
Week of March 14-28, 2022

Monday 3/14 Tuesday 3/15 Wednesday 3/16 Thursday 3/17 Friday 3/18

Standard & Aspect
of Rigor
Use this document for
guidance

-Conceptual
Understanding
-Procedural Skill &
Fluency

-Conceptual
Understanding

-Conceptual
Understanding

-Conceptual
Understanding

-Procedural Skill &
Fluency

TEKS: 4.3E represent and
solve addition and
subtraction of
fractions with equal
denominators using
objects and pictorial
models that build to
the number line and
properties of
operations;

4.3B decompose a
fraction in more than
one way into a sum of
fractions with the
same denominator
using concrete and
pictorial models and
recording results with
symbolic
representations;

4.3D compare two
fractions with
different numerators
and different
denominators and
represent the
comparison using the
symbols >, =, or <;

4.9A represent data
on a frequency table,
dot plot, or
stem-and-leaf plot
marked with whole
numbers and
fractions;

4.9B solve one- and
two-step problems
using data in whole
number, decimal, and
fraction form in a
frequency table, dot
plot, or stem-and-leaf
plot.

Objective Lesson 19
Add a fraction less
than 1 to, or subtract
a fraction less than 1
from, a whole
number using

Lesson 20-21
Decompose and
compose fractions
greater than 1 to
express
them in various

Lesson 22-23
Compare fractions
greater than 1 by
reasoning using
benchmark
fractions.

Lesson 24
Solve word
problems with dot
plots.

Computation Test 5
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decomposition and
visual models.

forms.

Bell Work Countdown to
STAAR Series 4 Day 2

Countdown to
STAAR Series 4 Day 3

Countdown to
STAAR Series 4 Day
4

Countdown to
STAAR Series 4 Day 5

Countdown to
STAAR Series 4 Day
6

Learning Activities
(Know & Do of the
lesson)

KNOW: (Provide
specificity in definitions,
connections, and/or facts
that students must be
able to recall)

DO: (What are the verbs
that students will engage
in? When will they engage
in the full demand of the
standard?)

Click here for support and
use grade level field
guides.

Know:

Do:
In Lesson 19, they
use
decomposition and
visual models to add
and subtract
fractions less than 1
to and from whole
numbers,

subtracting the
fraction from 1 using
a number bond and
a number line.

Know:

Do:
In Lessons 20 and 21,
students use
decompositions to
reason about the
various equivalent
forms in which a
fraction greater than
or equal to 1 may be
presented, both as
fractions and as
mixed numbers. In
Lesson 20,
they decompose, for
example, 11 fourths
into 8 fourths and 3
fourths, 11/8 = 8/4 +
3/4, or they can think
of it as 11/4 = 4/4  +
4/4 + ¾ = 2 3/4  In
Lesson 21, students
are then able to

Know:

Do:
Students compare
fractions greater
than 1 in Lessons 22
and 23. They begin
by using their
understanding of
benchmarks to
reason about which
of two fractions is
greater.
This activity builds
on students’
rounding skills,
having them identify
the whole numbers
and the halfway
points between
them on the number
line. The relationship
between the
numerator and

Know:

Do:
Lesson 24 concludes
the topic with word
problems requiring
the interpretation of
data presented in
dot plots.
Students create dot
plots to display a
given data set that
includes fraction and
mixed number
values. To do
this, they apply their
skill in comparing
mixed numbers,
both through
reasoning and the
use of common
numerators or
denominators. For
example, a data set

Know:

Do:
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decompose the two
wholes into 8
fourths so
their original
number can then be
looked at as 8/4 + ¾
or 11/4. In this way,
they see that 2 ¾ =
11/4. This fact is
further reinforced
when they plot 11/4
on the number line
and see that it is at
the same point as 2
3/4 . Unfortunately,
the term improper
fraction carries some
baggage. As many
have observed,
there is nothing
improper about an
improper fraction.
Nevertheless, as a
mathematical term,
it is useful for
describing a
particular form in
which
a fraction may be
presented (i.e., a
fraction is improper
if the numerator is
greater than or

denominator of a
fraction is a key
concept here as
students consider
relationships to
whole numbers; e.g.,
a student might
reason that 23/8 is
less than 29/10
because 23/8is 1
eighth less than 3,
but 29/10 is 1 tenth
less than 3. They
know each fraction
is 1 fractional unit
away from 3, and
since 1/8 > 1/10 then
23/8 < 29/10 .
Students progress to
finding and using like
denominators to
compare and order
mixed numbers.
Once again, students
must use reasoning
skills as they
determine that,
when they have two
fractions with the
same numerator, the
larger fraction has a
larger unit (or
smaller

might contain both 1
5/9 and 14/9 , giving
students the
opportunity to
determine that they
must be plotted at
the same point. They
also use addition
and
subtraction to solve
the problems.
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equal to the
denominator).
Students do need
practice in terms of
converting between
the various forms a
fraction may
take, but take care
not to foster the
misconception that
every improper
fraction must be
converted to a
mixed number.

denominator).
Conversely, when
they have two
fractions with the
same denominator,
the larger one has
the
larger number of
units (or larger
numerator).

Turn and Talk -Discuss what you
see happening to
the number of ones
when you subtract
the fraction.

With your partner,
convert 3 ⅓  to a
fraction greater
than 1. Draw a
number line to
model your work.

With your partner,
draw a strip diagram
to compare
2 2/6
and 2 3/12 .

Work together with
your partner. One of
you is Partner A, and
the other is Partner
B.

Discuss with your
partner what the
endpoints will be for
the
number line.

Vocabulary
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Essential Questions
● Aligned to

the aspect of
rigor

● Include
vocabulary
words

Lesson Closure Invite students to
review their
solutions for the
Problem
Set. They should
check work by
comparing answers
with a
partner. Look for
misconceptions or
misunderstandings
that can be
addressed in the
Debrief. Guide
students in a
conversation to
debrief the Problem
Set and process the
lesson.

Invite students to
review their
solutions for the
Problem
Set. They should
check work by
comparing answers
with a partner. Look
for misconceptions
or
misunderstandings
that can be
addressed in the
Student Debrief.
Guide students in a
conversation
to debrief the
Problem Set and
process the lesson.

Invite students to
review their
solutions for the
Problem
Set. They should
check work by
comparing answers
with a
partner. Look for
misconceptions or
misunderstandings
that can be
addressed in the
Student Debrief.
Guide
students in a
conversation to
debrief the Problem
Set
and process the
lesson.

Invite students to
review their
solutions for the
Problem
Set. They should
check work by
comparing answers
with a
partner. Look for
misconceptions or
misunderstandings
that can be
addressed in the
Student Debrief.
Guide
students in a
conversation to
debrief the Problem
Set
and process the
lesson.
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Link to Exit ticket
and student
problem set

Problem Set - pg.
135-136

Exit Ticket - pg. 137

Problem Set - pg.
141-142 and 147-148

Exit Ticket - pg. 143
and 149

Problem Set - pg.
153-154 and 159-160

Exit Ticket - pg. 155
and 161

Problem Set - pg.
163-164

Exit Ticket - pg. 165

Homework Problem Set 55 Problem Set56 Problem Set57 Corrections
Problem Set 49-51
due
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