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The term „tiers of support‟ is used to denote:

 TIER 1 - what can every teacher do in every classroom

 TIER 2 - effective small group interventions

 TIER 3 - intensive, structured support for pupils needing             

longer-term intervention.

These terms are used throughout this powerpoint.

Note of caution: 

We have divided the sections as we think best to make it manageable. Some of the

advice and strategies for Tiers 2 and 3 may apply in your classroom at Tier 1. 
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It is possible to go through the entire presentation using the computer‟s arrow 
keys, or to access specific areas using hyperlinks where shown:

will take you to the next slide

indicates a link to another slide in the presentation

will take you back to the Contents page or to where you had started
from
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CONTENTS:
Part 1 Making Levelland ISD classrooms dyslexia-friendly TIER 1 

This section will provide all staff with knowledge and understanding of 
dyslexic learners, and a range of strategies to use every day to support 
them. (slides 5-32) 

Part 2 Effective small group / individual interventions TIER 2 and 3 
These slides will provide deeper knowledge and understanding for 
teachers and support staff who are planning and delivering additional 
support for dyslexic learners. (slides 33-54) 

Part 3 Support for Classroom Teachers, Interventionists and 
Administrators

These slides will be of most interest to the Interventionists and 
Administrators as they deal with policy issues and queries from parents. 
However, is would be very beneficial for general education teachers to 
be familiar with the Frequently Asked Questions. (slides 56-91) 
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Making Levelland ISD 

classrooms 

dyslexia-friendly
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PART ONE



1. The inclusive classroom

2. How will I recognize dyslexic learners?
 What does the State Dyslexia Handbook say?

 What does it look like at each grade?

3. How can all teachers support dyslexic learners?
Classroom ethos

Access to the curriculum

Grouping

Organizational skills

Self-esteem

Maths

Display

Marking
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 In an inclusive classroom, all students are given the 
opportunity to access the curriculum and to achieve well. 

 All learners need to acquire the skills to become independent 
and to take responsibility for their own learning.

 Good practice for students with dyslexia is good practice for all 
students.

Inclusive – Cont.
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There will be pupils with literacy difficulties in every mixed ability 
class you teach, so: 

 recognize that you are a teacher of dyslexic learners.

 Find out about and take account of this area of need.

 Provide supportive groupings and a supportive classroom   

ethos.
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Slow reading

Weak spelling

Poor self esteem

organizational difficulties

Sequencing errors

 Slow, inaccurate copying

Slow recording

Poor listening skills
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TIER 1

Look out for:

Recognize – Cont.



The following are the primary reading/spelling characteristics of dyslexia:

Difficulty reading words in isolation

Difficulty accurately decoding unfamiliar words

Difficulty with oral reading (slow, inaccurate, or labored)

Difficulty spelling

It is important to note that individuals may demonstrate differences in degree of 

impairment.

The reading/spelling characteristics are the result of difficulty with the following:

Segmenting, blending, and manipulating sounds in words (phonemic awareness)

Learning the names of letters and their associated sounds

Holding information about sounds and words in memory (phonological memory)

Rapidly recalling the names of familiar objects, colors, or letters of the alphabet 

(rapid naming)

Consequences of dyslexia may include the following:

Variable difficulty with aspects of reading comprehension

Variable difficulty with aspects of written language

Limited vocabulary growth due to reduced reading experiences
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The Texas Dyslexia Handbook, 2014 states that:

Recognize – Cont.



 Delay in learning to talk

 Difficulty with rhyming

 Difficulty pronouncing words (e.g., “pusgetti” for “spaghetti,” “mawn 

lower” for “lawn mower”)

 Poor auditory memory for nursery rhymes and chants

 Difficulty in adding new vocabulary words

 Inability to recall the right word

 Trouble learning and naming letters and numbers and remembering 

the letters in his/her name

 Aversion to print (e.g., doesn’t enjoy following along if book is read 

aloud)
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TIER 1

Preschool:

The Texas Dyslexia Handbook, 2014

Recognize – Cont.



 Difficulty breaking words into smaller parts (syllables) (e.g., 

“baseball” can be pulled apart into “base” “ ball” or “napkin” can be 

pulled apart into “nap” “kin”)

 Difficulty identifying and manipulating sounds in syllables (e.g., 

“man” sounded out as/m/ /ă/ /n/)

 Difficulty remembering the names of letters and recalling their 

corresponding sounds

 Difficulty decoding single words (reading single words in isolation)

 Difficulty spelling words the way they sound (phonetically) or 

remembering letter sequences in very common words seen often in 

print ( e.g., “sed” for “said”)
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TIER 1

Kindergarten and First Grade:

The Texas Dyslexia Handbook, 2014

Recognize – Cont.



Many of the previously described behaviors remain problematic along with the 

following:

 Difficulty recognizing common sight words (e.g., “to,” “said,” “been”)

 Difficulty decoding single words

 Difficulty recalling the correct sounds for letters and letter patterns in reading

 Difficulty connecting speech sounds with appropriate letter or letter 

combinations and omitting letters in words for spelling (e.g., “after” spelled 

“eftr”)

 Difficulty reading fluently (e.g., slow, inaccurate, and/or without expression)

 Difficulty decoding unfamiliar words in sentences using knowledge of phonics

 Reliance on picture clues, story theme, or guessing at words

 Difficulty with written expression
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TIER 1

Second Grade and Third Grade:

The Texas Dyslexia Handbook, 2014

Recognize – Cont.



Many of the previously described behaviors remain problematic along with the 

following:

 Difficulty reading aloud (e.g., fear of reading aloud in front of classmates)

 Avoidance of reading (e.g., particularly for pleasure)

 Acquisition of less vocabulary due to reduced independent reading

 Use of less complicated words in writing that are easier to spell

 Reliance on listening rather than reading for comprehension
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Fourth Grade through Sixth Grade:

The Texas Dyslexia Handbook, 2014

Recognize – Cont.



Many of the previously described behaviors remain problematic along with the 

following:

 Difficulty with the volume of reading and written work

 Frustration with the amount of time required and energy expended for reading

 Difficulty with written assignments

 Tendency to avoid reading (particularly for pleasure)

 Difficulty learning a foreign language
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TIER 1

Middle School and High School:

The Texas Dyslexia Handbook, 2014



 Have a positive classroom ethos 

 Improve access to the curriculum

 Use flexible grouping 

 Develop the student‟s organizational skills

 Protect and build self-esteem

 Recognize specific difficulties in Maths

 Use display effectively

 Mark positively
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 Create a „no failure, only feedback‟ ethos, where everyone is prepared 
to learn from their mistakes.

 Encourage „risk taking‟.

 Encourage learners to play an active role in discussions. They may well 
impress other students with knowledge and understanding. 

 Allow „thinking time‟ rather than expecting quick responses.

 Have an agreed signal so that a learner can indicate when s/he wants to 
contribute, or when s/he does not understand (e.g. green card/red card).
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Ensure access to the curriculum by providing support with:

Reading

Accessibility of text

Writing

Other forms of recording

State of Texas Technology Plan for students with

dyslexia
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Curriculum – Cont.



 Arrange for any lengthy text reading to be supported by a „buddy‟ or a 
support assistant, or tape recorded in advance.

 Ensure that a dyslexic learner can read a text easily before expecting 
him/her to read aloud.

 Use cream or pastel colored paper where possible to reduce glare.

 Use blue, brown, red, green or purple board markers in preference to 
black, as these are easier for some students to read.

 Use color to separate key information written on the board.

Levelland ISD 2015-16 19

TIER 1

Reading

Curriculum – Cont.



Accessibility of text:

When choosing new text books or preparing worksheets, look for or use:

 an uncluttered layout with accessible key words and ideas

 shorter sentences rather than longer ones

 high frequency words in preference to less common ones

 shorter words in preference to poly-syllabic ones because longer 
words place more demands on auditory memory than shorter ones

 active verbs rather than passive ones

 positive statements rather than negative ones – again, harder to 
process

 color to separate key information 
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Curriculum – Cont.



 Use writing frames, cloze procedure exercises and jumbled text. 

 Ensure learners have a model close by to copy from (not board).

 Allow students with literacy difficulties to write directly onto worksheets.

 Provide key words for independent writing.

 Encourage the use of spellcheckers and word lists. 
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 Recording onto tape or video camera

 Oral presentation

 Dictation to an adult or peer

 Word processing and the use of support packages. 

 Voice recognition software

 Diagrams and charts

 Mind maps and supporting software

 Storyboards

 Power Point presentations
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Other forms of recording:

Curriculum – Cont.



 The research is definitive regarding technology 
and instruction for students with dyslexia. When 
students have access to effective technology, 
their overall performance improves. Technology 
has many benefits for students with reading 
difficulties, but the opportunity to access rich 
content ranks at the top. Technology tools allow 
students with dyslexia to be equal participants 
in school-based learning experiences.

 Interactive link to State Technology plan.

Levelland ISD 2015-16 23

TIER 1

State of Texas Technology Plan



 Pair the learner with a competent, supportive peer who can help by reading 
text and providing spellings.

 Seat the dyslexic learner with intellectual peers, rather than others with literacy 
difficulties, so s/he can participate in discussions.

 Ensure all students are facing you when you are giving instructions.

 Vary seating arrangements.

 Plan for movement during the lesson to help maintain blood flow to the brain 
and concentration. 

 Use „study buddies‟ e.g. if a dyslexic pupil has good ideas for writing, put 
him/her with a child who is strong at transcription but weaker at composition.
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 Label resources with pictures as well as writing.

 Provide practical strategies to help learners overcome problems with 

equipment: e.g. packing their school bag the night before!

 Write down homework in home/school books yourself, or allow time for a study 

buddy or TA to do this.

 Teach revision and study skills and strategies.
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By the time a student reaches secondary school, years of failure 

have often led to serious self-esteem problems.

 Adopt a positive view of dyslexia, as a difference not a disorder.

 Introduce appropriate role models, e.g. Einstein, Edison, Michelangelo, 

Branson.

 Avoid likely failures such as asking a dyslexic student to read aloud in 

class.

 Expect inconsistency of performance and have patience.
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 Be sensitive to individual extraction to minimize the student‟s feeling of being 
different.

 Try not to over-emphasize areas where dyslexics struggle. 

 Ensure supportive groupings.

 Explicitly teach study and revision skills, so students can overcome anxieties 
associated with taking exams.

 Be aware of the dyslexic‟s desire to be the same as everybody else.

 Build in success and use PRAISE. Give praise and encouragement for effort, for 
asking questions and for completing work.
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Facilitate participation in discussion by: allowing „thinking time‟, having a pre-arranged 

signal, encouraging risk-taking.

Encourage students to participate in extra-curricular activities where they can do well.

Encourage skate boarding, surfing, cycling, juggling and any other activities that will 

improve balance and co-ordination.

Focus on strengths e.g. by separating composition from transcription in writing and 

mathematical understanding from numerical fluency in Maths.

Be patient about lost, forgotten or damaged items  - help to develop strategies to 

prevent this.
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 Mathematical language

 Symbols

 Memorizing e.g.tables

 Poor short-term working memory

 Problems with orientation and direction

 Problems with sequencing
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Math – Cont.



 Allow much more practice than peers to retain basic facts 

 Allow much more practice using concrete materials

 Teach new ideas through practical activities rather than language

 Use mnemonics

 Use visual images

 Provide aide-memoires such as table squares
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 Display keywords for your subject or for the lesson.

 Display important information clearly e.g. definitions of basic terms, scientific 
formula, key figures and key dates in History.

 Display a summary of processes to be used in your subject using pictures to 
support the text.

 Display mind maps summarizing the topic studied.

 Use color to draw attention to significant or difficult „bits‟.

 Label resources with pictures as well as words.
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 When marking, concentrate on correcting 2 or 3 high frequency words or 

target a spelling pattern which can be realistically learned.

 Write comments above, below or to the side of the body of the text.

 Mark positively: identify one success, provide one tip and suggest one 

target. 
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Planning and delivering 
effective small group / 

individual interventions
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PART TWO



1. Recommended interventions

2. Individualized schemes of work

3. Student survival kits: Primary and Secondary

4. Effective use of Assistive Technology

5. The role of other adults
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Recommended interventions for individual /small groups:

 Phonological awareness

 Sound-symbol association

 Syllabication

 Orthography

 Morphology

 Syntax

 Reading comprehension

 Reading fluency

Expanded definition of components and delivery of instruction is in the State of 

Texas Dyslexia Handbook 2014 

http://tea.texas.gov/Curriculum_and_Instructional_Programs/Special_Stude

nt_Populations/Dyslexia/

Levelland ISD 2015-16 35

TIER 2/3

http://tea.texas.gov/Curriculum_and_Instructional_Programs/Special_Student_Populations/Dyslexia/
http://tea.texas.gov/Curriculum_and_Instructional_Programs/Special_Student_Populations/Dyslexia/


 In an inclusive classroom, the teacher will meet the needs of individual 

learners by using a variety of teaching styles.

 In a „dyslexia friendly‟ classroom the visual, auditory and kinaesthetic modes 

need to planned into any additional support for pupils‟ learning

 See links below for support with individualized schemes of work addressing 

difficulties with:

 Reading                                   

 Spelling

 Handwriting

Levelland ISD 2015-16 36

TIER 2/3



 Recognition of 2 strands:

a) sound symbol b) whole word

 A structured, sequential, cumulative and thorough approach employing 
multi-sensory techniques

 Daily reinforcement through reading, spelling and writing 

 Appropriate and appealing reading materials
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Reading – Cont.



 Paired reading

 Repeated reading

 Tape of pupil‟s own voice reading

 Listening to tape-recorded texts (either cover-to-cover following 

texts or just listening)

 Reading grids for high-frequency words
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 Set aside 10-15 minutes in a quiet space for the learner and a supportive 

adult or friend.

 The student chooses a book – ideally slightly above current reading age but 

this is not critical.

 The pair sit side by side and read aloud together.

 A signal is agreed (e.g. a knock on the table). Whenever the learner feels 

confident, s/he signals that s/he wants to read alone 

 Whenever the learner hesitates, the supporter provides the word and 

continues to read aloud with the student until the student signals again.
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 The student chooses a text which can be read aloud in 10-15 minutes . 

 The supporter records the text onto tape, at the student‟s speed but 
maintaining fluency and intonation. Don‟t forget to mark page turns.

 Session outlines:

1. The student listens to the tape, getting the gist of the text. 

2. The student listens and follows the text closely.

3. The student listens and reads text aloud.

4. The student turns tape down so s/he can only just hear it then tries to read 
the text without prompting.

5. The student reads the text to the supporter.
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 Choose a text to be read aloud in about 5 minutes, which the student would 
not find easy to read independently.

 The adult reads the passage as the student follows.

 The student reads the passage to the adult with assistance. Try to maintain 
fluency.

 Recording the tape:

1.  The student reads one sentence at a time until fluent, then records, a 
sentence at a time, until the passage is completed.

2.  For the first session (soon after recording) the student listens to the tape 
and follows the text closely.  This can be repeated until the student is 
confident.

3.   Final session: the student reads the text unaided to the teacher or 
another adult.
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 Structured, sequential, cumulative approaches employing multi-sensory techniques

 Achievable small steps

 Over-learning – frequent repetition and revision

 Activities to promote skills generalization

 Recognition of 2 strands:

a) basic phonics

b) irregularly-spelt, frequently-used words

 Teaching aids to memory e.g. mnemonics, color, pictures

 Frequent opportunities to write and practice spelling
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General strategies:
 Concrete aids: alphabet letters, sand, clay

 Feely letters: felt, sandpaper

 Cursive script – at least for letter strings

 Emphasis on whole-word shapes

 color and highlighters

 Look for small words within larger ones

 Use „Look, say, cover, visualize, write, check‟ technique

 Word searches

 Games

 Word wall and other display material
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Strategies for teaching phonically regular words:

 No more than one spelling family to be taught each week.

 Prompt cards

Strategies for teaching irregular high-frequency words:

 Limit to 3-4 words each week

 Simultaneous oral spelling

 Visualisation techniques

 Grapheme Mapping 

 Words on card – in a wallet or pot

 High frequency word chart

 Mnemonics 

Levelland ISD 2015-16 44

TIER 2/3
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 The word is written on card by the teacher, in a cursive script.

 The teacher pronounces the word slowly and carefully, copied by the 

student.

 The student examines the word closely, noting tricky areas.

 The student traces the word while simultaneously saying the letter names 

aloud.

 The student writes the word from memory, then checks it.

 The student uses the word in a sentence.
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 The word is written on a card by the teacher in a cursive script.

 The student looks very closely at the letters.

 The student closes his/her eyes, imagines a comfortable setting and visualizes 

a large surface to write on.

 The student visualizes writing the word, one letter at a time, on the surface.  At 

the same time, the letters are said aloud and traced in the air.

 The student writes the word, while consulting the visual image and then 

checks with the card.

 A way to check that the student really is „seeing‟ the word is to ask him/her to 

spell it backwards while the teacher records the answer.
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Phoneme = a speech sound

Grapheme = a letter or letters that represent a speech sound

 Always use one sound per box.

 Spell words conventionally- no invented spelling.

 Students have grid paper, chips, and a pencil. In large groups, teachers use an 

overhead projector, chips and a marker.

 Teacher gives a word.

 Students repeat the word, then as they segment the word into individual sounds they 

draw a chip down into a box. One chip representing one speech sound.

 Teacher asks: How many sounds in the word? What sounds do you hear? What letter 

do you use for each sound?

 As the students name the letter for each sound, they write them in the boxes. 

 Tricky patterns; digraphs (1 box), blends (2 boxes), qu (2 boxes, close together), x 

(write across 2 boxes) 

 Words with silent-e: write the silent-e in the box with the final consonant sound.

Adapted from Phonics and spelling through phoneme-grapheme mapping, Kathryn E.S.Grace, 2007. Literacy How, 2009
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 Handwriting is a taught skill.

 It should be taught in a systematic and structured way, with all letters 

taught individually. 

 Cursive writing is the best style for dyslexic pupils. However, some do 

prefer print. The teacher needs to be sensitive as to which type of 

writing is best for each student with dyslexia and taught appropriately.

 Attention should be paid to:

 posture

 writing tools

 grip.

 Left-handers need particular support.
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 The survival kit is a tool to support the pupil‟s access across the 

curriculum.

 The survival kit may reduce anxiety and avoidance strategies. 

 It gives the pupil quick access to materials which they may need 

to carry out a range of classroom tasks. 
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 personalized timetable

 Means of recording homework: contact 
book, Dictaphone or lap-top

 Pencil case including: ink pen with 
correcting pen, pencil, ruler, rubber, pencil 
sharpener, highlighter, calculator, protractor, 
compass

 Post-it notes for scratchpad spelling and 
highlighting areas of text

 Assistive technology – lap-top, tablet, iPad, 
smart phone, etc. 
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 Highlighter tags 

 Key Words Chart

 Tables square

 Memory jogging cards  

(specific to student)

 Reading ruler/overlay/line 

tracker 

 Water bottle

file:///X:/../../../../../../WINDOWS/Temporary Internet Files/Content.IE5/0L27KT67/Maths SupportICT.doc
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The research is definitive regarding technology and instruction for 

students with dyslexia. When students have access to effective 

technology, their overall performance improves. Technology has 

many benefits for students with reading difficulties, but the 

opportunity to access rich content ranks at the top. Technology 

tools allow students with dyslexia to be equal participants in 

school-based learning experiences.

Computers can transform the lives of dyslexic learners in school. 

However, you should not consider or offer them as ‘the solution’.  

They are a wonderful aid if used appropriately, with adequate 

support and if introduced at an appropriate time.  Introducing voice 

recognition software - or even simple devices such as hand held 

Spellmasters - too early, can lead to failure and a complete loss of 

faith in that particular means of support.
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State of Texas Dyslexia Technology Plan

http://www.region10.org/dyslexia/techplan/

Technology – Cont.

http://www.region10.org/dyslexia/techplan/


 Computers are patient and will repeat instructions endlessly.

 Computers are non-judgemental.

 Students can take risks  - mistakes can be removed without a trace.

 Final print out looks good.

 Students are able to take control of the pace of their learning.

 Computers assist all learning styles (visual, auditory and „hands-on‟).

 Self esteem can be boosted by independent working and written work which 
looks no different from the rest.
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For dyslexic learners Assistive Technology can:

 overcome barriers to learning

 aid access to the curriculum

 improve achievement 

They can:
 read words and texts.

 provide onscreen word banks, predictive lexicons and spellcheckers.

 provide a choice of ways to present text.

 help students plan visually and organize ideas.
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 Prepare dyslexic learners for reading texts, answering questions, quizzes and 
tests.

 Monitor the student‟s organization of books and equipment.

 Help with tasks but do not do them for the student.

 Liaise with subject teachers to prepare students ahead of time, and ensure 
teachers are aware of students‟ difficulties.

 Ensure that any homework task is fully entered into planner and student 
understands the task. 

 Encourage the student to develop independence. 

 Help the student develop a personalized timetable using pictures or color
coding. Have two copies - one for school, one for home.
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 Remind the student to check the timetable and pack the correct books and 

equipment.

 Negotiate a time and place for homework.

 Help the student to consider the work that needs doing and organize time 

appropriately. 

 Regularly monitor the student‟s planner or contact book.

 Work with the student to develop strategies to help with organization and 

planning.

 Encourage parents to spend time at home doing activities, other than reading 

and writing, at which the students can be successful and which will make them 

feel good about themselves
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Support for Classroom 
Teachers,  Interventionists 

and Administrators
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It is important for Classroom Teachers, Interventionists and Administrators to 
know where to find the support they might need. The following is a short 
list of some of the best websites and some frequently asked questions:

 Dyslexia and Texas Education Code 
http://tea.texas.gov/Curriculum_and_Instructional_Programs/Special_S

tudent_Populations/Dyslexia/

 Region 17 Dyslexia Site

http://www.esc17.net/default.aspx?name=ci.dyslexia

 International Dyslexia Association

http://eida.org/

 Additional Resources

http://www.esc17.net/default.aspx?name=ci.dyslexiaresources

 Frequently Asked Questions

 Additional Suggested Print Resources 
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RULES AND PROCEDURES:
• What are the responsibilities of a school district or open-enrollment charter school 

in implementing the state dyslexia laws?

ASSESSMENT RECOMMENDATION:
• When should a student who is experiencing reading difficulties be considered for 

placement in an instructional program for dyslexia and related disorders?
• Should all students be routinely reviewed for dyslexia?

• Can students in kindergarten and first grade be screened for dyslexia?

• Does the student have to be in a certain grade level before dyslexia assessment can 

occur?

• May a parent/guardian recommend that a student be assessed for dyslexia?

• Can the parent/guardian bring an assessment from a private evaluator or source? 

• Must a student fail a class or subject before being recommended for assessment for 

dyslexia?

• Can a student be considered for assessment of dyslexia even if he/she has passed a 

test required by the statewide assessment program?

• Is there one test that can be used to determine that a student has dyslexia and a related 

disorder?

• Can special education assess for dyslexia?

MORE FREQUENTLY ASKED QUESTIONS
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IDENTIFICATION OF A STUDENT WITH DYSLEXIA:

• Who ultimately identifies the student as dyslexic and makes the placement decision?

• Must an intelligence test be administered in the identification process for dyslexia?

• Should the student be retested to determine accommodations every 3 years?

• How does a student receive additional accommodations without being reassessed for 

dyslexia?

INSTRUCTION:

• Must each campus have a dyslexia program? 

• What must be in a curriculum used by the specialist for teaching students with dyslexia, 

as required by Texas legislation?

• Must each campus offer specialized dyslexia intervention for students identified as 

having dyslexia at each grade level?

• What does Texas require in terms of scheduling specialized dyslexia intervention? 

• How long should a student remain in a specialized dyslexia intervention/instructional 

setting designed for students with dyslexia and related disorders? 

• How is instruction for dyslexia different from other reading instruction? 

• May a computer program be used as the primary method of delivery for a dyslexia 

instructional program? 

MORE FREQUENTLY ASKED QUESTIONS
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TEACHERS OF STUDENTS WITH DYSLEXIA (INCLUDING CLASSROOM TEACHERS):

• What certification should teachers of specialized dyslexia intervention programs for students 

with dyslexia and related disorders have? 

• To what degree are classroom teachers trained to recognize characteristics of dyslexia, its 

remediation, and accommodation in regular content classes? 

RELATIONSHIP BETWEEN DYSLEXIA  AND SpEd:

• If a student is currently receiving special education services and is identified as needing 

additional services for dyslexia, does the ARD committee need to document in the ARD report 

the dyslexia identification process and the instruction specific to dyslexia?

•Who provides dyslexia instruction to a student receiving special education services?

ENGLISH LANGUAGE LEARNERS:

•How many years does a student need to receive English as a Second Language 

(ESL)/bilingual instruction before assessment for dyslexia can be considered?

ACCOMMODATIONS FOR STUDENTS WITH DYSLEXIA :

•Are there accommodations exclusively for students with dyslexia specific to classroom 

instruction and testing?

•Are there specific accommodations for students with dyslexia during state assessments?

TECHNOLOGY INTEGRATION FOR STUDENTS WITH DYSLEXIA:

•Is the district required to provide technology devices for §504 students identified with 

dyslexia?

More Frequently asked questions can be found in the Texas Dyslexia Handbook 

http://tea.texas.gov/Curriculum_and_Instructional_Programs/Special_Student_Populations/Dyslexia/
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What are the responsibilities of a school district or open-enrollment charter school in 
implementing the state dyslexia laws?

Every school district and charter school must collect pertinent data for any student 
suspected of having dyslexia or a related disorder. (See Chapter II: Procedures for the 
Assessment and Identification of Students with Dyslexia.) An ARD or §504 committee must 
review the relevant data and determine whether the student has dyslexia. If the student is 
identified with dyslexia, then the committee uses the data to determine instructional 
needs specific to the individual student. The school district or charter school is responsible 
for ensuring that dyslexia instructional services are provided directly on the student‟s 
campus as defined in TAC §74.28(f). Each school must provide each identified student 
access at his/her campus to instructional programs required in subsection (c) of TAC 74.28 
and to the services of a teacher trained in dyslexia and related disorders. The school district 
may, with the approval of each student‟s parents/guardians, offer additional services at a 
centralized location. Such centralized services shall not preclude each student from 
receiving services at his/her campus.
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When should a student who is experiencing reading difficulties be considered for 
placement in an instructional program for dyslexia and related disorders?

See Chapter II of the State of Texas Dyslexia Handbook for information related to procedures that are 

required by state and federal law prior to a formal assessment of a student experiencing reading 

difficulties. If a student is not progressing in the general, remedial, and/or compensatory reading 

programs in school and other causes have been eliminated, the student should be recommended for 

assessment.



Levelland ISD 2015-16 63

Should all students be routinely reviewed for dyslexia?

TEC §28.006 requires school districts or open-enrollment charter schools to administer a reading 

instrument at the kindergarten, first-grade, and second-grade levels and to notify the parent/guardian of 

each student in kindergarten, first grade, or second grade who is determined, on the basis of the reading 

instrument results, to be at risk for dyslexia or other reading difficulties. School districts and

charter schools must also administer a reading instrument to grade 7 students who did not demonstrate 

proficiency on the grade 6 state reading assessment. Additionally, data related to the reading 

achievement and progress of all students should be continuously monitored and reviewed. A 

recommendation for assessment for dyslexia is made only for a student who has not adequately 

responded to scientifically based classroom reading instruction as well as intensive intervention AND 

who exhibits the primary characteristics of dyslexia. An additional consideration when monitoring a 

student‟s reading skills is poor reading performance that is unexpected for the student.
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Can students in kindergarten and first grade be screened for dyslexia?

Yes. The identification of dyslexia in young students in kindergarten and first grade will often occur 

through the observation of parents/guardians and educators that, despite engaged participation in 

comprehensive reading instruction, a child with good thinking and language ability shows limited 

reading progress. Early reading instruments (TEC §28.006) in grades K–2 assess the emerging 

reading skills that are key components to the identification of dyslexia. These skills include phonological 

awareness, letter knowledge (graphophonemic knowledge), decoding, and word reading. These

instruments serve as an important early screening for many reading difficulties, including dyslexia. 

When a child does not meet the basic standards of these early reading instruments, the pattern of 

difficulty may indicate risk factors for dyslexia. A child whose skills have not reached the normative 

standards of these instruments requires intensified reading instruction and possible consideration for 

assessment for dyslexia. With the decision to assess for dyslexia in a young child (K–1), it is important 

to note that current standardized test instruments available to school districts are not particularly 

sensitive to the skill variations for these students. The identification will require data gathering that is 

not limited to standardized instruments and includes information from these early reading instruments 

and classroom performance patterns.
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Does the student have to be in a certain grade level before dyslexia assessment can occur?

No. There is not a grade-level requirement for assessment to occur; students shall be assessed for 

dyslexia and related disorders at appropriate times (TEC §38.003(a)). The appropriate time depends

upon multiple factors including the student‟s reading performance; reading difficulties; poor response to 

supplemental, scientifically based reading instruction; teacher‟s input; and input from the 

parents/guardians.
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May a parent/guardian recommend that a student be assessed for dyslexia?

Yes. A parent/guardian may request to have his/her child assessed for dyslexia and related disorders by 

staff at the school district or open-enrollment charter school. (If the school district has data to support 

refusal of the parent/guardian request, the procedural protections of §504 must be followed. The parents 

or guardians must be provided their notice of rights under §504. For a student who is special education-

eligible, IDEA 2004 procedures must be followed.  Best practices suggest appropriate timelines to mirror 

those of special education.)
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Can the parent/guardian bring an assessment from a private evaluator or source?

Yes. A parent/guardian may choose to have his/her child assessed by a private diagnostician or other 

source. To be valid, this assessment must comply with the requirements set forth in §504 and the 

guidelines in Chapter II: Procedures for the Assessment and Identification of Students with Dyslexia of 

this handbook.

The §504 regulations provide that the group of knowledgeable people have a duty to “document and 

carefully consider” all sources of evaluation data (34 C.F.R. §104.35(c)(2)). While an outside 

assessment may be brought to the §504 committee and must be reviewed, it is part of the evaluation 

data but also not, independently, create eligibility. Instead, the §504 committee determines eligibility 

based on a review “of data from a variety of sources” (34 C.F.R. §104.35(c)(1).
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Must a student fail a class or subject before being recommended for assessment for dyslexia?

No. A student is not required to fail a class or subject or fail the state-required assessment to be 

considered for a dyslexia assessment. According to TEC §38.003, students should be assessed for 

dyslexia at appropriate times.

Can a student be considered for assessment of dyslexia even if he/she has passed a test 

required by the statewide assessment program?

Yes. Results from a state test required by the statewide assessment program are only one source of 

data to be gathered and considered for possible recommendation for dyslexia assessment. Other 

information must also be considered, such as teacher information, report card grades, parent 

information, history of reading difficulties, informal observations of the student‟s abilities, response to 

scientifically based reading instruction, etc.
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Is there one test that can be used to determine that a student has dyslexia and a related 

disorder?

No. School districts and open-enrollment charter schools should use multiple data sources, including 

formal and informal measures that are appropriate for determining whether a student has dyslexia and a 

related disorder. Reading assessments, as appropriate for the reading development of the student, 

should include the following:

Academic Skills

• Letter knowledge (name and associated sound)

• Reading real and nonsense words in isolation (decoding)

• Reading fluency (both rate and accuracy should be measured)

• Reading comprehension

• Written spelling

Cognitive Process

• Phonological/phonemic awareness

• Rapid naming

Possible Additional Areas That MAY Be Assessed

• Vocabulary

• Listening comprehension

• Oral language comprehension

• Verbal expression

• Written expression

• Handwriting

• Orthographic processing

• Mathematical calculations
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Can special education assess for dyslexia?

Yes. Federal IDEA 2004 regulations related to assessment (34 C.F.R. §300.304 (c) (4)) indicate that a 

student should be assessed in all areas related to the suspected disability. In the case of a student 

referred for a disability in reading due to basic reading skills and reading fluency, dyslexia, as defined by 

The Dyslexia Handbook, would be assessed under specific learning disability (SLD).

Federal IDEA 2004 regulations related to specific learning disability (34 C.F.R. 300.8 (c) (10) (i)) defines 

SLD as a disorder in one or more of the basic psychological processes involved in understanding or in 

using language, spoken or written, that may manifest itself in the imperfect ability to listen, think, speak, 

read, write, spell, or do mathematical calculations, including conditions such as perceptual disabilities, 

brain injury, minimal brain dysfunction, dyslexia, and development aphasia.

The Dyslexia Handbook contains two references related to who is qualified to assess for dyslexia.

1.   Nineteen TAC §74.28 indicates that assessment should only be done by individuals/professionals 

who are trained to assess students for dyslexia and related disorders.

2.   Section 504 requires that tests, assessments, and other evaluation materials be administered by 

trained personnel and conform to the instructions provided by the producer of the evaluation materials.
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Who ultimately identifies the student as dyslexic and makes the placement decision?

Identification and placement decisions for dyslexia must be made by the §504 committee of 

knowledgeable persons formed at the district, charter school, or campus level. Under federal law, the 

committee must be knowledgeable of the child, the meaning of the evaluation data, and the placement 

options. For dyslexia program eligibility decisions, the committee of knowledgeable persons should also 

include knowledge of the student being assessed; the reading process; dyslexia and related disorders; 

dyslexia instruction; district, charter school, state, and federal guidelines for assessment; the 

assessments that were used; and the meaning of the collected data. In addition, while not required 

under §504, it is suggested that the parents/guardians of the student be a part of the identification and 

placement process. If the student is limited English proficient (LEP), the committee should also include a 

member of the Language Proficiency Assessment Committee (LPAC) knowledgeable in second 

language acquisition.

This answer does not necessarily apply to students covered by IDEA 2004. If a student is covered by 

IDEA  2004, the placement decision would be made by the student‟s ARD committee, which should also 

include members of the committee of knowledgeable persons previously described for students with 

dyslexia.
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Must an intelligence test be administered in the identification process for dyslexia?

No. The most current definition of dyslexia from the International Dyslexia Association (IDA) indicates 

that the difficulties the student exhibits in reading should be unexpected in relation to the student‟s other 

cognitive abilities and the provision of effective classroom instruction. Examples of other cognitive 

abilities that could be age-appropriate in relation to unexpected reading difficulties might include the 

student‟s oral language skills, problem-solving and reasoning skills, ability to learn in the absence of

print, or strong math skills in comparison to reading skills.
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Should the student be retested to determine accommodations every 3 years?

Unless otherwise provided by law, students accommodated because of dyslexia may not be retested for 

dyslexia for the purpose of reassessing the student‟s need for accommodations until the school district 

or open-enrollment charter school reevaluates the information obtained from previous testing of the 

student (TEC §38.003(b-1)).

How does a student receive additional accommodations without being reassessed for dyslexia?

As students progress through their academic careers, grade and course demands change; therefore, 

students‟ need for or use of specific accommodations may also change. Accommodations already in use 

must be evaluated regularly to determine effectiveness and to help plan for accommodations the 

students will need in any given year; therefore, documentation of effective accommodation use is 

important.

This information is necessary to support decisions made by the appropriate committee (§504 or ARD), 

and accommodations are added to the appropriate committee (§504 or ARD) paperwork.
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Must each campus have a dyslexia program?

Yes. In accordance with 19 TAC §74.28(f), each school must provide each student identified with 

dyslexia access at his/her campus to the services of a teacher trained in dyslexia and related disorders. 

The school district may, with the approval of each student‟s parents/guardians, offer additional services 

at a centralized location. Such centralized services shall not preclude each student from receiving 

services at his/her campus.
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What must be in a curriculum used by the specialist for teaching students with dyslexia, as 

required by Texas legislation?

A locally developed program must align to descriptors (TAC §74.28(c)) found in this handbook under the 

sections titled “Critical, Evidence-Based Components of Dyslexia Instruction” and “Delivery of Dyslexia 

Instruction.”  In addition, as with a purchased reading program, a locally developed dyslexia program 

must be evidence-based.

Must each campus offer specialized dyslexia intervention for students identified as having 

dyslexia at each grade level?

Yes. All students identified with dyslexia must receive instruction that is appropriate for their literacy 

needs. The instruction must match the descriptors (TAC §74.28(c)) in this handbook and contain 

reading, writing, and spelling components as appropriate for the student. This handbook does not 

specify or endorse a specific program.

What does Texas require in terms of scheduling specialized dyslexia intervention?

Scheduling specialized dyslexia intervention is a local district decision. School districts and open-

enrollment charter schools should consider the impact of specialized dyslexia intervention occurring 

when required core curriculum is being provided.
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How long should a student remain in a specialized dyslexia intervention/instructional setting 

designed for students with dyslexia and related disorders?

The school district or open-enrollment charter school should, as with any specialized program, establish 

criteria for exit. Even after exit, the student may require continuing support and accommodations in the 

general program in order to be successful. Additionally, the campus should routinely monitor the 

progress of the student to be sure that the student maintains successful performance.
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How is instruction for dyslexia different from other reading instruction?

The Dyslexia Handbook lists and describes the components of instruction that must be included in the 

program for students identified with dyslexia. Teachers (general education or special education) who 

provide instruction for students with dyslexia must have training in the listed components of instruction 

and be trained in instructional strategies that use individualized, intensive, and multisensory methods. 

(See The Dyslexia Handbook, Chapter III: Instruction for Students with Dyslexia.)
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May a computer program be used as the primary method of delivery for a dyslexia instructional 

program?

No. Computer instruction to teach reading is not supported by scientifically based reading research. The 

National Reading Panel (2000), in its review of the research related to computer technology and reading 

instruction, indicated that it is extremely difficult to make specific instructional conclusions based on the 

small sample of research available and that there are many questions about computerized reading 

instruction that still need to be addressed. Additionally, in a recently released position statement, the IDA 

(2009) stated, “Technology-based instruction should not be used as a substitute for a relationship with a 

knowledgeable, trained teacher or educational therapist. Technological innovations, however, may be 

extremely helpful in providing practice and reinforcement, access to information, and

alternative routes of communication.”  The Florida Center for Reading Research (FCRR) has posted a 

PDF document titled “A Principal‟s Guide to Intensive Reading Interventions for Struggling Readers in 

Reading-First Schools,” which states, “Research shows that computer-assisted instruction can provide 

effective supplemental practice for students if it is carefully monitored and delivered with enough 

regularity and frequency. However, computer programs are not yet well-developed enough to be 

depended on as the major source of intervention for our most struggling readers.”
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What certification should teachers of specialized dyslexia intervention programs for students 

with dyslexia and related disorders have?

Texas does not have a certification requirement specific to teachers providing intervention to students 

identified with dyslexia. School districts and charter schools must consider the needs of students and the 

qualification of teachers. It is important that teachers have appropriate training in dyslexia and the 

relevant instructional components as outlined in Chapter III of The Dyslexia Handbook. Certified

teachers who have coursework in the areas of reading and reading disabilities should be considered first 

for assignment to teach students with dyslexia and related disorders. Licensed dyslexia practitioners or 

licensed dyslexia therapists may also be considered. These teachers should be trained to deliver 

instruction that is described in Chapter III of The Dyslexia Handbook. Certified educational aides, per 

TAC guidelines (Title I, Section 1119(g)(2)), may perform assigned tasks under the guidance and 

supervision of a certified teacher or teaching team.
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To what degree are classroom teachers trained to recognize characteristics of dyslexia, its 

remediation, and accommodation in regular content classes?

Continuing education for “an educator who teaches students with dyslexia must include training 

regarding new research and practices in educating students with dyslexia” (TEC §21.054(b)). Such 

training may be offered in an online course (TEC §21.054(c)). Local policy will determine the number of

professional development hours classroom teachers are trained regarding the characteristics of 

dyslexia, its remediation, and accommodations in regular content classes.
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If a student is currently receiving special education services and is identified as needing 

additional services for dyslexia, does the ARD committee need to document in the ARD report 

the dyslexia identification process and the instruction specific to dyslexia?

• The ARD committee should document that the student has been identified with dyslexia or that the 

student has a reading disability that exhibits characteristics consistent with dyslexia. Since there are 

instructional implications as well as potential accommodations on the state assessment program for 

students who have been identified with dyslexia, the dyslexia identification should be noted in the ARD 

Report.

• For students with dyslexia who qualify for special education in the area of reading and who will be 

receiving their reading instruction in a special education placement, the ARD committee must include 

appropriate reading instruction on the student‟s IEP. Appropriate reading instruction includes the 

descriptors found in Chapter III of The Dyslexia Handbook.
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Who provides dyslexia instruction to a student receiving special education services?

Chapter III: Instruction for Students with Dyslexia of The Dyslexia Handbook indicates that teachers who 

provide specialized instruction for students with dyslexia must be trained in instructional strategies that 

use individualized, intensive, multisensory, phonetic methods, and a variety of writing and spelling 

components (TEC §74.28(c)).
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How many years does a student need to receive English as a Second Language (ESL)/bilingual 

instruction before assessment for dyslexia can be considered?

There is no fixed amount of time that an English language learner (ELL) must receive ESL/bilingual 

instruction before assessment for dyslexia is considered. To set a specific amount of time might lead to a 

critical delay of services for eligible students who are at risk. A student demonstrating reading and 

writing difficulties who is being considered for assessment for dyslexia must first have been provided 

with consistent and appropriate academic instruction in reading and writing.
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Are there accommodations exclusively for students with dyslexia specific to classroom 

instruction and testing?

While accommodations for students with disabilities are intended to provide students effective and 

equitable access to grade-level or course curriculum and assessments, accommodations specific to 

dyslexia exclusively do not exist. It is important to remember that accommodations that are effective in 

the classroom may not be appropriate or allowed for use on a state assessment.

For more information, visit www.tea.state.tx.us/student.assessment/accommodations/staar-telpas/.

http://www.tea.state.tx.us/student.assessment/accommodations/staar-telpas/
http://www.tea.state.tx.us/student.assessment/accommodations/staar-telpas/
http://www.tea.state.tx.us/student.assessment/accommodations/staar-telpas/
http://www.tea.state.tx.us/student.assessment/accommodations/staar-telpas/
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Are there specific accommodations for students with dyslexia during state assessments?

Certain accommodations used in the classroom would invalidate the content being assessed or 

compromise the security and integrity of the state assessment. For this reason, not all accommodations 

suitable for instruction are allowed during the state assessments. The decision to use an

accommodation should be made on an individual student basis and take into consideration the needs of 

the student and whether the student routinely receives the accommodation during classroom instruction 

and testing. For more information, view the accommodation triangle on TEA‟s web page and look for 

specific dyslexia eligibility criteria under each accommodation (e.g., oral administration, extra time (same 

day)).   www.tea.state.tx.us/student.assessment/accommodations/staar-telpas/

http://www.tea.state.tx.us/student.assessment/accommodations/staar-telpas/
http://www.tea.state.tx.us/student.assessment/accommodations/staar-telpas/
http://www.tea.state.tx.us/student.assessment/accommodations/staar-telpas/
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Is the district required to provide technology devices for §504 students identified with dyslexia?

No. If the student is able to access the general education curriculum without a specified technology 

device, and FAPE has not been violated, the district has no obligation to provide the device.
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