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3 6/3/2019 Math 

Brain-Pop, Moby Max, IXL- 

Math, FRECKLE - Math S

Utilize technology resources (i.e. IXL-Math, Moby 

Max, FRECKLE) to differentiate learning for students 

during flexible grouping time.

% of student meeting individual quantile growth 

per MI and CA growth chart (60% performing at 

70% proficiency) 64.21%

Analyze  Math Inventory  (MI) and Common 

Assessments (CA) data 

EX
A

M
P

LE
 

3 6/3/2019 Math 

 Small group differentiated 

tutoring- Contract Service 

Tutor S

Grades 3 - 5 math teachers will implement flexible 

grouping strategies (during remediation tme) based 

on formative assessment data to differentiate 

instructional content, process, and learning 

environment to remediate/enrich all students 

understanding.  Grades 3 - 5 math teachers will 

implement direct strategy instruction of problem 

solving (ROPES) to enhance students' understanding 

of word prblems and to promote self-evaluation as 

reflected on classroom assignments and common 

assessments. 

60% of students meeting individual quantile 

(yearly) growth from Pre-Mid (Pre-Post 85%).  

60% of students will score 70% or higher on CA1 

with 70% scoring 70% or higher on CA 2

MI = 56% (did not meet); MI Pre-Post =  

72% (did not meet) CA 1 = 62% (met) 

CA2 = 46.77 (did not meet) 

Analyed math MI data to determine appropriate 

interventions. The expectation was to grow one 

year in 3 months.  This fell slightly lower than our 

previous year's outcomes of 60%. Common 

Assessment data is analyzed and students are 

regrouped according to the outcomes.  Contract 

service teachers work with these small groups to 

provide additional interventions on a more 

personal level. Analysis of Common Assessment 2 

revealed big changes in the assessment.  However, 

this decrease seemed to fall in line with the drop in 

math on EOG. It's important to note however, that 

4th and 5th grade math scores revealed vrey 

similar results with 68% of the students scoring at 

level 3 and 4 both years (2019 and 2018).  The 

decline took place in 3rd grade.  

3 6/3/2019 ELA

Small group differentiated 

tutoring S

ELA teachers in grades 3 - 5 will administer common 

assessments based upon system pacing and 

measure Lexiles using RI program to identify the 

needs of all student so that differentiated 

interventions/enrichment strategies may be 

provided  (during SEAtime a minimum of 3 days per 

week) to enhance student understanding.  

50% of students at 70% higher on CA 1; 60% of 

students score 70% or higher on CA 2; 70% scoring 

70% or higher on CA3; and 60% of students 

making a year's growth from pre-mid RI 

assessments; pre-post 85% making the year's 

growth on RI 

CA1 - 67% (met target); CA2 - 51% 

(didn't meet)CA3 - 55% (didn't meet): RI 

outcome - 33% (didn't meet)  RI 

outcome: 57% (didn't meet) 

Utilized the formative assessments to determine 

target standards in need of reteaching or 

intervention, then reviewed outcomes on the 

Common Assessment to determine if the 

strategies worked. Note: CA 2 in one grade 3rd - 

had significant changes, but CA2 in all grades 

tested completely different standards from CA1, 

therefore, the expected growth didn't occur. CA 3 

revealed 55% of the students made 70% or higher.  

This was a 12.8% increase over last year's 

performance on this assessment. The EOG 

revealed an increase from 58% to 59%.  While the 

growth was minimal, 4th and 5th grade had an 

increase of 6 points moving from 62% in 2018 to 

68% in  2019. The drops that took place occurred 

in 3rd. RI: We did grow, from 40% previous year to 

51% by using our contract services in the targeted 

manner that we did. We also had growth in RI 

from 18% to 33% as a result even though we didn't 

School: ABC Elementary School Funding Source: Title I Principal:  Dr. Jones 
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3 6/3/2019 SS

Small group differentiated 

tutoring S

Social studies teachers in grades 3 - 5 will administer 

formative/common assessments to gather data, 

provide student feedback, create spiral reviews, and 

remediate the identified needs of all students.

60% of students score 70% or higher on CA1;70% 

of students scoring 70% or higher on CA 2

CA1 - 63% (met target) CA2 = 83.3% 

(met target) 

Social students assessment data is analyzed down 

to the standard and question level.  Teachers used 

the standards outcomes to develop spiral review 

for students.  The test students take are a 

reflection of the intervention and review that has 

taken place. 

3 6/3/2019 Math/ELA 

Utilize internet based 

programs like Freckle to 

provide practice and 

develop proficiency of skills S

Grades 3 - 5 ELA/Math teachers will implement 

flexible grouping strategies (during SEA 

Time)based on formative assessment data to 

differentiate instructional content, process, and 

learning environment to remediate/enrich all 

students understanding. 

60% of students will score 70% or higher on 

math CA1; 50%  of students at 70% higher on CA 

1; 60% of students score 70% or higher on CA 2;

Math CA 1 = 75%  (met); ELA 

CA1 - 72% (met target); CA2 - 

68%  (met)

Data from common assessments are analyzed to 

determine deficit standards. Students are 

regrouped for both ELA and math based on those 

outcomes during SEAtime.  Freckle is used to 

provide practice on these standards and skills in a 

new and different format. 

3 6/3/2019 Math/ELA/SS

Professional learning for 

teachers using the leading 

formative data and common 

assessment data to identify 

common effective strategies S

Grades 3 - 5 ELA/Math teachers will implement 

flexible grouping strategies (during remediation 

tme) based on formative assessment data to 

differentiate instructional content, process, and 

learning environment to remediate/enrich all 

students understanding.   Grades 3 - 5 math 

teachers will implement direct strategy instruction 

of problem solving (ROPES) to enhance students' 

understanding of word prblems and to promote self-

evaluation as reflected on classroom assignments 

and common assessments. ELA teachers in grades 3 - 

5 will utilize differntiated instruction to improve 

lexile performance through the use of flexible 

groups during SEAtime 3 days per week. 

60% of students will score 70% or higher on math 

CA1; 50% of students at 70% higher on ELA CA 1; 

60% of students score 70% or higher on ELA CA 2; 

60% f students will score 70% or higher on the 

social studies CA1.

MathCA 1 = 62% (met); Math CA2 - 

46.7% (didn't meet)  ELACA1 - 67% (met 

target); CA2 - 51% (didn't meet) CA3 - 

55% (didn't meet) SS CA1 = 62.5% (met) 

CA2 = 83.3% (met) 

Data from common assessments are analyzed to 

determine deficit standards. Students are 

regrouped for both ELA and math based on those 

outcomes during SEAtime.  Teachers utilize 

system, school, and class data to determine their 

overall effectiveness. Best practices are shared 

among the teams so they learn from each other.  

When common deficits are identified, evidence 

based practices are introduced through these PL 

sessions with opportunities for practice and 

reflection to occur.  While the interim targets 

weren't met, the evidence that this works is found 

in 4th and 5th grade where they have been very 

consistent in the EOG performance with ELA 

having an increase to 68% at levels 3 & 4; math 

remaining steading with 68% at levels 3 & 4. Social 

studies increasing from 47% to 52%.  The areas 

that it showed ineffective was in 3rd grade. This 

was in part due to inconsistencies in teachers: two 

teachers out on extended leave; one teacher 

resigning mid-year; and hiring a new teacher in 

January.  The 4th and 5th have remained very 

consistent with teachers (with the exception of 

adding one new teacher). 


