
 

 

 
Overview 
 
We know that learning experiences in schools can transform students’ perspectives, abilities, lives and communities in 
and beyond school. We believe all students can engage in rigorous thinking and work when given access to grade-level 
content and high-quality curricula with appropriate support. We strive to create classrooms where all students work 
together to solve relevant problems, take ownership of their ideas and thinking, and have agency in how they learn and 
engage. These are places where students develop meaningful relationships with each other in a learning environment 
where their cultures, languages and backgrounds are viewed as strengths.  
 
Classrooms that are truly transformative for students require adults to work and learn differently than they typically do. 
While the features of effective professional learning have been known for decades, investments in teacher learning do not 
consistently yield results for students. In this document, we outline key ideas that ground our vision for teacher learning in 
the ideal. Our vision is a contrast to traditional teacher learning where: 1) there is not an aligned vision for what 
transformed teaching and learning ultimately looks like and what students are able to do, 2) the learning culture is at odds 
with innovation, 3) there is misalignment with actual student learning needs, 4) there are too many initiatives, 5) there is a 
lack of teacher ownership.  
 
Here we outline that in the ideal, 1) student learning drives teacher learning, 2) teacher learning culture is one of agency 
and efficacy, and 3) teacher learning occurs in structures and processes that lead to action, improvement and efficacy. 
We are also making an assumption that learning is happening in the context of a high-quality curriculum and expertise in 
teaching practice. 
 
Ideally, teachers learn in cultures of collective efficacy. Research has found that when there is a sense of collective 
efficacy at a school, or a belief that teachers working together can positively affect students, students perform better. 
Schools with collective efficacy are places where leaders and teachers collaborate, problem solve, and take risks to get 
better together. Successful experiences with students help teachers change their beliefs about what is possible. Our 
vision for teacher learning attends to the creation of teacher learning cultures where teachers collaborate regularly to get 
better on behalf of students.  



 

 

This document lays out the three main dimensions of this vision, including the vision statements and some key indicators. 
These dimensions are written in this order for specific reasons. We find that often there are systems and routines in place 
without vision and beliefs or a culture of adult learning.  
 
 
 
1. Vision and Beliefs  

 

Subdimension The Vision Indicators 
It would look like... 

Notes 

Shared vision for 
student learning 

Teachers and leaders… 
 
have a collective vision for the ideal 
state of student learning and student 
experience anchored in an 
instructional framework and rooted in 
culturally responsive practices and 
equitable outcomes for all students. 
 
develop and calibrate their 
understanding of this vision, seeking 
outside expertise and resources as 
needed. 
 
adjust teacher learning in response to 
continuous analysis of student 
learning and a constant inquiry to 
understand and build relationships 
with all students. 
study and can describe the current 
state of teaching and student learning 
with the vision in mind.  
 

Teachers and leaders… 
 
describe expectations for students 
consistently.   
 
discuss what student learning looks 
like now and what they are striving 
for, based on new learning and 
potential impact on all students, with 
attention to the full diversity of 
learners. Ask themselves, ‘what will 
classrooms look like when all 
students are heard, have access to 
content, and belong?’ 
 
make regular decisions about the 
course of their actions based on 
changes in student learning (“we 
are trying this now because we saw 
students…”, “we noticed that our 
language learner students … so we 
are trying…”). 

 



 

 

Efficacy - teacher 
beliefs about their 
impact on 
students 
 
 
 
 
 
 
 
 
 

Teachers and leaders… 
 
believe in the capacity of all students 
to learn and achieve.  
 
actively work towards acknowledging 
and reducing bias towards racially, 
linguistically, and socioeconomically 
diverse populations. 
 
believe that their collective learning 
and efforts will lead to improvements 
for students and focus on the success 
of all populations of students. 
 
work in ways to ensure that they are 
looking at strengths and results in 
student learning for each and every 
learner. 
 
recognize and celebrate successful 
changes in teaching that result in 
learning for students. 
  
 

Teachers and leaders... 
 
Can link what they do instructionally 
to what students can do. 
 
can describe how their actions have 
led to student learning and will 
continue to lead to student learning 
while paying close attention to 
traditionally underserved subgroups 
of students. 
 
are curious about how their 
colleagues’ actions are having an 
impact on students. 
 
talk in terms of teaching in terms of 
their actions and results 

 

 
 
 
 
 
 
 
 
 
 



 

 

 
2. Adult Learning Culture 
 
 

Subdimension The Vision Indicators  Notes 

Collaboration  Teachers... 
 
work together with a focus on 
understanding (with data) student 
learning successes and challenges and 
making changes in instructional 
practice. 
 
set direction, guide and create 
opportunities for their own collective 
learning driven by a vision for equitable 
classroom experiences. 
 
actively take responsibility for their own 
collective efforts and colleagues’ 
success. 
 
view all problems of student learning, 
for all groups of students, at the school 
as their own to acknowledge, study, 
and solve. 
 
take an asset-based approach to 
opening their practices and their 
collaboration with each other.  
 
work intentionally towards increasing 
their trust in each other through 
following up and working from 
strengths. 

Teachers… 
 
focus on working on student 
learning rather than task 
completion alone 
 
 
decide the desired results and 
starting point of their own learning 
and are supported as needed.  
 
set and adjust individual and 
collective goals for student learning 
growth tied to changes in their 
practices. 
 
name and access needed supports 
for their own and each other’s 
learning.  
 
can describe student experience 
beyond their own classroom. 
 

 
 
 
 
   



 

 

Getting Better   Teachers… 
 
believe that they can improve 
instructionally together. 
 
take risks as they select strategies and 
solutions to try in their classrooms 
while constantly focusing on outcomes 
and experiences for all learners.  
 
embrace “mistakes” (not getting 
results) as learning opportunities. 
 
risk sharing contradictory 
ideas/solutions and accept conflict as 
productive. 
 

Teachers… 
 
are implementing new strategies, 
practices and/or routines in their 
classrooms as a result of their 
learning. 
 
make their practice public with a 
focus on observing the impact of 
their efforts on students who may 
be struggling.  
 
offer and press on ideas and 
interact with the ideas of their 
colleagues when working together 
in professional learning.  
 

 
 
 
 
  
 

Problem Solving  
 

Teachers… 
 
believe there are solvable problems of 
student learning in their schools. 
 
Focus on addressing significant 
problems of learning faced by groups of 
students who have not been 
adequately served by current and 
previous practices (including students 
with special education designation, 
students of color, students learning 
English).  
 
are optimistic about solving problems of 
student learning. 
 
 

Teachers… 
 
locate student learning problems 
within their sphere of influence 
(taking ownership). 
 
consistently ask, ‘Who is not 
succeeding yet? Which groups of 
students are not yet thriving here? 
Why? What can we try?’  
 
discuss what they are struggling 
with instructionally and ask for 
input. 
 
examine short and long-term 
problems together. 
 
 

 
 
 
 



 

 

seek the expertise of their 
colleagues formally and informally 
by asking for input, brainstorming 
together, sharing practice and 
problem solve.  
 

 
 
 
3. Systems and Routines  
 
 

Subdimension Vision Indicators  Notes 

Systems and 
routines that allow 
teachers and 
leaders to name 
and solve 
problems. 

Teachers and leaders regularly… 
 
study data using strategic protocols that 
draw attention to significant problems of 
student learning (with a focus on 
traditionally underserved populations) 
from multiple angles, considering 
multiple causes.  
 
ask questions without clear or obvious 
answers and use these to drive their 
work.  
 
leverage routines to focus (and refocus) 
attention on critical problems of student 
learning in all subgroups.  
 

Teachers and leaders... 
 
have ways of working with a 
range of data (including, but not 
limited to student work, student 
input, observation, etc.). 
 
regularly collecting data along the 
way.  
 
have unanswered questions and 
possible theories, questions, seek 
solutions from others, show 
curiosity.  
 
have comfort with ambiguity, 
patience for longer-term solutions 
 
 
 
 

 



 

 

Ask, ‘what does this data suggest 
about who is still not succeeding? 
What more do we need to know 
about why?’ 
 

Systems and 
routines that allow 
teachers to take 
action 

Teachers and leaders...  
 
take actionable next steps in their 
classrooms based on theories about 
what instructional changes will address 
student learning problems.  
 
have clarity about what the (student-
level) impact of changes in practice 
should be and can measure and report 
out on their efforts immediately after 
trying. 
 
give and receive immediate feedback on 
next steps taken with attention to impact 
on individual and subgroups of students 
(strengths-based, actionable, evidence-
based feedback) 
 

Teachers and leaders... 
 
can articulate, enact and measure 
the improvements they are 
attempting 
 
 
reach out for feedback.  
 
lots of informal and formal 
reaching out for feedback. 
 
seize scheduled time and looking 
beyond that time to visit each 
others’ classrooms with purpose. 

 
 

 
 
 
 
 
 
 


