
 

 

The mission of GISD is to ensure that every student achieves maximum potential. 

GISD Curriculum News 

Assessing for 
Learning 
Too often teachers have a limited 
view of assessment:  it is summative 
in nature and intended only to 
measure what a student has – or has 
not – learned. 

rigor/engagement/higher-order thinking 

 

Strategy  
of the Week: 

A “Level  5”goa l fo r CSCOPE ass es sment 
implementa t ion (ESC 8)  

Master teachers, however, understand that 

assessment is one of the tools in their tool belts that 

can guide instruction and improve student learning. 

Best practice tells us that the role of assessments is to 

drive instruction, plan interventions, evaluate the 

effectiveness of instruction, be a diagnostic tool, and 

establish a performance continuum across grade 

levels and between teachers.  The good news is that 

CSCOPE has already created, 

calibrated, and incorporated the 

three major types of assessments 

into each unit.   

Through professional dialogue 
in a PLC, teachers devise and 
use a variety of common 
assessments, including Performance Indicators, 

Selected Response, and Observations to not only 
measure learning but also 
shape instructional practices. 
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Summative vs. Formative    The process this week is simple:  

1.  Plan questions ahead of time (or use those 

that CSCOPE provides), and use the feedback 

to monitor and adjust instruction.  2.  Assign 

performance indicators as formative evaluations 

of student learning as well as summative 

evaluations.  3.  Use CSCOPE Unit 

Assessments to calibrate your students’ mastery 

to state standards (see below). 

Types of Assessment Supported by CSCOPE 

1. Observation - Formative 
o Informal evidence gathered or observed by the teacher to inform instruction, plan 

interventions, and gauge student competency 
o Fueled by student/teacher and student/student dialogue, and prompted by 

facilitated questions 
o Occurs during instruction and is used to monitor and adjust instruction 
o Not usually associated with scores 

 
CSCOPE Assessment: 

Ø Key Understandings and Guiding Questions  
Ø Misconceptions/Underdeveloped Concepts 
Ø Guided Questions throughout Exemplar Lessons 

 
2. Constructed Response – Formative or Summative 

o Product or performance based 
o Comprises part of the larger performance continuum 
o Process driven, targeting content-bundled standards 
o Requires transfer of knowledge to higher-order thinking skills 

 
CSCOPE Assessment: 

Ø Performance Indicators 
 

3. Selected Response – Summative  
o Assessment of learning for accountability 
o Often objective-based and easy to grade 
o Occurs after instruction and is evaluative in nature, usually attempting to 

summarize learning 
o Useful in generating data and reports, but difficult to write items that require 

higher-order thinking, difficult to assess conceptual thinking, and difficult to 
discern the integration or connectedness of concepts 

 
       CSCOPE Assessment: 

Ø Unit Assessments 

   Just as a quick review,  assessments 

are cumulative evaluations given after some period of 

instruction with the intent of 

.   assessment, on the other hand, 

is a feedback loop between teacher and students during 

instruction with the intent of 

. 
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 CALIBRATING ASSESSMENTS 
 
What does it mean to “calibrate assessments to state 
standards”?  Not all tests are created equal!  Without a 
doubt some tests are better than others at measuring what 
the state says our students must know (the TEKS).  A test 
is a valid instrument when it has been calibrated to the TEKS 
for both content and cognition.   
 
Every question on a CSCOPE Unit Assessment has been 
evaluated for you in three simple (but extremely time 
consuming steps).  First the TEKS and Student Expectation 
that the question supports are identified.  Then the content 
specificity target is identified and the question is reviewed to 
make sure that it meets the content.  If a gap exists, it is 
noted and the test reviewers make sure that the gap is 
addressed in another question on the assessment or the 
question is rewritten to close the gap.  Finally, the cognitive 
specificity target is identified and the question is reviewed to 
make sure that it meets the cognitive target.  If the either 
the verbs do not match, the question is not valid and is 
thrown out or revised appropriately.  Obviously, this is a 
tedious process, but any assessment that is measuring 
student mastery of state standards should go through this 
same rigorous process.   
 
CHALLENGE:  Find your favorite non-CSCOPE test (either 
homemade or from another resource) and put it under the 
microscope to see if it is truly calibrated to state standards.  
Often you will find that while the content matches, the 
cognitive rigor does not.  These types of shortcomings on the 
assessments we give students is often a pitfall in preparing 
them for state assessments and teaching the content that we 
intend.   


