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SEDGWICK COUNTY AREA EDUCATIONAL SERVICES INTERLOCAL COOPERATIVE #618 

 
VISION 

 
The Vision of the Sedgwick County Area Educational Services Interlocal 

Cooperative #618 is active collaboration between all stakeholders to 
effectively and efficiently share resources, serve students, and prepare 

them to be successful. 
 

MISSION 
 

The Mission of the Sedgwick County Area Educational Services 
Interlocal Cooperative #618 is to partner with member districts in 

providing a full continuum of services through high-quality 
programming to meet the unique needs of students. 

 
TARGET AREA #1:  
In partnership with member districts, through collaboration and 
shared resources, the Cooperative will identify, plan, and seek 
opportunities to strengthen and build capacity to meet the 
needs of students and staff. 
 
TARGET AREA #2:  
In partnership with member districts, the Cooperative will 
recruit, hire, and retain high quality personnel. 
 
TARGET AREA #3:  
In partnership with member districts, the Cooperative will 
develop comprehensive/individualized professional learning 
plans and meaningful, intentional activities for classified staff, 
licensed staff, and administrators. 
 
TARGET AREA #4:  
In partnership with member districts, the Cooperative will 
increase social/emotional supports provided to students and 
staff. 
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HISTORY OF THE COOPERATIVE: 
 
Valley Center was the Sponsoring District for the Cooperative from 1970-1981. 
 
The Cooperative became an Interlocal on July 1, 1981. (A Separate Legal Entity) 
  
Being an Interlocal means the Cooperative has all the legal rights/responsibilities as a 
school district, except that the Cooperative is not allowed to levy taxes.   
 
The Cooperative Central Office was purchased in 1982. The Interlocal Learning Center 
(ILC) was purchased in 2016 and opened in August 2017. The Central Office in Goddard 
and the ILC in Mount Hope are the only two buildings owned by the Cooperative. 
 
The Cooperative hires staff to serve in all nine-member school districts in all areas except 
for gifted, where some districts hire some of their own gifted facilitators. 
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EXCEPTIONALITIES 
 
We serve eligible students with the following exceptionalities: 
 
Autism (AM) 
Deaf/Blindness (DB) 
Developmentally Delayed (DD) 
Emotional Disturbance (ED)      
Gifted (GI) 
Hearing Impairment (HI) 
Intellectual Disabilities (ID) 
Learning Disabilities (LD)         
Multiple Disabilities (MD)  
Other Health Impairment (OHI) 
Orthopedic Impairment (OI) 
Speech/Language Impaired (SL)     
Traumatic Brain Injury (TBI) 
Visual Impairment (VI)  
 
    
AUTISM (AM):  Autism means a developmental disability significantly affecting verbal and nonverbal 
communication and social interaction, generally evident before age three that adversely affects a 
child’s educational performance.  Other characteristics often associated with autism are engagement 
in repetitive activities and stereotypical movements, resistance to environmental change or change in 
daily routines, and unusual responses to sensory experiences.  The term shall not apply if a child’s 
educational performance is adversely affected primarily because the child has a behavior problem. 
 
DEAF/BLINDNESS (DB):  Deaf/Blindness means the combination of hearing and visual impairments 
that can cause communication and other developmental and educational needs.  
 
DEVELOPMENTAL DELAY (DD):  Developmental delay means a significant deviation from average 
development in one or more of the following developmental areas: 

• Physical 
• Cognitive 
• Adaptive Behavior 
• Communication 
• Social and Emotional Development 

 
This is primarily used for pre-school-aged students; however, DD may be the eligibility exceptionality 
for students through age 9. 
 
EMOTIONAL DISTURBANCE (ED):  An emotional disturbance means having one or more behavioral 
characteristics over a long period of time and to a marked degree that adversely affect a child’s 
educational performance. 
  
This may be an inability to build or maintain satisfactory interpersonal relationships with peers and 
teachers, inappropriate types of behavior or feelings under normal circumstances, general pervasive 
mood of unhappiness or depression, or a tendency to develop physical symptoms or fears 
associated with personal or school problems.  The term shall include schizophrenia but shall not 
apply to children who are maladjusted, unless it is determined that they have an emotional 
disturbance.   
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Behavior issues may include, but are not limited to, one or more characteristics that may prevent a 
student from learning appropriate academic, social, and other skills such as inappropriate, 
aggressive, or impulsive behavior. 
  
If delinquency and/or abuse of toxic substances is the student's only diagnosed problem, the student 
is not eligible under emotional disturbance. 
  
GIFTED (GI):  Means performing or demonstrating the potential for performing at significantly higher 
levels of accomplishment in one or more academic fields due to intellectual ability, when compared 
to others of similar age, experience, and environment. 
 
HEARING IMPAIRMENT (HI):  A loss of auditory functions sufficiently severe to affect the 
individual’s ability to communicate with others or to develop communicative and/or learning skills. 
 
INTELLECTUAL DISABILITIES (ID):  Significantly below average general intellectual functioning that 
exists concurrently with deficits in adaptive behavior and is manifested during the developmental 
period that adversely affects educational performance. Student functions below what would be 
expected for someone of that age in maturity, learning ability, daily living skills and social skills.  
 
LEARNING DISABILITIES (LD):  A Learning Disability involves one or more of the basic processes 
involved in understanding or using language, spoken or written, that may manifest itself in the child 
not achieving adequately for the child’s age or meet state-approved grade level standards in one or 
more of the following areas: listening, thinking, speaking, reading, writing, spelling, or to do 
mathematical calculations, including perceptual disabilities, brain injury, minimal brain dysfunction, 
dyslexia, and developmental aphasia. To be eligible for learning disabilities, the evaluation results 
indicate the child is exhibiting a pattern of strengths or weaknesses in performance, achievement or 
both relative to age, grade-level standards or intellectual development in one or more of the above 
areas. 
 
MULTIPLE DISABILITIES (MD):  Concomitant disabilities (such as Intellectual disabilities-blindness, 
intellectual disabilities-orthopedic impairment, etc.), the combination of which causes such severe 
educational needs that they cannot be accommodated with special education services solely for one 
of the disabilities.  The term does not include deaf-blindness. 
Characteristics frequently associated with this low incidence population include: 

 1). Severe motor involvement 
 2). Absence of feeding, dressing, grooming, and/or toileting skills 
 3). Failure to imitate simple actions of others, follow simple directions, communicate, guard against 

common dangers, or interact appropriately with the physical or social environment 
 4). Stereotypic and/or self-injurious behaviors 
 

OTHER HEALTH IMPAIRMENT (OH):  Limited strength, vitality, or alertness that interferes with a 
child's participation in educational experiences.  The term includes impairments caused by chronic or 
acute health problems, such as heart condition, rheumatic fever, nephritis, asthma, sickle cell anemia, 
hemophilia, epilepsy, lead poisoning, leukemia or diabetes. 
 
ORTHOPEDIC IMPAIRMENT (OI):  Means a severe orthopedic impairment that adversely affects a 
child’s education performance and includes impairments caused by any of the following:        

 1). congenital anomaly (i.e., spina bifida, absence of a limb, clubfoot); 
 2). impairments caused by disease (i.e., bone tuberculosis, poliomyelitis)  
 3). impairments from other causes (i.e., fractures, burns which cause contractures, amputation, 

cerebral palsy and other dystrophy's and atrophies) 
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SPEECH/LANGUAGE (Can be an exceptionality or related service) (SL):  Speech and language 
impairments are communication disorders such as stuttering, impaired articulation in the production 
of sounds and word, a language impairment, or a voice disorder that adversely affects a child’s 
educational performance.  Individuals with language impairments may have difficulty with 
understanding, talking, reading, and writing. 
 
TRAUMATIC BRAIN INJURY (TBI):  TBI means an acquired injury to the brain, caused by an 
external physical force, resulting in total or partial functional disability or psychosocial impairment, or 
both, that adversely affects educational performance.  It applies to open or closed head injuries 
resulting in impairments in one or more areas, including cognition, language, memory, attention, 
reasoning, abstract thinking, judgment, problem-solving, sensory, perceptual and motor abilities, 
psychosocial behavior, physical function, information processing and speech.  It does not include 
congenital, degenerative or birth induced trauma. 
 
VISUAL IMPAIRMENT (VI):  Limited vision that interferes with educational and/or developmental 
progress. Two divisions for visual impairments are: 
 
Low Vision -- Those individuals whose visual limitation constitutes an educational disability, but who 
are able to use print (enlarged) as their primary educational medium. 
 
Blind -- Those individuals who must depend primarily upon tactile and auditory mediums for their 
education.  The group may include individuals who have some residual vision, but whose vision loss 
is so severe that, for educational purposes, print cannot be used as the major medium of learning. 
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RELATED SERVICES (not all-inclusive) 
 
We provide the following Related Services an eligible exceptional student requires to benefit from 
their special education (not an all-inclusive list): 
 
Adaptive Physic al Education 
Assistive Technology & Services 
Audiology 
Counseling Services  
Early Identification & Assessment 
Interpreter Services 
Medical Services for Diagnostic or Evaluative Purposes 
Occupational Therapy 
Orientation & Mobility Services  
Other developmental, corrective or supportive services 
Parent Counseling & Training 
Physical Therapy  
Recreation, Therapeutic Recreation  
School Health Services 
School Psychological Services  
School Social Work Services 
Speech & Language  
Special Music Education  
Transportation 

 
Some Related Services defined (not an all-inclusive list):   
 
 
ADAPTIVE PHYSICAL EDUCATION (APE):  Related service of developmental activities, games, 
sports, and rhythms suited to the interests, capabilities and limitations of eligible students with 
disabilities who may not successfully engage in an unrestricted regular physical education program. 
 
AUDIOLOGY:  A related service that identifies children with a hearing loss; determines the range, 
nature, and degree of hearing loss, including referral for medical or other professional attention for 
the habilitation of hearing; provides habilitative activities, such as language habilitation, auditory 
training, speech reading (lip reading), hearing evaluation, and speech conservation. 
 
CONTRACTED SERVICES:  Those services that cannot be provided by the Cooperative which are 
required for a student to progress.  These types of services must be contracted from outside of the 
Cooperative. 
 
OCCUPATIONAL THERAPY (OT):  A related service that provides for the repudiation, restoration, or 
compensation for function lost through illness or injury; the adaptation or modification of materials or 
equipment to give a student increased independence; the prevention of initial or additional deformity 
or disability through early intervention and programming; and the improvement of ability to perform 
tasks for independent functioning when function is impaired or lost. 
 
 
ORIENTATION AND MOBILITY (O&M):  Related services provided to students who have blindness 
or low vision by qualified personnel to enable those students to attain systematic orientation to and 
safe movement within their environments in school, home, and community, including: 1) Teaching 
students spatial and environmental concepts and use of information received by the senses (such as 
sound, temperature and vibrations) to establish, maintain, or regain orientation and line of travel (for 
example, using sound at a traffic light to cross the street); 2) Teaching students to use the long cane, 
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as appropriate, to supplement visual travel skills or as a tool for safely negotiating the environment for 
students with no available travel vision; 3) Teaching students to understand and use remaining vision 
and distance low vision aids, as appropriate; and,  4)  Other concepts, techniques, and tools, as 
determined appropriate. 
 
PHYSICAL THERAPY (PT):  A related service that provides for the assessment of students whose 
physical disability, motor deficit and/or developmental delay interferes with the learning processes 
and physical management of the school environment; the consultation and treatment of identified 
students that may include training of developmental motor skills, ambulating and gait training, 
postural awareness, use of wheelchair, orthoses (braces), and other assistive devices; the adaptation 
or modification of materials or equipment to give a student increased independence; and the 
prevention of initial or additional deformity or disability through early intervention and programming. 
 
SCHOOL PSYCHOLOGY:  Special services that provide consultation with other school staff in 
planning individual programs to meet the special needs of children as indicated by interviews, 
behavioral evaluations, and tests; the administration and interpretation of psychological and 
educational tests; the consultation with teachers and other school staff concerning child behavior, 
modes of learning and the development of a positive learning climate; and psychological counseling 
for students and parents. 
 
SCHOOL SOCIAL WORK:  The related service that provides for social emotional needs of a student 
with an exceptionality; group and individual counseling with student and family; assistance with those 
situations in the student's living environment (home, school, community) that affect the student's 
adjustment in school; and the mobilization and coordination of home, school, and community 
resources to enable the student to benefit from his or her special educational program. 

 
SPEECH/LANGUAGE (can be an exceptionality or related service):  A related service that 
provides for the identification of students with speech and language disorders; the diagnosis and 
appraisal of specific speech and language disorders; the referral for medical or other professional 
attention necessary for the habilitation of speech or language disorders; the provisions of speech and 
language services for the habilitation or prevention of communicative disorders; and the counseling 
and guidance of parents, students, and teachers regarding speech and language disorders. 

 
VOCATIONAL SPECIAL NEEDS (VSN):  Vocational training that can be accomplished through 
several different means from the Cooperative.  The services may include counseling in vocational 
areas, team-teaching with the special education teacher in areas that will enable the student to be 
prepared for the world of work once he/she leaves school, or to help students find training skills on 
actual work sites.  Some students are able to be released from school part time to learn a job skill, 
receive high school credit, and/or be paid at the same time. 
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OTHER SERVICES 
 
EXTENDED SCHOOL YEAR (ESY) 

• Policies: 
 
Interlocal #618 has a policy regarding extended school year that stipulates that the 
Sedgwick County Area Educational Services Interlocal Cooperative will handle all 
requests for services during the summer on a case by case basis, as determined by the 
IEP team. 
 

• Procedures: 
 
At least annually, as part of the development of each child's IEP, the IEP team must 
consider the need for extended school year services beyond the normal school term.  
 
Most of the students served by the cooperative as well as most general education 
students would benefit from summer school and/or extended school year services to 
keep their skills at a higher level and not lose as much over the summer vacation.  The 
requirements for ESY for special education students, however, is not determined by 
whether a student would benefit from such services, but rather whether the services are 
necessary and required for their FAPE.  
 
When reviewing/revising IEPs, IEP teams use the Extended School Year Documentation 
of Need form to assist in making this determination.  This not only applies to special 
education teachers but also to related services of all related personnel as stated on each 
IEP. 
 
The Cooperative policy follows the State policy in requiring documented evidence of the 
necessity of an extended school year in order for the student to receive this service.  
 
All Special Education students are eligible to participate in the local district's summer 
program if that district provides a program to reinforce skills, etc.  If the student shows 
the documented need for an extended school year, those services are the responsibility 
of the Cooperative to provide. 

 
INSTRUCTIONAL MATERIALS CENTER:  The Special Education Instructional Materials Center 
(SEIMC) provides media resources in support of special education programs.  The purpose of the 
SEIMC is to serve personnel who work with students with exceptionalities through the following 
methods: 
 

 1). Consultation and training in effective use of media to personalize instruction; 
 
 2). Instruction and assistance in adaptation and development of instructional media; 
 
 3). Dissemination of information about current developments in educational technology; 
 

 4). Maintenance of an extensive depository of instructional media for short-term loan or 
demonstration; and, 

 
 5). Liaison with Federal special education media programs and other Kansas SEIMC's. 
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How Special Education Works 
 

Special education services are support services for any student who has an exceptionality plus a 
need for specially designed instruction.  The process to determine eligibility for services has several 
parts.  General education interventions are completed as part of Child Find.  If a referral for special 
education is necessary, an evaluation is completed, and following, a meeting is held to determine 
eligibility.  If the student is eligible for special education, then an Individual Education Plan (IEP) is 
developed by the team to confer educational benefit to the student in light of their circumstances. 
This means schools must offer an IEP reasonably calculated to enable a child to make progress 
appropriate in light of the child’s circumstances. 
 

 
Child Find 
 

To begin the process, schools use Child Find.  Child Find is an ongoing process that school staff use 
to locate and identify students who may need special education services.  Usually, if the parents or 
someone in the school thinks the student may need help, a team meets and decides what process to 
use.  This team typically uses general education interventions as part of this process.  
 
In Kansas, "Child Find" has also been called "screening." For children from birth through age 5, 
schools must have screenings available at least monthly in the community.  If young children need 
early help, it is very important that they get it as soon as possible.  In our Cooperative, screenings are 
offered once a month at different locations across the Cooperative and children are referred for an 
evaluation if warranted. 
 
General Education Interventions (GEI)  
 

The purpose of general education interventions is for a team of educators to identify the general 
education interventions to be tried if a student has challenges in school. Each school building has 
one of these teams. The team uses a specified problem-solving approach to determine 
accommodations and/or modifications that will be implemented in the general education classroom.  
These interventions may improve the areas of concern that have been identified for an individual 
student. 
 
The team is expected to use general education interventions before they refer any student for a 
comprehensive evaluation.  The school should inform parents about these activities, however, 
consent from parents is not required before teachers try different interventions at school. At least one 
or two special education staff usually are a part of the general education intervention team. 
 
There can be three possible outcomes for the student from the general education intervention 
process: 

● interventions are deemed successful and continue in general education 
● interventions are continued for a longer period of time or revised in general education 
● interventions are determined to be unsuccessful  and/or unsustainable then a referral is made for a 

special education evaluation 
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Multi Tiered System of Supports (MTSS) 
 

An integrated Multi-Tier System of Supports is a term used in Kansas to describe how schools go 
about creating an integrated framework to provide supports for each student to be successful and 
the processes and tools used to make decisions. 
 
The Kansas MTSS framework is a coherent continuum of evidence-based, system-wide practices to 
support a rapid response to academic, behavioral, and social skill needs. Frequent data-based 
monitoring informs instructional decision-making to empower each Kansas student to achieve high 
standards. The focus of the Kansas MTSS framework is system-level change across the classroom, 
school, district, and state.  
 
The Kansas MTSS framework provides a system of prevention, early identification and intervention, 
and supports to ensure all students learn from the instruction. The Kansas MTSS establishes a 
system that intentionally focuses on leadership, professional development, and an empowering 
culture. 
 
Tiers - Through three tiers, research-based interventions are implemented with fidelity to enable 
students to be successful. Tier 1 is the delivery of content through direct instruction to all students. 
This level of intervention is effective for most students (80-85%).  After assessing the students, those 
students who need additional assistance will be identified and be provided additional interventions at 
the Tier 2 level (10-15% of all students).  Tier 2 provides greater intensity of direct instruction using 
targeted, strategic research-based interventions to small groups of students (usually 3-5) for 30 
minutes a day for up to 12 weeks.  Progress is monitored for these on a bi-weekly basis, and those 
who need even more individual instruction move to interventions identified to be at the Tier 3 level.  
Only about 5% of the total student body should need Tier 3 individualized interventions, which are 
even more intensive, provided through an additional 60 minutes a day for more than 12 weeks and 
monitored more frequently. 
 
Special Education Support - As MTSS is a data-based educational decision-making system, after 
initial baseline data is gathered for each student, data points through ongoing progress/assessment 
monitoring must support students moving to more intensive interventions at Tier 2 and Tier 3.  In 
order for a student not yet eligible for special education to participate in Tiers that include support 
from special education staff, data from previous interventions would need to be included as 
components of their Student Improvement Team (SIT) plan and General Education Intervention (GEI) 
documentation.  Parents of these students must be given notice that the school intends to use 
special education staff, for up to 18 weeks, to provide intervention support to these students not yet 
determined to be eligible for special education.  Special education staff working with these students 
are required to keep a service log, and the school is then required to provide parents with progress 
updates. 
 

Comprehensive Evaluation and Eligibility 
 
After a referral is made to special education, written consent must be obtained from the parents prior 
to conducting the initial evaluation. If the parents do not give consent, an initial evaluation cannot be 
conducted. An initial comprehensive evaluation means the process of collecting information about a 
student for the following purposes: 
 

1. To identify the student's individual educational needs and provide a basis for appropriate 
interventions; 

2. To decide if the student has an exceptionality based on eligibility criteria set by the Kansas State 
Board of Education; and, 

3. To decide if special education services are needed for the student to benefit from his/her educational 
program. 
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To be eligible for special education, the student must have both an exceptionality and the need for 
specially designed instruction.  Some students may have an exceptionality, but may not have the 
need for services, either because they do not need any specially designed instruction or because the 
accommodations and/or modifications they are receiving in general education are successful, thus, 
making them ineligible for special education services. 
 
The Cooperative has eligibility indicators for each of the thirteen (13) disabilities as well as for 
giftedness.  After the initial evaluation is conducted, the team (which includes the parent) must meet 
to work through the eligibility indicators and determine if there is an educational need. 
 
If the student is found to be eligible for special education, then the student must have an 
Individualized Education Program (IEP) written. A determination for a re-evaluation must be 
considered at least every three years. 
 
If the student isn't eligible for special education services, the student improvement team meets again 
to consider other ideas.  For example, there may be services like migrant, bilingual, special reading, 
or math programs.  Or, a student may be eligible for services under Section 504, which is a general 
education function.  Section 504 is a civil rights law that prohibits discrimination against individuals 
with disabilities. Section 504 ensures that the child with a disability has equal access to an education. 
The child may receive accommodations and modifications.  Unlike the Individuals with Disabilities 
Education Act (IDEA), Section 504 does not require the school to provide an individualized 
educational program.  
 

Individualized Education Program (IEP) 
 
After determining the student is eligible for special education, the team develops an IEP during an IEP 
meeting. This plan must describe the student's individual educational needs in relation to their 
exceptionality, and how these needs will be met.  The IEP is reviewed when one or more people on 
the IEP team thinks it is needed.  A new IEP must be written at least annually,  or more often if 
changes are needed.  The IEP is a legally binding document that describes the present level of the 
student’s needs, as well as how those needs will be met. It is an estimation of what the student can 
accomplish in one year with specially designed instruction to meet their identified needs. As a 
document, the IEP serves as a blueprint that guides the student's instruction, support, and related 
services (such as speech, occupational, or physical therapy).  Data are taken on the goals after 
implementation to determine if the student is making adequate progress, and parents are informed of 
that progress. The IEP does not typically include specific curriculum or methodologies used to meet 
the goals, rather methodology remains at the discretion of the professionals delivering the specially 
designed services. 
 
The IEP must address the following: 

● Present levels of academic achievement and functional performance 
● Input from the parents for enhancing the education of their child 
● Measurable annual goals (including academic and functional goals) 
● Special education and related services (including Extended School Year (ESY) services for students 

with disabilities) 
● Transition service needs (beginning at age 14, or earlier if needed) 
● Participation with general education 
● Supplementary Aids and Services and Modifications, if needed 
● Participation in district and state assessments 

 
After the initial IEP is implemented, any of the IEP team members may ask for an additional meeting 
to review and possibly revise part or all of the IEP.  The IEP must be reviewed at a minimum of one 
time per year. 
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IEP Team 
 
The members of the IEP team include the parent or Legal Educational Decision Maker (LEDM), at 
least one special education teacher, a general education teacher, representatives of the school who 
know about resources, curriculum, and special instruction (usually the principal or an administrative 
designee), and a person who can interpret what evaluation results mean for the student.  Whenever 
appropriate, and/or as legally required, the student should also be on the team and participate in 
decisions. Other persons who have knowledge or special expertise about the student may be invited 
by either the parent/LEDM or the school. 
 

Placement Recommendations 
 
After the IEP is written, the team considers where the exceptional student can receive educational 
benefit with the specially designed instruction in relation to their general education peers. For eligible 
students with disabilities, the team must consider the general education classroom first before a 
more restrictive environment away from general education peers.  Parents must consent or refuse 
consent for the student's placement in special education or related services.  They may 
withdraw/revoke consent at any time. 
 
Special Considerations 
 
The IEP team must also include: 
 

i. For behavior issues, consider strategies, including positive behavioral interventions, strategies, and 
supports 

ii. For a student with limited English proficiency, consider the language needs as they relate to the 
student's IEP 

iii. For a student who is blind or has a visual impairment, provide for instruction in Braille unless the IEP 
team decides it is not appropriate 

iv. For a student who is deaf or has a hearing impairment, consider the student's language and 
communication needs 

v. Consider possible assistive technology devices and service needs 
vi. Consider training/supports for staff that are necessary to meet the student’s needs 

 
Participation in the General Education Curriculum 
 

Each student's IEP must describe the time that the student will not participate in general education 
classes.  For the student to participate, changes may be necessary.  These allow the student to: 
 

● move ahead toward completing the annual goals 
● be involved and progress in the general curriculum 
● participate in extracurricular and other nonacademic activities 

 
 
What is an accommodation? 
 

An accommodation is a change in procedure in the areas of presentation, response, setting, and 
timing/scheduling that are available to all students during instruction and/or testing.  These 
procedural changes provide equal access to the material but they do not reduce academic 
expectations or alter the content being taught or tested.  An example of a response accommodation: 
a student who has difficulty holding a pencil is provided access to a keyboard so that responses can 
be typed. 
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What is a modification? 
 

A modification is a substantial change in the content being taught or tested and is designed for those 
students who function 1 or 2 grade levels below their peers.  Modifications are used for students who 
are unable to adequately complete assigned tasks even with accommodations.  However, since the 
State Assessment content is aligned with grade-level standards, even when the delivery and content 
are substantially changed, grade-level concepts can still be taught. For example, if the student has a 
significant reading disability, grade-level core academic concepts can be provided using materials 
with a lower reading level and vocabulary. 
 
District-wide and State Assessments 
 

All students are required to participate in the Kansas State Assessment and any district-wide 
assessment.  This is to ensure that all students have equal access, and are part of the accountability 
system. It is the responsibility of the IEP team to determine the specific 
accommodations/modifications each student needs to meaningfully participate in the assessment 
system.  In the state of Kansas the assessment options are: 1) General, 2) General with 
accommodations or 3) Dynamic Learning Map (DLM)/Alternate. 
 
Identified needed testing accommodations must be available to the student during general instruction 
and on all classroom and state assessments.  However, in some cases, the use of the 
accommodation (i.e. reading a passage during the reading assessment) changes what is being 
measured to such a degree that the test becomes invalid.  In those situations the student is not 
provided access to the accommodation due to testing protocol. 
 
Alternate assessments are available for students with the most significant cognitive disabilities whose 
IEP goals represent concepts and skills that are substantially unrelated to the content being taught to 
their grade-level peers.  The Alternate Assessment concepts are aligned with grade level standards.  
For example: The general reading standard, “Student reads and comprehends text,” the student 
could demonstrate this standard on an Alternate Assessment by, “assigns meaning to spoken 
words/manual signs.” 
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EDUCATIONAL PLACEMENT in the LEAST RESTRICTIVE ENVIRONMENT 
 
A student’s Placement is where an exceptional student receives special education services in relation 
to where their general education peers receive instruction (i.e., general education classroom in a 
general education building, special education classroom in a general education building, special 
education classroom in a special education building, etc.). Except under certain disciplinary 
provisions and circumstances, placement is determined by the student’s IEP team. For students with 
disabilities, IDEA 2004 addresses least restrictive environment (LRE) in the following manner:  
 
To the maximum extent appropriate, children with disabilities, including children in public or 
private institutions or other care facilities, are educated with children who are not disabled, and 
special classes, separate schooling, or other removal of children with disabilities from the regular 
educational environment occurs only when the nature or severity of the disability of a child is such 
that education in regular classes with the use of supplementary aids and services cannot be 
achieved satisfactorily.  
§ 612(a)(5)(A)  
 
Least Restrictive Environment is the Placement of a student with disabilities (who has an identified 
need for special education services) where they can be educated in the closest proximity and to the 
maximum extent appropriate with their non-disabled peers while benefiting from their education. 
Below, in bold letters, are the different levels of restrictiveness on the Placement continuum, and 
some of the ways in which special education services may be delivered to enable a student to benefit 
from those services in their LRE. Combinations of different Placements may be considered per a 
student’s needs. 
 

● Substantial changes in placement where the proposed change for the student constitutes movement 
of more than 25% of the student’s school day from a less restrictive placement to a more restrictive 
placement, or from a more restrictive placement to a less restrictive placement requires parental 
consent. 
 

● A change of placement where the proposed change for the student constitutes movement of less 
than 25% of the student’s school day from a less restrictive placement to a more restrictive 
placement, or from a more restrictive placement to a less restrictive placement does not require 
parental consent. 
 
EDUCATIONAL PLACEMENTS (can be combinations as required by IEP): 
 

•   GENERAL EDUCATION CLASSROOM IN A GENERAL EDUCATION BUILDING 
 

• SPECIAL EDUCATION CLASSROOM IN A GENERAL EDUCATION BUILDING 
 

• SPECIAL EDUCATION CLASSROOM IN A SPECIAL EDUCATION BUILDING: 
 

Sometimes referred to as a special day school, a special education classroom in a special education 
building is an educational placement where the delivery of special education services is provided to 
eligible students with disabilities in an environment where there are no non-disabled peers. The 
students are provided any of the following to meet their identified unique needs (not an all-inclusive 
list): 
1). Specialized curricula; 
2). Modified facilities and equipment; and/or 

 3). Interdisciplinary, ancillary, medical, psychiatric, or social services for exceptional children, or some 
combination of these services. 
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Day schools, work activity centers, or sheltered workshops are common types of special day 
schools. Local education agencies may contract with accredited special day schools for services to 
children or youth for whom the program is appropriate. Local education agencies may also employ a 
teacher to work in the special day school setting.  
 
Inasmuch as students with disabilities who are enrolled in special day schools are segregated from 
their non-disabled peers, this alternative should be used only when the unique needs of a learner 
cannot be met within the general education building. It is the responsibility of the local education 
agency to monitor student progress, and the monitoring process should include a focus on the 
student's capability to re-enter the programs provided in the general education building. 
 
The Interlocal Learning Center (ILC) #618, located in Mount Hope, is a special day school. The ILC 
hosts three programs, two of which are educational placements and one program that is a 
disciplinary placement. They include the following: 
 

1) Positive Behavior Support Program: A placement for students who need to develop the behaviors 
and coping skills required to meet classroom expectations given special education supports within a 
general education building.  

2) Transition Skills Program: A placement where students learn requisite skills to enhance participation 
in a variety of community-based activities to gain access to preferred social, recreational, and 
employment settings.  

3) Interim Alternative Education Setting (IAES): A disciplinary placement where students receive special 
education support for existing IEP goals following disciplinary procedures that prevent the student 
from attending their home school in the educational placement outlined in their IEP for a specific 
period of time.  
 

• RESIDENTIAL SCHOOL:   
A Residential School is a facility that provides a total residential program of special education for 
students with disabilities. Very few students with disabilities require the intensive and comprehensive 
services provided through residential programs.  The total residential program should include 
educational experiences that optimize the student's ability to learn their environment, and the ultimate 
goal should be to return learners to the community and the general education buildings. Cooperative 
agreements between residential programs and local education agencies can increase the program 
variations available to children and youth. Some learners may not require residential living 
arrangements, but may require the residential school’s educational program. Others who reside at the 
school may be able to have the rest of their education provided in a general education building. 
 

• HOSPITAL INSTRUCTION:  
Hospital Instruction means a plan for the delivery of special education services under which the 
educational services are provided to students confined to hospitals or convalescent homes for 
psychiatric or medical treatment. Both identified/eligible students with chronic disorders and 
exceptional students who are hospitalized for short periods of time recovering from accidents or 
illness are eligible for this type of program. Satisfactory programming requires a team approach 
involving the physician, other hospital personnel, and the school to which the student will return when 
he/she has sufficiently recovered. 
 

• HOMEBOUND INSTRUCTION:  
Homebound Instruction occurs when the special education services are provided in the home of a 
student whose health conditions are so serious that school attendance is impossible, or who is 
temporarily disabled by physical or mental illness. In some cases, students with severe and/or 
unusual disabling conditions may receive short-term homebound instruction as a temporary measure 
until more appropriate arrangements can be made. Frequent reevaluation of students receiving a 
homebound instruction is necessary.  
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• OTHER (not exhaustive list):  
 
COMMUNITY-BASED INSTRUCTION: Community-Based Instruction is a plan for the delivery of 
special education services to students where a special education provider instructs the student within 
the community per their IEP. 
 
CONSULTATION:  Consultation is a special education service where the special education provider(s) 
consults with the student’s general education teacher(s) to meet needs identified in the student’s IEP 
that allow the student to continue their education in the general education classroom, and to enable 
the special education provider(s) to report progress toward the IEP goal(s).  
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CLASSROOM TYPES, OTHER PROGRAMS, & LOCATION 
 

 
CLASSROOM TYPES 
 
Classroom Types indicate how the district groups students with similar learning needs for their 
special education services. Classroom Types are NOT Educational Placements. Our classroom 
types are all considered interrelated (in that they may have students with various disabilities) with 
emphasis in specific areas: 
 

● Deaf/Hard of Hearing (HI) 
● Functional Applied Academics (FAA) 
● Instructional Strategies (IS) 
● Life Skills (LS) 
● Positive Behavior Supports (PBS) 
● Structured Learning (SL) 

 
A change of classroom type does not require parental consent because it is NOT a change in 
Educational Placement.  
A substantial change in placement does require parental consent. 
 
At this time, the Local Education Agency (LEA) representatives (administrator or their designee) are 
recommending the classroom type (as defined by the Cooperative) after members from a student’s 
IEP team discuss what would best meet the student’s needs as outlined in their IEP; however, the 
classroom type discussion and recommendation are not part of the IEP meeting nor IEP document, 
and where consensus is not reached, the (LEA) Representative makes the final determination of 
which classroom type allows the student to receive their Free Appropriate Public Education (FAPE). 
 
 
The following pages describe different Classroom Types in our Cooperative: 
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               Deaf/Hard of Hearing Classroom Type Description 
 

Students who may be appropriately served in a Deaf/Hard of Hearing classroom type: 
 

A student attending the deaf/hard of hearing classroom type requires a Total Communication approach to 
learning and socialization as well as an intensity (time-in service) of support from a teacher of the 
deaf/hard of hearing that goes above and beyond what can reasonably be accommodated by an itinerant 
Deaf/Hard of Hearing teacher and/or interpreter (typically greater than 90 minutes of deaf/hard of hearing 
services per week). Total Communication involves the use of both oral and manual approaches. This 
involves the use of speech, hearing, lip-reading, sign language and fingerspelling. The program is 
language-based and focuses on communication and socialization. Deaf/hard of hearing would be the 
primary exceptionality of a student attending this classroom type. 

 

 
Characteristics of the Deaf/Hard of Hearing classroom type: 

 
● Provides a language-enriched environment. 
● Provides instruction and support for the student’s primary mode of communication. 
● Provides opportunities to be with other students who are deaf/hard of hearing and have similar 

communication and/or socialization needs. 
● Addresses the cultural aspects of being Deaf/Hard of Hearing. 

 

 
Training and educational technologies employed by staff in this classroom type: 

 

● Has licensed teachers for the Deaf/Hard of Hearing. 
● Has certified sign language interpreters. 
● Staff are trained in the use of visual and auditory supports (closed captioning, assistive listening 

devices). 
 

 
Questions to ask when considering a student for the Deaf/Hard of Hearing classroom type: 

 

● Has a teacher for the Deaf/Hard of Hearing been consulted? 
● Is the student’s primary disability something other than hearing impairment? 
● Does the student require intense teacher of the deaf/hard of hearing instructional support to meet 

academic, communication or socialization needs? 
● Does the student require a Total Communication approach to learning and socialization? 
● Does the student require deaf/hard of hearing peer interaction to help meet his/her communication 

and/or socialization needs? 
● Can the student be served through IS/General Education classroom with itinerant (no more than 90 

minutes per week) support from a teacher of the deaf/hard of hearing? 
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    Functional Applied Academics (FAA) Classroom Type Description 
 

Students who may be appropriately served in a Functional Applied Academics (FAA) classroom type: 
A student served in an FAA classroom learns best using authentic tasks in a real-world setting.  This student 
requires modifications resulting in significant changes in the complexity and scope of materials in order to 
extract meaning from the general education curriculum.  They have great difficulty generalizing abstract 
academic concepts when called on to do so spontaneously, as well as demonstrate a significant delay in 
social and daily living skills that must be experienced and rehearsed in functional simulations to internalize for 
later use. A student served through an FAA classroom may have a cognitive disability, a traumatic brain 
injury, other health impairment, or some combination of disabilities that limit their ability to complete the K-12 
general curriculum without significant modifications.  These students participate in the modified or alternate 
assessment options but they still are expected to participate in general education classes to the greatest 
extent possible. 

 
Characteristics of FAA classrooms: 
● The goal of the FAA classroom is to support academic, behavioral self-regulation, social skills and daily 

living skills in authentic settings that match contexts in which students will be expected to use those skills 
during and after high school to support generalization. 

● Modified or alternate curriculum and assessments are required for meaningful participation in most 
content areas. 

● Students rehearse social skills with an emphasis on academic skills that will contribute to their 
independence in work, recreational, and living after graduation. 

● Students manage self-regulation skills in real world settings (managing  behavior, bodily functions, 
communication, coping skills, etc.) 

● Lessons incorporate manipulatives and authentic tasks to teach core academic concepts, social skills, 
and daily-living skills. 

● Community-based instruction is commonly used to assess the student’s ability in soft skills in vocational 
settings to generalize skills. 

● Lower staff to student ratio than a typical interrelated classroom or general education classroom.  
 
Training and educational technologies employed by staff in this classroom: 
● Teachers in FAA classrooms have training and/or experience working with students with cognitive 

disabilities and with modifying curriculum to make abstract academic concepts meaningful to the student.  
● FAA classrooms tend to use real-life examples and experiences (or simulations) to teach academic, social, 

vocational, and daily living skills.  
● Due to some disability-related deficits in memory, social skills and transferring knowledge, direct 

application in real-life contexts is required when assessing FAA students. 
● Staff are trained in vocational soft skills needed for daily living, physical behavioral management, 

behavioral support techniques, de-escalation strategies, and differentiated instruction to make 
participation meaningful. 

● Teachers are trained in Dynamic Learning Maps Alternate Assessment and the Common Core Essential 
Elements and an alternate curriculum. 

 
Questions to ask when considering a classroom emphasizing Functional Applied Academics: 
● Does this student need significant changes in the complexity and scope of instruction and 

materials in order to extract meaning and engage in the general education curriculum to the point 
that the general education curriculum is no longer recognizable?  

● Does the student require concrete examples in naturally occurring contexts in order to learn core 
academic concepts? 

● Has the Classroom Type Protocol been followed? Please refer to the Classroom Type Flowchart.  
● Does this student qualify to take the Dynamic Learning Maps? 
● Does the student lack understand concepts in the general curriculum even when presented at a slower 

pace, with accommodations and modifications?  
● Does the student require explicit training in the social skills expected of same age peers? 
● Does the student require pronounced training in daily living skills in order to function independently in the 

community? 
● At the secondary level, does the student require vocational training to learn work skills that will enable 

them to access competitive employment after high school? 
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         Instructional Strategies Classroom Type Description 

 
Students who may be appropriately served in an Instructional Strategies classroom type: 

 
Students served in the Instructional Strategies Classroom would include students with any primary 
exceptionality such as learning disability, other health impairment, mild intellectual disability, autism, traumatic 
brain injury, etc.  The academic needs of the students in this classroom can typically be met using the general 
education curriculum presented through specially designed instruction.  Some accommodations and/or 
modifications may be needed in order for the student to access the curriculum. 

 
Characteristics of Instructional Strategies Classroom: 

 
● Serves students with any primary exceptionality. 
● Uses the general education curriculum with accommodations and/or modifications, as needed.   
● Uses research validated instructional strategies with integrity to meet the needs of the student in all 

identified content areas.   
● Collaborates with all team members in supporting/delivering classroom instruction, materials and 

strategies within the general and/or special education classrooms as determined by the IEP.  
● Designs and develops the delivery of materials or the characteristics of the environment to accommodate 

the cognitive/sensory/behavioral needs of the student.  

 
Training and educational technologies employed by staff in this classroom: 

 
● Staff is trained to work with students with mild to moderate disabilities.  
● They are trained to use accommodations, modifications, instructional strategies, classroom management 

strategies including positive behavior supports and assistive technology to assist the student with access 
to the curriculum by minimizing the impact of his/her disability.   

● The special education and general education teachers collaborate to ensure that agreed upon 
supports are implemented in all settings.  

● The special education and general education teachers may co-teach within the general education 
classroom.  

 
Questions to ask when considering a classroom providing instructional strategies: 

 
● Does the student demonstrate patterns of strengths and weaknesses?  If yes, in what content areas? 
● Does the student consistently require specially designed instruction in order to demonstrate competency 

in the general common core standards?  If yes, in what content areas? 
● Can this instruction be provided in the general education classroom without detracting from the learning of 

others? 
● Can the student be successful with the use of the general education curriculum? 
● Can the student be appropriately served through the instructional strategies classroom? 
● Has the instructional support specialist been consulted to offer suggestions for delivery of and the 

accommodations in the content area(s) being considered? 
● Has general assistive technology been considered/implemented to provide access to academic content?    
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                      Life Skills Classroom Type Description 
 

Students who may be appropriately served in a Life Skills classroom type: 
 

A life skills student has a combination of disabilities that require extensive communication and/or physical and 
mobility supports in order to meaningfully participate in the academic setting.  This student is taking, or would 
be highly likely to require, the Dynamic Learning Maps (DLM) and/or Kansas Alternate Assessment (KAA) in all 
content areas. Although a student in the life skills classroom frequently has some degree of physical or 
neurological disability, one should not be assigned to a life skills classroom for these disabilities only.  A 
Student in the life skills classroom has pronounced cognitive involvement that requires them to be educated 
exclusively in the extended standards and to be supported with intense and sustained resources throughout 
the day.  The Life Skills curriculum will require an exit plan. 

 
Characteristics of Life Skills classrooms: 
 
● Establish a multimodal communication system that enables the student to make decisions and positively 

influence people they interact with in multiple settings throughout the day.   
● Learn the life skills required for supported or semi-independent living once they graduate from high school. 
● Participate in a variety of community-based activities to gain access to a range of social, recreational, and 

employment opportunities after graduation.   
● The school curriculum will consist of repetitive tasks aligned with basic academic content areas and the 

extended standards while embedding training of practical skills (i.e. toileting, dressing, cooking, laundry, 
housekeeping) in naturally occurring events throughout their day.   

● The skills learned in this classroom should increase the student’s independence and their options for living 
and working in the community. 

 
Training and educational technologies employed by staff in this classroom: 
 
● Regardless of the physical or cognitive involvement, a student has the right to contribute in the decision 

making process that influences events throughout the day.   
● Services are provided in a manner that reflects an appreciation for the rights and dignity of the individual. 
● All students can communicate preferences for employment and life after high school.   
● Staff will receive training on lifting, positioning, and handling, as well as being delegated to administer 

medications and meet health related needs. 
● Staff will need to be familiar with a variety of augmentative communication devices and assistive 

technology to  
     help the student demonstrate needs and accurately express what they know.    

 
Questions to ask when considering a classroom emphasizing Life Skills: 
 
● Has the Coop instructional support specialist been consulted? 
● Does the student have pronounced healthcare needs that require ongoing surveillance by specially trained 

staff? 
● Does the student require frequent (i.e. 1 hour or more per week) related services in order to function in 

school activities?  
● Does the student function exclusively in the essential elements/extended standards in all academic content 

areas? 
● Does the student have significant physical disabilities that require support for transitions and mobility?   
● Does the school-aged student still require toileting and other hygiene assistance?   
● Does the student need technological interventions and/or a symbol and gesture system in order to 

communicate?   
● Does the student have a difficult time expressing his/her needs to people who are unfamiliar with them? 
● Is the decision being driven exclusively by behavioral or physical challenges of the student? 
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           Positive Behavior Support Classroom Type Description 
 

Students who may be appropriately served in a Positive Behavior Support classroom type: 
A PBS student exhibits behaviors that are considered significantly different from same age peers given the 
setting and circumstances in which they occur. Students require specially designed programming in order to 
engage in academic tasks and comply with general conduct requirements in a general education setting. 
Access to PBS services occurs when the IEP team has determined that the student’s behavior, even with 
adequate interventions, interferes with their learning or the learning of others. Not all students with the 
exceptionality of emotional disturbances require the intense support of a PBS program. The IEP team has 
agreed that the student needs the behavioral structure and supports offered by a PBS classroom. The 
academic curriculum delivered in this classroom is consistent with the instructional level of the student; 
special methods/materials must be employed to motivate students and to help compensate for lagging skills. 
Students should not be assigned to this classroom if staff has not first appropriately adapted the 
general education curriculum and implemented positive behavioral support strategies in a current educational 
setting. If behavior is due to individual or environmental circumstances, students should not be considered for 
PBS. Decisions should not be based on situational circumstances (absences, transiency, etc.) 

Characteristics of a PBS Classroom: 
● The goal of the classroom is to learn behavioral control strategies (lagging skills) in order to access the 

curriculum that is most appropriate for them.  
● Provide an atmosphere that assists the student develop coping strategies for situations they find 

frustrating.  
● Teach students to persevere through non-preferred activities and/or learn to negotiate appropriately for 

choices he/she finds more tolerable.   
● Individually designed educational and behavioral goals.   
● Develop individual behavioral support plans necessary to clearly communicate the needs of the student. 
● Consider assessing the student’s lagging skills (i.e. difficulty engaging in non-preferred tasks; difficulty with 

transitions, resistance to adult directives, gaining attention from preferred people) and a plan for rectifying 
these problems. 

● Provide a flexible and accommodating classroom to engage students who are resisting expectations and 
behaving 

     in an unsafe or counterproductive manner. 
● Allow spontaneous decisions to strike a balance between the emotional needs of the student and the 

academic expectations outlined in the IEP. 
● Evidence-based practices evident to support instructional control behaviors (mental health, anxiety, self-

regulation, trauma-informed, and etc.). 
● Foster purposeful trusting relationships to support relational skill building. 
● Lower staff to student ratio that a typical interrelated classroom or general education classroom. 

Training, educational technologies and core beliefs employed by staff in this Classroom 
● An understanding that the student is engaging in behaviors to fulfill a need. 
● Knowing that the student needs access to a trusted provider to process during/after behavioral problems, 

not heightened discipline. 
● The classroom is dependent on and committed to building positive relationships with students. 
● PBS staff assumes that when a student behaves in a maladaptive manner it is because he/she can’t select 

another response option, not because they won’t. 
● An understanding that students in PBS have not yet adopted coping strategies appropriate to the school 

setting.  
● Staff members have formalized training in evidence-based practices (e.g., de-escalation strategies, 

physical behavioral management, trauma informed, social skills training) in order to teach instructional 
control behaviors.  

● Training in modified, alternate and/or differentiated curriculum to meet student instructional needs.  
Questions to ask when considering a Classroom emphasizing Positive Behavioral Strategies: 
● Have behavioral supports been implemented with integrity across environments? Please discuss the 

supporting data. 
● Has the Classroom Type Protocol been followed? Please refer to the Classroom Type Flowchart. 
● Does the student require frequent and intense/ongoing support across multiple general education settings 

based  
     on behavior?  
● Do the supplementary aids and services, accommodations and modifications reflect the needs of the 

student? 
● Does the student need ongoing support to assist with non-preferred tasks? 
● Have procedures for positive relationship building been established? 
● Is the student’s ability to comply with school/classroom procedures and/or staff directives interfering with 

the student’s learning? 
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Structured Learning Classroom Type Description 

 
Students who may be appropriately served in a Structured Learning classroom type: 

 
A student attending the structured learning classroom needs intensive supports and predictable, consistent routines 
and structure throughout the school day to engage in learning activities in the following areas: communication, social 
skills, academic tasks, and behavior management. These students may function significantly below grade level 
academically, socially, communicatively and emotionally. Not all students who benefit from visual schedules or 
augmentative communication, require the intensive support and methodologies of a Structured Learning Classroom.   
 
The classroom facilitates the development of language, communication, and social skills, along with self-help, sensory 
integration, and academic skills and to generalize skills in all settings.  The curriculum addresses academics, 
vocational, basic living skills and work behaviors through a very highly structured environment with intense visual 
supports and strategies.  Positive behaviors associated with the successful integration into the school and community 
is emphasized through a highly structured set of coordinated activities using the latest communication technologies.  
Students in the classroom typically exhibit a rigid regimen of thought and behavior.  They have limited imaginative play, 
limited functional verbal or non-verbal communication skills, and difficulty in understanding emotions, gestures or ideas 
of others, which greatly hampers social relationships or successful spontaneous interactions in all environments.   

 
Characteristics of Structured Learning classrooms: 

 
● The goal of the Structured Learning classroom is to provide predictability in the learning environment through intense 

visual supports, consistent verbal commands, and an organized sequence of activities or events throughout the 
student’s day. 

● Provides clear visual and physical structure. 
● Provides each student with an individualized visual/object schedule which the student and staff adhere to throughout 

the day. 
● Work systems are designed for each student and used in all settings to reduce distractions during assigned task and 

increase independence.  
● Uses multiple evidence-based methods (e.g., video modeling, TEACCH, floor time, pivotal response, etc.) to meet 

the individual needs of the student.   
● Proactively provides information to the student to prepare them for impending change in routine or activity using 

social stories, pictures, or rehearsed distinct verbal phrases.    
● Intentionally teaches social rules/skills so that the student can successfully make requests, seek attention, and 

obtain preferred items in multiple contexts, direct teaching of self-regulation and coping skills.  
● Lower staff to student ratio that a typical interrelated classroom or general education classroom. 
● Structured Teaching techniques are used to teach academics, self-regulation, and social communication. 

 
Training and educational technologies employed by staff in this classroom: 

 
● Staff in this classroom will be trained in various methods emphasizing visual schedules, social narratives, structured 

work activities, discrete trial and the use of augmentative/alternative communication devices for communication 
needs and community based instruction.  

● Staff will create an environment that greatly reduces or controls environmental stimulation.  
● Staff will utilize assistive technology in all aspects of communication and academic content acquisition.  
● Staff in this classroom will be trained in physical behavioral management, behavioral support techniques and de-

escalation strategies. 
● Teachers are trained in Dynamic Learning Maps Alternate Assessment and the Common Core Essential Elements 

and an alternate curriculum.   
 

Questions to ask when considering a classroom emphasizing Structured Learning: 
 

● Has the Classroom Type Protocol been followed? Please refer to the Classroom Type Flowchart.  
● Does the student have extensive communication deficits that impact their self-regulation? 
● Does the student require intense structure and visual supports in all aspects of the school day (and at home) in order 

to participate successfully? 
● Is the student highly resistant to, or agitated by, minor changes in routine? 
● Are behaviors easily accommodated or are they significantly disruptive to the student’s learning and to the learning  
     of classmates? 
● Does the student persistently engage in stereotypic behaviors to the detriment of scheduled activities?  
● Have a variety of visual/structural supports been attempted in the current environment? 
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OTHER PROGRAMS 
  

Dunlap and ILC Transition Skills Program Description 
 

 

Students who may be appropriately served at the Dunlap and ILC Transition Skills Program: 
 

Students with a wide range of support needs who have participated in a functional/life-skills/structured learning* 
curriculum and need help in defining interests and necessary supports that enhance self-determination during life as an 
adult.  These students have a combination of disabilities that require extensive communication and/or physical and 
mobility supports while engaging in authentic home living, vocational, and recreational activities.  Participants generally 
have taken the Dynamic Learning Maps/Kansas Alternate Assessments in all content areas and must have an exit plan.  
A student in the Transition Skills program is 18 to 21 years of age (younger if deemed appropriate by the team) and has 
completed relevant academic tasks delivered in the traditional school setting and requires support not offered in other 
public school or community-based settings.  

 

Characteristics of the Dunlap and ILC Transition Skills Program: 
 

● Emphasis is on helping students become productive participants in their community. 
● The programs target specific transition plan goals, outcomes and skills. 
● Establish a reliable communication system that enables the student to make decisions and positively influence what 

they do, and whom they interact with, in multiple community-based settings throughout the day.   
● Learn self-determination skills required for independent living, vocation, and recreation following high school. 
● Learn requisite skills to enhance participation in a variety of community-based activities to gain access to preferred 

social, recreational, and employment settings.   
● Facilitates the student’s journey into adult life by creating mutually beneficial relationships while participating in 

authentic work and community-based experiences. 
● Individualized and person-centered program based on the student’s unique interests and abilities that will help them 

achieve their true potential as an adult. 
● Create community contacts and lean to influence critical services areas including healthcare, mental health, and 

accessing social services. 
● Create collaborative relationships between Dunlap and ILC transition skills program, students, parents and adult 

agencies that will oversee adult supports after graduation.   
 

Training and educational technologies employed by staff: 
 

● Regardless of the physical or cognitive involvement, a student has the right to contribute in the decision-making 
process that influences events throughout the day.   

● Services are provided in a manner that reflects an appreciation for the rights and dignity of the individual. 
● All students can communicate preferences for employment and life after high school.   
● Staff will receive training on lifting, positioning, and handling, as well as being delegated to administer medications. 
● Staff will need to be familiar with a variety of augmentative communication devices and assistive technology to help 

the student demonstrate needs and accurately express what they know. 
● Staff believe that young adult learning is enhanced when assigned tasks are clearly connected to relevant life skills. 
● Self advocacy, social skills, environmental context are carefully considered when helping students plan for their future.      

 

Questions to ask when considering the Dunlap and ILC Transition Skills Program: 

 
*See associated description 
 

● Has the student completed ALL academic credits and state testing requirements? 
● Does a comprehensive transition plan guide the IEP in the areas of Education/Training, Employment, and 

Independent Living? 
● Does the student have pronounced healthcare needs that require ongoing surveillance by specially trained staff? 
● Are there representatives from outside agencies likely to provide or pay for services that should be included in all 

proceedings? 
● Does the student have significant physical disabilities that require support for transitions and mobility?   
● Does the school-aged student still require toileting and other hygiene assistance?   
● Does the student need technological interventions and/or a symbol and gesture system in order to communicate?   
● Does the student have a difficult time expressing his/her needs to people who are unfamiliar with them? 
● Are behaviors easily accommodated or are they significantly disruptive to the student’s learning and to the learning of 

others? 
● Will the student participate in the graduation ceremony with same-age peers or upon completion of the IEP? 
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LOCATION 
 
Location is the building where a student physically attends. Location is NOT the same as 
Placement.   Location does NOT require parental consent and is NOT an IEP team decision. 
 
Location changes from one building to another should not affect the placement (where they are 
served in relation to general education peers) an IEP team has decided is required for the student’s 
FAPE.  Although many of the classrooms stay in the same location from year to year, there is no 
guarantee that the classrooms will remain in the same building or district. 
 
A student may be relocated to a different classroom type (and possibly a different physical location) 
by the district/responsible building administrator/designee even if no consensus is reached at the end 
of the classroom type discussion.  Based on the IEP goals, services, and staff training needed to 
implement the IEP, there may be no change in the IEP, but a classroom type change that is only 
available at a different physical location than where the student currently attends may be 
recommended and, ultimately, assigned. 
 
The Cooperative Administration determines the physical location where the student will receive 
services.  Factors that are considered include: 
 

● Individual needs of students per the IEP 
● Location of appropriate classroom type(s) available 
● Class-size/caseloads of teachers serving in the classrooms/locations being considered to meet the 

student’s identified needs 
● IEP services of the student in relation to the classrooms/locations being considered to meet the 

student’s identified needs 
● Medical needs of the student in relation to the classrooms/locations being considered to meet the 

student’s identified needs 
● Behavioral needs of the student in relation to the classrooms/locations being considered to meet the 

student’s identified needs 
● Physical space of the classrooms/locations being considered 
● Transportation needs of the student in relation to the classrooms/locations being considered to meet 

the student’s identified needs 
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LOCATIONS OF CLASSROOMS 
Building Name USD # Grades Classroom(s) 
VC Abilene Elem 262 PreK-3 Instructional Strategies (1.5), Early Childhood (2) 
VC West Elem 262 K-3 Instructional Strategies (2), PBS (1), CB Early 
    Childhood (1) 
VC Wheatland 262 K-3 Instructional Strategies (2), FAA/SL (2) 
VC Intermediate 262            4-5 Instructional Strategies (2.5), FAA/SL (1), PBS (1) 
VC Middle School 262 6-8 Instructional Strategies (4), PBS (1), FAA (1) 
VC High School 262 9-12 Instructional Strategies (5), PBS (1), FAA (2) 
VC Youth Horizons 262 6-12 Instructional Strategies (.2) 

Clearwater Elementary Clearwater Elementary 264 PreK-3 Instructional Strategies (2), Early Childhood (1) 
Clearwater Intermediate-Middle  264 4-8 Instructional Strategies (3) 
Clearwater High 264 9-12 Instructional Strategies (2) 
Goddard Oak Street Elem 265 K-4 Instructional Strategies (2), SL (3) 

Goddard Clark Davidson Elem Goddard Clark Davidson Elem 265 PreK-4 Instructional Strategies (3), Early Childhood (2) 
Goddard Amelia Earhart Elem 265 K-4 Instructional Strategies (3), FAA (3) 
Goddard Explorer Elem                     265            PreK-4   Instructional Strategies (2), PBS (1),  
       Early Childhood (1) 
Goddard Apollo Elem 265 PreK-4 Instructional Strategies (2), PBS (1), 
    Early Childhood (1) 
Goddard Discovery Int. 265 5-6 Instructional Strategies (2), FAA (2) 
Goddard Challenger Int. 265 5-6 Instructional Strategies (4), PBS (2) 
Goddard MS 265 7-8 Instructional Strategies (4), PBS (1) 
Goddard Eisenhower MS 265 7-8 Instructional Strategies (3), FAA (2) 
Goddard High 265 9-12 Instructional Strategies (4.5), PBS (1) 
Goddard Eisenhower HS                   265            9-12       Instructional Strategies (4), FAA (2) 
Goddard Academy 265 9-12 Instructional Strategies (1) 
Goddard Lakeside 265 7-12 Instructional Strategies (1) 
Maize Early Childhood Center 266 EC Early Childhood (5)   
Maize Vermillion Elementary 266 K-5 Instructional Strategies (3.7)  
Maize Elementary 266 K-5 Instructional Strategies (3.5), SL (2) 
Maize South Elementary 266 K-5 Instructional Strategies (4), SL (1) 
Maize Pray Woodman Elem 266 K-5 Instructional Strategies (3), FAA (3) 
Maize Central Elementary 266 K-5 Instructional Strategies (4), HI (1) 
Maize Middle School 266 6-8 Instructional Strategies (7)   
Maize South Middle School 266 6-8 Instructional Strategies (4), FAA (2.5) 
Maize High School 266 9-12 Instructional Strategies (6), SL (1.6) 
Maize South High School 266 9-12 Instructional Strategies (4), FAA (2), HI (.5) 
Andale Elementary 267 K-8 Instructional Strategies (2.5), Early Childhood (1) 
Andale High School 267 9-12 Instructional Strategies (2) 
Colwich Elementary 267 K-8 Instructional Strategies (2), LS (1) 
Garden Plain Elementary 267 K-8 Instructional Strategies (2.5), LS (2) 
Garden Plain High School 267 9-12 Instructional Strategies (1), LS (1) 
St. Marks Elementary 267 K-8 Instructional Strategies (2.5) 
Cheney Elementary 268 K-5 Instructional Strategies (2) 
Cheney Middle School 268 6-8 Instructional Strategies (1) 
Cheney High School 268 9-12 Instructional Strategies (1.5) 
Conway Springs Elementary 356 K-5 Instructional Strategies (1) 
Conway Springs MS 356 6-8 Instructional Strategies (1) 
Conway Springs High School 356 9-12 Instructional Strategies (1) 
Burrton 369 K-12 Instructional Strategies (2) 
Sedgwick Elementary 439 K-5 Instructional Strategies (1) 
Sedgwick Middle School 439 6-9 Instructional Strategies (1) 
Sedgwick High School 439 9-12 Instructional Strategies (1) 
Dunlap Transition @ Chisholm 618 12+ FAA (2) 
Interlocal Learning Center 618 K-12 Social/Emotional Program: PBS (4),             

PBS/ FAA (2), PBS/AES (1) 
  12+        Transition Program: FAA (2.5) 

St. Joe-Ost St. Joe-Ost Parochial K-8 Instructional Strategies (.5) 
St. Peter St. Peter and St. Elizabeth Ann Seaton Parochial K-8 Instructional Strategies (2) 

Gifted – 11.35 Facilitators across the Cooperative serving assigned districts. 
 

St. Elizabeth Ann Seton  
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  COOPERATIVE STAFF FOR THE 
       2020-2021 SCHOOL YEAR   
                  (as of August 31, 2020) 

 
Number of Staff              FTE of Staff    
  

   
   219    215.21  TEACHERS 
     48       46.2   SPEECH THERAPISTS 
       1         1.0   AUDIOLOGIST 
     16       15.8   SOCIAL WORKERS 
     20       19.3   SCHOOL PSYCHOLOGISTS 
     14       13.5   FACILITATORS/COACHES 
       1           .5   O&M SPECIALIST 
       4         4.0   VOCATIONAL SPECIAL NEEDS 
     18       15.8   OCCUPATIONAL THERAPISTS 
       9         7.8   PHYSICAL THERAPISTS 
       4         4.0   NURSES 
       6         6.0   ADMINISTRATION 
       1         1.0    GENERAL COUNSEL 
   815        753    PARAEDUCATORS 
     25       22.45  SECRETARIAL/CLERICAL/BOOKKEEPER 

    2      2.0   CUSTODIAL/BUILDING ENGINEER 
    3      3.0    EVALUATION TEAM LEADERS 

      1,206                    1,130.56  TOTAL  
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STRUCTURE 
Administrative 
There are two Executive Directors, two Directors, and two Assistant Directors.  
 

The nine member districts are sectioned into thirds. Each third is headed by a Director or Assistant 
Director along with instructional coaches in the areas of Learning Strategies & Supports, Behavioral 
Supports, Intellectual & Developmental Disability Supports, and IEP Supports. There is one additional 
instructional coach supporting staff Coop-wide in the area of autism. In addition, there are two 
facilitators serving the whole Cooperative in the areas of Paraeducators and Early Childhood. 
 

Licensed 
There are many different types of teachers included in this number.   
Please see the classroom types on pages 18-26. 
 

Paraeducators   
This number reflects the current, but fluid, number of paraeducators. There are currently more 
positions open that have not yet been filled and some additional requests due to student need and 
student move-ins. 
 

Secretarial/Clerical/Bookkeeper 
These numbers include those at the Central Office, Day School and School Psychologists’ 
secretaries. 
 
HIGHLY QUALIFIED/LICENSURE OF TEACHERS:  Teaching in the area of Special Education 
requires a different type of training than for teaching in general education. Typically, a Master's 
Degree is required for full licensure in an area of Special Education. Special education teachers are 
also required to be highly qualified in general education areas. For example, an elementary teacher 
instructing special education students must also have an elementary degree.  Secondary special 
education teachers must have content endorsement in any subject they teach where students are 
being taught the curriculum in a special education classroom placement. 

 
STAFF SHORTAGES:  Currently, teachers trained and licensed in areas of Special Education are 
difficult to find. Teachers in some areas of Special Education are extremely difficult to recruit and 
retain. The Cooperative is able to hire general education teachers (without special education licenses) 
under a State Waiver. The waiver requirements include that the teacher must have a current general 
education license, has entered a program at a college or university, and is taking classes to enable 
the teacher to become licensed/endorsed to teach special education. The waiver can be for up to 
three years and the teacher must make continued progress toward becoming at least provisionally 
licensed by taking college or university classes while teaching in the special education class. 
Currently, the Board contributes a specified amount reimbursed to those hired on waivers toward 
tuition, books and fees.  
 
Teachers with a bachelor’s degree in an area other than education can be hired. These teachers must 
obtain a limited apprentice license and are enrolled in a high incidence master’s degree program. 
 
In addition, teachers without a bachelor’s degree and enrolled in a teacher apprentice program, can 
be hired to teach students in Pre-K through 3rd grade. 

 
PAY OF STAFF:  Special Education teachers are paid on the Cooperative's salary schedule. We 
compete with surrounding districts and special education entities as well as our member districts for 
special education teachers. 
 

                   There are times when a teacher of the Cooperative leaves to teach in general education for a higher 
salary or because of burn-out, so the Cooperative must be competitive with other 
Cooperatives/districts across the state in order to attract those few good qualified teachers to this 
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area and to keep them working for this Cooperative.  
 

EVALUATION OF STAFF:  
Licensed: 

                   Other than staff who are itinerant such as school psychologists, occupational therapists, and physical 
therapists, performance evaluations are completed by each district’s building administration with 
input by the supervising Directors or Assistant Director using the evaluation tool designated by each 
district.  Using the evaluation tool developed by the Cooperative, evaluations for itinerant staff, such 
as those mentioned above, are the responsibility of the Directors or Assistant Directors along with 
input from building administrators.  

 
Classified: 
Paraeducators are evaluated by their special education supervisor with input from the principal. In 
several districts, principals elect to evaluate paraeducators with input from the supervising licensed 
staff member.  
 
Clerical: 
Clerical staff are evaluated by their direct supervisor(s).  
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ADDITIONAL INFORMATION 
 

 STATE PERFORMANCE PLAN (SPP) AND ANNUAL PERFORMANCE REPORT (APR): The state 
plan provides insight and guidance in carrying out IDEA 2004 requirements to ensure FAPE (Free 
Appropriate Public Education) for students with exceptionalities throughout the state of Kansas. The 
20 SPP and APR indicators are comprised of both Performance Results and Compliance Indicators. 
District and state-level data are collected annually and publicly reported on 13 of those 20 indicators. 
All data from the Performance and Compliance Reports come from the following data sources: 
Special Education Student MIS, CETE assessment data, KIDS, file review and 9/20 enrollment data. 
All have targets, which serve two purposes to compare if a USD met criteria established for all USDs 
within a fiscal year and for demonstrating if a USD has made progress year to year. There are 7 
Performance indicators such as graduation rate, dropout rate, least restrictive environment (LRE) and 
assessment. There are 6 Compliance indicators such as child find, early childhood transition, and 
timely evaluations. 
  
If any indicators are not met in any one district, the Cooperative and the district must work together 
to improve progress towards meeting the indicators not met or use designated monies to improve if 
many of the indicators are not met. 
 
SUSPENSION/EXPULSION: 

 
                   Note:  A student who receives special education and/or related services cannot be denied 

services.  Whether or not there is causal relationship between the student's disability and the 
reason being considered for more than 10 days suspension or expulsion, the special education 
and/or related services must continue, but may be continued in a different environment.  In 
general, a student in special education can be suspended like any other student up to 10 days 
(without services), but after 10 days, the student cannot be denied special education services. 
 
If the student exhibits dangerous behavior (including weapons, drugs, or serious bodily injury), LEA's 
have the right to suspend or remove a student with a disability without a hearing (for a maximum of 
45 school days). These students may be placed in an alternative setting during this time. 
 
In-school suspension means a short-term suspension during which the student stays at school but 

not in the classroom to which he/she is assigned. This does not count toward the ten 
(FAPE-free) days if the student continues to receive his/her special education services 
and can progress in the general curriculum.  
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PROCEDURAL SAFEGUARDS AND LEGAL PROCEDURES 
 

The IDEA ensures the right of the parent to participate in the decision-making process and 
outlines a system of procedural safeguards.  
 
These safeguards are designed to protect the rights of parents and their child with a disability and, 
at the same time, give families and school systems several mechanisms by which to resolve their 
disputes. 
 
Procedural Safeguards 
 

Notable procedural safeguards include the right of parents to: 

● Receive a complete explanation of all the procedural safeguards available under IDEA and the 
procedures in the state for presenting complaints 

● Inspect and review the educational records of their child 
● Participate in meetings related to the identification, evaluation, and placement of their child, and the 

provision of FAPE (a free appropriate public education) to their child 
● Obtain an independent educational evaluation (IEE) of their child 
● Receive “prior written notice” on matters relating to the identification, evaluation, or placement of their 

child, and the provision of FAPE to their child 
● Give or deny their consent before the school may take certain action with respect to their child 
● Disagree with decisions made by the school system on those issues 
● Use IDEA’s mechanisms for resolving disputes, including the right to appeal determination 

U.S. Department of Education, Office of Special Education Programs, 2017                                          
Available online at http://www.parentcenterhub.org/parental-rights/ 
 
Dispute Resolution  
 
When multiple attempts have been made to resolve disagreements between the school and the legal 
education decision maker without success, there are other, more formal, options available to help 
them resolve special education disputes.  
 
The special education laws and regulations provide three formal processes for dispute resolution. 
These three formal processes are:  
 
(1) Mediation;  
(2) Formal Complaint; and,  
(3) Due Process Hearing 
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               DISPUTE RESOLUTION PROCESSES 1 
 

Mediation Formal Complaint  Due Process 
Complaint/Hearing Request2 

Resolution Process 

Mediation is a discussion 
process conducted by a 
qualified and impartial 
mediator to resolve a 
disagreement between a 
parent and a school district. 
  
Mediation may address any 
matter under the Individuals 
with Disabilities Education Act 
(IDEA), the special education 
law.3 
  

Mediation may also address 
disputes and conflicts related 
to communication about these 
issues 

Complaint resolution is an 
investigation process. 
  
It is not a judicial or court 
process. 
  
A complaint is a written and 
signed form or letter to the 
Kansas Department of 
Education (KSDE) stating 
that a school district has 
violated some part of IDEA. 
  
Complaints are usually 
filed by parents, but may be 
filed by other individuals or 
organizations. 
 
Individuals or organizations 
that file complaints are referred 
to as “complainants.” 
  
School districts are the 
“respondent party,” meaning 
they respond to the complaint. 

A due process hearing request 
is a request filed by a parent, 
school district, or other public 
agency, to begin an impartial 
due process hearing on any 
matter relating to the following 
for a child with a 
disability: 

●  Identification 
●  Evaluation 
●  Educational 

placement; or 
●  The provision of a 

Free Appropriate 
Public Education 
(FAPE) for a child with 
a disability. 

  
A resolution process  is an 
opportunity for parents 
and the school district or 
program to attempt to resolve 
the issues in a parent’s due 
process complaint before the 
due process hearing process 
begins. 

Who is involved? 
o Parent(s) 
o Selected Mediator 
o Parent advocate, if any 

Who is involved? 
o Parent(s) or other 
complainant 
o District representative 
o Assigned complaint 
investigator 

Who is involved? 
o Parent(s) 
o District representative and 
district’s attorney 
o Administrative Hearing 
Officer/Administrative Law 
Judge 

 
                                              Figure 1.  Highlights the main contrast between the major dispute resolution options.  Adapted from Comparison of Major Dispute Resolution Options:   A Chart  

Comparing Mediation, Complaints, and Due Process. Oregon Department of Education, 2017. 
  
1 Definitions of types of dispute resolution processes quoted from: Pagano, L. (2008, February). Options for dispute resolution (Module 18). Building the legacy. IDEA 2004 
training curriculum. Washington, DC: National Dissemination Center for Children with Disabilities. Available online at: http://idea.ed.gov/explore/home 
2 In its dispute resolution materials, ODE uses the term “due process hearing request” to mean “due process complaint”. 
3 Pagano, L. (2008, February). Options for dispute resolution (Module 18). Building the legacy: IDEA 2004 training curriculum. Washington, DC: National Dissemination 
Center for Children with Disabilities 

 
 

 
 



 
BUDGET INFORMATION   2019-2020 

  
 
Total of all Budgets - $43,656,203 
 

Federal Funding    - 10.19% 
State Funding   - 47.66% 
District Funding   - 31.48% 
Other Funding  -     10.67% 
 
 
FORMULA FOR DETERMINING LOCAL DISTRICT ASSESSMENTS 
  
The Cooperative Board sets the Budget at the July or August Board meeting. 
 
Total Budget minus (State plus Federal Funding plus Other Funding) = Local Assessment 
 
FEDERAL FUNDING - The Cooperative is funded Federally by a formula which includes the 
number of IEPs written excluding Gifted IEPs, poverty of the districts and the total number of 
students in all nine districts compared to the State total. The Federal Government has not 
mandated gifted services.  The Gifted mandate is only by State of Kansas Law.  Additional 
Federal funding is for a set amount entitled Continuous Improvement monies to help improve 
programs and services to students, Preschool Incentive Funds, Deaf/Blind Funds and Medicaid 
monies. 
  
STATE FUNDING - The Cooperative is funded by the number of Certified, Licensed, or 
Paraeducator Units employed per categorical unit Reimbursement.  Additional State funding 
is for:  a) catastrophic aid - aid given to districts who have very high cost students requiring 
services; and b)  transportation aid - reimbursement for the costs of staff traveling to serve 
students or the actual transportation of identified special education student which is required to 
be different than normal transportation of general education students. 
  
The cost of educating a Special Education student minus the cost of educating a regular 
education student = EXCESS COST OF SPECIAL EDUCATION. 
  
The total amount of excess cost funded State wide minus the costs of all State Special 
Education Transportation Aid, minus the costs of all Catastrophic Aid divided by the total 
number of Categorical Units in the State yields the per unit Categorical Reimbursement we 
receive. 
  
For the 2019-2020 school year, each full time certified and/or licensed employee of the 
Cooperative generated one unit of Categorical Reimbursement, or $30,050.00 per unit. 
  
For the 2019-2020 school year, full time paraeducators (paraeducators who worked at least 
1,116 hours, generated four tenths, (.4), of the amount a full time teacher generated, or 
$12,020.00. 
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DISTRICT FUNDING (Local District Assessments) 
 
Local Assessments are determined by: 
 
Total Cooperative Budget minus  Federal funds available minus  State funds available minus 
Other Funding equals Local District Assessments. 
 
State funding comes to our Cooperative by passing through each of the Cooperative nine 
districts' General Fund.  This allows the districts to utilize that amount in calculating their LOB.  
When each district receives the funds from the State for categorical aid, transportation aid and 
catastrophic aid, that money is transferred to the Cooperative. 
Individual District Assessments are determined by: 
 
All individual District's September 20 Full Time Equivalency from the previous school year 
added together for the Total Cooperative FTE. (19-20 FTE of all nine districts was 21,090.7 
students) 
 
Each individual District's FTE divided by the Total Cooperative FTE equals each individual 
District's percentage share of the Total Local Assessment. 
 
                        EXAMPLE: If the Cooperative has a total of all nine local district's FTE to be 

10,000 students and one of the districts has an FTE of 2000 
students, then that district is responsible for 20% of the total 
district assessment needed from the nine districts to fund the 
local district assessment amount.  The FTE count used is the 
previous years FTE count, as the FTE count of the current year 
would not be known as of the date the budget would be set. 

 

OTHER FUNDING 
 
Other types of funding include:  Cash Carry-over, reimbursements, refunds, contracted cost 
payments from other district not a member of the Cooperative, interest, etc. 
 

TYPES OF FEDERAL FUNDING 
 
 TITLE VI-B ........................................ $3,718,024.00 (based on a base amount set in 

previous years, the total Cooperative enrollment 
[reg. ed students and special ed students], and 
poverty). 

 
 PRESCHOOL INCENTIVE  .............. $76,713.00 (based partly on the number of IEP's 

written, discretionary items, total Cooperative 
enrollment [reg. ed students and special ed 
students], and poverty). 

 
 CONTINUOUS IMPROVEMENT ...... $118,456.00 (a set amount based upon number of 

students set years ago. 
 
 MEDICAID ........................................ $545,500.00 (based on a fee for those services 

that are provided to a student who is eligible for 
Medicaid funding. 

 
We do not receive any Federal funding for Gifted  - Gifted programming is a State mandate 
only, not Federal. 
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ADDITIONAL BUDGET ITEMS: 
  
The Cooperative functions on a 12 Month Budget. 
  
The Cooperative utilizes only four budget codes: 
 
               CAPITAL OUTLAY BUDGET - Fund 16 
               INSERVICE BUDGET - Fund 26 
               SPECIAL EDUCATION BUDGET - Fund 30 
               GIFTS AND GRANTS BUDGET - Fund 35 
                
The Cooperative has no investments outside of the amount of money in the current year 
budget. 
  
Those districts which grow quickly in population will see larger increases in their share of the 
district assessment because of an increase in their percentage of the total Cooperative 
enrollment. 
  
Each district pays the first 2 district assessment payments in September (if the budget has 
been approved by July), to allow the Cooperative to have an adequate cash flow at the 
beginning of the school year.  The first State Aid payment is not received until the middle of 
October. 
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SCHOOL YEAR 2019-2020 SPECIAL EDUCATION PREVALENCE BY EXCEPTIONALITY
Based on the Public School Headcount Enrollment, September 20, 2019 and the Part B, Individuals with Disabilities Education Act child count, December 1, 2019

1 USD# AM DB DD ED HI LD MD ID OH OI SL TB VI SPED GI EXC.
2 262 Valley Center 0.84% 0.00% 2.22% 0.61% 0.03% 6.01% 0.19% 0.77% 1.64% 0.06% 2.38% 0.03% 0.00% 14.79% 1.45% 16.24%
3 264 Clearwater 0.94% 0.17% 1.79% 0.34% 0.26% 6.65% 0.34% 0.68% 1.88% 0.17% 4.52% 0.09% 0.17% 17.99% 2.81% 20.80%
4 265 Goddard 1.13% 0.00% 2.93% 0.49% 0.15% 6.15% 0.28% 0.51% 2.43% 0.07% 2.89% 0.02% 0.03% 17.08% 2.86% 19.94%
5 266 Maize 1.04% 0.01% 2.47% 0.48% 0.14% 5.47% 0.16% 0.43% 1.65% 0.08% 1.98% 0.00% 0.10% 14.00% 2.45% 16.45%
6 267 Renwick 0.33% 0.06% 2.32% 0.50% 0.17% 7.89% 0.06% 0.28% 1.49% 0.00% 3.03% 0.00% 0.00% 16.11% 1.32% 17.43%
7 268 Cheney 0.87% 0.00% 2.35% 0.12% 0.12% 6.80% 0.12% 0.12% 0.99% 0.00% 2.60% 0.00% 0.12% 14.22% 1.98% 16.19%
8 356 Conway Springs 1.19% 0.00% 2.57% 0.59% 0.00% 6.32% 0.00% 0.20% 1.58% 0.00% 2.77% 0.00% 0.00% 15.22% 0.20% 15.42%
9 369 Burrton 0.00% 0.00% 2.24% 0.45% 0.00% 9.87% 0.00% 0.00% 4.48% 0.00% 4.93% 0.00% 0.00% 21.97% 0.90% 22.87%

10 439 Sedgwick 0.44% 0.00% 1.99% 0.88% 0.00% 6.19% 0.22% 0.22% 1.77% 0.00% 3.54% 0.00% 0.00% 15.27% 1.33% 16.59%
11 618 Cooperative 0.95% 0.02% 2.50% 0.49% 0.13% 6.13% 0.19% 0.48% 1.87% 0.06% 2.62% 0.01% 0.06% 15.50% 2.24% 17.74%

AM Autism OI Orthopedic Impairment
DB Deaf/Blind SL Speech/Language Impairment
DD Developmental Delay MD Multiple Disabilities
EC Early Childhood Disabilities TB Traumatic Brain Injury
ED Emotionally Disturbance VI Visual Impairment
HI Hearing Impairment SPED Disabled Total
LD Learning Disability GI Gifted
ID Intellectual Disability EXC. Exceptional Total including Gifted
OH Other Health Impaired

NUMBER OF STUDENTS BY EXCEPTIONALITY FOR EACH DISTRICT AS OF DECEMBER 1, 2019

USD# AM DB DD ED HI LD MD ID OH OI SL TB VI SPED GI EXC.
12 262 Valley Center 26 0 69 19 1 187 6 24 51 2 74 1 0 460 45 505
13 264 Clearwater 11 2 21 4 3 78 4 8 22 2 53 1 2 211 33 244
14 265 Goddard 69 0 178 30 9 374 17 31 148 4 176 1 2 1039 174 1213
15 266 Maize 80 1 191 37 11 422 12 33 127 6 153 0 8 1081 189 1270
16 267 Renwick 6 1 42 9 3 143 1 5 27 0 55 0 0 292 24 316
17 268 Cheney 7 0 19 1 1 55 1 1 8 0 21 0 1 115 16 131
18 356 Conway Springs 6 0 13 3 0 32 0 1 8 0 14 0 0 77 1 78
19 369 Burrton 0 0 5 1 0 22 0 0 10 0 11 0 0 49 2 51
20 439 Sedgwick 2 0 9 4 0 28 1 1 8 0 16 0 0 69 6 75
21 618 Cooperative 207 4 547 108 28 1341 42 104 409 14 573 3 13 3393 490 3883

22 12/1/18 Cooperative 192 3 502 97 28 1223 45 107 407 16 537 7 16 3180 485 3665

23 2019 Increase over 2018 15 1 45 11 0 118 -3 -3 2 -2 36 -4 -3 213 5 218

Line
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