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RT/ is ... RT/ is NOT ... 

• a verb • a program 
• a prevention-oriented approach • only to identify students for 
• dependent on highly effective specialized programs 

education at all levels of the • a checklist to follow so students 
instructional system can be identified for specialized 

• response to Instruction and services 
Intervention • implemented through invitation 

• a problem-solving process that 
leads to deeper levels of learning 

• a schoolwide systems of support 
that leads to ALL students 
graduating post-secondary and 
career-ready 

• inclusive of academics and 
behavior 

• dependent on exceptionally sound 
structures and cultures among the 
professiona l learningcommunities 

~ '-

Granger Independent School District – Response to Intervention 

What is Response to Intervention (RTI)? 

Response to Intervention (RTI) is a framework for providing comprehensive support to students and is 
not an instructional practice. RTI integrates student assessment and instructional intervention in a 
prevention-oriented approach by linking assessment and instruction to inform educators’ decisions 
about how best to teach their students. A goal of RTI is to minimize the risk for long-term negative 
learning outcomes by responding quickly and efficiently to documented learning or behavioral problems 
and ensuring appropriate identification of students with disabilities. The National Center on Response to 
Intervention offers a definition that reflects what is currently known from research and evidence-based 
practice. 

“Response to intervention integrates assessment and intervention within a multi-level prevention system to maximize student 
achievement and to reduce behavioral problems. With RTI, schools use data to determine students at risk for poor learning 
outcomes, monitor student progress, provide evidence-based interventions and adjust the intensity and nature of those 
interventions depending on a student’s responsiveness, and identify students with learning.” 

Benefits of RTI 

RTI holds the premise of ensuring that all children have access to high quality instruction and 
that struggling learners, including those with specific learning disabilities (SLD), are identified, 
supported, and served early and effectively. Driven and documented by reliable data, the 
implementation of an RTI Framework in Granger ISD can result in the following: 

• more effective instruction; 
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Granger Independent School District – Response to Intervention 

• increased student achievement; 
• increased professional collaboration; and 
• overall school improvement 
• more appropriate SLD identification 

Components of an RTI System 

The essential components of an RTI framework are screening, progress monitoring, multi-tier 
prevention system, and data-based decision making. One assumption in the RTI system is that 
high-quality core instruction is being provided for all students. Universal screening allows 
school staff to quickly and efficiently identify students that may be in need of serious academic 
intervention. For students who score below the cut point on the universal screener, a second 
stage of screening is then conducted to more accurately predict which students are truly at risk 
for poor learning outcomes. Universal screening may not always identify the cause of a 
student’s learning challenges, but it often helps teachers know where to start probing for more 
information. This leads to diagnosis. The second stage involves additional, more in-depth 
testing or short-term progress monitoring to confirm a student’s at-risk status. Screening tools 
must be reliable, valid, and demonstrate diagnostic accuracy for predicting which students will 
develop learning or behavioral difficulties. 

If after the universal screener is administered or after reviewing the end of year assessments 
from the previous year, the campus should identify students that obviously exhibit a need for 
off-grade level interventions, and these students should be in those interventions as soon as 
the school year begins. Time and intensity is of the essence in ensuring these students meet 
more than adequate yearly growth so that their learning gap will decrease. 
After initial identification of students in need of additional time and support through the 
universal screener, the school must determine the specific needs of each child and match these 
needs to deliver appropriate instruction and intervention. Diagnostic screeners may be used as 
another source to verify risk of learning difficulties. These data may be derived from 
standardized measures, error analysis of progress monitoring data, student work samples, and 
behavior rating forms, among other tools. Information from these assessments plays an 
important role in the work of the collaborative teacher team in determining how to best 
provide additional time and support to struggling students. 
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Granger Independent School District – Response to Intervention 

Additionally, no intervention program can compensate for ineffective core instructional 
practices. A school that has significantly less than 75% of its students at or above grade-level 
proficiency has a core problem not an intervention problem. The National Center on Response 
to Intervention recommends that screening data are used in concert with at least two other 
data sources (e.g., classroom performance, performance on state assessments, diagnostic 
assessment data, short- term progress monitoring) to verify decisions about whether a student 
is or is not at risk. 

Essential Beliefs of RTI and PLC 
Collective  Responsibility: Granger ISD believes that the primary responsibility of each member 
of our organization is to ensure high levels of learning for every child. 
Our thinking is guided by the question: “Why are we here?” 
PLC Connection: Collective Responsibility = PLC Focus on Learning – “Our purpose is student 
learning.” 
Concentrated Instruction: Granger ISD is committed to a systematic, intentional process of 
identifying the essential knowledge and skills that all students must master to learn at high 
levels. We believe it is critical to determine the specific learning each child needs to master. 

Our thinking is guided by the question: “Where are our students going?” 
PLC Question #1 – “What do we expect our students to learn?” 

Convergent Assessment: Granger ISD is committed to an ongoing process of collectively 
analyzing formative assessment data to determine the specific learning needs of each child and 
the effectiveness of the instruction each child receives in relation to these needs. 

Our thinking is guided by the question: “Where is each student now?” 
PLC Question #2 – “How will we know the students are learning it?” 

Certain Access: Granger ISD will ensure that every student receives the time and support 
needed to learn at high levels. 
Our thinking is guided by the question: “How do we get every child there?” 
Question #3 – “How are we going to respond when students are not learning it?” 
PLC Question #4 – “How are we going to respond when students already know it?” 

GISD RTI Handbook 3 | P a g e  



       
 

                                                                                                                                        
 
 

 
      

 
 

   
  

 
   

  
 

      
  

   
 

  
 

  
 
  

     
    

   
 

  
    

    
 

   
    

     
  

  
 

    
 

Granger Independent School District – Response to Intervention 

Challenges of RTI 
RTI challenges the basic premises of some educators by assuming that all students can learn, 
that all educators will take responsibility for all learners, and that all schools will adjust their 
current environments and practices so that this can occur. The basic components of RTI are part 
of any school vision and are essential to the work of successful leaders. They are further 
enhanced through strong collaboration. 

Leadership is Critical for Successful RTI 
What could possibly go wrong with a well-defined approach and collective approval? Richard 
DuFour and Robert Marzano (2011) outline ten common mistakes schools and districts make as 
they embark on ensuring a solid RTI foundation. Inevitably, they are traced back to the role of 
the leader. 

1. Add-on RTI-If teachers teach without checking whether or not students are learning and 
assessment becomes the tool for ranking and sorting students, then intervention will 
have little impact. If instead, intervention is integrated within the context of a 
guaranteed and viable curriculum, regular formative assessment, and ongoing 
improvement, ALL students will show gains. 

2. Checklist RTI-If the view is that RTI is the latest “flavor” or purchased program, the 
school will fail to develop an effective intervention plan. Implementing RTI to meet a 
mandate of compliancy will not lead to improvement. Effective implementation leads to 
RTI being part of “the way we do things around here.” 

3. Reactive RTI-If the approach is to “wait and see” where students are in terms of 
behavior and academics, it’s likely too late to intervene in an effective manner. The 
educational autopsy yields less valuable information than the educational physical. 

4. Replacement RTI-If students are removed from the “regular classroom” instruction for 
reading to be placed in the “special classroom” instruction for reading, they may get 
different strategies but not additional time. Similarly, if students are given more time 
but not a different instructional approach, they are also not receiving effective 
intervention. Students require both differentiated instructional strategies AND time to 
bridge the gaps. These are the same recommendations that Benjamin Bloom made in 
the 1960s under the guise of Mastery Learning. 
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Granger Independent School District – Response to Intervention 

5. RTI on Demand-If students are expected to drop by during unstructured time (before 
school, at lunch, or after school) as needed, it’s not likely to occur and especially not for 
those students who need the interventions the most. 

6. Timed RTI-If a formula existed that defined intervention in terms of seat time, we would 
all be using it. If the objective is proficiency, time is less the driver. 

7. Generalized RTI-When intervention is assigned on the basis of a general concern (Chris 
failed math) rather than a specific struggle (Chris has difficulty with borrowing when 
subtracting four digit numbers), it limits the effectiveness of the intervention. 

8. Private RTI-If the approach to intervention does not include widespread communication 
with all who contribute to the process including roles and responsibilities, the 
intervention will be ineffective. 

9. Untrained RTI-Too frequently students who need the most skilled teachers do not get 
them. Instead education assistants, volunteers, or new teachers with a wide variation in 
their teaching load, provide intervention. The result is oftentimes an increase in the 
learning gap. 

10. RTI = Special Education-RTI is intended as a universal approach that strengthens 
instruction for ALL students. The interventions proposed when a student experiences 
difficulty should be designed to allow that student to overcome the learning gap. 

Granger ISD Universal Screeners 
Beginning, Middle, and End of Year Assessments 

Granger ISD may use these assessments but are not limited to: 
Pre-Kindergarten  (Reading  and Math) 
CIRCLE 

Elementary and Middle School (Reading and Math) 
STAR Early Literacy- K-1 
Math and Reading- Renaissance- 2-High School 
Reading- TPRI- K-2 
Reading- DRA-K-2 
Math K-2 Texas Early Mathematics Inventory (TEMI) 
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I - Universal Level 
Traditional aassroom 
• High-quality, research-based instruction 
• Rigorous, relevant and standards driven 

curriculum 

Tier II - Targeted Level 
Individualized supports for underachieving students 
• Standards-based curriculum and supplemental Instruction 
• Remediation ofspecificskillsorconcepts 
• Ind ividualized interventions that are differentiated, 

scaffo lded, andtargetedtoeachstudent 

Tier Ill - Intensive Level 
Individualized, intensive supports for students with signifigant 
underachievement 
• Intensive skill specifi c interventions in one-on-one or small group 

instruction outside of t he t raditiona l classroom 

TakeNote 

No intervention program 

can compensate fo r 

ineffective core 

instructional practices. 

A schoo l that has 

sign ificantly less than 

75% of its student s at or 

above grade-level 

proficiency has a core 

problem, not an 

intervention problem. 

Granger Independent School District – Response to Intervention 

The Multi-Tiered System of Support 

How a teacher, teacher team or other staff respond when a level of support is determined is 
critical to a successful RTI system and the response must be: 
• Timely - as soon as a student exhibits a need, 
• Targeted - intervention focused on the cause not the symptom, and 
• Directive - provide support during the day when students are obligated to be at school 

To ensure that appropriate instruction directly addresses students’ academic and behavioral 
difficulties in the general education setting, a multi-tiered service delivery model is used. 
Included are layers of increasingly intense intervention responding to student-specific needs. 
Within each of these levels of instructional support, there can be more than one intervention. 
Regardless of the number of interventions a school or district implements, each should be 
classified under one of the three levels of support. This will allow for a common understanding 
across schools. For example, a school may have three interventions of approximately the same 
intensity in the Tier II level, while another school may have one intervention at that level. While 
there are differences in the number of instructional supports, schools will have a common 
understanding of the nature and focus of the Tier II level. At all levels, attention is on fidelity of 
implementation with consideration for cultural and linguistic responsiveness and recognition of 
student strengths. 
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Universal Screening 

Size of instructional 

group 

Curriculum 

Type of access 

Decision-making team 

Provider of 
Instruction/ 
Intervention 

Frequency of progress 
monitoring 

Frequency of 
intervention provided 

Multi-Tiered System of Support 

Tier I 
Core curriculum 

BOY/MOY/EDY 

Whole class 
grouping 

Grade- level 
standards 

Universal 

Teacher/PLC 

Teacher 

Sc reen ing measures 

t hree t imes per year 

Per schoo l sc hedu le 

Tier Ill 
Tier II 

Intensive Instruction 
Targeted Instruction Core and More and 

Core and More 

BOY/MOY/EOY BOY/MOY/EOY 

Sma ll group Individ ualized 
instruction (5-8 or smal l group 
students) instruction (1-5 

students) 

Grade leve l and Bel ow grade-I eve I 
slight ly below grade- standards and 
level standards and learn ing targets/ 
learni ngtargets foundational pre-

requisite skills 

Certain Certain 

PLC Student Support 
Team 

Teacher and/or Teacher and/or 
Support Staff Highly Trained 

Support Staff 

Varies, but no less Varies, but more 
than once every two continuo us and no 
weeks less than once a 

week 

Varies, but no less Varies, but more 
than three t imes per frequently than Tier II 
week for a minimum for a min imum of 30 
of 20-30 minutes per minutes per session* 
session* 

*NOTE: HB 5 relating to the removal of a student from an instmctional setting to provide remediation or intervention in another area 
must be followed. See Texas Education Code Sec 28. 083 and Sec. 25. 092 

Granger Independent School District – Response to Intervention 
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Granger Independent School District – Response to Intervention 

TIER 1 

Tier I Core Curriculum and Instruction 

Tier I is considered the primary level of intervention for all students and takes place in the 
general education classroom. It involves appropriate instruction in reading, writing and math 
delivered to all students in the general education class by qualified personnel. Tier I curriculum 
should be effective with approximately 75% to 80% of the student population. Differentiation is 
an expectation of Tier I instruction since most students have certain access to grade-level 
curriculum. Guided Reading groups are a form of differentiation within the Tier I ELAR block. 
For Guided Reading to be considered an intervention then a second time should be scheduled 
that fits within the criteria for time for Tier II or Tier III interventions. 

Assessment 

Universal screening is conducted using the Renaissance, DRA, TPRI, TEMI and/or CIRCLE 
assessments for reading and math, completed three times per year, within a two-week window 
(Fall, Winter and Spring). Classroom-based formative and summative assessments are 
completed as required in the scope and sequence of the curriculum including the district nine 
weeks assessment. Grade-level PLC teams discuss concerns, strategies and progress for 
beginning, middle, and end of year . 

Decision Making 

After data analysis, classroom level decisions include decisions on whether the content should 
be taught through looping back for all students or as a Tier II intervention for some students. 

Documentation 

Lessons plans and teacher notes 

Parent Involvement 

Communication between the teacher and parent is opened as parents are informed of initial 
concerns. 
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.ha'vior Strate.g·ies: 
·• stab I is h posit iv rnlatio n ship with student 
·• Preventativ•s·and Proactive Strategies 
·• PB ISSchool-wid@ 

·• Cl AMP 
·• Soci I Skil ls Instruction 
·• Bullying Pr vention 

·• Differentiated Support trategies 
·• fte •each E:icpect tions/Rules !Academies) 

·• Prompt aindCue 
·• Use ii Timer 

·• Chang@ s@at"ngArrang@m@nt 

·• Teach a ep1I cement beh vlor 
·• C lming Strategies 
·• Parent Contact/Conference 

·• Non-v rba l lues 
·• af -· Pia /Cooli ng off spot 
·• Structur dChoices 

·• Restorative Circle/Chat 
·• Behavi,orR I ctionSl1 et 
·• ftesti u tion 

·• ft1astorative Discipline 

·• Conscious Discipline 

Granger Independent School District – Response to Intervention 

Tier 1 Strategies 
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Strategies: 
• Use Lead4ward Playlists to vary stimulus, thinking, strategies, and evidence of learning 
• Implement a viable, clearly defined curriculum 
• Assign a buddy/partner 
• Use visuals for concept re inforceme nt 
• Use multip le formative assessments throughout the daily routine 
• Mu ltiple and flexible grouping 

• Divide instruction into short segments 
• Provide extended time as necessary 
• Break down directions/have student repeat directions back 
• Provide clearly written directions in as few words as possible 
• Provide fill in t he blank note ta king template 
• Increase opportunities for st udents to respond in a variety of ways (questions, dry-erase boards, t humbs up, 

think-pai r-share) 

• Loop back to review or practice previously taught material often 
• Integrate real- li fe experiences 
• Stop often and summarize key elements of instruction 
• Provide direct vocabulary instruction 
• Uti lize graphicorganizers 
• Use mnemonic devices for teach ing vocabulary, math facts, processes, etc. 

Granger Independent School District – Response to Intervention 

Suggested Steps for entering RTI 

1. Student is struggling 
2. Skill is identified 
3. Tier 1 interventions- identify goals and implement interventions within classroom 
4. 4 weeks of progress monitoring collected 
5. If not making adequate progress, determine if students need to go to Tier 2. 

Tier II 

Targeted Curriculum and Instruction 

The purpose of Tier II supports is to provide additional time and support so that students 
identified for this level of support can master essential grade-level or slightly below grade-level 
learning targets and standards that teachers expect students to display to mastery in Tier I and 
to prevent the students from needing Tier III supports. 

Assessment 

GISD RTI Handbook 10 | 
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Granger Independent School District – Response to Intervention 

Assess the student at least every two weeks, using a progress monitoring tool which is directly 
related to the area of concern and intervention. 

Intervention 

In addition to core instruction, supplemental instruction and curriculum (i.e. intervention) is 
provided at least 3 times per week for a minimum of 20 to 30 minutes each time with fidelity. 
This is completed in small groups (5 - 8 students) with students who have common area(s) of 
concern. This should be used to address 10-15% of the population. Once teachers have 
identified which students need additional time and support with grade-level skills and 
standards, they must determine how best to provide that support. Teachers may provide all 
support within their class. Alternatively, they may group the students shared among them on a 
grade-level or in a department and provide support through shared tutorial/intervention 
periods. Whatever the decision, teachers must insure that the interventions are directive, not 
invitational. Offering additional time and support for students before or after school is not a 
helpful practice for students who cannot attend these sessions. Schools must provide additional 
time and support for students when they are required to be on campus. 

Suggested decision points of when to consider moving from Tier II to Tier III Student Support 
Team 

After 3 data points below the expected goal, the team determines if there is a need for more 
time or intensity and discusses the appropriate resources for a student. If given the current 
plan, the student is not making anticipated progress, more assessment data may be needed to 
determine the instructional changes that must be made. Teams are cautioned not to wait too 
long until problems become very severe and stressful for the student or individuals 
implementing the interventions. 

Documentation 

An intervention plan is created to document the interventions implemented for students 
needed Tier II supports. 

SB 1153 - Parental Notification & Involvement 

During the 2017 Legislative session, Senate Bill 1153 on Response to Intervention was passed 
into law. This bill requires districts to 

1)notify parents when RTI services are provided, and 

GISD RTI Handbook 11 | 
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Granger Independent School District – Response to Intervention 

2) report to TEA students for whom intervention strategies for learning or behavioral difficulties 
were provided. 

The notice must include a description of the assistance that may be provided; information 
collected regarding any intervention previously used; an estimate of the duration; an estimated 
time frame within which a report on the child's progress will be provided to the parent; and a 
copy of the Student Handbook Statement from TEA. This statement is available on the RTI 
department web page. 

Tier II: Behavioral Strategies 

Students who continue to exhibit social problems after receiving Tier I universal interventions 
are identified as needing Tier II interventions. Screening measures must be used to identify 
these students. Office referrals may be used as an additional identification measure, but not 
the sole measure. Tier II behavioral interventions should be easy to administer in small groups, 
and they should require limited time and staff involvement. This is the time to determine if the 
behavior for a student is due to student SKILL or student WILL. This is very similar to when a 
team is determining a number of underlying causes that may be preventing a 6th grade student 
from accurately adding and subtracting decimals. It may be that the student cannot accurately 
line of the decimals verses not understanding the concepts of whole numbers and decimals. 
Different behavioral supports are dependent on the determination if the behavior is a result of 
student will or student skill. 

GISD RTI Handbook 12 | 
P a g e  



       
 

                                                                                                                                       
 

 
 

 

 

 

 

 

 

Decision-Making Process for Tier II Instruction and Intervention 

Step 1 
Identify 
students 

Step 2 
Identify 
students 

Step 3 
Identify target 
skills 

Step4 
Develop, 
implement, 
and document 
intervention 
plan. (SAIP) 

Steps 
Notify parents 

Step 6 
Monitor 
progress 

Step 7 
Evaluate 
results 

Step8 
Review 
student(s) with 
Collaborative 
Teacher Team 

Administer Universal Screener• to all students K-8. Based on results, make initial 
identification of students for Tier II/Tier Il l supports. 

Which students meet criteria for Tier II/Tier Ill services according t o screener 
results? (See MAP Cut Scores - Appendix A) 

Compa re Universal Screener resu lts and other available data for confirma tion. 
Eliminate fa lse positives. 

Are screener results representati ve of student's abiliti es? (see Other Sources to 
Verify Ri sk/RTI Guidelines) 

Analyze available data from multip le sources to identify students' st rengths and 
areas for growth. Identify target sk ills and strategies for intervening. Tier II supports 
are targeted/short t erm while ner Ill supports are significant, intensive & ongoing. 

What is each student's current status? Performance ga p? What foundational skills 
and st rategies does the student need to meet grade level read iness standards? Do 
any students have simil ar areas fo r growth? 

Develop and implement an intervention plan. Document using teacher created 
form or t he optional Student Accelerated Instruction Pla n (SAI P) (located on 
RTI Web page & Eduphoria Aware). Code student in TEAMS - RTI Tier 2. 

What is the goa l of the intervention? What resources and mat eri als will be needed? 
What st rat egies are appropriate and mat ch the needs of the student? When will the 
intervention be delivered? By whom? How will progress be monit ored? 

Noti fy parent(s)/guardian(s) of each student rece iving Tier II ofTier Il l services. 

Inform them of the intervention plan. (Appendix C - Parent Noti ficat ion Letter) 

How wi ll parents be notified? How w ill the parents be included in the intervention 
plan to support t he student's growth? 

Tier II no less than once every two weeks. Data should be documented on the 

teacher tracking form or optional Student Accelerated Instruction Plan (SAIP). 

What assessment tools will you use to monitor progress? 

Evaluate results to determine whether students are showing adequate 
improvement and/or have met their goals. 

Have students met their intervention goals? If not, have they shown improvement? 
Some improvement? No improvement? 

Det ermine whether to continue, reduce, discont inue, or increase interventions. 
Decisions should be documented appropriately or on t he optional Student 
Accelerated Instruction Plan(SAIP). 

Based on analysis, should any students be exi ted? Should interventions be 

continued? Revised? Should any students move from Tier II t o Tier Ill? 

Granger Independent School District – Response to Intervention 
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Be.ha11ior Strategies: 
• Check In Ch k Out 
• IRepeate,d practi e 
• T rge d oeiiall kills In ruction 
• IB-e!havior Ac demi es 
• 1Pa1rent Conference 
• IR@storative IJiscipline 

• Assign a mentor 

• Assjign task for redirection (pass out: p pe s, run 

errand) 

• Util ize coun lor li.e. onflict R solut.ion, oping, 
or Rela tionsh1i p sk i I ls.) 

• St ructured lbr@aks 

• I e!havior Co11tracts 
• At.teridlance Contrac s 
• Informal cl r,oom o ervation 
• Provj ,e positiver infor m ntof xp ed 

lb havior 
• 

1U1se physinll a,tivi~ies to relieve s,t1r ss, 

• Orsainizational too ls 

• D ily Beh \>liorform 
• Individual or Visual chedules 
• M ee vith PBIS Team 

Granger Independent School District – Response to Intervention 

TIER 2 Strategies 
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Strategies: 
• Use Lead4ward Playlists to vary stimulus, thinking, strat egies, & evidence of learning 
• Bui ld in frequent opport unit ies for move me nt 
• Use technology tools to a ll ow students opportunities to respond frequently 
• Pre-teach vocabulary 
• Provide a copy of text with main ideas high lighted 
• Anchor new knowledge with previously learned knowledge 
• Vary formative assessment to determine mastery 

• Use direct small group instruct ion 
• Increase t he use of visuals, charts, and models for concept reinforcement 

• Allow extended time as necessary 
• Break down directions/have student repeat directions back 
• Chunk or reduceassignme nts 
• Provide a recording of reading assignments 
• Provide varied texts and supplementary materials at different levels of reading difficulty 
• Increase the amount of practice opportunities using multiple modalities 
• Provide a hard copy of class notes 
• Vary ways for stude nt responses 
• Loop back to review or practice previously taught material often 
• Integrate real-life experiences 

• Stop often and summarize key elements of instruction 

Granger Independent School District – Response to Intervention 

Suggested Steps for entering RTI- Tier 2 to Tier 3 

1. Skill is identified. 
2. Tier 2 interventions- identify goals and implement interventions 
3. 4 weeks of progress monitoring collected 
4. If not making adequate progress, determine if students need to go to Tier 3. 

*If a student makes adequate progress, they will be exited from RTI. 3 

Tier 3 

Intensive Curriculum and Instruction Tier III is a description of the level of support that school 
staff will provide to meet the needs of a student. The purpose of Tier III is to provide additional 
time and support so that students can master below grade-level learning targets and standards 
while still receiving grade-level instruction. When students lack critical skills needed to master 
grade-level standards, they need intensive, targeted support. Some students may need Tier II 
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Granger Independent School District – Response to Intervention 

and Tier III support simultaneously. This does not mean a student needs separate Tier II “time” 
and separate Tier III “time.” The dual designation helps school staff to differentiate for students 
who only require grade-level support and those who need grade-level support plus support 
with below grade-level skills. Rather than focusing exclusively on the number of minutes for 
each student, a school should focus its efforts on grouping students by need and collaborating 
to provide support for all students. 

Assessment 

Assess the student weekly, using a progress monitoring tool which is directly related to the area 
of concern and intervention. 

Documentation Records of activity are a part of the student’s permanent record and should 
follow the student as he/she progresses through the educational system. 

Parent Involvement 

Parent input continues to be a critical component at Tier III. As illustrated earlier, Tiers II and III 
of this model are connected. The primary distinction between Tiers II and III is that at Tier III, 
more specialized personnel are significantly involved as members of the extended RTI Team. 

Data-Based Decision Making through the Problem-Solving  Process 

RTI systems are characterized by instruction and programs matched to student needs, and 
defined in tiers of instruction that differ in frequency and intensity, and frequent progress 
monitoring to examine student progress and to inform teachers’ adjustments to instructional 
plans. Researchers and practitioners acknowledge that RTI can take many forms, but the 
protocol system and the problem solving system are the two primary forms. The protocol 
system includes pre-established qualification criteria with limited programs and explicit staff 
training, progress monitoring, and decision making. 

Granger ISD primarily uses the problem-solving approach which utilizes staff members’ input to 
identify highly individualized student plans even with cut scores determined from the universal 
screeners. These plans are then monitored and evaluated to determine effectiveness. Concerns 
may be expressed by parents, teachers, counselors, school nurses, principals, or others in direct 
contact with students. 

Within the problem-solving process, the data-based decision making includes 

• data analysis at all levels of RTI implementation 
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• routines and procedures for making decisions 

• explicit decision rules for assessing student progress 

• data usage to compare and contrast the adequacy of the core curriculum and the 
effectiveness of different instructional and behavioral strategies 

School personnel should be conscious of the less visible disabilities that may plague students. 
Invisible disabling conditions can be overlooked and may not receive the expeditious attention 
they deserve. All referrals should be screened for appropriate action. 

Professional  Learning Communities (PLCs) 

Professional Learning Communities are teams comprised of educators who share curricula, and 
take a collective responsibility for students learning their common essential learning outcomes. 
Most often, these are teachers who teach the same grade level, subject, and/or course. 

The responsibilities of each teacher team in the RTI process is as follows: 

• Clearly define essential student learning outcomes 

• Provide highly effective Tier I core instruction 

• Assess student learning and the effectiveness of the instruction 

• Identify students defined as in need of Tier II supports with include additional time and 
support 

• Take primary responsibility for Tier II supplemental interventions for students who have failed 
to master the team’s identified essential standards and document interventions and  progress 

• Meets at least three times during a nine week period to review the progress of individual 
students identified as Tier II and Tier III. (RTI/PLC) 

• Refer students not making progress to RTI Team. Members usually include core teachers and 
instructional coach & can include a leadership team representative, as needed. 
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