
 

 

Lesson Plans 
4th Grade 2020-2021 

Mrs. Issac Unit/Topic: Review Fractions Week of: January 25-29, 2021 

 Monday Tuesday Wednesday Thursday Friday 

 
Investigate 
Equivalent 
Fractions 

Generate Equivalent 
Fractions 

Simplest Form 
Write Fractions as 

Sums 
Fraction Test 

TEKS 4.3.C  4.3.C  4.3.C  4.3.A  
4.3.B   

Objective(s) 
We will use models to show 
equivalent fractions. 

We will use multiplication to find 
equivalent fractions. 

We will  write a fraction as an 
equivalent fraction in simplest 
form? 

We will write a fraction as a 
sum of unit fractions with the 
same denominators? 

 

Essential 
Question 

How can you use models to 
show equivalent fractions?  

How can you use multiplication 
to find equivalent fractions?  

How can you write a fraction as an 
equivalent fraction in simplest 
form? 

How can you write a fraction 
as a sum of unit fractions with 
the same denominators? 

 

Bell Work Countdown to STAAR 
Flocabulary x7 

Countdown to STAAR 
Flocabulary x7 

Reflex 
 

Countdown to STAAR 
Flocabulary x7 

Reflex 
 

Lesson 
Materials 

Review Fractions Packet Review Fractions Packet Review Fractions Packet Review Fractions Packet  

Harcourt  
Go Math! 

     

Vocabulary 
Equivalent fractions  Simplest form Unit Fraction  

Guided/ 
Independent 

Practice 

Investigate  
Explain to students that in 
this investigation, they will 
find other fractions that 

Unlock the Problem  
Read the problem with 
students. Guide students 
to understand that they 

Unlock the Problem  
How can you use what you 
know about models and 
generating equivalent 

Unlock the Problem 
Read the problem with 
students, and identify 
the two questions 
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name the same amount 
as, or are equivalent to, 
1/3. Be sure students 
note that the shaded part 
of the model represents 
the  
1/ 3-size piece that Joe 
kept. Work through Part A 
together. Students should 
first draw on the model to 
show how Joe could cut 
his part of the brownies 
into 2 equal pieces. Point 
out to students that in 
order to write a fraction 
that names the same 
amount, all of the pieces 
of the whole must be 
equal in size. To make 
the pieces equal in size, 
students must draw on 
the model to make 6 
equal-size pieces. • What 
fraction can you write to 
rename 1/3? 2/6 
Complete Part B together. 
Students must draw on 
the model to make 12 
equal-size pieces. • What 
do you notice about the 
areas that are shaded in 
Part A and Part B? The 
areas are equal, or the 
same. • What fraction can 
you write in Part B to 
rename 1/3? 4/12 Explain 
that 1/3, 2/6, and 4/12 are 
called equivalent fractions 
because they name the 
same amount. 

need to find a fraction 
equivalent to 3/4 to solve 
the problem. This method 
uses models to generate 
a fraction equivalent to  
3/4. • Why do you use 
eighth-size parts? The 
measuring cup is divided 
into eighths. • Why do you 
need 2 eighth-size parts 
to make 1 fourth-size 
part? Eighths are smaller 
than fourths. Work 
through Step 2 with 
students. • How do the 
models show equivalent 
fractions? The shaded 
part of each model is the 
same, so the two models 
show equivalent fractions. 
• How many fourth-size 
parts do you use to model 
3/4? 3 • Do you need 
more eighth-size parts or 
fewer eighth-size parts to 
model the same amount? 
Explain. I need more 
eighth-size parts because 
eighths are smaller than 
fourths. Discuss the fact 
that when a model has 
fewer same-size parts, its 
parts are larger than a 
model of an equivalent 
fraction that has more 
same-size parts. 

fractions to write a fraction 
in simplest form? Read the 
problem, and complete the 
activity to find out. Activity 
Work through the activity 
with the class. Have 
students count the number 
of pieces of cake. Then 
guide students to shade 
two pieces for each of the 
three girls in a different 
color. After students have 
shaded the cake, ask: • 
How can you write a 
fraction for the blue shaded 
part of the cake using the 
total number of pieces? 
Explain. 2/6; there are 6 
equal parts of the whole, 
and 2 parts are shaded 
blue. • How can you write a 
fraction for the blue shaded 
part of the cake using the 
number of different colors? 
Explain. 1/3; there are 3 
equal parts of the whole, 
and 1 part is shaded blue. • 
What are the two ways to 
represent the amount of 
cake Vicki took home using 
fractions? 2/6 and 1/3 Point 
out to students that 2/6 and 
1/3 are equivalent fractions. 
In the bulleted question, 
students consider the 
fraction of the cake that 
each girl takes home if two 
of the girls took home 3 
pieces each. Discuss about 
how they know 3/6 is 
equivalent to 1/2. 

students need to 
answer: the number of 
plates Emilio uses and 
the part of the sandwich 
put on each plate. 
Before working through 
the example, review with 
students the meaning of 
a unit fraction. 
Emphasize that a unit 
fraction is easily 
identifiable because it 
always has a numerator 
of 1. Example 1 • How 
many addends are 
there? 7 Discuss with 
students how the 
number of addends 
shows the number of 
plates used. • How are 
all of the addends alike? 
Each addend is 1/8, a 
unit fraction. Focus on 
the fact that each unit 
fraction represents the 
part of the sandwich 
placed on each plate. 
Guide students to 
understand that the unit 
fraction represents the 
part of the whole 
sandwich, not the part 
that was left over after 
Emilio ate 1 piece. 
Some students may 
benefit from using 
models to solve the 
problem at the bottom of 
the page. Suggest they 
act out Emilio eating 3 
pieces and then 
separating the remaining 
sandwich onto snack 
plates to visualize the 
problem. 



 
 
Key Questions During Lesson 

 

 

Assessment- 
Formative 
Summative 

    Computation Test 3 

Homework 
     

Exit Ticket 
     

 

 

 

 

 
 
 

 
 


