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Introduction
RTI is a seamless problem-solving process that enhances the learning of all children
by using consultation and support among all educators. It combines the unique talents of
both general educators and specialists. With RTI, high-quality instruction is matched to
student needs by using frequent data collection to guide all decisions regarding student
progress.
Response to Intervention’s goal is to meet the needs of all students at risk for
failure, whether or not they qualify for a legislated program. Response to Intervention
is an individual, comprehensive, student-centered problem-solving process that can be
implemented in the general education classroom. Educators employ research-based
interventions in their efforts to increase student achievement. Response to Intervention
then uses systematic monitoring of student progress to track student success. A student’s
lack of response to regular education interventions becomes the determinant of need for
additional, more intense interventions.
Within each classroom, the teacher responds to the academic needs of the
students. The type and degree of each accommodation will vary to the extent necessary
for the student to benefit. In most cases, very little specialized instruction will be necessary.
For those students that need additional assistance, classroom interventions are necessary.
In a RTI system, all students receive instruction in the core curriculum
supported by strategic and intensive interventions when needed. Therefore, all
students, including those with disabilities, are found in Tiers I, II, and III. Important
features, such as universal screening, progress monitoring, fidelity of implementation and
problem solving occur within each tier. There are five key components identified by
research as part of any successful RtI plan:
1. A problem-solving process
2. A school-wide instruction and intervention system
3. A way to make data-based decisions using screening and progress monitoring
data
4. A shared responsibility
5. Part of the special education process
RTI is the practice of meeting the academic and behavioral needs of all students
through a variety of services containing the following key components:
 Universal Screening: Screening is conducted to identify or predict students who
may be at risk for poor learning outcomes. Universal screening tests are conducted
with all students and followed by additional testing or short-term progress monitoring
to corroborate students’ risk status.
 Multi-Level Intervention System: High quality instruction and scientific researchbased tiered interventions are aligned with individual needs.
 Progress Monitoring: Progress monitoring is used to assess students’ academic
performance, to quantify a student rate of improvement or responsiveness to
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instruction, and to evaluate the effectiveness of instruction. Progress monitoring can
be implemented with individual students or an entire class.
 Data-Based Decision-Making: Data analysis and decision making occur at all levels
of RTI implementation and all levels of instruction. PLC/RtI Teams use screening and
progress monitoring data to make decisions about instruction, movement within the
multi-level prevention system, and disability identification (in accordance with state
law).
RTI is a part of a larger effort to improve access to educational opportunities for all
students (Brown-Cidsey & Steege, 2005, p.13). Paragraph (4) (A) of IDEA 2004 states that
―in making a determination of eligibility a child shall not be determined to be a child with a
disability if the determinant factor for such determination is – (A) lack of appropriate
instruction in reading, including the essential components of reading instruction; (B) lack of
instruction in math; or (C) limited English proficiency [SEC 614.(b)(5)].
Additionally, the No Child Left Behind Act (2001) states that the activities for
intervention must be ―based on a review of scientifically based research that shows how
such interventions are expected to improve student achievement. This means that there
must be reliable and valid research evidence that the program activities are effective in
helping teachers to improve student academic achievement (U.S. Department of
Education, 2002b, p.53). Therefore the instruction must be implemented with fidelity, and
must use research evidenced programs proven to help students increase their skill level in
a certain area.
IDEA (2004) includes three areas for the implementation of RTI practice, these are :
(1) a requirement for the use of scientifically based reading instruction, (2) evaluation of
how well a student responds to intervention, and (3) emphasis on the role of data for
decision making (Brown-Cidsey & Steege, 2005, p.18). IDEA (2004) additionally requires,
―when determining whether a child has a specific learning disability as defined in section
602(29), a local education agency shall not be required to take into consideration whether
a child has a severe discrepancy between achievement and intellectual ability…In
determining whether a child has a specific learning disability, a local educational agency
may use a process that determines if the child responds to a scientific, research-based
intervention as a part of the evaluation procedures [IDEA, 2004, Section 614(b)(6)(A&B)
RTI is an important part of the documentation and implementation of the interventions.
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State of Texas
“Response to Intervention” (RtI) Information
From The TEA Website:

Response to Intervention (RtI)
RtI is the practice of meeting the academic and behavioral needs of all students
through a variety of services containing the following key elements:
• High-quality instruction and scientific research-based tiered interventions aligned
with individual student need
• Frequent monitoring of student progress to make results-based academic and/or
behavioral decisions
• Application of student response data to important educational decisions (such as
those regarding placement, intervention, curriculum, and instructional goals and
methodologies)
The instructional approaches used within the general education setting should result
in academic and/or behavioral progress for the majority of the students. Struggling students
are identified using data-based student progress monitoring and provided intensive
instruction. The use of scientifically validated curricula and teaching methods expected in
an RtI model leads to data-based school improvement.
Benefits of RtI
RtI holds the promise of ensuring that all children have access to high quality
instruction and that struggling learners, including those with learning disabilities (LD), are
identified, supported, and served early and effectively. Driven and documented by reliable
data, the implementation of RtI in Texas schools can result in:
• more effective instruction;
• increased student achievement;
• more appropriate LD identification;
• increased professional collaboration; and
• overall school improvement.
Multi-tiered model
To ensure that appropriate instruction directly addresses students’ academic and
behavioral difficulties in the general education setting, a multi-tiered service delivery model
is used. Included are layers of increasingly intense intervention responding to studentspecific needs.
Tier 1: Teachers use high-quality core class instruction aligned with the Texas
Essential Knowledge and Skills (TEKS) in which about 80% or more of the
students are successful. This tier is the crucial foundation of the RtI instructional
model.
Tier 2: Students are identified for individual or small group intervention in addition to
core class instruction. This level includes scientific research-based programs,
strategies, and procedures designed and employed to supplement, enhance, and
support Tier 1 activities. District-established standard protocol matches appropriate
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intervention strategies to specific student needs. Tier 2 addresses the needs of
approximately 10–15% of the students.
Tier 3: Students who have not responded adequately to Tiers 1 and 2 receive specific,
custom-designed individual or small group instruction (designed using a problemsolving model) beyond the instruction in Tier 1. This level of intervention is aimed
at those students who have identified difficulties academically or behaviorally. Tier
3 addresses the needs of approximately 5–10% of the students.
TIER 1: CORE CLASS
CURRICULUM

TIER 2: SMALL GROUP
INTERVENTION

TIER 3: INTENSIVE
INTERVENTION

Focus

All students

Identified students with
marked difficulties who have
not responded to Tier 1
efforts

Identified students with
marked difficulties who have
not responded to Tier 1 and
Tier 2 efforts

Program

Scientific research-based
curriculum and instruction

Specialized scientific
research-based intervention

Individualized and responsive
intervention

Grouping

As needed

Homogeneous small group
instruction (1:5–6)

Homogeneous small group
instruction (1:1-2)

Time

*90 minutes per day or more

*20 – 30 minutes per day in
small group in addition to 90
minutes of core instruction

*50 minutes per day in
individual or small group
instruction in addition to 90
minutes of core instruction

Assessment

Universal Screening at
beginning, middle, and end of
the academic year (or more
often, if appropriate)

Weekly progress monitoring
on target skill(s) to ensure
adequate progress and
learning

Weekly progress monitoring
on target skill(s) to ensure
adequate progress and
learning

Interventionist

General education teacher

Determined by the school
(may be classroom teacher,
specialized teacher, external
interventionist,
paraprofessional, etc.)

Determined by the school
(may be classroom teacher,
specialized teacher, external
interventionist,
paraprofessional, etc.)

Setting

General education classroom

Appropriate setting in the
classroom or outside the
classroom designated by the
school

Appropriate setting outside
the classroom designated by
the school

*Time amounts are examples for use in comparing relative times and not intended to be recommendations;
instructional time will vary depending on circumstances unique to each school.

Fidelity of Implementation
Current research indicates that the most common cause of failed intervention is a
lack of fidelity of implementation. Scientific research may indicate that an intervention
model is successful, but that success can only be dependably duplicated if teachers are
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provided sufficient on-going program-specific training, agree to implement all aspects of the
model as designed and as tested, and uphold that agreement. Fidelity to the researched
design should be documented; gaps in fidelity should be identified and corrected.
Assessment leading to data-based decisions
To determine the effectiveness of an intervention, student progress is monitored
through formative assessments that are sensitive to small changes in student behavior and
performance. The following three types of assessments are typical of RtI:
1. Universal screening of all students identifies those not making academic or
behavioral progress at expected rates.
2. Diagnostics determine what students can and cannot do in academic and
behavioral domains.
3. Progress monitoring determines whether academic or behavioral interventions
are producing the desired effects. Progress monitoring helps teachers choose
effective, targeted instructional techniques and establish goals which enable all
students to advance appropriately toward attainment of state achievement
standards. RtI decision-making processes are dependent upon reliable student
performance data and data-collection systems.
Benefits of Progress Monitoring
• Accelerated learning due to appropriate instruction
• Informed instructional decisions
• Effective communication with families and other professionals about students’
progress
• High expectations for students by teachers
• Appropriate special education referrals
• Documentation of student progress for accountability purposes
Who is responsible for RtI?
Since RtI is a whole-school instructional framework intended to improve instruction and
learning for all students, all faculty and staff members share responsibility for RtI.
The Principal is the instructional leader of the school and so must be the leader in
developing and implementing an RtI model.
Counselors and diagnosticians play important roles in designing the RtI model to be
used that may include making scheduling decisions, identifying student needs and
monitoring progress, and helping to make decisions on appropriate interventions.
Teachers, of course, are the most important component of an RtI team and need to
understand all aspects of RtI. Since teachers provide the bulk of the instruction and have
the most opportunity to observe student progress, their support of RtI is crucial to success.
Teachers should be included in every stage of developing an RtI model. The activities that
comprise RtI typically occur in the general education setting as schools use a variety of
strategies to assist struggling students. General and special education staff coordinate and
collaborate to develop a process for RtI implementation, and such collaboration may lead to
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a shift in roles played by teachers from both areas. General education teachers may need
training in many practices currently used primarily by special education teachers. The
expertise of special education teachers can strengthen general education instruction as
they provide that training, help to customize Tier 3 services, provide Tier 2 and 3 services,
and, in general, team more closely with general education faculty.
Paraprofessionals may implement small-group interventions, assess progress, and
maintain crucial databases showing that progress.
RtI’s role in determining learning disability (LD) eligibility
As established by the reauthorization of the Individuals with Disabilities Education
Act (IDEA) of 2004, LEAs may choose to use RtI as one of a variety of ways to determine
appropriate LD eligibility. This use of RtI addresses concerns with models of LD
identification that primarily rely on the use of IQ tests and performance discrepancy.
Additional information regarding the use of RtI in determining LD eligibility is available in a
question and answer format at
http://www.tea.state.tx.us/special.ed/guidance/rules/index.html.
Using an RtI model to address behavioral concerns
Behavioral issues can negatively impact learning as learning difficulties can negatively
impact behavior. As students’ academic success improves in school, their social and
behavioral success tends to improve as well. Nevertheless, an RtI model specifically
designed to address behavioral difficulties can
• improve the pace of that improvement;
• support academic growth; and
• help improve the climate of the school.
Both academic and behavioral interventions contain the same components:
• The needs of most students are met through high-quality, research-based universal
instructional and behavioral practices.
• Students needing additional intervention are identified and served through Tier 2
interventions. Tier 2 interventions are chosen through a campus-designed standard
protocol or problem-based model. Student progress is carefully monitored, and
interventions are modified as necessary.
• Custom-designed Tier 3 interventions are implemented with the small percentage of
students who are not successful with Tier 2 interventions.
• Fidelity of implementation is crucial to success at all three tiers.
As with academic models, the focus of the entire school using RtI to address behavioral
concerns can shift from identifying negative behavior to teaching and promoting positive
behavior.
Copyright © Texas Education Agency, 2008.
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Response to
Intervention Model

Tier 3: Intensive Individual
Interventions (1-5%)
• Individual Students
• Assessment-based
• High intensity, of longer
duration

Tier 2: Target Group
Interventions (10-15%)
• Some students (at-risk)
• High efficiency
• Rapid response

Tier 1: Universal
Interventions (80-90%)
• All students
• Preventive, proactive
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Levelland ISD Elementary RTI Instructional Design
Focus:

 Students with marked difficulties who have not responded to Tier 1 efforts (10%-15%
of students)

 75-90 minutes per day, depending on
grade level and content area

 20-30 minutes per day, 3-5 days per week
(minimum of 90 minutes per week) in addition
to core instruction and Tier 1 interventions

 Ongoing, prior to and concurrently with
all Tier 2 and Tier 3 interventions.

 Two rounds of 8-12 weeks are recommended, making documented adjustments to
instruction for more accurately targeting student’s instructional needs.

 As needed

 1-10 students, depending on setting
 Homogeneous small group instruction

Monitoring and
Documentation:

Criteria, Assessment:

Instruction:

 All students

Time:

RTI Class Tier 2

Duration

Classroom Tier 2

Grouping

Tier 1

 General education teacher in
classroom
 Research-based Curriculum (C-Scope)
 Differentiated Instruction, Scaffolded
Instruction
 Universal Screening (BOY, MOY &
EOY)
 Additional district, campus, classroom
assessments
th
 College Ready – at or above 70 %tile
or above grade level
th
 Benchmark – 50-69 %tile or on grade
level
 Tier 1 strategies on C-Scope, Eduphoria,
or Points 2 Pass
 Classroom visits and walk-throughs
 Progress monitored through
progress reports, other data sources

 20-30 minutes, 3-5 times per week
(minimum of 90 minutes per week)
in addition to core instruction and
Tier 1 strategies

 ≤ 10 students (3-7, recommended)
 Homogeneous small group
instruction

Tier 3
 Students with marked difficulties
who have not responded to Tier 1
and Tier 2 efforts (1%-5%)
 No less than 30 minutes, 5 days
per week, in addition to core
instruction and Tier 1 strategies
 Durable and long-term. May be
faded back to Tier 2 as student
reaches short-term goals.
 1-5 students
 Homogeneous small group or
individual instruction

 Intervention delivered by RTI
 Intervention delivered by RTI teacher
teacher
 Targeted instruction to
 Intensive intervention
improve specific skills
 Instruction based on assessment
 Instruction based on assessment data
data
Universal Screening (BOY,
Universal Screening (BOY, MOY & EOY)
MOY& EOY)
Additional district, campus, classroom assessments
th
Additional district, campus,
Strategic – 30-49 %tile or one-two grade levels below
classroom assessments
Progress monitoring every 2-3 weeks
th
Intensive – At or Below 29 %tile or
Reading / Math Curriculum-Based Measures (CBMs)
one-two grade levels below
Online Programs data sources (Read 180, Lexia, Compass, etc.)
Weekly progress monitoring
 DIBELS, CBMs, or Online Programs
data sources (Read 180, Lexia,
Compass, etc.)

 Intervention delivered by classroom
teacher
 Targeted instruction to improve specific skills
 Instruction based on assessment data













Intervention groups, times, and strategies noted in lesson plans
All intervention strategies documented in Eduphoria, Points 2 Pass, or RtI Folder (Tiers 1-3)
Monitored progress documented online and in student portfolio
Classroom visits and walk-throughs
Documentation submitted to RtI/PLC Department every 6 weeks or as requested by RtI/PLC department.
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Levelland ISD Secondary RTI Instructional Design
 Students with marked difficulties who have not responded to Tier 1 efforts (10%-15%
of students)

 45-90 minutes per day, depending on
grade level and content area

 20-30 minutes per day, 3-5 days per week
(minimum of 90 minutes per week) in addition to
core instruction and Tier 1 strategies

 Ongoing, prior to and concurrently with
all Tier 2 and Tier 3 interventions.

 Two rounds of 8-12 weeks are recommended, making documented adjustments to
instruction for more accurately targeting student’s instructional needs.

 As needed

 General education teacher in
classroom
 Research-based Curriculum (C-Scope)
 Differentiated Instruction, Scaffolded
Instruction

Monitoring and
Documentation:

Criteria, Assessment:

Grouping

 All students

Instruction:

Focus:

RTI Class Tier 2

Time:

Classroom Tier 2

Duration

Tier 1

 Universal Screening (BOY & EOY,
MOY for at-risk populations or as
determined by campus)
 Additional district, campus, classroom
assessments
th
 College Ready – at or above 70 %tile
or above grade level
th
 Benchmark – 50-69 %tile or on grade
level
 Tier 1 strategies on C-Scope, Eduphoria,
or Points 2 Pass
 Classroom visits and walk-throughs
 Progress monitored through
progress reports, other data sources

 1-10 students (recommended), depending on
setting
 Homogeneous small group instruction
 Intervention delivered by classroom teacher
 Targeted instruction to improve specific skills
 Instruction based on assessment data














 RTI course (45 min. daily/ 90
min. every other day) in addition
to core instruction and Tier 1
strategies

Tier 3
 Students with marked difficulties
who have not responded to Tier 1
and Tier 2 efforts (1%-5%)
 RTI course (45 min. daily/ 90
min. every other day) in addition
to core instruction and Tier 1
strategies
 Durable and long-term. May be
faded back to Tier 2 as student
reaches short-term goals.

 ≤ 15 students, recommended

 ≤ 10 students, recommended

 Homogeneous small group
instruction

 Homogeneous small group
instruction

 Intervention delivered by RTI
teacher
 Targeted instruction to improve
specific skills
 Instruction based on assessment
data

 Intervention delivered by RTI
teacher
 Intensive intervention
 Instruction based on assessment
data

Universal Screening (BOY, MOY & EOY)
Additional district, campus, classroom assessments
th
Strategic – 30-49 %tile or one-two grade levels below
Progress monitoring every 2-3 weeks
Reading / Math Curriculum-Based Measures (CBMs)
Online Programs data sources (Mathia, Read 180, Lexia, Compass, etc.)

Universal Screening (BOY,
MOY& EOY)
Additional district, campus,
classroom assessments
th
Intensive – At or Below 29 %tile or
one-two grade levels below
Weekly progress monitoring
 DIBELS, CBMs, or Online
Programs data sources (Mathia,
Read 180, Lexia, Compass, etc.)

Intervention groups, times, and strategies noted in lesson plans
All intervention strategies documented in Eduphoria, Points 2 Pass, or RtI Folder (Tiers 1-3)
Monitored progress documented online and in student portfolio
Classroom visits and walk-throughs
Documentation submitted to RtI/PLC Department every 6 weeks or as requested by RtI/PLC department.
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Levelland ISD RTI Behavioral Design
TIER 1
Classroom/Campus

TIER 2
Classroom/Campus

TIER 3
Intensive Intervention

Focus

All Students- following
classroom and
campus wide
expectations

Identified student with marked
difficulties who have not responded to
Tier 1 efforts

Identified students with
marked difficulties who have
not responded to Tier 1 and
Tier 2 efforts

Assessment

Teacher Observation

*Weekly progress
monitoring on target
skill(s) to ensure adequate
progress
*Office referrals
*Observation

*Weekly progress monitoring
on target skill(s) to ensure
adequate progress
*Office referrals
*Observation

Interventionist

Classroom Teacher

Intervention
Strategies

*Posted PBIS
classroom
and campus wide
expectations and
reinforcements
*Verbal Praise
*Verbal/nonverbal
redirection
*Consistent and
clearly defined
routine with
consequences for
not following
standards of
expectation
understood by all
students and parents
*Positive notes home
*Phone call home

Determined by Campus RTI
Committee:
*Classroom teacher
*Counselor
*Specialized teacher
*External interventionist
*Paraprofessional
*Administrator
*PBIS School’s Class procedures
taught and posted (rules)
*Verbal de-escalation techniques
*Discuss feelings/concerns privately
with individual student
*Individual attention from an adult
*Opportunity to help a teacher/staff
*Proximity supervision
*Reinforcement System (Rewards)
*Choice time/preferred activity time or
directed activity time
*Contingency based token system
*Teach social skills
*Loss of privileges
*In class cool down
(procedure and location)
*Out of class cool down
(procedure and location)
*Parent/ guardian-student- teacher
conference
*Time owed for work not completed
*Lunch in assigned areas/detention
*Change class seating arrangement
*Escort student
*Behavior contract
*Delayed transition time
*After school detention
*Referral to administration

Determined by Campus RTI
Committee:
Classroom teacher
*Counselor
*Specialized teacher
*External interventionist
*Paraprofessional
*Administrator
*Attendance contracts
*Opportunity to hold valued
job in class and on campus
*Change in schedule
*Change in teacher
*Group social skills
*In school suspension
*Out of school
suspension
*Behavior contract
*Point sheet
*Behavior Action Plan
*Behavior Intervention
Plan
*Crisis Intervention
Plan

Setting

Classroom and
campus wide common
areas

Designated by Campus RTI Team
*Appropriate setting in the classroom or
outside the classroom

Designated by Campus RTI
Team
*Appropriate setting in the
classroom or outside the
classroom
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SECTION II
Implementation
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Fidelity of Implementation
Current research indicates that the most common cause of failed
intervention is a lack of fidelity of implementation. Fidelity is the degree of accuracy
with which an intervention, program, or curriculum is implemented according to research
findings and/or its developers’ specifications (Buffum, Mattos, & Weber, 2009, p.208).
In order to assure accuracy it is important to deliver instruction in the way it was
designed to be delivered (Gresham, MacMillian, Beebe-Frankenberger, & Bocian, 2000).
RTI is a scientific process in which the group is introduced to a treatment, or intervention.
If an intervention is applied systematically, progress is monitored effectively and decisionmaking regarding the student progress is adjusted to ensure student success then fidelity
will occur.
The National Center on Learning Disabilities (2006) reports, for an RTI component
to be successful in addressing current challenges the component must be implemented
with high integrity. Further, they assert, implementing instruction with fidelity satisfies one
of IDEA’s legal requirements for appropriate instruction.
Positive student outcomes are directly correlated with the degree of fidelity
implemented in the instruction; high fidelity will yield high student success.
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Universal Screening
Universal screening is a process of reviewing student performance through formal
and/or informal assessment measures to determine progress in relation to student
benchmarks and learning standards. It is the practice of assessing all students in a school
with valid measures in the major curriculum areas, so that no student at risk – falls
through the cracks.

RtI Framework in Levelland Independent
School District
Academic Universal Screening:
In order to fully align with federal and state RtI requirements, the Levelland
Independent School District has developed the following framework for RtI processes.
The Levelland ISD determines that universal screeners to be administered to
students at each grade level during each screening period (Beginning, Middle, and End of
Year) if possible. For students not previously identified as being at-risk of failure who do
not meet the standard on those assessments, an immediate differentiation plan will be
developed by the campus PLC/RtI Team and implemented by the classroom teacher.
Progress monitoring is conducted for 4 weeks to confirm risk or rule out false positive
screening results. The campus PLC/RTI Team will use this data to determine the most
appropriate intervention plan for the student.
As of 2012: Beginning of Year, Middle of Year, End of Year Screeners
PreKindergarten: Reading:

LAP3, Speech, Articulation, Social &
Emotional

Kindergarten:

Reading:

TPRI/Tejas Lee, NWEA

Math:

Kindergarten Test, NWEA

Reading:

TPRI/Tejas Lee, NWEA

Math:

NWEA

Reading:

TPRI/Tejas Lee, NWEA:

Math:

NWEA

Reading:

NWEA

Math:

NWEA

Grade 1:

Grade 2:

Grade 3:
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Grade 4-8:

Grade 7:
Grade 9-12

Reading:

Previous year’s STAAR, NWEA

Math:

Previous year’s STAAR, NWEA

Reading:

Texas Middle School Fluency Assessment
(in addition to above)

Reading
and Math:

End-of Course Exams

Based on the screening results, students are placed in one of the following Tiers:
Tier I - College Ready – at or above the 70th percentile
Tier I - Benchmark - 50- 69th percentile
Tier II - Strategic - 30-49th percentile
Tier III - Intensive - at or below 30th percentile
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If percentile scores are not available, determination can be made using the following
guide:
Tier I - College Ready –above grade level
Tier I - Benchmark - on grade level
Tier II - Strategic - one to two grade levels below
Tier III - Intensive - more than two grade levels below
Upon determination of the appropriate tier placement, the student receives the
following core instruction and intervention as required:
Tier I – College Ready: Core Classroom Instruction with enrichment as much as
possible. Progress monitoring is recommended at least once every six weeks.
Tier I - Benchmark-Core Classroom Instruction with appropriate intervention as
needed provided during 90 minute Reading block. Progress monitoring is
recommended at least once every six weeks..
Tier II - Strategic-90 minutes per week (suggested) of targeted intervention utilizing
research based instructional strategies in addition to the core instruction. Progress
monitoring at least every three weeks.
Tier III - Intensive-150 minutes per week (suggested) of targeted intervention utilizing a
research based program in addition to the core instruction. Progress monitoring
weekly.
Student progress is reviewed at the end of each six week intervention cycle
through the Professional Learning Community (PLC/RtI Team). Students making
adequate progress continue with appropriate tiered intervention. Students not making
adequate progress may be referred to the RtI Core Team for additional support in
determining instructional focus or assessment needs.
Schools are encouraged to involve the parent/guardian as much as possible
throughout the RtI process. Their input in decision making should support team efforts
and facilitate the student’s cooperation throughout the intervention process. Parent
contact is made by the core teacher.
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RTI Team Meetings
The campus RTI team membership may vary but below is a sample of an effective
Campus RTI Team.
*Required members

Campus RTI
Administrator
Parent (not
required at the
meeting, but
input must be
included)

Student's
Classroom
Teacher

Data-Based
ProblemSolving
Other Consultative
Personnel as
needed and
appropriate (Ex:
SPECO)

Other General
Education
Teachers (Grade
Level Team
Members)

RTI Teacher(s) or
Interventionist

Schools may organize and reorganize teams during the implementation of the RTI
process because this is a dynamic process in which procedural changes, especially in
teams, are made to meet the ongoing changes in the needs and resources of a school.
The key to teaming in the RTI process is leadership, collaboration across educators, and
the use of the problem-solving process to drive decisions.
Student data should be reviewed and recommendations about the continuation or
adjustment of interventions should be made at least once every six weeks. This can be
done during the Campus PLC meetings. Follow-up information will be recorded in
student's RtI folder, Eduphoria or Points 2 Pass.
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RTI Core Team Member Responsibilities
Campus RTI Administrator (Principal or Appointed Designee)
 Provide leadership and support to ensure the RTI Process is implemented
effectively on campus
 Train all staff on RTI, differentiated instruction, documentation, and
campus expectations.
 Schedule campus RTI meetings at least every six weeks or as needed.
 Guide collaboration between classroom teachers, RTI teachers, and other
professional staff.
 Facilitate RTI meetings.
 Maintain folders of campus RTI students (folders should be yellow and labeled with
Students’ names: Last, First, Grade and school year). Folders are cummulative
from year to year. See additional folder management in Section II.
 Ensure that all documentation of interventions and data are ready to share
with team during meeting.
 Assist teams in analyzing progress monitoring data each six weeks or as needed.
 Monitoring implementation of intervention plan (observation, data review,
conference with teacher, etc.).
 Monitor and facilitate process of documentation in RtI folders, Eduphoria or Points
2 Pass.
Classroom Teacher
 Provide differentiated instruction for all students.
 Analyze performance data.
 Participate in RTI meetings to assist in identifying at-risk students and
planning interventions.
 Review cumulative folder for academic history.
 Communicate with parents about student’s progress (for all three tiers).
 Collaborate with colleagues and other members of the RTI team in
planning and implementing screening, instruction, and progress
monitoring.
 Implement suggested Tier 1 strategies with fidelity.
 Complete documentation of Tier 1 strategies utilized with identified struggling
students as needed in RtI folders, Eduphoria or Points 2 Pass.
Tier 2 Teacher (Classroom Teacher or Interventionist)
 Collaborate with all members of the RTI team in planning and implementing
screening, instruction, and progress monitoring.
 Participate in data meetings and RTI meetings to assist in identifying at-risk
students and planning interventions.
 Implement intervention instruction with fidelity.
 Administer, record, and interpret progress monitoring measures.
 Collaborate with team in analyzing performance data and progress monitoring
data.
 Collaborate with team to determine intervention effectiveness and plan
necessary adjustments.
 Complete documentation of Tier 2 strategies and progress for Tier 2 in RtI folders,
Eduphoria or Points 2 Pass.
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Tier 3 Teacher (Classroom Teacher or Interventionist)
 Collaborate with all members of the PLC/RTI Team in planning and
implementing screening, instruction, and progress monitoring.
 Participate in data meetings and PLC/RTI meetings to assist in identifying atrisk students and planning interventions.
 Implement intervention instruction with fidelity.
 Administer, record, and interpret progress monitoring measures.
 Collaborate with team in analyzing performance data and progress monitoring
data.
 Collaborate with team to determine intervention effectiveness and plan
necessary adjustments.
 Complete documentation of Tier 3 strategies and progress for Tier 3 in RtI folders,
Eduphoria or Points 2 Pass.
Positive Behavior Team
 Collaborate with all members of the PLC/RTI Team in planning and
implementing screening, intervention, and progress monitoring for behavioral
issues.
 Participate in planning for district-wide implementation of PBIS
 Provide training to campus staff on the development and implementation of PBIS
 Observe students in Tier 2 and Tier 3 for behavior issues
 Offer strategies and suggestions that can be implemented for students
 Work with campus staff to implement behavior strategies
 Collaborate in writing Behavior Interventions Plans
 Monitor progress of Behavior Intervention Plans
Parent Involvement
Parent communication and involvement is critical to the academic and social
success of the student. When a student fails to make adequate progress, the classroom
teacher should be the first person to make contact with the parent regarding the
progress of the student.
When a student moves from Tier to Tier, parents must be informed as a part of
the RTI Team. Parents should be advised:
 when a student is not making expected academic progress
 what services will be provided
 what options are available
 what strategies will be used to increase the student’s progress
 how often school will monitor progress
 how and when school will inform parent of progress
Involving parents at all phases is a key aspect of a successful RTI process. Parent
support of their child’s education increases the likelihood of success. Benefits for
students include higher achievement, higher rate of homework completion, positive
attitudes about school, and observation of similarities between home and school.
Benefits for parents include receiving ideas from school on how to help their children,
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learning more about educational programs and how the school works, becoming more
confident about ways to help their child learn, and gaining a more positive view of
teachers and the school.
Schools must make a concerted effort to involve parents as early as possible,
beginning with instruction in the core curriculum. Parent awareness of the RTI
process at your school empowers them to understand and celebrate with their child
as the school notifies parents of student progress on a regular basis.
Schools should provide parents with written information about its RTI program
and be prepared to answer questions about RTI processes. The more parents are
informed and involved, the greater the opportunity for successful RTI outcomes.
Because RTI is a method of delivering the general education curriculum for all
students, written consent is not required before administering universal screenings or
targeted diagnostic assessments within a multi-tiered RTI system when these tools are
used to determine instructional need. However, when a student fails to respond to
increasingly intensive Tier 2 and Tier 3 interventions and the decision is made to
evaluate a student for special education eligibility, written consent must be obtained in
accordance with special education procedures.
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Decision-Making Along the Continuum
of Tiered Academic Intervention
TIER 1
1. Universal screening or benchmarking conducted at school level.
2. Evidence based curricula and strategies in place for all students and
differentiation is documented by general education teachers through the general
education environment (ex.: common assessments, benchmarks, lesson plans,
etc).
3. At-risk students identified in an area of instructional delay (language, academics,
behavior).
4. Parents of at-risk students notified of student’s academic risk.
5. Any student identified as at risk is monitored for 3-6 weeks with progress monitoring
tool or Curriculum Based Measure (or CBM) in order to determine instructional
effectiveness.
6. Data included and analyzed by classroom general education teacher for decision
making that indicates if Tier 1 universal interventions should be continued or if
there is a need to proceed to the increased intensity of Tier 2 interventions.
TIER 2
1. Review hearing and vision screenings for each student requiring Tier 2 interventions.
2. Notify parents that additional small group instruction may be needed for student.
3. Contact parent through a conference or call and, if possible, send home written
documentation of the strategies that will be attempted.
4. Small group instruction in addition to core curriculum provided to student for at least
one grading period.
5. Progress Monitoring administered at least every 2-3 weeks to determine if a
change in delivery or strategy is required.
6. If data after 3 progress monitoring checks indicates inadequate progress, the
PLC/RTI Team should meet to determine if intervention adjustments are required.
7. Two 6- to 12-week rounds of Tier 2 are typically needed to sufficiently address
targeted areas of need. If, after 20 weeks, student progress is not on track to
meet benchmark, consider change in instructional plan, including possible
increased intensity of Tier 3 interventions.
TIER 3
1. Student's performance remains low in area(s) of deficit.
2. Additional interventions deemed necessary by campus RTI Team.
3. Baseline and progress monitoring data from Tier 2 are analyzed to create specific
goal(s) for student improvement.
4. RTI team may determine the need for additional information on student. This may
include the use or administration of informal or formal measures to gather
individual data on the area of concern.
5. Members of RTI team collaborate to identify no more than 2 specific interventions
to utilize with student. The plan for implementation should include a timeline
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detailing how long the intervention will be implemented and dates for progress
monitoring
6. If the child is making progress using the RTI interventions, the interventions are
continued. If progress toward goal is minimal, RTI team members will revise or
change the intervention. The intervention plan should be implemented for at least 4
weeks before changes are made
7. If the intervention plan is successful, the RTI team will create a plan for reducing the
level of support needed by the child to the Tier 2 level. This plan should include a
realistic timeframe for accomplishing this goal.
8. If the intervention plan and its revisions are not successful in helping the child meet
the goals identified by the RTI team, the campus RTI team may request a review of
student data for additional suggestions or for recommendation of further evaluation by
Special Education.
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Response to Intervention Positive Behavior
Support Procedures
TIER 1
 Utilize Positive Behavior Support strategies for all students.
 Teachers will enter student information (both positive and negative) into Points 2
Pass or campus documentation RtI file.
 Set up a PBS Campus Meeting for any in need of further actions or
recommendations that he/she may be successful.
 Remember to involve the parent(s) in this step.
TIER 2
 When TIER 1 strategies have not been effective for the student, contact a
member of the PBS team and request Behavior Coach’s attendance at a
Campus RTI meeting to discuss the student’s behavior.
 Once the form and required information is received by the RtI Team then, the
facilitator will schedule an observation.
 The RtI Team will complete at least two observations of the student (in different
settings, if appropriate).
 A time will be set up to do a follow-up discussion of observations behavior
strategies that have been utilized by the classroom teacher and offer other
strategies and suggestions that can be implemented for this student in the
classroom setting.
 The RtI Team will make follow-up observations in the classroom to observe
and monitor progress of student and again discuss with teacher how well
student is responding to behavioral interventions.
 Once all the data on this student has been collected and disaggregated and
determined length of time has passed, then the following is necessary:
 Campus will enter TIER 2 student information into the RtI folder, Eduphoria or
Points 2 Pass.
 Set up an RtI Core Team Meeting, including PBIS Coach and student’s
parent/guardian for the purpose of discussing as a committee further actions and
recommendations for this student so that he/she may be successful in the
classroom and school.
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Documentation of Interventions, Progress, and Meetings
Tier

Instructor

Person Responsible for
Documentation

1

Classroom Teacher

Classroom Teacher

2—In Classroom

Classroom Teacher

Classroom Teacher

2—In RTI Class

Interventionist

Interventionist

3

Interventionist

Interventionist

Documentation
Method

RtI Folder, Points 2
Pass, etc.

Tier 1: Focused differentiated instruction strategies that are implemented in the classroom will
be documented in lesson plans, common assessments, benchmarks, grade books, etc.
Tier 2 in the Classroom, provided by Classroom Teacher: After the Campus PLC/RTI
Team meets and a decision is made to move the student to a Tier 2, the classroom teacher
will enter Tier 2 information into Eduphoria, Points 2 Pass or RtI folder for Tier 2. Progress
monitoring data will be recorded on the provided Individual Record of Progress or into the
Points 2 Pass / Eduphoria site at the end of each six weeks.
Tier 2 in the RTI Class: After the Campus PLC/RTI Team meets and a decision is made to
move the student to a Tier 2 group taught by the Interventionist, the Interventionist will begin
documenting interventions and progress monitoring in Eduphoria, Points 2 Pass or the RtI file.
The Interventionist will either upload previous Tier 1 and Tier 2 data or place data in RtI file.
Tier 3: Tier 3 Interventionist will document the intervention plan and progress monitoring
into the appropriate Tier 3 screens in Eduphoria, Points 2 Pass or the RtI file.
RTI Meeting Information: Person responsible for documentation will enter follow-up
information into the appropriate documentation site ( Eduphoria, Points 2 Pass or the
RtI file).
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File Management
Files should be kept for each student in a yellow file folder labeled: Last Name, First
Name, grade and school year.
Example:

Smith, John
4thGr 2009-2010
5thGr 2010-2011

Files are cumulative, therefore care should be taken that the information in them is
pertinent to the RtI process. The following is a suggested list of information that should be
included:
 Folder Checklist for the current year
 BOY, MOY, EOY Assessments results
 Progress Monitoring results
 Documentation of the interventions used and progress at each Tier
 Few work samples
At the end of the year, all information for that school year should be stapled together.
If the student is changing campuses (within the district) or promoting, the RtI file (or a copy
of it) should be sent to the new campus.
Suggested order of Documentation in the RtI Folder:
1. Folder Checklist (Form F) – This will also serve as the cover sheet when the
information is stapled together at the end of the school year.
2. Snapshot (Form S) – if used
3. Eduphoria scores / info – This will include the standardized test scores as well as
the benchmark scores.
4. NWEA results – BOY, MOY, EOY
5. Points 2 Pass info.
6. Progress Monitoring – (if used) and/or other progress monitoring reports or
documentation
7. Progress Reports – from classroom teachers (if used)
8. Other Forms used if applicable
9. Work samples
10. Other
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RTI and Special Education Identification
Response to Intervention is not designed to be a pre-referral process. It is not a
model in which students must fail before interventions begin. Instead, it is a proactive,
positive approach for supporting all learners, particularly those who are struggling. RTI
meets learners where they are within the curriculum and accelerates their learning rates.
Research has shown that when students are engaged in the curriculum on their
instructional level, approximately 95 percent of them will respond positively without the
need for intensive, specialized instruction.
Commissioner’s Rules, §89.1011:
Prior to referral, students experiencing difficulty shall be considered for all support
services available to all students—tutorial; remedial; compensatory; response to
scientific, research-based intervention; and other academic or behavior support
services. If the student continues to experience difficulties in the general
classroom after the provision of interventions, district personnel must refer the
student for a full and individual evaluation.
Within the federal requirements of special education eligibility ―exclusionary
factors are also provided. A student will not be judged eligible for special education if
one of these factors is identified as the primary reason for lack of progress:
1. Lack of appropriate instruction in reading or mathematics
Commissioner’s Rules, §89.1040:
Prior to and as part of the evaluation described in subparagraph (B) of this
paragraph and 34 CFR, §§300.307-300.311, and in order to ensure that
underachievement in a child suspected of having a specific learning disability
is not due to lack of appropriate instruction in reading or mathematics, the
following must be considered:
(i) data that demonstrates the child was provided appropriate instruction
in reading (as described in 20 USC, §6368(3)), and/or mathematics
within general education settings delivered by qualified personnel; and
(ii) data-based documentation of repeated assessments of
achievement at reasonable intervals, reflecting formal evaluation of
student progress during instruction.
2. Limited English proficiency
3. Cultural or economic disadvantage
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General Education, RtI and Special Education
Ensuring Success for All Students

General Education
(All students)
• Instruction is provided utilizing the core curriculum with
flexible groups to address student strengths and
weaknesses,
• Instruction is provided in the general education classroom,
• Progress in core content areas is monitored by following the
district curriculum calendar,

•
•
•
•
•

Response to Intervention
(All students)
Intensive Instruction targeting student weaknesses is
provided to all students,
Instruction is provided by general education and/or Special
Education teachers,
Progress is monitored as indicated by State and District RtI
guidelines,
Core curriculum, research based practices and research
based curriculums are utilized, as prescribed by tier category.
Services may be provided in the general education
Classroom or in a pull out classroom setting,

Special Education
(Identified Students)
• Small group instruction is provided based on the Individual
Education Plan (IEP)
• Specialized services (Speech, OT, PT) are provided by
therapists or related personnel
• IEP team meets at least once per year to review student’s
progress and revise IEP as needed
• Core curriculum, research based practices and research based
curriculums are utilized as indicated by the IEP,
• Services may be provided in the general education classroom
or in a pull out classroom setting,
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Special Education Referral Procedures
– Parent Request
19 TAC §89.1011. Referral for Full and Individual Initial Evaluation
Referral of students for a full and individual initial evaluation for possible special
education services shall be a part of the district's overall, general education referral or
screening system. Prior to referral, students experiencing difficulty in the general
classroom should be considered for all support services available to all students, such
as tutorial, remedial, compensatory, and other services. If the student continues to
experience difficulty in the general classroom after the provision of interventions, district
personnel must refer the student for a full and individual initial evaluation. This referral
for a full and individual initial evaluation may be initiated by school personnel, the
student's parents or legal guardian, or another person involved in the education or care
of the student.
1. If a parent contacts any school staff member and requests special education
testing that staff member should notify the campus counselor.
2. The counselor will give the parent a copy of Notice of Procedural Safeguards:
Rights of Parents of Students with Disabilities.
3. The RtI Core Team will review the parents’ concerns, doctor's information (if any),
student performance, and other school data which may include:
Academic

Language

Behavior

Health

Standardized
Test
Performance
District
Benchmarks

Home
Language
Survey
LPAC data

Formal &
Informal
observations
Office
referrals

Vision
screening
Hearing
screening

At Risk Status

Formal &
Informal
observations

Formal &
Informal
Observations

Teacher
comments,
Report
Cards

Parent
information

Data from
classroom
teacher,
counselor, other
support
personnel

Work samples,
Report Cards

Language
screening

Parent Input

School
nurse
information
Outside
doctor
information

Parent
Information

Developmental
Profile

Intervention
data
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History
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data from
interventions
Data from
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acad/behavior
support
services
Information
from outside
services
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4. The Committee will determine if the concerns can be addressed through
interventions and/or other general education resources or if the student is in need
of special education assessment.
5. The RtI Committee will either develop an
evaluation plan with the committee’s input and give the parent notice or
will document the
committee’s reasons for not moving forward with evaluation
Note - Signed parental consent for initial evaluation sets formal timelines in
motion. Consent is required for school districts to proceed with an evaluation for
special education services.
TEC § 29.0041. Information and consent for certain psychological examinations
or tests.
(a) On request of a child's parent, before obtaining the parent's consent under 20 U.S.C.
Section 1414 for the administration of any psychological examination or test to the child
that is included as part of the evaluation of the child's need for special education, a
school district shall provide to the child's parent:
(1) the name and type of the examination or test; and
(2) an explanation of how the examination or test will be used to develop an
appropriate individualized education program for the child.
(b) If the district determines that an additional examination or test is required for the
evaluation of a child's need for special education after obtaining consent from the child's
parent under Subsection (a), the district shall provide the information described by
Subsections (a) (1) and (2) to the child's parent regarding the additional examination or
test and shall obtain additional consent for the examination or test.
(c) The time required for the district to provide information and seek consent under
Subsection (b) may not be counted toward the 60 calendar days for completion of an
evaluation under Section 29.004. If a parent does not give consent under Subsection (b)
within 20 calendar days after the date the district provided to the parent the information
required by that subsection, the parent's consent is considered denied.
If, however, the public agency does not suspect that the child has a disability and
denies the request for an initial evaluation, the public agency must provide written notice
to the parents, consistent with §300.503(b) and section 615(c) (1) of the Act, which
explains, among other things, why the public agency refuses to conduct an initial
evaluation and the information that was used as the basis to make that decision
(Federal Register, 2006, p. 46636).
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SECTION III
Role of the
Professional Learning
Community
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Professional Learning Community & RtI
The Professional Learning Community plays an integral role in the RtI
Process by providing an opportunity for the instructional staff to:







participate in collaborative efforts to analyze student data.
select research based intervention strategies for struggling students.
provide teacher to teacher support.
participate in team decision making.
identify needed resources.
create SMART Goals (Strategic, Measurable, Attainable, Results-oriented,
Time-bound goals).

The PLC is not to be confused with Grade Level / Departmental team meetings.
Grade Level teams need to set aside time to discuss items such as field trips,
recess/lunch duty, scheduling, etc. outside of the PLC schedule. An excellent PLC
resource is http://www.allthingsplc.info/.

Roles of the PLC in the RtI process
 Follow agenda as outlined by building administrator,
 Review student screening results and assign students to appropriate Tier using the RtI
Student Placement Guidelines from Section II,
 Select initial intervention strategies for targeted students based on screening results and
diagnostic assessment data,
 Monitor student progress throughout the intervention cycle and review data,
 Modify instructional interventions (may include changing intervention materials,
regrouping students or identifying new target skill)
 Refer student to the RtI Core Team if student continues to demonstrate little or no gains
after 12-18 weeks of intervention,
 Individual PLC team members to serve on the RtI Core Team as needed for input and
team support.
Here are a few things to consider when discussing student data:
I. Look at the overall progress of the students individually, by grade level or by group:
• Is there one group that is outperforming the others?
Discuss what is different? Be specific!
• How many students are falling below the target level? Few? Or Many?
Dig deeper:
 Were the interventions administered consistently and with fidelity to the
design of the intervention?
 Is the intervention skill targeted appropriately?
Example: fluency vs. decoding
• Are there any surprises in student scores (a large jump or a large decrease
across the grade level)? What might be the reason for it?
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II.

III.
IV.
V.
VI.

Create a list of targeted students whose scores have fallen below the target line.
• Record all available data for student thus far
• Look for trends in student data
• Solicit teacher observation and explanation of student performance
Brainstorm ideas or solutions with the team
Develop an action plan to address targets
Distribute copy of action plan to all team members
Determine follow up dates and meeting times

Helpful Idea: You might want to review the Action Plan and follow up with team
members to make sure that strategies have been implemented as discussed.
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Digging Deeper - Take a Look at the Whole Child
♥ Past & Present. The primary role of the RtI Core Team is to facilitate a comprehensive
review of the child’s past and present academic history, social/emotional development,
and health.
♥ It’s all about DATA! The team must carefully examine all related data to determine if
interventions were appropriate and targeted student’s need. Are modifications to the
current interventions needed in response to the student’s continued weaknesses?
♥ Are there other causes? Are there other contributing factors related to attendance,
health and social/emotional issues that need to be addressed by the appropriate Core
Team members or referred to appropriate related agencies?
♥ Team includes parents! Be sure to review information provided by the parents. Keep
them informed of the student’s progress and include them in the decision making
process.

Core Teams should consider the following when reviewing academic data:
 What diagnostic instruments were used to determine the student’s need?
 Did the intervention target the student’s need identified by the diagnostic tools?
 Were the interventions administered consistently and with fidelity to the design of
the intervention?
 Was the student’s progress monitored as prescribed by the district guidelines for
progress monitoring frequency?
 Was the progress monitoring data reviewed by the PLC and adjustments made as
needed to address the student’s response to the intervention?
 Were there other factors, such as medical, attendance and/or home issues that
had an impact on the student’s response to the intervention?
If the RtI Core team determines that there has been a gap in the provision of
intervention services or that other factors have negatively impacted the student’s
response to intervention, adjustments must be made to the intervention plan and the
student should be monitored for an additional 6 week cycle. All areas of insufficiency must
be addressed by the team and an action plan should be developed to address each of
these areas. Review of the adjustments should be made by the core team in a timely
manner in order to prevent a delay in intervening services and ensure the maximum
success for the student.
If the RtI Core Team is confident that every effort has been made to provide
consistent intervention which targets the student’s identified need and there are no other
factors that prevent the student from succeeding, then the team may refer the child to
Special Services personnel for consultation. RtI Core teams must defer all discussion
related to additional evaluations to the Special Services Personnel due to compliance
issues and the parent’s Due Process Rights. Once a request for Special Services support
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has been issued, Special Services Personnel will then replace the RtI Core Team and will
initiate a formal discussion with parents and other educational professionals to determine
if additional evaluations are needed to design a more specific educational intervention
plan. All RtI intervention strategies and monitoring continues for the student during this
process.
Special Education students that are not responding to intervention should be
referred to special services personnel in order for the IEP team to reconvene as
necessary to review or revise the current Individual Education Plan to address the
student’s needs as indicated by the data collected as part of the RtI process.
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SECTION IV
Forms
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Form

Levelland ISD - The Response to Intervention Process
Documentation Packet

A

Student Name: ________________________________ School Year: _______________
Subject Area / Course: ______________________________ Grade: ________________
Teacher Completing Packet: ________________________________________________
Parent or Caregiver: ______________________________________________________
Phone : __________________ Address: ______________________________________
Guidelines:
1. If you identify a child in need of support, please document your concerns based on
data (observations, test scores, etc.) and then try interventions within your classroom.
Document what you have tried and the results on Form B and attach to this packet.
2. If these interventions do not work first, either inform your PLC/RtI Team or notify the
counselor and an RtI meeting will be called to document your concerns and suggest
new strategies with the help of others (guidance, special ed teachers, interventionists,
literacy / math specialists, etc.). Document these suggestions and the results.
3. If these interventions do not work, the RtI Core Team or PLC/RtI Team meets again
and will suggest additional strategies and may recommend a special education
referral. The documentation of “pre-referral” interventions will already be ready.
Please see your PLC/RtI team if you need help with any of these steps. This RtI Process
is a support process for you and the student of concern. We have an obligation to assure
that we have tried the least restrictive modifications before going through the referral
process. Does the student need specialized instruction (special education) or modified
instruction (regular education)?
The goal of the “Response to Intervention” Process is to improve student
performance by:





Implementing additional, alternate classroom interventions
Observing student progress / monitoring progress
Documenting measurable results / outcomes of intervention
Making data based changes to intervention
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Student’s Name: ____________________________ Form A – Page 2

RtI Core Team - Action Plan Worksheet
Team Member

Position

_____________________________________

___________________________

_____________________________________

___________________________

_____________________________________

___________________________

_____________________________________

___________________________

_____________________________________

___________________________

Long-Term Goal:
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
Short Term Plan:
Action Steps: ___________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
Timeline: _______________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
_______________________________________________________________________
Person Responsible: ______________________________________________________
Outcome: _______________________________________________________________
_______________________________________________________________________
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Student’s Name: ____________________________ Form A – Page 3

Documentation of Concerns and Strengths
Has the Student been retained? If so, what grade? ____________________________
_______________________________________________________________________
Area of Concern: (For each item checked, please document intervention strategies on
Form B and attach to back of this packet)
□ Gross Motor
□ Written Language
□ Fine Motor
□ Fluency & Voice
□ Receptive Language
□ Vision
□ Reading
□ Attending Difficulties
□ Math
□ Attendance:
□ Hearing
past (____Absent in _____ days)
□ Depression
□ Attendance:
□ Organizational Skills
current (____Absent in _____ days)
□ Behavior
□ Other: _______________________
□ Speech
____________________________
□ Expressive Language
____________________________
Provide specific examples of concerns in each area noted above:

Identify strengths of the student which may compensate for weakness (es):

How does the student compare to his/her peers in academic ability:
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Student’s Name: ____________________________ Form A – Page 4

Assessment Results: Compare this student’s performance to that of grade level
expectations for each area of concern (Attach additional pages or information as
appropriate).
Reading:

Assessment: ______________________________

Date if Assessment:

Area of Skill Assessed

Student’s Level
(Approximate Grade
Level)

Expected Level for
Grade or Class
Average

Phonemic Awareness
Decoding (Phonological Awareness)
Vocabulary
Fluency
Comprehension
Other:
Other:

Writing:

Assessment: ______________________________

Date if Assessment:

Area of Skill Assessed

Student’s Level
(Approximate Grade
Level)

Expected Level for
Grade or Class
Average

Message (Content)
Graphophonics (Spelling)
Mechanics
Other:
Other:

Math:

Assessment: ______________________________

Date if Assessment:

Area of Skill Assessed

Student’s Level
(Approximate Grade
Level)

Expected Level for
Grade or Class
Average

Number Sense
Problem Solving
Computation
Quantitative Concepts ($, time, measure)

Other:
Other:

Additional Notes: _________________________________________________________
_______________________________________________________________________
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Student’s Name: ____________________________ Form A – Page 5

Additional Indicators Form
LIMITED ENGLISH PROFICIENCY:
1. Is there a language other than English spoken by the student (if no, skip to next
section)
2. How long has the student spoken English?
3. Is English spoken by others in the home?
Yes
4. What LEP services have been provided to the student?
MOTOR IMPAIRMENT:
1. Does the student experience motor limitation which may impact educational
performance?
________________________________________________________________
2. If a child younger than the age of 8 is being considered for a possible learning
disability, please describe any preschool education the child received:
LACK OF MOTIVATION
1. Does the student want to succeed in school?
Please give an example to
support your answer?
__________
2. Does the student seek assistance from teachers, peers, others?
3. Does the parent report efforts made at home to complete homework or study
assignments?
4. Are the student’s achievement scores consistent with the student’s grades?
SITUATIONAL TRAUMA
1. Describe any recent trauma the student may have experienced (i.e., parents divorced,
illness of student or family member, death of family member, serious accident or injury,
crime victim, etc.). No trauma

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

2. Describe any other situation that could create stress or emotional upsets.

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

3. Has there been a significant change in the student’s classroom performance within the
last 6-12 months?

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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Student’s Name: ____________________________ Form A – Page 6

EXCLUSIONARY FACTORS (check any that apply)
Environmental Disadvantage
□ Limited experiential background
□ Irregular attendance (absent at least 23% of the time in a grading period)
□ Transience in elementary school years (at least 2 moves in a single school year)
□ Home responsibilities interfering with learning activities (caring for siblings or other
major responsibilities)
□ Lack of adequate stimulation (conversation with adults, exposure to books, etc.,
reading with adults)
Cultural Disadvantage
□ Limited experiences in majority based culture (child does not participate in scouts,
clubs, other organizations and activities with members of dominant culture)
□ Geographic location
Economic Disadvantage
□ Residence in depressed economic area
□ Qualifies for free/reduced lunch
□ Are any of the above checked items compelling enough to indicate the
student’s educational performance is primarily due to environmental, cultural
or economic disadvantage? Explain:
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Student’s Name: ____________________________ Form A – Page 7

Student’s Strengths and Weaknesses Inventory
Please rate the student’s strengths and weaknesses compared to same age/grade level
peers:
S – Strength Avg – Average W – Weakness NOB – Not Observed
I.

II.

III.

PHYSICAL DEVELOPMENT
1.

Gross motor coordination

2.

Fine motor coordination

3.

Writes manuscript legibly

4.

Writes cursive legibly

SPOKEN LANGUAGE
1.

Pronounces speech sounds or words accurately

2.

Age appropriate vocabulary

3.

Age appropriate grammar

4.

Expresses ideas in an organized meaningful manner

MEMORY
1.

Recalls names, words, basic number facts

2.

Recalls directions and assignments

3.

Repeats details learned in class discussions

4.

Recalls information read

IV. READING
1.

Recognizes letters of the alphabet

2.

Recognizes numbers

3.

Basic sight word vocabulary

4.

Phonics and word attack skills

5.

Reads key words in context

6.

Recognizes and self-corrects reading errors

7.

Reads independently

8.

Reads to locate facts and details

9.

Makes inferences and generalizations

S

Avg

W

NOB

S

Avg

W

NOB

S

Avg

W

NOB

S

Avg

W

NOB

10. Comprehends word meaning in subject areas
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Student’s Name: ____________________________ Form A – Page 8
S – Strength Avg – Average W – Weakness NOB – Not Observed
V.

WRITTEN LANGUAGE
1.

Copies letters, words, sentences and numbers from a close distance

2.

Copies letters, words, sentences and numbers from a distance

3.

Uses appropriate spacing between words or sentences

4.

Uses appropriate letter sizing

5.

Writes words without reversals and omissions

6.

Rate of copying printed material

7.

Writes coherent sentences using simple grammatical structures

8.

Uses punctuation and capitalization

9.

Expresses ideas or themes in writing

VI. SPELLING
1.

Writes letters of the alphabet

2.

Phonics and word attack skills

3.

Understands spelling rules

VII. MATHEMATICS
1.

Recognizes numbers

2.

Rote counting

3.

Solves basic operations
a.

Addition

b.

Subtraction

c.

Multiplication

d.

Division

4.

Sets up and works problems

5.

Uses concepts of measurement, size and distance

6.

Solves written math problems

7.

Computes fractions, decimals and percents

VIII. ORIENTATION
1.

Understands directionality

2.

Responds to environmental clues

3.

Judges distance, space and size

4.

Reads maps, graphs and diagrams
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Student’s Name: ____________________________ Form A – Page 9
S – Strength Avg – Average W – Weakness NOB – Not Observed
IX. CLASSROOM BEHAVIOR
1.

Compliance / follows directions

2.

Prepared / organized for class

3.

Alertness

4.

Flexibility (responses to new material, transitioning or changes in routine)

5.

Excitability

6.

Degree of happiness

7.

Completes assignments in class

8.

Completes assignments outside of class

9.

Works independently

S

Avg

W

NOB

S

Avg

W

NOB

10. Distractibility
11. Motivation
12. Frequent physical complaints
13. Interacts well with peers
14. Response to stress / frustration
15. Anger management / self control
X.

OTHER (Areas not covered: art, sports, etc.)
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
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Form

B

Levelland ISD: Response to Intervention Documentation – Tier 3

Student: _______________________________________Teacher: _________________________________________
Attach additional copies as needed. Remember, one concern per row only.
Attach copies of assessment(s) used: Pre/post tests, weekly assessments, benchmark tests, released
TAKS, TPRI, DIBELS, Fluency Reading probes, Developmental Reading Assessments, NWEA, etc.
Targeted Weak Areas
(Be specific:
vocabulary, decoding,
math reasoning, etc)

Initial
Assessment,
Date, &
Result

Date began
and Time
Intervals for
Intervention

Research-Based
Intervention
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students
(Additional Progress
Monitoring on back)

Comments:
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Student’s Name: ____________________________ Form B – Page 2

Progress Monitoring
Date

Assessment

Results

Assessment

Results

Assessment

Results

Assessment

Results

Assessment

Results

Review / Next Steps:

Date

Review / Next Steps:

Date

Review / Next Steps:

Date

Review / Next Steps:

Date

Review / Next Steps:

Attach extra copies as needed.
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Form

C

Levelland ISD – Behavioral Checklist
Student Information

Student:__________________________________ Grade: ____________ Date: ____________
Campus: _________________________________
Date of Birth: ____________________
Name of Referring Teacher:________________________
Name of Parent/Guardian:_________________________ Phone:_______________________
Parent/Guardian contact prior to referral: ____Phone call ____Note home ____Conference
Assess Concern(s)
Behavioral Information
Rate student behavior based on observation. Circle the number that best applies.
Behavior

Never

Sometimes

Always

Follows classroom rules

0

1

2

Complies with adult requests

0

1

2

Expresses dissatisfaction appropriately

0

1

2

Works cooperatively with peers

0

1

2

Beginning tasks promptly

0

1

2

Shifts from one uncompleted task to
another

0

1

2

Responds appropriately to redirection

0

1

2

Interrupts instruction

0

1

2

Seeks attention from peers

0

1

2

Behavior results in disciplines referrals

0

1

2

Extreme Mood Swings or easily
frustrated

0

1

2

Poor Attention and Concentration

0

1

2

Excessively high / low activity level

0

1

2
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Student’s Name: ____________________________ Form C – Page 2
Identify the situations where the concerns occur most/least often:
_________________________________________________________________________________
_________________________________________________________________________________
___________________________________________________________________________
Addressing Problem Behavior
Attendance
This student has been absent _________ days out of __________ school days this year to ____ date.
Reasons for absences:
_______________________________________________________________________________
_______________________________________________________________________________
______
Compared to last year, this student has been absent (Circle one):
More
Less
About the Same
Has the student ever been retained? __ Yes __ No (If yes, specify grade levels): _____________
Has the student ever been suspended for disciplinary reasons during the current school year?
__ Yes __ No (If yes, explain): ______________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
Describe the Concern(s)
Use measurable terms to describe the actions and frequency of the concern(s).
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
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Student’s Name: ____________________________ Form C – Page 3
Rating the Frequency of Behavior
When does the behavior occur?
Mark each as 0 (Never), 1 (Sometimes), or 2 (Always).
___ During certain types of activities or tasks, such as math or independent work
(Explain): __________________________________________________________________
__ On a particular day or days of the week, such as Fridays
(Explain): __________________________________________________________________
__ At a particular time or times of the day, such as lunch or transitions
(Explain): __________________________________________________________________
__ Under specific environmental conditions, such as in crowds or outdoor recess
(Explain): __________________________________________________________________
__ When physically tired, hungry, or sick
(Explain): __________________________________________________________________
__ When interacting with certain individuals or groups
(Explain): __________________________________________________________________
Discuss Behavior Concern(s)
Describe the specific expectations you have for the student that are not being met.
_____________________________________________________________________
_____________________________________________________________________
______________________________________________________________________
_____________________________________________________________________
____________________________________________________________________
How have you conveyed your expectations to the student?
_____________________________________________________________________
_____________________________________________________________________
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Student’s Name: ____________________________ Form C – Page 4
Do you think student cannot (is unable to) or will not (is unwilling to) demonstrate the
appropriate/desire behavior? Why?
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________

What appropriate/acceptable behavior(s) could the student use as a substitute for the
behavior regarded as unacceptable?
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
_____________________________________________________________________
(Use additional notes section at end of form if needed)

Additional Notes
(Please indicate the step number that you are referencing.)
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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Form

Levelland ISD - Intervention Plan – Tier 3

T3

Student: _________________________________________________ Date: ______________________

Developing the Plan
1. Concern
__ Academic

__ Behavior

(State concern)

As a team, hypothesize the reason for the above concern:

________________________________________________________
________________________________________________________
________________________________________________________
2. Goal for Concern
(Restate your concern in easily observable, measurable student goals as well as strategies and interventions to
help student reach those goals.)

3. Brainstorm - List possible intervention strategies/accommodations:

________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
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Student’s Name: ____________________________ Form T3 – Page 2
4. Person(s) Responsible/Schedule - List all personnel that will deliver intervention(s) and
collect data:
Person: ______________________________

Person: ______________________________

Strategy: ____________________________

Strategy: ____________________________

__Mon. __Tues. __Wed. __Thurs. __Fri.
Time: __________ Group Size: __________
____________________________________

__Mon. __Tues. __Wed. __Thurs. __Fri.
Time: __________ Group Size: __________
____________________________________

Location: _____________________________

Location: _____________________________

5. Monitoring Strategy - Describe how the intervention(s) will be monitored (time and/or
assessments):

______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
______________________________________________________________
Monitoring Period:

Begin Date:____________ End Date: ____________

__ Weeks 1-2 Dates: ____________________________________________________________________________
Results:_________________________________________________________________________________________
Progress toward goal(s): __ Significant progress

__ Some progress __ No progress

__ Weeks 3-4 Dates: ____________________________________________________________________________
Results:_________________________________________________________________________________________
Progress toward goal(s): __ Significant progress

__ Some progress __ No progress

__ Weeks 5-6 Dates: ____________________________________________________________________________
Results: ________________________________________________________________________________________
Progress toward goal(s): __ Significant progress

__ Some progress __ No progress

__ Weeks 7-8 Dates: ____________________________________________________________________________
Results: ________________________________________________________________________________________
Progress toward goal(s): __ Significant progress

__ Some progress __ No progress

__ Weeks
Dates: __________________________________________________________________________
Levelland
ISD_____
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Results: _______________________________________________________________________________________
Progress toward goal(s): __ Significant progress

__ Some progress __ No progress

Student’s Name: ____________________________ Form T3 – Page 3
Conclusion of Meeting
• Collect signatures of those in attendance.
__ RtI Team Leader

Signature:

__ Principal/Administrator

Signature:

__ General Education Teacher

Signature: ___________________________________

__ Sp. Ed. Representative

Signature:

__ _______________________

Signature:

__ _______________________

Signature:

__ _______________________

Signature:

__ _______________________

Signature:

Parent/Guardian Signature:
Parent/Guardian Signature:
• Provide copies of forms to parent/guardian.
• Provide copies of forms to RtI Team Leader for follow-up information.
• If parent/guardian is not present, contact will be made via:
__ Phone __ Mail __ Note home __ Meeting

Additional Notes

(Please indicate the step number that you are referencing. )
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________
______________________________________________
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Form

FC

Levelland ISD – Folder Coversheet

Student: ______________________Grade: _____ Birthdate: _____ Date / School Year: ________

Grade:

Math

Reading

Grade:

Date

Writing

Math

Reading

Date

Campus: ______________________________Teacher:______________________________
State / Standardized Assessment
NWEA RIT/Percentile

Fall
Winter
Spring

Check as completed:

__ 1. Tier-2 Progress Monitoring (or see also attached forms)
Date: ___________ Result: ________________________________________________
Date: ___________ Result: ________________________________________________
Date: ___________ Result: ________________________________________________
__ 2. Tier-3 Initial Meeting Date: ___________ Time: ____________
__ 3. Tier-3 Progress Monitoring (or see also attached forms)
Date: ___________ Result: ________________________________________________
Date: ___________ Result: ________________________________________________
Date: ___________ Result: ________________________________________________
__ 4. Follow-up Meeting Date: ___________ Time: ____________
o Exit student from RtI process and return to core instruction with continued monitoring.
Date exited: ____________________ Reason for exit: ____________________________
_________________________________________________________________________
o Initiate a referral to: __ Section 504 __ Special Education __ Other District Options
Reason for referral: ________________________________________________________
________________________________________________________________________
o Other: ______________________________________________________________________
______________________________________________________________
Recommendations for the Next School Year: ______________________________________
_________________________________________________________________________________
_________________________________________________________________________________
___________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________
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Form

Levelland ISD: Parent Invitation/Notification
for RtI Meeting

PN

Date ___________________
Dear Parent/Guardian of _______________________________,
(Student Name)

Our mission is to ensure that every child succeeds. You are invited to attend an RtI meeting to
discuss better ways to meet the needs of your child.
We have scheduled a _______________________________ meeting on ______________
(Type of Meeting)

(Date)

at ___________________ to be held in ______________________.

(Location
You play an important role in the success of your) child and the school welcomes any input you
(Time)

may have. We hope that you will agree to join us for this meeting.
___

I will attend the RtI meeting as scheduled.

___

I will need the following accommodations (interpreter, etc.) so that I can attend
the meeting _________________________________.

___

I will not attend the RtI meeting.

___

This time is not convenient for me. Please call (_____) _______________
(Phone)
to reschedule.

Please sign and return this letter with your child. You are welcome to call if you have any questions.
Thank you for working with us to ensure your child’s success.
______________________________________

________________________

Sincerely,
Name: ________________________________
(School Official)

Phone: ________________________

(Parent Signature)
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Form
Invitación para los padres/Notificación de junta RtI

PN

Fecha _________________
Querido Padre o Tutor de: _____________________________________________,
(Nombre del alumno)
Nuestra misión es asegurarnos que todos los niños triunfen, así que está usted invitado a
asistir a una junta de RtI en la que se discutirán mejores formas para satisfacer las necesidades de
su hijo (a).
Hemos programado tener una junta _______________________ el ________________________
(Tipo de junta)
(Fecha)
a las ______________________ en ________________________________.
(Hora)
(Lugar)
Usted juega un papel muy importante en el éxito de su hijo(a), y la escuela agradece cualquier
aportación que usted pueda tener. Esperamos que esté de acuerdo en unirse a nosotros para esta
junta.
(
(
(
(

)
)
)
)

Asistiré a la junta cómo se programo.
Podría asistir a la junta si tuviera (un intérprete, etc.)____________________.
No asistiré a la junta de RtI
La hora no es conveniente para mí. Por favor llámeme al ___________________

para volver a programar.

(Teléfono)

Por favor firme y regrese esta carta con su hijo. Usted puede llamarnos si tiene preguntas. Gracias
por trabajar con nosotros para asegurar el éxito de su hijo(a).
__________________________________
______________________
(Firma del Padre)
(Fecha)
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Form

Levelland ISD: Teacher Notification
for RtI Meeting

TN

Date _____________
Dear ___________________________,
(Teacher)

The RtI Intervention Meeting for __________________________________ is scheduled
(Student)

on______________ at _______________ and will be held in ________________________.
(Date)

(Time)

(Location)

The purpose of the RtI meeting is to develop and/or review an Intervention Plan that addresses the
student’s academic performance and/or classroom behavior. The intervention(s) to promote
improvement will be identified, ways to evaluate the effectiveness of the intervention will be
specified, and resources to implement/evaluate the plan will be provided.
Please be prepared to discuss the following during the meeting:
 The main academic and/or behavioral concerns for which a referral was made and if
the
concerns have changed in any way (Bring previous Intervention Plan(s) )
 The student’s academic and social strengths/weaknesses
 The interventions already implemented and to what extent they did or did not work
 The desired outcomes for the student
 Incentives/rewards for which the student may be willing to work
 Specific data that support the concerns
Please feel free to contact the RtI Team Leader if assistance is needed with resources or with the
implementation of an intervention plan.
Sincerely,
Your RtI Team Leader
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Form

P

Levelland ISD: Progress Monitoring
Student: __________________________________________
Teacher: __________________________________________
Grading Period: __________Current Average: ____________
Current Tier: _____Subject Area / Course: _______________

To be completed by RtI Team
Action Taken

Classroom Performance
Regular Attendance / On Time
N 1 2
On Task / Completes homework
N 1 2
Does Daily Work / Make-up Work N 1 2
Passes Tests
N 1 2






3
3
3
3

□

Continue with no changes

o

Teacher/Team Conference

o

Change Tier

o

Behavior Intervention Plan

Recommendations:
___________________________
___________________________
___________________________
___________________________
___________________________
___________________________
___________________________
___________________________
___________________________
_____

Reasons for Failure (Check if applicable)
□
□
□
□
□
□

o

Assignments Missing
Low Grades on Daily Work
Limited Student Ability
Inappropriate behavior
Low test Grades
Comes to class unprepared
Poor attendance

Comparison of Performance

Compare this student’s performance with that of the majority of other students in the classroom.







How the student works
Focus and attention span
Activity level of the student
Language Skill
Demonstration of interest
Difficulty/frustration with content

__more
__more
__more
__more
__more
__more

slowly __
slowly __
slowly __
slowly __
slowly __
slowly __

more
more
more
more
more
more

quickly
quickly
quickly
quickly
quickly
quickly

__about
__about
__about
__about
__about
__about

the
the
the
the
the
the

same
same
same
same
same
same




Emotional/social maturity
Other (specify)

__more slowly __ more quickly __about the same
__more slowly __ more quickly __about the same

Additional Notes (If needed):
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
_________________________________________________________________________________
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Form

Levelland ISD – Response to Intervention
RtI Snapshot

S

Student: ____________________________________Grade: ____________ Date: ____________________
Directions: Place a number or * on the chart for
each assessment to chart the progress of the
student.

Intensive Tier 3

Strategic Tier 2

Benchmark Tier 1

College Ready

(<29th Percentile or
<49%)

(30-49th Percentile
or 50-69%)

(50-69th Percentile
or 70-89%)

(>70thPercentile
or >90%)

STAAR (Previous Year)
NWEA – Fall
Progress Monitoring / Benchmark Date:
Progress Monitoring / Benchmark Date:

READING

Progress Monitoring / Benchmark Date:

NWEA – Winter
Progress Monitoring / Benchmark Date:
Progress Monitoring / Benchmark Date:
Progress Monitoring / Benchmark Date:

NWEA – Spring
STAAR (End-of-Year)
Other:
Served in RtI

st

1 6wks

nd

3 6wks

nd

3 6wks

2 6wks

rd

4 6wks

th

5 6wks

rd

4 6wks

th

6 6wks

th

5 6wks

th

th

6 6wks

Dates
STAAR (Previous Year)
NWEA – Fall
Progress Monitoring / Benchmark Date:
Progress Monitoring / Benchmark Date:
Progress Monitoring / Benchmark Date:

MATH

NWEA – Winter
Progress Monitoring / Benchmark Date:
Progress Monitoring / Benchmark Date:
Progress Monitoring / Benchmark Date:

NWEA – Spring
STAAR (End-of-Year)
Other:
Served in RtI

st

1 6wks

2 6wks

th

Dates
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Campus: _________________________________Teacher(s) / Team: ______________________________

Levelland ISD Menu of Academic Resources by Tier and Content Area

Directions: Please list all curriculum and instructional resources available to grade level and content area
(use a different form for each area).
Reading
Math
Tier 1

Tier 2
(In Classroom,
with Classroom
Teacher)

Tier 2
(Outside of
Classroom,
with RTI
Teacher)

Tier 3

Levelland ISD RtI Guidelines (Revised 2012)

Page 68

EXAMPLE
Menu of Academic Resources by Tier and Content Area
Grades PreK-5

Reading
Math
All district curriculum and instruction resources available to grade level and content
area

Tier 1

Tier 2 (In
Classroom, with
Classroom
Teacher)

Tier 2 (Outside
of Classroom,
with RTI
Teacher)

Tier 3

 Leveled Readers, Guided Reading
 Earobics, Earobics Reach
 Effective Fluency Instruction and
Progress Monitoring
 Essential Reading Strategies for the
Reader: Activities for an Accelerated
Reading Program
 Reading Strategies & Activities
Resource Book For Students at Risk
for Reading Difficulties, Including
Dyslexia
 TPRI/Tejas LEE Interventions










TPRI/Tejas LEE Interventions
Leveled Readers, Guided Reading
ReadWell
Corrective Reading
Reading Success






 Leveled Readers, Guided Reading
 Essential Reading Strategies for the
Struggling Reader: Activities for an
Accelerated Reading Program
 ReadWell
 Corrective Reading
 Reading Success
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First Steps in Mathematics© activities
Assisting Students Struggling with
Mathematics: Response to
Intervention (RTI) for Elementary and
Middle Schools
Accelerated Instruction in
Mathematics (AIM)
M-STAR Academy 5-6 Tier 2
Activities

First Steps in Mathematics© activities
FocusMATH
Number Worlds
Building Blocks (Number Worlds
Software)
 Pearson EnVision Diagnostics and
Interventions
 Accelerated Instruction in Mathematics
(AIM)
 Montessori Math (If implemented by
trained practitioner)
First Steps in Mathematics© activities
Number Worlds
Diagnostics and Interventions
FocusMATH
Accelerated Instruction in Mathematics
(AIM)
 Montessori Math (If implemented by
trained practitioner)
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EXAMPLE
Menu of Academic Resources by Tier and Content Area
Grades 6-12

Tier 1

Tier 2 (In
Classroom,
with
Classroom
Teacher)

Tier 2 (Outside
of Classroom,
with RTI
Teacher)

Tier 3

Reading
Math
All district curriculum and instruction resources available to grade level and content
area

 Earobics Reach
 Effective Instruction for Middle
School Students with Reading
Difficulties: The Reading Teacher's
Sourcebook
 Meeting the Needs of Struggling
Readers: A Resource for Secondary
English Language Arts Teachers

 First Steps in Mathematics© activities
(prescribed by certified FSM practitioner)
 M-STAR Academy 5-6 Tier 2 Activities
 Assisting Students Struggling with
Mathematics: RTI for Elementary and
Middle Schools
 Math Lab Resources
 Accelerated Instruction in Mathematics
(AIM)
 Math Forward

 Corrective Reading
 Reading Success
 Read 180 (High School)






 Corrective Reading
 Reading Success
 Read 180 (High School)
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First Steps in Mathematics© activities
Number Worlds
Pearson Prentice-Hall Mathematics
Connected Mathematics Projects 2
(CMP2)
 Math Lab Resources (High School)
First Steps in Mathematics© activities
Number Worlds
Pearson Prentice-Hall Mathematics
Connected Mathematics Projects 2
(CMP2)
 Math Lab Resources (High School
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Campus: _________________________________Teacher(s) / Team: ______________________________

Levelland ISD Progress Monitoring for Academic Interventions

Directions: Please list all curriculum and instructional resources available to grade level and content area (use a different form for each).
Tier

Area of
Concern

Grade
Level

Tier 1

All

All

Tier 2 in
Classroom

Reading

K-5

Tier 2 in
Classroom

Math

K-5

Tier 2 in RTI
Classroom

Reading

K-5

Tier 2 in RTI
Classroom

Math

K-5

Tier 3

Reading

K-5

Tier 3

Math

K-5

Reading

6-8

Math

6-8

Reading

6-8

Math

6-8

Tier 3

Reading

6-8

Tier 3

Math

6-8

Tier 2 in
Classroom
Tier 2 in
Classroom
Tier 2 in RTI
Classroom
Tier 2 in RTI
Classroom

Instructor

Person
Responsible

Progress Monitoring Tool

Frequency of
Monitoring

Documentation Method

Classroom
Teacher

Classroom
Teacher

Interventionist

Interventionist

Classroom
Teacher

Interventionist

Interventionist
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EXAMPLE
Progress Monitoring for Academic Interventions

Tier

Area of
Concern

Grade
Level

Tier 1

All

All

Classroom
Teacher

Classroom
Teacher

District, Campus, and
Classroom Benchmark
Assessments

Varies

Aware, Pinnacle Grade book, Anecdotal Records

Tier 2 in
Classroom

Reading

K-5

Classroom
Teacher

Classroom
Teacher

Running Records

Every 2 Weeks

Individual Record of Reading Progress, uploaded to
Aware Tier 2 form at end of each 6 weeks.

Tier 2 in
Classroom

Math

K-5

Classroom
Teacher

Classroom
Teacher

Measuring Basic Skills
Progress (MBSP)

Every 2 Weeks

Individual Record of Math Progress, uploaded to Aware
Tier 2 form at end of each 6 weeks.

Tier 2 in RTI
Classroom

Reading

K-5

RTI
Teacher

RTI
Teacher

DIBELS

Every 2 Weeks

eRTI

Tier 2 in RTI
Classroom

Math

K-5

RTI
Teacher

RTI
Teacher

MBSP

Every 2 Weeks

eRTI

Tier 3

Reading

K-5

RTI
Teacher

RTI
Teacher

DIBELS

Weekly

eRTI

Tier 3

Math

K-5

RTI
Teacher

RTI
Teacher

MBSP

Weekly

eRTI

Tier 2 in
Classroom

Reading

6-8

Classroom
Teacher

Classroom
Teacher

easyCBM Reading
Fluency Measures

Every 2-3
Weeks

easyCBM report, uploaded to Aware Tier 2 form at end
of each 6 weeks.

Tier 2 in
Classroom

Math

6-8

Classroom
Teacher

Classroom
Teacher

easyCBM Math Measures
for targeted student need

Every 2-3
Weeks

easyCBM report, uploaded to Aware Tier 2 form at end
of each 6 weeks.

Tier 2 in RTI
Classroom

Reading

6-8

RTI
Teacher

RTI
Teacher

easyCBM Reading
Fluency Measures

Every 2-3
Weeks

eRTI

Tier 2 in RTI
Classroom

Math

6-8

RTI
Teacher

RTI
Teacher

easyCBM Math Measures

Every 2-3
Weeks

eRTI

Tier 3

Reading

6-8

RTI
Teacher

RTI
Teacher

easyCBM Reading
Fluency Measures

Weekly

eRTI

Tier 3

Math

6-8

RTI
Teacher

RTI
Teacher

easyCBM Math Measures

Weekly

eRTI

Instructor

Person
Responsible
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SECTION V
Resources
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GLOSSARY
Behavior Intervention Plan (BIP)
A concrete plan of action for managing a student’s behavior
Continuum of Services
An array of services to meet an individual student's needs
Curriculum-based Measurement (CBM)
A precise tool for directly measuring student competency and progress in the basic skill
areas of reading fluency, spelling, mathematics and written language. A CBM is a short
probe of 2-5 minutes in length and should be administered once or twice a week.
Cut Score
A score on a test by which students are identified for supplementary services
Data-driven Decisions
A continuous process of regularly collecting, summarizing, and analyzing information to
guide development, implementation, and evaluation of an action; most importantly, this
process is used to answer educational or socially important questions
Fidelity
The degree of accuracy with which an intervention, program, or curriculum is implemented
according to research findings and/or its developers’ specifications
Interventionist
An instructor who implements high-quality instruction to meet the specific individualized
needs of students utilizing progress monitoring and data to make decisions regarding
placement, intervention, curriculum, instructional goals and methodologies
Positive Behavioral Interventions and Support (PBIS)
A tiered system of school wide practices that encourage and reward student behavior
Progress Monitoring
A scientifically based practice to assess students’ academic performance and evaluate the
effectiveness of instruction that can be used with individual students, small group, or an
entire class. The process used to monitor implementation of specific interventions.
Problem-Solving Method
Assumes no given intervention will be effective for all students and is sensitive to
individual student differences; generally has four stages (problem identification,
problem analysis, plan implementation, and plan evaluation).
RTI Model
Conception of the process known as Response to Intervention for delivering scientifically
based instruction and interventions to facilitate student learning (Ogonosky). The
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practice of providing high-quality instruction and interventions matched to student’s
needs, monitoring progress frequently to make changes in instruction or goals, and
applying student response data to important educational decisions.
RTI Campus Team
A group of education professionals and other stakeholders who collaboratively consider
student specific data, strategies and interventions, and develop a plan of action to
address an academic or behavioral student-specific need.
Tiers
A level in a pyramid of interventions of an RTI system that includes interventions and
supports for a clearly defined group.
Tiered Model
An educational model that delineates three or more levels of instructional interventions
based on gaps in student skills.
Universal Screener
A process of reviewing student performance through formal and/or informal assessment
measures to determine progress in relation to student benchmarks and learning
standards; also, the practice of assessing all students in a school with valid measures in
the major curricular areas, so that no student at risk falls through the cracks.
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Frequently Asked Questions
 Do Special Education students participate in the RtI intervention process?
o Yes. Refer to the RtI manual, section VI, for specific DOE regulations
regarding RtI and Special Education services.
 Is mathematics included in the RtI process and should students receive interventions
to address weaknesses in math?
o Math is included in the RtI process,
o Various schools within the Levelland Independent School District are
implementing math intervention materials and instructional blocks.
Administrators are encouraged to participate. Students should receive
targeted instruction to address specific skill weaknesses as part of
differentiated instruction during the math block.
 Why are the terms Tier I, II & III used instead of College Ready, Benchmark,
Strategic and Intensive when identifying the levels of intervention?
o The terms Tier I, II & III are the terms used by the Texas Department of
Education. These terms are used to provide consistency in language when
communicating with parents and educators across the district and state. The
terms College Ready, Benchmark, Strategic and Intensive are terms used by
this district to clarify the level of need for the students.
 Must Tier I students be progress monitored or benchmarked every six weeks with
common assessments?
o Yes, by district guidelines. This process of consistent progress monitoring
will record and document he student’s ability to maintain the Tier I status.
Consistent progress monitoring will also indicate an academic need early
on so that intervening services can be provided without delay.
 What are “universal screenings”?
o Universal screeners are short assessments that facilitate student grouping
for instruction. They are administered to students at regularly scheduled
intervals. NWEA, TPRI and DIBELS are some forms of universal
screening instruments that we use in the Levelland Independent School
District.
 At what point during the RtI process should a parent conference be held?
o Teachers are encouraged to establish communication with the parent at the
Initiation of the RtI process. It is important to provide parents with information
regarding their child’s progress in all academic areas. It is essential to involve
the parent when progress monitoring data indicates that the child is not
making the expected gains.
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 How should schools involve parents in the RtI process?
o Schools should maintain an open line of communication regarding a
student’s participation and progress in the RtI process. In addition, teachers
are encouraged to conduct parent conferences in an effort to include parents
in the RtI decision making process.
 When do I complete the RtI referral form?
o The teacher should begin completing the RtI referral form when a student
is not making the expected progress after at least two cycles of
interventions for strategic students and at least one cycle for intensive
students. The form should be completed when the PLC refers the student
to the RtI Core Team.
 What else do I need if I am referring a child to the RtI Core Team?
o DATA, DATA and lots of data! Attach copies of all progress monitoring
reports; TPRI, NWEA, DIBELS, MAP, CBM and informal teacher
assessment data to the referral form. Be sure to document the data in the
appropriate box on Form A & B.
 When should a child be moved from Tier II to Tier III?
o TEA regulations state that if after a total of 12 weeks of Tier II intervention,
the student has made no progress or has made progress, but is not on
trajectory to meet end of year benchmarks, the child shall begin receiving
Tier III interventions.
 When can a child be referred to Special Education for testing or eligibility
consideration?
o Guidelines state:
 -if after 6 weeks of Tier III intervention or up to a total of 18 weeks of
intervention, no progress has been made, referral for an initial
evaluation for Special Education services can be made.
 -if after 6 weeks of Tier III interventions or up to a total of 18 weeks of
intervention, some progress has been made but not on trajectory to
meet benchmarks, RtI Core Team should review the child’s program
and progress. Recommendations should be made to modify program
or refer the student for an evaluation for Special Education services.
o A child may be referred for an evaluation for Special Education Services
when a parent submits the evaluation request in writing. Original letter
should be given to Educational Diagnostician and a copy forwarded to the
building administrator and RtI Core Team.
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Critical Information about Accommodations for Students with
Disabilities Taking STAAR, STAAR Spanish, STAAR Modified,
STAAR L, and TELPAS
This critical information outlines the purpose and appropriate use of
accommodations for students with disabilities. For the purposes of the statewide
assessments, students needing accommodations due to a disability include
• a student with an identified disability who receives special education
services and meets established eligibility criteria for certain
accommodations
• a student with an identified disability who receives Section 504 services
and meets established eligibility criteria for certain accommodations
• a student with a disabling condition who does not receive special education or
Section 504 services but meets established eligibility criteria for certain
accommodations
For students who receive special education or Section 504 services, the decision
for a student to use accommodations during the statewide assessments is made by the
ARD committee or Section 504 placement committee. In those rare instances where a
student does not receive services but meets the eligibility criteria because of a disabling
condition, the decision about using accommodations on the assessments is made by the
appropriate team of people at the campus level, such as the Response to Intervention
(RTI) team or student assistance team.
Using Accommodations during Classroom Instruction and Testing
The use of accommodations primarily occurs in the classroom on a daily basis.
Understanding the basic principles of accommodations helps ensure their appropriate use
in all educational settings.
Accommodations
• are changes to instructional materials, procedures, or techniques that allow a
student with a disability to participate meaningfully in grade-level or course
instruction
• should be effective in allowing a student access to the Texas Essential Knowledge
and Skills (TEKS)
• must be individualized for each student
• are intended to reduce the effect of a student’s disability
• should be routinely used during classroom instruction and testing
• may be appropriate for classroom use but may not be appropriate or allowed for
use on a statewide assessment
• should be documented in the appropriate student paperwork
• should be evaluated regularly to determine effectiveness and to help plan for
accommodations the student will need each year
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• are not necessary for every student
• are not changes to the performance criteria of an assignment or assessment
• are not changes to the content being assessed and should not replace the
teaching of subject-specific knowledge and skills as outlined in the TEKS
• should not be provided to an entire group of students, such as those in the same
class or disability category, as a “one-size-fits-all” accommodation
• are not intended to provide a student with a disability an advantage (e.g., increase
a passing score to a higher score)
• should not be provided to a student without evidence of effectiveness from year to
year
Educators who make decisions about accommodations for a student should have
knowledge of the TEKS and a clear understanding of the student’s performance in
relation to the TEKS. In addition, educators should continually collect and analyze data
pertaining to the use and effectiveness of accommodations so that informed educational
decisions can be made for each student. Such data could include observational reports
or assignment/test scores with and without the use of the accommodation. Sometimes an
accommodation becomes ineffective or inappropriate over time due to the student’s age
or changing needs. By analyzing data, an educator may be able to see that the student
has gained skills, overcome weaknesses, or progressed in the curriculum and no longer
needs the accommodation. Or it may confirm for the educator that the student still
struggles in certain areas and should continue to use the accommodation.
Using Accommodations on Statewide Assessments
Accommodations provided to students during classroom instruction and testing
may differ from accommodations allowed for use on statewide assessments. This
should not discourage the use of appropriate accommodations during instruction.
Classroom instruction is intended to provide each student the opportunity to learn the
state-mandated curriculum. To accomplish this, educators should use a variety of
techniques to meet the needs of each student, thus allowing each student to maximize
his or her academic potential. However, statewide assessments are intended to
measure how well each student has mastered the state-mandated curriculum. In order
to assure the reliability, validity, and security of all statewide assessments, only those
accommodations that do not invalidate the content being measured or compromise the
security and integrity of the assessments are allowed. Therefore, not all
accommodations used routinely in the classroom are appropriate or allowed for use
during the statewide assessments.
Optional Test Administration Procedures and Materials
Some procedures and materials that have been referred to as testing
accommodations in previous years will now be considered “Optional Test Administration
Procedures and Materials.” These will be available to any student who needs them, and
their use during the statewide assessment is not recorded on the student’s answer
document. Examples of some procedures and materials that are no longer considered
testing accommodations include
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• reading the test aloud to self

• colored overlays
• place markers

More information about these and other optional test administration procedures and
materials will be available on the Accommodations for Students with Disabilities
webpage.
Testing Accommodations
After determining the instructional accommodation(s) that are effective for a
student, the educator should investigate whether those accommodations are allowed on
a statewide assessment. The Accommodation Triangle below organizes
accommodations for students with disabilities by type in accordance with the specificity
of the eligibility criteria and the need for TEA approval. The accommodation type is also
recorded on the student’s answer document. The complete Accommodation Triangle,
with links to each accommodation policy, is available on the Accommodations for
Students with Disabilities webpage.
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ACCOMMODATIONS QUICK LOOK

Type 1 (Eligibility = RIE*)

Accommodation

Other
Disability

SpEd

504

Amplification
Devices

Yes

Yes

Yes

Individual or
Small Group
Administration

Yes

Yes

Yes

Projection
Devices

Yes

Yes

Yes

Reminders To
Stay on Task

Yes

Yes

Yes

Yes IF


Yes IF


Type 2 (Eligibility = RIE* + Accommodation-Specific Criteria)

Basic
Transcribing

Braille

No
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Additional Information

All Type 1
Accomms. are
available
on:

Description: Reduces interference of
background noise and distance for a
student who has difficulty hearing or
maintaining focus
Examples: Speakers and FM system

STAAR STAAR
Spanish STAAR L
STAAR Modified
TELPAS (2-12
Rdg)

No

TEA recommendation: Small group
should be based on student need and:

≤10 students and < the number of
students in a standard classroom setting
A trained test administrator must be
present in the testing room at all
times
Description: Enlarging text,
graphics, or the display on
a computer screen for a
student who has an
impairment in vision
Examples: Closed-circuit TV (CCTV)
and document camera
Examples: more-frequent or lessfrequent reminders of time left to
test than required in the standard
administration procedures or
verbal, visual, tactile or auditory
reminders

Yes IF


1. has an impairment in vision that necessitates the use of braille
or large-print test materials; OR
2. has a disabling condition (e.g., severe fine motor deficits, visual
tracking difficulties, difficulty with letter formation) that prevents
student from independently and effectively recording responses in
the bubbles or on the lined pages of the answer document despite
multiple unsuccessful attempts to indicate responses on a format
similar to an answer document

Yes IF
receiving
services based
on VI

Tests

STAAR STAAR
Spanish STAAR L
STAAR Modified

STAAR STAAR
Spanish STAAR
Modified

May ONLY be used in these situations:

Student writes, circles, or points
to responses for multiple-choice
and/or griddable questions for
test administrator to transfer
onto answer document

Student dictates or signs responses
for multiple-choice questions, griddable
questions, and/or short-answer
reading questions for test
administrator to transfer onto
answer document

Student writes responses on
scratch paper or another
workspace or types responses on a
word processor for multiple-choice
questions, griddable questions,
shortanswer reading questions,
and/or the writing prompts
for test administrator to
transfer onto answer
document

Student uses speech-to-text
software to indicate responses
for multiple-choice questions,
griddable questions, shortanswer reading questions, and/or
the writing
prompts (after printing text, test
administrator transfers onto answer
document)

Student responses on braille tests must
be transcribed onto an answer
document (see
Basic Transcribing/Complex
Transcribing)
For braille versions of STAAR L, contact
TEA
Not offered for TELPAS Reading due to
visual cues in TELPAS
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Yes IF


Calculation
Devices

Dictionary

Yes IF


No

STAAR STAAR
Spanish STAAR L
STAAR Modified

Grades 3-8:
1. has a physical disability that prevents
independently writing #s required for
computations (and cannot effectively use
other allowable materials) or
2. has an impairment in vision that
prevents seeing #s written during
computations (and cannot effectively use
other allowable materials) or
(for Grades 5-8 only)
3. has a disability that affects math
calculations and even after intensive
instruction & remediation, is consistently
unable to memorize basic +, -, x, or ÷
facts or perform the steps in an
algorithm correctly when solving
problems

Yes IF


Yes IF


Required calculators for
STAAR EOCs in Math
and Science are not
considered
accommodations
For any STAAR EOC in Math or
Science, a four-function
calculator may be provided
along with the required
calculator to a student
receiving sped or §504
services

No

STAAR STAAR
Spanish STAAR
Modified

has a disability that affects memory
retrieval and/or decoding skills

Yes IF

Extra Time
(Same Day)

Yes IF
 

Yes IF


STAAR STAAR
Spanish STAAR L
STAAR Modified

1. cannot effectively use OTAs, Type 1 accommodations or other
Type 2 accommodations to address needs, AND
2. meets at least one of the following (which requires more than 4
hours to test):
a. has an impairment in vision (e.g., uncorrected vision,
nystagmus, VI for sped services)
b. is identified with dyslexia
c. is receiving sped services and has documentation in
the IEP indicating a lack of word- identification skills
and/or a difficulty reading words in isolation
d. requires frequent or lengthy breaks because he/she has a
behavioral disorder or emotional disability that affects
attention and/or focus, OR
e. requires frequent or lengthy breaks because he/she
has a physical disability or medical condition that
requires time for treatment and/or time to recover
from extreme fatigue
Yes IF

Yes IF


Description: An alternate
method of computation for
a student who is unable to
effectively use paper-andpencil methods
Available in Math and Science –
Grade 8 and below (see Student
Scenarios) ONLY includes: 4-function
calculator, scientific calculator,
graphing calculator, large-key
calculator, abacus or Cranmer
modified abacus, audio-graphing
calculator, speechoutput calculator

Yes IF


Large Print

STAAR STAAR
Spanish STAAR L
STAAR Modified

Available ONLY in Reading – Grades
3-5
ONLY includes: standard/general
dictionary in English (or Spanish
for Spanish-version tests),
dictionary/thesaurus combination,
electronic dictionary (no Internet
access), bilingual dictionary, ESL
dictionary, picture dictionary, sign
language dictionary.
See Student Scenarios
Extra Time = until the end of the
school day
Not appropriate or allowable for
students for reasons
associated with general test
anxiety or students needing
extra time to complete
specific testing strategies
A student receiving Extra Time should
be allowed to continue testing until
the end of the regularly scheduled
school day, but cannot be required
to continue testing until that time
Extra time testing sessions may
NEVER extend beyond a typical
7-hour school day for any
student

Student responses on large-print tests
must be transcribed onto an answer
document
(see Basic Transcribing/Complex
Transcribing)
Technology-based accommodations
for online tests enable most
students who require large-print
test materials to test online
See Student Scenarios

1. has an impairment in vision (e.g., uncorrected vision,
nystagmus, VI for sped services) or
2. has a disability that affects accuracy in tracking letter to letter,
word to word, and/or line to line or
3. has a physical disability which
necessitates the use of large-print materials
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Accommodation

Manipulating
Test Materials

SpEd
Yes IF


504
Yes IF


Other
Disability

Tests

Additional Information

Yes IF


STAAR STAAR Spanish
STAAR L STAAR Modified
TELPAS (2-12
Rdg)

May include but not limited to: turning
test booklet pages, positioning the ruler,
using the mouse to navigate an online
administration, operating technology
Special Consideration:
Student must
give specific directions about how
the
test
administrator
should
manipulate test materials/equipment
and test administrator may not
provide feedback regarding the
correctness of the student’s directions

has a disabling condition that interferes with the physical
manipulation of test materials

Mathematics
Manipulatives

Oral/Signed
Administration

Yes IF
1. has a disability
that affects memory
retrieval, focus, or
organization that is
severe enough to
prevent student
from learning and
retaining
information as
effectively as nondisabled peers or
2. is eligible for services
based on VI

Yes IF


No

Yes IF


No

Yes IF identified with
dyslexia

STAAR STAAR Spanish
STAAR L
STAAR Modified

STAAR STAAR Spanish
STAAR L
STAAR Modified

identified with dyslexia or has
evidence of reading difficulties

Yes IF


Type 2 (Eligibility = RIE* + Accommodation-Specific Criteria)

Spelling
Assistance

Supplemental
Aids

Yes IF


is capable of organizing and developing
ideas and understands the basic function
and use of written language conventions
(e.g., sentence structures, irregular verbs)
but has a disability that is so severe that
he/she cannot apply basic spelling rules
and/or word patterns (e.g., silent letters,
base words with affixes) to written
responses.

Yes IF
has a disability that
affects memory
retrieval, focus, or
organization that is
severe enough to
prevent student
from learning and
retaining
information as
effectively as nondisabled peers

No
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No

No

STAAR STAAR
Spanish STAAR Modified

STAAR STAAR Spanish
STAAR L
STAAR Modified

Only available in Math
ONLY includes: real or play money, clocks,
base-ten blocks, various types of
counters, algebra tiles (NEVER to
contain words, labels, pictures,
acronyms, mnemonics, numbers,
symbols, or variables), fraction pieces
(NEVER to show equivalences or
cumulative sequence), grade
appropriate geometric figures (either 2
or 3 dimensional [not both] and NEVER
to contain words, labels, pictures,
acronyms, mnemonics, numbers,
symbols, or variables)

2 Levels of Oral/Signed Administration
(determined by decision team):
1. read parts of the test questions and/or
answer choices at student request
2. read all test questions and answer choices
throughout the test
Not Available in Writing: Reading
aloud of the prompt is available as an
OTA Reading: Test questions and
answer choices ONLY, NEVER the
reading selections Math, Science and
Social Studies: Test questions and
answer choices
ONLY available in:

Reading (English I, II, and III) – short
answer questions ONLY

Writing (Grades 4 & 7, English I, II,
and III) – writing compositions ONLY
ONLY includes: frequently misspelled word
list, spell check function on a word
processor, pocket spellchecker,
dictionary (for Grade 4 writing only; not
applicable to other assessments), wordprediction software, text-to-speech
software, speech- to-text software

ONLY the listed Supplemental Aids are
allowed
All Subjects: Mnemonic Devices
(subject-specific words are NEVER
allowed), Blank Graphic Organizers
(NEVER to contain titles, words,
labels, colors used as labels, pictures,
acronyms, mnemonics, numbers,
symbols, or variables)
Writing: Grammar and Mechanics Rules
Math: Math Charts, Graphics and Pictorial
Models
Science: Graphics (e.g., scientific concepts,
formula triangles)
Social Studies: Graphics (e.g., blank maps,
timelines)
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Yes IF

Complex
Transcribing

Yes IF


Yes IF


cannot effectively use Basic Transcribing to address needs AND
meets at least one of:
a. Has an impairment in vision that necessitates the use of braille
or large print test materials; OR
b. Has a disabling condition (e.g., severe fine motor deficits,
visual tracking difficulties, difficulty with letter formation)
that prevents student from independently and effectively
recording
responses on lined pages of answer document despite multiple
unsuccessful attempts to indicate
responses on a format similar to an answer document

Yes IF


Extra Day

Type 3(Eligibility = RIE + Accommodation-Specific Criteria + ARF

Photocopy

Yes
Yes IF

IF
cannot effectively use OTAs, Type1 or Type 2 accommodations to
address needs, AND meets at least one of the following
a. Has a severe impairment in vision (including students who take
braille test & need an extra day)
b. Has a severe behavioral disorder or emotional
disability, the manifestation of which affects his/her
ability to continue working for a prolonged period of
time OR
c. Has a severe physical disability or medical condition that limits
the amount of time he/she is able
to continue working due to severe fatigue or decreased energy
and stamina

Yes IF
cannot
effectively use
OTAs, Type 1 or
Type 2
accommodation
s to address
needs, AND
meets at least one of the
criteria listed in Additional
Information column

Yes IF

Other

No

No

Yes IF


Yes IF


cannot effectively use OTAs, Type 1, Type 2 or other Type 3
accommodations to address needs AND the district testing
coordinator has been advised by a member of TEA’s
Accommodations Task Force that the accommodation fits into the
category of Other
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Only available in Writing
STAAR STAAR
Spanish STAAR Modified

STAAR STAAR Spanish
STAAR L
STAAR Modified
TELPAS (2-12
Rdg)

STAAR STAAR Spanish
STAAR L
STAAR Modified

STAAR STAAR Spanish
STAAR L
STAAR Modified
TELPAS (2-12
Rdg)

Test administrator may carry out Complex
Transcribing ONLY when student
dictates or signs his/her responses to
the writing prompts for the test
administrator to transcribe

Receiving an extra day to complete the test
is an accommodation intended for an •
extremely small group of students with
disabilities who have a TEA-approved
Accommodation Request Form. It is the
responsibility of the appropriate team of
people at the campus level (e.g., ARD
committee, Section 504 placement
committee, RTI team, student assistance
team) to recommend an extra day only
to those students who have a
documented and/or proven need for
such an accommodation and who meet
the eligibility criteria.

Eligibility Criteria (must meet one – in
addition to those listed under SpEd
column): (A) has an impairment in vision
and requires printed materials in a size
larger than the
state-supplied, large-print test materials,
or
(B) has a physical disability that prevents
effectively manipulating test materials
printed on both sides of the paper
and/or turning the pages in a test
booklet, or
(C) has a disability that necessitates test
materials be presented in a printed
format other than a test booklet in
order to prevent behavioral outbursts
or other severe
behaviors that could interfere with
completing the test

Examples that MAY fit this category: test
administrator outlines and/or darkens
charts and graphs in test questions for a
student with a degenerative visual
impairment; student with a physical
disability uses 2 test booklets to reduce
fatigue associated with turning pages;
test administrator highlights every other
line of text in test booklet to aid student
with multiple disabilities in tracking; oral
administration of reading selections for a
blind student who does not read braille
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