Quinn. Coherence: the Right Drivers in Action for Schools, Districts and Systems.
Corwin, 2016. (19-20)

Sure glad the hole isn't at our end

“Most teachers only experience
traditional, workshop-based professional
development, even though research
shows it is ineffective”

“Over 90% of teachers participate in workshop-style
training sessions during a school year. This stands in
stark contrast to teachers’ minimal exposure to other
forms of professional development. Despite its
prevalence the workshop models track record for
changing teachers practice and student achievement is
abysmal. Short, one-shot workshops often don’t
change teacher practice and have no effect on student
achievement.”

Darling-Hammond 2009
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Principal Monthly Teaching &
Learning with Admin

Teaching & Learning
Building Support Cohort Meetings

“The processes and procedures through which the work gets done.
Helps people feel like they don’t have to reinvent the wheel when they
have to get an important and multi-step task done.”
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Effective Professional Development

In order to use professional development as a vehicle for improvement, districts need to know how teachers learn
new skills. Districts have typically assumed teacher learning is straightforward, with teachers merely needing to be
present h information about effective teaching strategies research s teachers’ leaming process is

more complex than that

Not merely presenting presenting information

The largest struggle for teachers is not learning new approaches to teaching but implementing them.

Accounts for
implementation
as the largest
struggle
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In order to truly change practices, professional development should occur over time and preferably
be ongoing.

Occurs
over time

During th

oy and is
implementation, 95 percent can transfer the skill (Bush, 1984; True ongoin
changes in teaching practice, they have to provide ample and ongoing support during impleme ow 9 9
hatffective professional development p !

e anywhere from 50 to 80 hours of instruction, practice, and
tal., 200

coaching before teachers amive at mastery h, 1997; Banilower, 2002

Professional development is best delivered in the context of the teacher’s subject area.
Regardless of r teachers are working with coaches or in professional learning communities, teachers need to
e content they teach. Teachers d 1 professional development on generic topics useful
and Kamm, 1999; Dunn and Dur However, professional development that focuses
alyzing the specific skill and concept theyl teach in their discipline is not only well-received by
teachers, but has also been shown to improve both teacher practice and student learning (Blank, de las Alas, and
Smith, 2007; € nter et 1989; Coher 1 Hill, 2001; Lieberman and Wood, 2001; Merek and Methven, 1991
Saxe, Gearhart, and Nasi )01; Wenglins| 2000; McGill-Franzen et al., 1999; Darding-Hammond et 2009).

In context of the teacher’s subject area




What did it look like?

Monthly
P";'S?“' 1/2 day principal
meetings
Lesson

Teaching Study
& Learning Building Cohort Meetings s

Teaching Learning Support
to the Building

Prep TOSA facilitators to lead ’ S
experience L .

Identify priority buildings

Principal launch
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Grade level release for
application with problem of
practice and observation

Principal 1/2 Day
Principal supervisors teach ,' S

process to principals

* Teaching and Learning 1 )
facilitates experience for >¢ >
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consider actions for support =9 1

* Repeat




“Leaders should expect
and encourage teachers
to prepare and customize
lessons to fit the needs of
their students
and time constraints”

“Lesson Study requires
intensive study of the
curriculum materials”

Our Curriculum is
designed to not only to
support student learning
but also to be used as a
professional text to
deepen mathematics and
pedagogical content
knowledge.




T Humes “The three-step
[ Topsol Preparation and
Customization
Process is the
o bedrock of
raciagmens @ff@ctive classroom
ko) instruction”

t—— Subsoil

— Bedrock

Leaders must support teachers by providing
designated time for the work of study and
preparation

PRINCIPAL




4 PLC Leaders
District Admin

‘Bethel Principal-led
Professional Learning Communities
Process Stage:

1. Selot High
Success Critera
2 We hav dencfi a severely limted rumber o amply proven
hedgehog"pracicesor sy Exmple: Ou high erage o area
s roparaonand Cusomisation.

Update: 5/21)15

5. Propare to Quantiy Impact on Loaming
. Deermin ow o guaniymeasrs mplementation vl

implemented by indvidual teachers, grade levelsor departrments.
2 Teum has devised a plan e quantfy impact on achievement levels. This
doto mst be diretly connected implementation dats

Updote: 6/21/18
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Learning
Cohort




Module 4
Interval of Instruction
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Well above?
At or above?
Just below ?
Well below?
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Formative Formative Formative

Checkpoint  Checkpoint  Checkpoint Fow e e

e than predicied]
On which
questions?

Growth Goals & PLC

we'd love

to get to |
i know you! f




