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Level: Elementary/Middle School

Themes: Advocacy, Apathy, Empathy, Environment, Global Issues, 
Health, Human Rights, Local Issues, Reflection, Socially Conscious 
Living, Technology, Values and Ethics, Volunteering

Estimated time: 350 minutes

Learning goals:

Students will:

o Learn the theory of sustainability and the many matters 
within it

o Understand a topic of sustainability by examining it from a 
new perspective

o Create a multimedia project on a self-selected topic of 
sustainability based on independent research

o Share learnings and experiences on a topic of sustainability 
with others 

o Work independently as well as participate in active group 
work

o Reflect on their learnings through the creation of a mural

Course connections: Social Studies, English Language Arts, 
Health and Physical Education 

Resources required:
o Front board
o Computers with internet capabilities
o Location and environmentally friendly paint supplies for mural

Resources included:
o Blackline master 1
 
Assessment:
o Appendix 1: Assessment rubric

  DETAILS

  RATIONALE
We Take Charge is a package of lessons that brings the issue of sustainability into the classroom and engages students to learn about the 
importance of living sustainably every day so future generations have the same opportunities that they have. Students will look at the various 
matters within the issue of sustainability from a new perspective in order to understand the topic better. Consisting of introductory, core, 
concluding and extension lessons with an assessment rubric founded in the WE.org: Learning Framework, the program will educate young 
people and help them find the role they play in the global sustainability movement.

Introduce students to the issue of sustainability, help them understand specific matters of sustainability by examining them from a new 
perspective and challenge them to live more sustainably every day.

Unilever and WE Day Partnership

Unilever is a company committed to making a better world. Beginning in 1885, William Lever changed the world with a bar of soap–called 
Sunlight–and a mission to make cleanliness commonplace. The company continues this legacy with a goal to make sustainable living 
commonplace, which requires the work of everyone. Unilever has partnered with WE Day to rally educators, family and youth to encourage 
action through education about how we can all live more sustainably.

Together, we’re helping young people make the changes today that will create a better tomorrow, preserving the world for future generations.

 

ORGANIZATION

INFORMATION LITERACYRESEARCH AND WRITINGCRITICAL THINKING

REFLECTIONLEADERSHIP SKILLS

ARGUMENT FORMATION

ACTION PLANNING

Look for these icons at the top of each lesson. The icons 
identify the most relevant core skills being developed. Learn 
more about the WE.org: Learning Framework at   
www.weday.com/weschools.

Core Skill Sets
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  INTRODUCTORY LESSON: 

LIVING SUSTAINABILITY 

Purpose: Students will discover and discuss what sustainability 
is, what it means to them and their community—locally and 
nationally—and what it means to the world. By discussing the 
interconnectivity of sustainability between issues they may 
already be interested in, students will find the part they play in 
the global sustainability movement. 
 
Instructional method(s): Brainstorming, class discussion
 
Differentiated instruction: 
o Organize a trip outdoors to allow students to collect a 

naturally felled leaf from a tree.
 
Course connections: Social Studies, Science, English Language 
Arts, Health and Physical Education
 
Estimated time: 60 minutes
 
Steps:
1. Before class, fill a jar with water from a nearby river, lake, pond 

or from the tap or bring in a bottle of water. 

2. At the beginning of the class write the word “sustainability” and 
its definition on the front board.

 Sustainability: maintaining the world we live in.

 Read the definition to the class. Ask students to suggest 
words that are similar to sustainability (e.g., support, endure, 
withstand, maintain, etc.).

3. Show students the jar of water by passing it around or 
displaying it at the front of the classroom. Engage students in 
a conversation on water sources, what affects water and the 
fact that water (mainly the untreated water found in nature) 
is comprised of everything in the general vicinity of a water 
source including pollutants—natural and unnatural—and 
beyond as the weather systems move water around the globe. 
Ask students the following questions:
o Where do you think this water came from?
o What is in this water?
o Where has this water been?
o How old is this water?
o Who owns the water?
o Why is it important to think about the source and lifecycle 

of water?
o Is water a sustainable resource? How so?

4. To ensure students understand the theory of sustainability, 
lead a class discussion with the following questions:
o What is sustainability? (E.g., the endurance of systems or 

processes. The continued existence of a system or process 
that is not exhausted into extinction.)

o What is sustainable? (I.e. what can exist indefinitely or for 
an unlimited amount of time? E.g., ecosystems, lifestyles, 
financial systems, urban/rural development, farming 
practices, etc.)

o Who is affected by sustainability? How so? (E.g., everyone 
is affected whether they contribute to it or not: they 
depend on it for their own existence.)

o How can you live sustainably? (In everything you do and 
everything you consume, think about the source, the 
use and the end of its life. Can it continue to exist in this 
manner? Will future generations be able to enjoy it too?)

5. Ask students to think about the jar of water from the beginning 
of the class. Ask them: what makes water a sustainable 
resource? What makes rivers, lakes, pond, etc. sustainable? 
Why are some rivers, lakes and ponds not sustained? What 
happens to them? What do we need to do to ensure water is 
sustained and preserved for future generations?

6. Tell students, that when they think about living sustainably 
it is important to think beyond the short-term. Issues of 
sustainability exist throughout the generations. The better each 
generation acts on issues of sustainability, the better they will 
leave the world for future generations. 

7. Read to students The Giving Tree by Shel Silverstein. Discuss 
with students what happens to the tree as it gives of itself 
and the boy takes from it. How is this a story of sustainability? 
At which point does the tree give too much? (I.e. what is the 
tipping point?) At the end of the story, is the tree able to give 
anything else? Will the tree be able to help anyone else? How 
could the story be different? What needs to change so that the 
tree may keep giving? How can we make this become a story of 
sustainability?

8. Now that students understand the theory of sustainability and 
the lasting effects of our behaviour, ask students to make a 
sustainability promise to themselves and future generations 
by writing down one thing they will do to live more sustainably. 
Ask students to take a moment to consider what they can 
do then write out their promise on a scrap of paper, or on a 
naturally felled leaf collected from a tree (season permitting). 
Collect and display the promises on a sustainability tree. A tree 
symbolizes strength, wisdom and life, making it a perfect 

 visual reminder for students on why we choose to live 
sustainably.    
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For younger students:
Read to students The Giving Tree by Shel Silverstein. Discuss
with students what happens to the tree as it gives of itself and
the boy takes from it. At the end of the story, is the tree able 
to give anything else? Will the tree be able to help anyone else? 
How could the story be different? What needs to change so that 
the tree may keep giving? How can we make this become a 
story of sustainability? 

Educator’s Note: Ensure students understand that 
sustainability and sustainable living encompasses much 
more than just what we interact with the environment. 
In addition to caring for the world around us, we must 
take care of ourselves and others. Health, well-being and 
livelihood are all important parts of sustainable living. Ask 
students how they can live sustainably through improved 
health, well-being and livelihood.
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  CORE LESSON: 

THE HUMAN IMPACT 

Purpose: By researching how humans are impacting the 
Amazon rainforest and the environmental effects it may have 
on us in return, students will explore and discover how actions 
taken in one area can have a ripple effect on the wider world.  
 
Instructional method(s): Class discussion, personal reflection, 
multimedia engagement, action planning
 
Differentiated instruction: 
o Share online images of the Amazon rainforest
o Provide extra in-class time to work on PowerPoint 

presentations
 
Course connections: Arts, English Language Arts, Social 
Studies, Science
 
Estimated time: 120 minutes
 
Steps: Day 1
1. To begin, ask students to think of what they use, consume 

and discard in a day. This may include food, transportation 
and electronic products. Hand out the questionnaire found on 
Blackline Master 1 to each student to help them gain a better 
understanding of how they use and consume natural resources, 
and how they choose to discard them.

 
2.  Now that students have an idea of their resource consumption, 

ask students:
o Which one of your consumption behaviors surprised you 

the most? Why?
o What changes can you make to your lifestyle to make it 

more sustainable?
o Do you think a sustainable lifestyle is a short-term or 

long-term commitment? Why?
o Do you know what an ecological footprint is? If so, how 

does your ecological footprint relate to how you consume 
natural resources?

  
3.  Have students trace their right or left foot on a sheet of 

recycled or scrap paper. Next, write “ecological footprint” and 
its definition on the front board. Instruct students to write the 
definition on their footprint and to hold onto their footprint for a 
later activity. 

 
 Ecological footprint is the amount of land that is required to 

support the resource needs and waste of a person.
 
4. Ask students:

a. Do you think ecological footprints come in all different   
 sizes? If so, why?

b.  If someone has a big ecological footprint what does that  
 say about his or her consumption and waste habits? 
c.  If someone has a small ecological footprint what does   
 that say about his or her consumption and waste habits?

5. Read to students the following paragraphs and hold a class 
discussion with the questions below: 

 
 As of 2014, the Earth has a population of approximately 7.2 

billion. It also has an estimated 12 billion global hectares of 
land and sea, which means that there are about 1.7 hectares 
for every person on the planet. 

 Amongst the most developed nations, the United States has 
the world’s 3rd largest ecological footprint, as the average 
American consumes about 6.8 global hectares to support 
their lifestyle. If the entire world lived like Americans do, it 
would take 3.9 planet Earths to support the demand of natural 
resources. 
o What do these facts say about America’s collective   
 behavior in natural resource consumption?  
o Would you consider America’s ecological footprint big or  
 small? Why?
o What happens if we use more than our share of land? Is  
 this fair? 
o Why do developed nations have larger ecological   
 footprints?
o How does the American ecological footprint impact the   
 10 million species or wild species that we share   
 the planet with?

6. Organize the class into groups of three to four students. On the 
board write down five categories of natural resources: water, 
air, wood, animals, soil, crude oil. Ask students to locate objects 
in the classroom made from natural resources and decide 
which category of natural resources the object came from.  

7.  Have each group share objects in the classroom that were 
made from wood. Next, read the riddle below to the class. The 
riddle will help present the topic of trees in the Amazon and 
discussions around deforestation.

 I live in the Amazon rainforest and I grow big and tall. I have a 
trunk but I am not an elephant. There are about 390 billion of 
my kind in the Amazon and we give shelter to about 10 million 
species. I breathe in carbon dioxide and release oxygen into 
the world. What am I? 

 Answer: A tree.

8. Explain to students that eight out of 10 species found on land 
live in forests and almost 300 million people, particularly in 
developing countries, live in forests too. 

9. Write the number “48” on the board. Tell students that we are 
losing forests at a rate of 48 football fields per minute. 
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 Due to human activity, the Amazon, the planet’s largest 
rainforest, lost at least 17 percent of its forest in the last half 
century.

10.  Show students the following video by Unilever in support 
of protecting one million trees with the World Wildlife Fund 
(WWF): 

 Farewell to the Forest: https://youtu.be/7q6SLgcSOlc
  
11. Write down on the board the three categories below. Instruct 

students to brainstorm responses with their group for each 
category.

 i. The benefits of having trees and forests

 ii.  The impact humans have on forests
  •   What sort of impact are humans having on forests? 

 iii.  The impact trees have on the environment
  •  How do trees benefit the environment?

  •  If there were no trees left how would that impact our   
    environment?

12. Once the brainstorm session is over instruct one person 
from each group to write their responses underneath each 
category and another person to take notes. 

13.  As a class, students will prepare a PowerPoint presentation 
on tropical deforestation and the impact it has on the 
environment. Each group will cover a different section on 
the topic and then bring their pieces together for a class 
presentation. 

Day 2

14. Allow each group to present their section. Once the 
presentations are over, have each group answer the following 
question:

 o How do my actions impact the Amazon rainforest and   
 what environmental effects will it have on my community?

15. Tell students to take out their ecological footprint they did 
in the previous lesson. On the other side of their footprint 
or underneath the definition, have students write down five 
actions they will take to reduce their resource consumption and 
waste of natural resources.

Sources
1 Ecological footprint: http://www.footprintnetwork.org/en/index.php/GFN/

page/footprint_for_nations/
2 NASA Article on Tropical Deforestation: http://earthobservatory.nasa.gov/

Features/Deforestation/

3 WWF Living Planet Report 2014: www.wwf.ca/newsroom/reports/living_
planet_report_2014.cfm

4 World Wild Life Initaitives: http://www.worldwildlife.org/initiatives/forests

Educator’s Note: Discuss with the class what an 
environmental steward is. Share with students that one 
way they can help the environment and conserve our planet 
for future generations is to plant trees. This activity can be 
done with the whole school community. 

Students can also write a letter to the school principal 
proposing the formation of an environmental stewardship 
committee. 

For younger students:

Watch or read The Lorax by Dr. Seuss. Tell students they will
be learning about the negative impact humans can have on the 
Earth. After watching or reading The Lorax ask students to 
discuss the positive and negative effects of chopping down the 
Truffula Trees. Create a T-chart to record the students’ responses.

Homework:

Assign one section to each group to begin their research:
i. Causes of Deforestation
ii. Effects of Deforestation
iv. Social Impacts
v. Temperature Impacts
vi. The Carbon Cycle and Temperature Changes

Provide the class with the following NASA article that 
discusses tropical deforestation and the above categories: 
http://earthobservatory.nasa.gov/Features/Deforestation/. 

Encourage students to use this article as their primary 
source but also explore other sources such as the World 
Wildlife Fund website dedicated to forests: www.world-
wildlife.org/initiatives/forests. 



7

ELEMENTARY/MIDDLE SCHOOL LESSON PACKAGE

  CORE LESSON 2: 

GOING TO BED HUNGRY: THE 
CHANGING FACE OF CHILD 
HUNGER 

Purpose: Students will view the short film Going to Bed Hungry: 
The Changing Face of Child Hunger, answer related questions, 
then discuss what they have learned from the film and look for 
ways to apply their learning to their daily lives.
 
Instructional method(s): Film with worksheet, class discussion 
 
Differentiated instruction: 
o Rather than working as a class, have students break up into 

small groups of 3 to 4 to discuss their answers.
 
Course connections: Arts, English Language Arts, Social 
Studies, Science

Special materials:
o Going to Bed Hungry: The Changing Face of Child Hunger film 

by Patrick Creadon (4:12) 
o Blackline master
 
Estimated time: 30 minutes
 
Steps:
1. Introduce students to the title of the short film Going to Bed 

Hungry: The Changing Face of Child Hunger. Ask students what 
they think the film might be about.

2. Tell students they will be watching a short film about food 
insecurity and the use of food banks. Ask them to explain what 
it means to be food insecure and what a food bank is.

 Going to Bed Hungry: The Changing Face of Child Hunger: 
https://youtu.be/Ps5zlnsIsUs

3. Distribute the blackline master. Ask students to read the 
questions over before watching the film so that they will know 
what to look for during the screening. 

4. Screen the film for students. Students may answer the 
questions while they watch the film or wait until it is finished to 
fill it out.

5. Once the film is over, use the questions to ensure students 
understand what they saw and to begin a conversation about 
the use of food banks. Ask students how they can help in their 
community.

6. Have students write a review of the film. A film review uses 
journalistic techniques combined with a personal voice.  
The intent of a review is to encourage others to watch the 
film whether it is a positive or negative review. After reading 
it a person should be motivated or provoked to see it for 
themselves. Therefore the review should include the following:
o The name of what is being reviewed 
o Logistical information (e.g., where to see the film)
o A strong statement that describes the reviewer’s overall 

opinion and impression
o Specific examples that support their opinion
o The learnings obtained from watching the film (i.e., an 

explanation of any eye opening content)
o Clear organization of content (e.g., flow, a beginning, 

middle and end, etc.)
o A rating system (optional)

Resources

1 Going to Bed Hungry: The Changing Face of Child 
Hunger by Patrick Creadon    
https://youtu.be/Ps5zlnsIsUs

7
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  CONCLUDING LESSON: 

IN THE SHOES OF ANOTHER 

Purpose: Students will create a challenge on an issue of 
sustainability then put themselves in the shoes of another by 
taking the challenge. During the time of the challenge, they will 
learn and reflect as they create a multimedia project recording 
their learnings. 
 
Instructional method(s): Brainstorming, independent research, 
multimedia journaling 
 
Differentiated instruction: 
o Students may work in partners or small groups rather than 

individually. 
o Students may share their project with a wide community 

online, in their community and in their peer group or keep the 
project personal sharing their experience with their class.

 
Course connections: Social Studies, English Language Arts, 
Science, Health and Physical Education
 
Estimated time: 120 minutes over the course of a week
 
Steps:
1. Remind students of the definition of sustainability. 

 Sustainability: maintaining the world we live in. 

2. Share with students that the practice of living sustainably not 
only focuses on the way we use resources but also how we 
maintain our own well-being. Sustainability of our environment 
is dependent on the actions that we take, and being empowered 
to take those actions. 

3. Ask students: What are some sort of issues of sustainability? 
Write the suggestions on the front board. The list may include, 
but is not limited to, the following:
a. Water usage 
b. The environment
c. Sustainable sourcing of materials
d. Self-esteem 
e. Improving nutrition
f. Health and hygiene
g. Opportunities for women
h. Fairness and equality
i. Urban/rural land use
j. Wildlife preservation

2. Ask students what it means to put yourself in another’s shoes 
or to walk a mile in someone else’s shoes? What is the value of 
looking at something from someone else’s perspective?

3. Tell students they will be focusing on the issue of 
sustainability. 

4. Tell students that they will be writing a report on an issue of 
sustainability. The report will include a personal challenge 
to examine the topic from the perspective of someone 
affected by the issue in a way that is different from their 
own experiences. Taking a new perspective will help them 
understand the issue from the inside out. The report will 
consist of the following: 
a. An issue of sustainability.
b. A challenge and plan to examine the issue from   
 another perspective. The challenge should last for about  
 a week. 
c. An explanation of how they are going to fulfill the   
 challenge.
d. A series of planned checkpoints to share learnings as   
 they are happening (once a day or once every other day).
e. A final reflection and share piece to reach a wider   
 audience.

Example Challenge #1
 a. Issue of sustainability: Recycling (pollution from a lack  

 of recycling.)

 Landfills around the world are filling up beyond capacity,  
 the chemicals from the garbage are leaking into the   
 surrounding soil and ground water while off-gassing is   
 creating air pollution—all of which cause health   
 problems for people and animals living in the    
 surrounding regions.

b. Challenge: Reduce garbage production for one week. Fill  
 no more than one small grocery bag with garbage.

c.  How: Use products that have less packaging, look for   
 ways to reuse materials, recycle and compost materials  
 when possible.

d. Checkpoints:
• Day 1:  Share your challenge on Facebook with your 

  friends. Be sure to explain why you are taking the    
 challenge.
• Day 3: Take and share a picture on Instagram of a low-(or 

no) waste packed lunch.
• Day 5: Look for products that have less packaging. Blog 

about the availability of products that are packaging-
light and which products have the most unnecessary 
packaging. Discuss the alternatives to throwing stuff into 
the garbage such as reusing, recycling and composting.

e. Final reflection and share point:
• Write a letter to a company that either practices good 

packaging or one that is the worst offender. You can 
thank them for their good practices or ask them to 
reduce their packaging. 
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• Describe the challenge and what you learned from it. 
Explain the reasons why it is important to reduce waste 
and why you think the packaging can be reduced for this 
product.

Example Challenge #2
 a. Issue of sustainability: Self-esteem

 Low self-esteem can drive our emotions in a negative   
 direction. It can affect every aspect of our lives and  
 make us feel excluded and disconnected with society.  
 It can also make us want to surrender our individuality   
       and conform to stereotypes. By improving our  self-  
 esteem we develop a positive self-image and gain the  
 confidence to make informed decisions and reach our   
 full potential.

b. Challenge: Help promote high self-esteem in your class  
 by anonymously writing one positive message to   
 each classmate for three days.
  
c.  How: Write one positive message to each classmate. It   
 can be a message of gratitude, how they make you feel, 
 what you admire about them, etc. 

d. Checkpoints:
• Day 1:  Collect a class list and prepare the first batch of 

positive messages. Make sure to address each message 
to each individual classmate. 

• Day 2:  Place the messages on each classmates desk. 
In the evening prepare the second batch of positive 
messages. 

• Day 3: Place the messages on each classmates desk. In 
the evening prepare the third batch of positive messages.

• Day 4: Place the messages on each classmates desk. 
Observe their final reaction and reveal yourself as the 
anonymous writer. Share with the class the reason you 
were spreading positive messages and the importance of 
promoting high self esteem.

e. Final reflection and share point:
• Write a journal entry of the experience of writing positive 

messages for others. What did you enjoy or not enjoy 
about the experience? How did it make you feel when 
they read your messages? Did this activity also improve 
your own self-esteem? If so, how?

Checkpoints may include, but are not limited to, the following: 
o Facebook post
o Twitter tweet
o Instagram photo
o Blog post
o Pod cast
o Journal entry
o Mixed media art piece
o Comic strip
o We 365 post

Final reflection and share pieces may include, but are not limited 
to, the following: 

o School or community newspaper article
o Video presentation
o Song
o Blog post
o Short story
o Poem

5. Once students have chosen their issue and understand the 
challenge they need to plan, allow them time to conduct 
research to find the facet of the issue they may take action on.

6. Students should hand in an outline of their report that includes 
the checkpoints and final reflection plan before they begin the 
challenge. 

7. In their final reflection students should answer the following 
questions:
o How did you engage with your selected issue?
o What issue of sustainability did it connect to? (There may 

be more than one. List all that apply.)
o Who is affected by this issue of sustainability? Immediately 

and on a larger scale.
o Why is it important to examine this facet of sustainability?

 o Does this issue need immediate attention?
 o What did you learn during your challenge?
 o Will your experiences from the challenge change your   

 behaviour? How so?

Educator’s Note: To further explore self-esteem as an issue 
of sustainability check out the following link to Dove’s Self 
Esteem Project. Get ideas for group discussions, mentorship 
resources, and age-specific self-esteem building tools:

Self-Esteem Project: selfesteem.dove.com
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  EXTENSION LESSON: 

WE TAKE CHARGE 

Purpose: Students will have the opportunity to take action with 
We Day’s We Take Charge campaign. Then they will reflect on their 
experience through mural painting.
 
Instructional method(s): class discussion, multi-media viewing, 
group reflection, mural painting
 
Differentiated instruction: 
o Have students individually create Bristol board sized paintings 

or posters that reflect their learnings rather than completing 
a mural as a class.

 
Course connections:  Arts, Health and Physical Education, 
English Language Arts, Mathematics, Science, Social Studies
 
Estimated time: 20 minutes, Reflection: 120 minutes 
 
Steps:
1. Begin by reminding students that they are making the future 

brighter by decreasing their negative impacts—leaving the 
lights in a room that is empty and leaving the tap run full 
blast while brushing their teeth—and increasing their positive 
actions—packing their lunches in reusable containers, buying 
clothes from a thrift shop, etc. Let them know that they can 
connect efforts with the international We Day’s campaign We 
Take Charge to join students around the world who believe in 
creating a sustainable planet. 

2. Show the following video to help students visualize the larger 
community they are a part of and the purpose of their work: 
www.weday.com/wetakecharge

3. Keeping in mind all that they have learned throughout the 
course of the lessons, ask students the following questions:

 o What are the goals of this campaign?
 o Why is this campaign important?
 o What impact can this campaign have on your local,   

 national  and global communities?

4. To extend the work students have already accomplished 
in the previous lessons, have them make a month-long 
sustainable living pledge and plan to reduce negative impacts 
and boost positive ones. Distribute the We Take Charge How-
To Guide and tracking chart. Ask students to review the guide 
quietly together in pairs or small groups and begin to fill in the 
chart. 

5. Discuss the goals and pledge boosters students have chosen. 
Instruct students to complete the chart. 

6. Sign up for the campaign at www.weday.com/wetakecharge.

Reflection: 

Now that students have taken steps to live more sus-
tainable and shared their experiences, encourage them 
to share what they have learned with the community in 
another way by painting a mural using environmentally 
friendly paints.

First find a location (and secure permission) either in or 
around the school or on a wall in the community. Depend-
ing on the level of your students, have them help scout a 
location and ask permission. If a permanent wall cannot be 
found, use large sheets of canvas or wood that has been 
primed.

With the class, create a master plan. Break the class out 
into groups of 4 to 5 students. Instruct students to come up 
with an overall vision and message for the mural. Students 
may use the following questions as guiding principles. 

• What are the major lessons you learned through   
the lessons on living sustainably?

• What are the most important parts of what you   
learned?

• What images would you use to explain sustainable liv-
ing to someone who has not completed these lessons?

• Why are you painting it? What is the purpose?
• Where is the mural located? Who will see it?   

What do you want them to take away from it?

Search on the Internet for images of murals to inspire stu-
dents and give them an idea of scope, imagery and effect 
as illustrated through wall murals. Provide students with 
large chart paper to sketch out their ideas. Have groups 
take turns presenting to the class. Take a vote to select one 
of the proposals or find a way to incorporate multiple ideas.

On the front board list all of the components that might be 
included: is it a timeline, a warning, a reminder, a showcase, 
etc.? Ask the more artistically abled students to sketch out 
a demo version on grid paper or have an art teacher lend a 
hand designing the mural and providing tips on how to paint 
the mural. 

Break the wall up into grid sections. Using the demo sketch 
as a guide, layout the outlines. Work in teams to complete 
the mural.
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For the month of September, take a 
sustainable living pledge to shake up your 
daily routine with new ways to reduce 
your negative impacts and boost your 
positive ones. Track your actions and 
add up your impacts to show the world 
that when young leaders take charge, the 
future gets brighter.
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  Appendix 1
  

ASSESSMENT RUBRIC
This assessment rubric is based on Bloom’s taxonomy, a multi-tiered model to classify cognitive levels of complexity to evaluate students’ 
comprehension of issues and participation with the lessons.  

Level 1  50-59% Level 2  60-69% Level 3  70-79% Level 4  80-100%

KNOWLEDGE AND 
COMPREHENSION

Demonstrates limited 
knowledge and 
understanding of the 
relationships among 
facts, ideas and 
concepts

Demonstrates some 
knowledge and 
understanding of the 
relationships among 
facts, ideas and concepts 

Demonstrates considerable 
knowledge and understanding 
of the relationships among 
facts, ideas and concepts 

Demonstrates thorough 
knowledge and 
understanding of the 
relationships among 
facts, ideas and concepts

APPLICATION AND 
ANALYSIS

Uses critical and 
creative thinking 
processes and develops 
examples with limited 
effectiveness

Uses critical and creative 
thinking processes and 
develops examples with 
some effectiveness

Uses critical and creative 
thinking processes and 
develops examples with 
considerable effectiveness

Uses critical and creative 
thinking processes and 
develops examples 
with a high degree of 
effectiveness

SYNTHESIS AND 
EVALUATION

Demonstrates 
knowledge and makes 
connections with 
limited effectiveness

Demonstrates knowledge 
and makes connections 
with some effectiveness

Demonstrates knowledge 
and makes connections with 
considerable effectiveness

Demonstrates knowledge 
and makes connections 
with a high degree of 
effectiveness

ORGANIZATION 
AND  
COMMUNICATION

Expresses and 
organizes information 
while using appropriate 
language for different 
audiences and 
purposes with limited 
effectiveness

Expresses and organizes 
information while using 
appropriate language 
for different audiences 
and purposes with some 
effectiveness

Expresses and organizes 
information while using 
appropriate language for 
different audiences and 
purposes with considerable 
effectiveness

Expresses and organizes 
information while using 
appropriate language 
for different audiences 
and purposes with a high 
degree of effectiveness
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1. I take _____ of showers each time. 
 o Less than 5 minutes 
 o 5-10 minutes 
 o 11-15 minutes
 o Over 15 minutes 

2. While I’m brushing my teeth I:
 o Leave the water running the whole time
 o Turn off the water until I need it

 

3. _____ of my food is grown locally.
 o All
 o Some 
 o None

4. _____ of my food has packaging.
 o All
 o Some 
 o None

5. When I go out with my friends, I usually travel by _____:
 o Bike or walk
 o Public transportation
 o Car

6. To get to and from school I:
 o Take a school bus/public transit
 o Ride my bike, skateboard or walk
 o Get a ride from my parents or drive myself
 o Carpool

7. To go to and from after school activities I:
 o Take a school bus/public transit
 o Ride my bike, skateboard or walk
 o Get a ride from my parents or drive myself
 o Carpool

8. In the cold seasons, to heat my room at night:
 o I use a plug-in heater
 o I use our home heating system (thermostat or base-board  

 heating) 
 o I mostly use blankets to keep warm at night

9. For the warm seasons, I primarily use:
 o Fans
 o Central air conditioning
 o Individual room air conditioning units 
 o None of the above

10. When I’m the last one to leave a room:
 o I always turn the lights off
 o I usually turn the lights off
 o I rarely turn the lights off
 o I always leave the lights on

11. I charge my cell phone _____ hours per day.

12. I watch television at home _____ hours per day.

13. I use my desktop/laptop/tablet _____ hours per day.

14. When I am not using my desktop/laptop/tablet I usually:
 o Leave it on all the time when not in use
 o Turn it off when I’m not using it, but usually keep the  

 power adapter plugged in
 o Turn it off when I’m not using it and unplug it when it is   

 fully charged
 o I don’t have a desktop/laptop/tablet

 
15. For class assignments:
 o I usually use fresh paper and print or write on one side only
 o I usually use fresh paper and print or write on both sides
 o I usually use recycled paper and print or write on one side  

 only
 o I usually use recycled paper and print or write on both   

 sides 
 o I usually reuse paper that has already been printed on one  

 side

BLACKLINE MASTER 1

MY CHOICES QUESTIONNAIRE
 
Name: ____________________________________________
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16. When I go shopping:
 o I always bring my own reusable bag
 o I sometimes bring my own reusable bag
 o I get plastic bags from the cashier 

17. When I buy new items in stores, I choose items with minimal or 
no packaging:

 o As often as possible
 o Sometimes
 o I rarely or never think about that

18. When I do get packaging I recycle it:
 o Always
 o Sometimes
 o Never

19. Which of these types of waste do you recycle and/or compost?:
 o Food
 o Paper
 o Tin cans
 o Plastic
 o Glass

20. Do you recycle your old electronics?
 o Always 
 o Sometimes
 o Never
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