
 

 

The mission of GISD is to ensure that every student achieves maximum potential. 

GISD Curriculum News 

Differentiated 
Instruction  
Teachers cannot ignore the diversity 
of learners who populate their 
classrooms. 

rigor/engagement/higher-order thinking 

 

Strategies  
of the Week: 

Recommended 
Book:  Tomlinson 
and McTighe 
address l earner 
var iance as a 
cr i t i cal  component 
of ins truc t ional 
planning. 
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There are many factors that contribute to the 

variance of students in our classrooms, 

including biology, degree of privilege, 

positioning for learning and learning preferences 

(Tomlinson & McTighe 2006).  All of these create 

challenges that the educator cannot ignore.  While a strong, 

viable curriculum is a necessity for meeting the state 

standards, differentiation is equally important for meeting 

the needs of the learners across the spectrum – special ed to 

gifted and talented.  This topic is too detailed and difficult 

to cover adequately in a short newsletter.  For an 

understanding of differentiation, you will have to do more 

research; instead, this newsletter is going to offer some tips 

for differentiation for gifted/talented students directed to 

those teachers who already understand the need for it and 

how to incorporate it into the classroom.   
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Differentiating for 
the GT Student 
Teachers who are charged with serving the district’s GT 

students in the four core areas or in a pullout program are 

required by law to differentiate for these students much 

the same as the requirements for differentiating for 

special education or 504 students; however, all teachers 

might find differentiating strategies helpful in keeping 

these students engaged in a regular classroom.   

While in general the standards being taught to students 

are not differentiated, the process or learning plan, the 

depth of understanding, and the assessment or product by 

which the student’s understanding is measured are often 

differentiated.  The “new Bloom’s” places “creating” at 

the top of the learning hierarchy, and GT students often 

have a need to create from their understanding.  Teachers 

need to be sure that all students demonstrate 

understanding (see the chart on the next page), but can 

hold GT students to a higher standard of making 

connections with their learning or demonstrating original 

thought.  This can be accomplished by providing learning 

options or different paths to learning, such as through an 

independent investigation method, Socratic circle or 

novel study; and by providing different settings for 

learning, such as independent or with other GT peers. 

Teachers can also structure questions that guide these 

students to higher-order thinking. 

S Substitute Think about substituting part of 
the product/process for something 
else 

  What can I substitute to make an 
improvement or to change the 
outcome? 

C Combine Think about combining two or 
more parts of the problem or 
challenge to achieve a different 
process or product. 

  What can I combine to build 
synergy? 

A Adapt Think about which parts of the 
product or process could be 
adapted or altered to change the 
nature of the product or process.   

  What would happen if I were to 
change the characteristic of a 
component? 

M Modify Think about changing part or all of 
the current situation or distort it in 
an unusual way. 

  What happens if a component is 
warped, exagerrated, minimized, 
or maximized? 

P Put to 
Other 
Purposes 

Think of how to put the current 
solution/ product/process to other 
purposes.  

  Who or what else might be able to 
use this product or solution? 

E Eliminate Remove parts of the product or 
process. 

  What mght happen if various parts 
of the product or process were 
eliminated? 

R Rearrange Think of how to put the 
components of the product or 
process in a different order. 

  What would happen if this was  
the other way around or the order 
of the way it is done is reversed? 

 

   

A set of directed questions often used with GT 
students to help them brainstorm a product or 
problem that they are working with to create new 
ideas.   

RAFT 
 
RAFT is a writing differentiation strategy where the 
student selects a role, audience, format, and topic, 
creating an infinite number of possibilities for the 
outcome of his or her essay. 

o Role of the writer (character, famous person, 
inanimate object, etc.) 

o Audience (other characters, community 
members, governing bodies, etc.) 

o Format (letter, action plan, invitation, 
brochure, etc.) 

o Topic  (focus and subject of the product) 
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Wiggins and McTighe (1998, 2005) propose that the various connotations of “understand” can be used to formulate a 
conception of “understanding” for assessment purposes.  They created the following chart to demonstrate it. 
 

 
When we truly understand we: 

• Can  via generalizations or principles: provide justified and systematic accounts of 
phenomena, facts, and data; make insightful connections and provide illuminating examples or 
illustrations. 

• Can : tell meaningful stories; offer apt translations; provide a revealing historical or 
personal dimension to ideas and events; make it personal or accessible through images, 
anecdotes, analogies, and models. 

• Can : effectively use and adapt what we know in diverse and real contexts – we can “do” 
the subject. 

• Have : see and hear points of view through critical eyes and ears; see the big picture. 
• Display ; find value in what others might find off, alien, or implausible; perceive 

sensitively on the basis of prior direct experience. 
• Have : show metacognitive awareness; perceive the personal style, prejudices, 

projections, and habits of mind that both shape and impede our own understanding; be aware 
of what we do not understand; reflect on the meaning of learning and experience. 

A Hodgpodge of Strategies for Differentiation 
*These stratgies come from a variety of sources including the Glencoe website and Carol Tomlinson. 

Differentiating the Content: 
Ø Use reading materials at varying readability levels; 
Ø Put text materials on tape; 
Ø Use spelling or vocabulary lists at readiness levels of students; 
Ø Present idease through both auditory and visual means; 
Ø Allow students to learn in peer groups and guide them in varying levels of complexity; 
Ø Compact curriculum – utilize pretests to assess where individual students need to begin study of a given topic or unit; 

Differentiating the Learning Process 
Ø Use tiered activities that provide a varying level of support, challenge or complexity; 
Ø Provide interest centers that allow students to explore subsets of a class topic; 
Ø Vary the length of time a student may have to complete a task, including giving an advanced student more time to 

pursue a topic in greater depth; 
Ø Allow independent research; 
Ø Provide for different paths to learning; 
Ø Accommodate for different styles of learning; 
Ø Allow project-based learning; 

Differentiating the Product or Assessment of Learning 
Ø Use rubrics that match the students’ varied skills levels; 
Ø Give the students choice of product to demonstrate learning; 
Ø Use RAFT strategies on occasional writing assignments. 
Ø Use a variety of assessment strategies, including performance-based and open-ended assessments. 
Ø Allow students to work individually or in small groups to create products; 
Ø Encourage students to create their own product assignments and rubrics based on a set of required elements; 

Differentiating the Learning Environment 
Ø Design places in the classroom for student collaboration; 
Ø Design quiet areas in the classroom or another location for independent thought and work. 
Ø Provide materials that reflect a varitety of cultures and home settings; 
Ø Develop routines that allow students to get individual help from the teacher at established times; 

 

 


