
 

 

The mission of GISD is to ensure that every student achieves maximum potential. 

GISD Curriculum News 

A Review of 
Marzano’s 
Recommended RBI’s 
What does each strategy look like? 

rigor/engagement/higher-order thinking 

As I was doing data walks this week, I started thinking about the RBI’s that rarely get 

checked – is it because the teachers aren’t using these strategies or because I’m not recognizing 

them?  As I pondered the question, I decided to review what each strategy might look like and list some specific activities 

for each.  The primary source for this information was from Classroom Instruction that Works (Marzano, Pickering, 

Pollock; 2001). This has helped me, and I hope it helps you also. 

 

  This strategy focuses on the mental processes that students can use to restructure and understand 

information.   

1. Comparing (identifying similarities and differences between or among ideas) 2.  

Classifying (identifying characteristics and grouping like items) 3.  Recognizing Metaphors (identifying a 

pattern in one topic and then finding a different topic that has the same pattern) 4.  Using analogies 

(identifying and analyzing relationships between ideas) 

 Venn diagram, Comparison Matrix, Four-Box Metaphor Template, Analogy Webs, Comparative 

Input Charts, Frayer Model 

Have students create original metaphors or analogies.  
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Summarizing is restating the essence of a text, a lecture, or an experience in as few words as 

possible in a new, yet concise form.  Note taking requires the students to synthesize information by analyzing 

it and organizing it in a way that captures the main ideas and supporting details, which later will be important 

for them to recall or refer to.  (It is not copying notes off of the overhead or chalkboard or copying verbatim 

from a written text.)   

1. Teach and model summarizing strategies, and have students summarize a variety of 

platforms (films, texts, speeches, etc.)  2.  Teach and model note-taking strategies, and have students take notes 

a variety of platforms, including lectures. 3.   Have students evaluate, revise, share, and review their notes. 

Cornell Note Taking, Think-Pair-Share (applied to reviewing notes), Graphic Organizers (outlines, 

webbing, beginning-middle-end charts, etc.), Summary Frames (a series of questions that the teacher provides 

to direct the students’ attention to specific content)   

1.  Have students practice analyzing text by identifying key concepts, eliminating extraneous 

information and putting ideas into their own words.  2.  Notes should be in both linguistic and nonlinguistic 

forms. 

 

Students will try harder when they believe that their level of effort is related to their achievement. 

1.  Teach the relationship between effort and achievement.  2.  Reinforce effort.  3.  Explain 

why something is correct or incorrect.  (For instance, instead of saying, “Good job,” you might say, “That’s 

right because you found the value of “x” before you looked for the value of “y.”) 

Effort and Achievement Rubrics, Student Portfolios, Tangible Rewards (certificates, stickers, etc.)  

1.  Praise should be authentic at all times.  Verbal praise for small or easy tasks can actually decrease 

student effort. 2.  Recognize individuals for personal progress they’ve made.  3.  Communicate to students the 

real goal of their increased effort, “The harder you try, the more successful you are.” 

 

  Homework and practice provide opportunities for students to practice, review, and apply 

knowledge.  There are basically four purposes for homework:  1. To memorize basic rules or skills so that they 

become rote, 2. To increase in skill speed, 3. To deepen the understanding of a concept, 4. To prepare for the 

following day’s learning. 

 



 

 

3 

1. Match the purpose of the homework to the goal and assign the appropriate type.   2.   

Assign homework at a level that matches the student’s skills.  3. Assign an amount of homework that is age 

appropriate.  4. Provide a clear homework policy and provide consistent consequences for lack of completion 

and positive recognition for homework completion.  5. Ask parents to only facilitate the completion of 

homework and not to attempt to teach the content.  6.  Provide appropriate and timely feedback to students.  

7. Create support structures for homework. 

Journals, trackers, and other tools to help students organize assignments and support communication 

between school and home 

For homework to be effective, feedback must be provided.  Graded papers are nice, but embedded 

instructive comments are better.  Also, do not compress too many skills into a practice session or instructional 

unit.  For homework, complex processes should be broken down into smaller bits or skills so that the student 

can practice successfully. 

 

This strategy is used to enhance a student’s ability to represent and elaborate on knowledge using 

mental images, including graphic representations, visual imagery, physical models, drawings, and kinesthetic 

activities.   

1. Model tools for nonlinguistic learning so that students know how to use them.  2. Use 

nonlinguistic modes in all the content areas.  3. Nonlinguistic learning pairs well with cooperative learning.  

4. Teach the interpretation of nonlinguistic forms (graphs, charts, maps).  5. Help students to see patterns and 

make connections.  6. Use simulations.  7.  Stimulate body-mind connections, including dramatizations, 

dance, music and other active learning experiences.  8. Integrate nonlinguistic forms into note-taking. 

Concept maps, idea webs, thinking maps, visual representation software (simulations), etc. 

Learners acquire knowledge linguistically (reading or hearing) and non-linguistically.  The more 

students use both systems of representing knowledge, the better they are able to think about and recall what 

they’ve learned.   

 

When students are provided with opportunities to interact with each other in a variety of ways 

their learning is enhanced.   

1. Create the right type of group for the need.  2. Keep the group size small.  3. Group 

heterogeneously.  4. Use a variety of strategies when choosing students for groups.  5. Develop organizational 

tools or structuring documents and provide clear goals or instructions for the groups.  6. Teach groups how to 

interact with one another and assume various roles of responsibility.  7. Monitor groups closely, making sure 

that all members participate and cooperate and stay on task.  8. Develop a rubric with key expectations of the 

assignment lined out.  Provide the rubric up front.   
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The Cooperative Learning Center (http://www.co-operation.org/), Group Guidelines or Roles, 

Grading Rubrics 

There are about 10 different methods of cooperative learning formally described in research.   It is 

commonly agreed that cooperative learning occurs when “students work together to accomplish shared goals 

and when positive structures are in place to support that process” (Johnson & Johnson, 1999).  Overall, 

students must understand that they succeed or fail together, have mutual goals, joint rewards, and each person 

has a specific role that is vital to the success of the group.  They must learn they are accountable to one another 

and use good communication, conflict resolution, and time management skills.   

 

Setting objective establishes a direction for learning.  The students need timely and regular 

feedback on the established goals from the teacher so they understand where they stand relative to a specific 

target of knowledge. 

1.  Set the broad parameters for an assignment or unit of study.  2. Ask the students to create 

their own personal goals for learning.  These may include what they want to learn about a topic or what 

strategies they are going to use to master the content.  3.  Have tools in place where students can record their 

objectives or goals, document their progress and completion, and receive feedback from the teacher on their 

objectives.  4. Allow enough time for students to adapt the concepts and ideas of their objectives to their 

interests, learning styles, and existing knowledge base. 

Learning Contracts, Learning Journals, Advance Organizers 

This strategy is best used for a long-term project or unit of study that lends itself naturally to choice, 

variety, and differentiation.  

 

This strategy includes several processes including system analysis, invention, experimental 

inquiry, decision-making, and problem solving.   

1. Teach students how to frame good questions.  2. Help students select and narrow topics 

they can explore.  3. Encourage students to explain their hypotheses or predictions aloud.  4. Watch for and 

mediate misconceptions.  5. Provide students with a framework for investigating.  6. Have students recognize 

patterns and chart data.  7. Ask questions throughout the inquiry cycle to challenge students in their thinking. 

Questioning Strategies, Charts and Graphs, Teaching and Learning High School Mathematics 

Through Inquiry (http://www.ncrel.org/engauge/resource/hs.htm)  

Effective teachers create opportunities to guide students through the process of asking good questions, 

generating hypotheses, making predictions, investigating through experiment or research, making 

observations, and analyzing and communicating the results of such inquiries. 
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Use cues, questions, and advance organizers to create a framework to help students focus on what 

they are about to learn. 

1. Use questions, cues and advanced organizers to to focus students on what is the most 

important thing they are about to learn, to see what they already know, and to address misconceptions they 

may have.  2. Ask higher-level questions to promote deeper thinking.  (Be careful of asking only recall 

questions.)  3. Give students time to think before jumping in with an answer to your own question.  4.  Help 

students see where you are going by giving them an overview of what the lesson will cover.  5.  Connect with 

diverse learning styles by presenting previews of information in multiple ways – visually with graphic 

organizers, verbally, and in writing.    

Advance Organizers, such as a K-W-L Chart, Questioning Strategies, Anticipation Guides 

Use a variety of instructional stragegies to connect the known to the unknown.  Students retain more 

information if they have this connection. 

 

None of this stuff is mine.  These strategies and this information came from the following source: 

 

 

Classroom Instruction That Works 

Robert Marzano 

Debra Pickering  

Jane E. Pollock 

2001 

 

 

 

 

 

 

 

 


