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I. Definition and Characteristics of Dyslexia 

Texas Education Code (TEC) §38.003 defines dyslexia and related disorders in the following way:  

“Dyslexia” means a disorder of constitutional origin manifested by a difficulty in learning to read, write, 
or spell, despite conventional instruction, adequate intelligence, and sociocultural opportunity. 

 
“Related disorders” includes disorders similar to or related to dyslexia such as developmental auditory 
imperception, dysphasia, specific developmental dyslexia, developmental dysgraphia, and 
developmental spelling disability. 

TEC §38.003(d)(1)-(2) (1995)  

The International Dyslexia Association defines “dyslexia” in the following way: 

 
Dyslexia is a specific learning disability that is neurological in origin.  It is characterized by difficulties with 
accurate and/or fluent word recognition and by poor spelling and decoding abilities.  These difficulties 
typically result from a deficit in the phonological component of language that is often unexpected in 
relation to other cognitive abilities and the provision of effective classroom instruction.  Secondary 
consequences may include problems in reading comprehension and reduced reading experience that can 
impede growth of vocabulary and background knowledge.  
 

 Adopted by the International Dyslexia Board of Directors,  
November 12, 2002 

 
Students identified as having dyslexia typically experience primary difficulties in phonological awareness and 
manipulation, single-word reading, reading fluency, and spelling. Consequences may include difficulties in phonological 
awareness that are unexpected for the student’s age and educational level, and are not primarily the result of language 
difference factors. Additionally, there is often a family history of similar difficulties. 
 
The following are the primary reading/spelling characteristics of dyslexia: 

• Difficulty reading words in isolation 
• Difficulty accurately decoding unfamiliar words 
• Difficulty with oral reading (slow, inaccurate, or labored without prosody) 
• Difficulty spelling 

 
It is important to note that individuals demonstrate differences in degree of impairment and may not exhibit all the 
characteristics listed above. 
 
The reading/spelling characteristics are most often associated with the following: 
 

• Segmenting, blending, and manipulating sounds in words (phonemic awareness) 
• Learning the names of letters and their associated sounds 
• Holding information about sounds and words in memory (phonological memory) 
• Rapidly recalling the names of familiar objects, colors, or letters of the alphabet (rapid naming) 

 
Consequences of dyslexia may include the following: 

• Variable difficulty with aspects of reading comprehension 
• Variable difficulty with aspects of written language 
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• Limited vocabulary growth due to reduced reading experience 

II. Common Risk Factors Associated with Dyslexia 
 
If the following behaviors are unexpected for an individual’s age, educational level, or cognitive abilities, they may be 
risk factors associated with dyslexia. A student with dyslexia usually exhibits several of these behaviors that persist over 
time and interfere with his/her learning. A family history of dyslexia may be present; in fact, recent studies reveal that 
the whole spectrum of reading disabilities is strongly determined by genetic predispositions (inherited aptitudes) (Olson, 
Keenan, Byrne, & Samuelsson, 2014).  
 
The following characteristics identify risk factors associated with dyslexia at different stages or grade levels.  
 
Preschool  
• Delay in learning to talk  
• Difficulty with rhyming   
• Difficulty pronouncing words (e.g., “pusgetti” for “spaghetti,” “mawn lower” for “lawn mower”)  
• Poor auditory memory for nursery rhymes and chants  
• Difficulty adding new vocabulary words  
• Inability to recall the right word (word retrieval)  
• Trouble learning and naming letters and numbers and remembering the letters in his/ her name  
• Aversion to print (e.g., doesn’t enjoy following along if a book is read aloud) 
 
Kindergarten and First Grade  
• Difficulty breaking words into smaller parts, or syllables (e.g., “baseball” can be pulled apart into “base” “ball” or 
“napkin” can be pulled apart into “nap” “kin”)  
• Difficulty identifying and manipulating sounds in syllables (e.g., “man” sounded out as /m/ /ă/ /n/)  
• Difficulty remembering the names of letters and recalling their corresponding sounds  
• Difficulty decoding single words (reading single words in isolation)  
• Difficulty spelling words the way they sound (phonetically) or remembering letter sequences in very common words 
seen often in print (e.g., “sed” for “said”)  
 
Second Grade and Third Grade  
Many of the previously described behaviors remain problematic along with the following:  
 
• Difficulty recognizing common sight words (e.g., “to,” “said,” “been”)  
• Difficulty decoding single words  
• Difficulty recalling the correct sounds for letters and letter patterns in reading  
• Difficulty connecting speech sounds with appropriate letter or letter combinations and omitting letters in words for 
spelling (e.g., “after” spelled “eftr”)  
• Difficulty reading fluently (e.g., reading is slow, inaccurate, and/or without expression)  
• Difficulty decoding unfamiliar words in sentences using knowledge of phonics  
• Reliance on picture clues, story theme, or guessing at words  
• Difficulty with written expression  
 
Fourth Grade through Sixth Grade  
Many of the previously described behaviors remain problematic along with the following:  
 
• Difficulty reading aloud (e.g., fear of reading aloud in front of classmates)  
• Avoidance of reading (particularly for pleasure)  
• Difficulty reading fluently (e.g., reading is slow, inaccurate, and/or without expression)  
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• Difficulty decoding unfamiliar words in sentences using knowledge of phonics  
• Acquisition of less vocabulary due to reduced independent reading  
• Use of less complicated words in writing that are easier to spell than more appropriate words (e.g., “big” instead of 
“enormous”)  
• Reliance on listening rather than reading for comprehension  
 
Middle School and High School  
Many of the previously described behaviors remain problematic along with the following: 
  
• Difficulty with the volume of reading and written work  
• Frustration with the amount of time required and energy expended for reading  
• Difficulty reading fluently (e.g., reading is slow, inaccurate, and/or without expression)  
• Difficulty decoding unfamiliar words in sentences using knowledge of phonics  
• Difficulty with written assignments  
• Tendency to avoid reading (particularly for pleasure)  
• Difficulty learning a foreign language  
 
Postsecondary  
Some students will not be identified as having dyslexia prior to entering college. The early years of reading difficulties 
evolve into slow, labored reading fluency. Many students will experience extreme frustration and fatigue due to the 
increasing demands of reading as the result of dyslexia. In making a diagnosis for dyslexia, a student’s reading history, 
familial/genetic predisposition, and assessment history are critical. Many of the previously described behaviors may 
remain problematic along with the following:  
 
• Difficulty pronouncing names of people and places or parts of words  
• Difficulty remembering names of people and places  
• Difficulty with word retrieval  
• Difficulty with spoken vocabulary  
• Difficulty completing the reading demands for multiple course requirements  
• Difficulty with notetaking  
• Difficulty with written production  
• Difficulty remembering sequences (e.g., mathematical and/or scientific formulas) 

-The Dyslexia Handbook, Updated 2018 

III. State and Federal Law Regarding Early Identification and Intervention Prior to 
Formal Assessment 
 
Both state and federal legislation emphasize early identification and intervention for students who may be at risk for 
reading difficulties, such as dyslexia. 
 
In accordance with TEC §28.006 Reading Diagnosis, Detroit ISD administers early reading instruments in kindergarten, 
first, and second grades to determine students’ reading development and comprehension.  Additionally, the law 
requires a reading instrument from the commissioner’s approved list to be administered at the beginning of grade 7 to 
any student who did not demonstrate proficiency on the reading assessment administered under TEC§39.023(a).  If, on 
the basis of the reading instrument results, students are determined to be at risk for dyslexia and other reading 
difficulties, the students’ parents/guardians are notified. In addition, an accelerated (intensive) reading program that 
appropriately addresses students’ reading difficulties and enables them to “catch up” with their typically performing 
peers is implemented.  The information from reading instruments administered under TEC §28.006 will be one source of 
information in deciding whether or not to recommend a student for assessment for dyslexia.   
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The provisions offered to students who are reported to be at risk for dyslexia or other reading difficulties should align to 
the requirements of Elementary and Secondary Education Act (ESEA) legislation. Detroit ISD will implement reading 
programs using scientifically based reading research as well as evidence proven effective results. 
 
Under the Equal Education Opportunity Act (EEOA), Detroit ISD ensures that all students are given equal access to 
educational services regardless of race, color, sex, religion, or national origin. Therefore, research-based interventions 
are to be provided to all students experiencing difficulties in reading, including English language learners (ELL), 
regardless of their proficiency in English. 

IV. Universal Screening 

For purposes of this chapter, screening is defined as a universal measure administered to all students by qualified 
personnel to determine which students are at risk for dyslexia or reading difficulties and/or a related disorder. Screening 
is not a formal evaluation.  All kindergarten and first-grade students are screened for dyslexia. 

Timing of Screening  

Texas Education Code §38.003 mandates that kindergarten students be screened at the end of the school year. In 
scheduling the kindergarten screener, districts and charter schools should consider the questions in Figure 2.1 below.  

Figure	2.1.	Considerations	for	Local	Scheduling	of	Dyslexia	Screening	 
• Has adequate time for instruction been provided during the school year? 	
• Has adequate time been provided to compile data prior to the end of the school year? 	
• How will the timing of the administration of the screener fit in with the timing of other required assessments? 	
• Has sufficient time been provided to inform parents in writing of the results of the reading instrument and 

whether the student is at risk for dyslexia or other reading difficulties? 	
• Has adequate time been provided for educators to offer appropriate interventions to the student? 	
• Has sufficient time been provided for decision making regarding next steps in the screening process? (For 

information regarding next steps, refer to Figure 2.5, Universal Screening and Data Review for Reading Risk 
flowchart, p. 17) 	

Texas Education Code §38.003 does not explicitly state when first grade students must be screened. The SBOE, through 
approval of the rule which requires adherence to this handbook (TAC §74.28), has determined that students in first 
grade must be screened no later than the middle of the school year. Screening of first-grade students can begin 
anytime in the fall as the teacher deems appropriate. Grade 1 screening must conclude no later than January 31 of each 
year. The timing of the grade 1 screening is designed to ensure that students are appropriately screened, and if 
necessary, evaluated further so that reading difficulties can be addressed in a timely manner. Because kindergarten is 
not mandatory in the State of Texas, some students will not have been enrolled in kindergarten and will therefore not 
have been screened prior to the first grade. Waiting too long in the first- grade year would delay critical early 
intervention for students at risk for dyslexia or reading difficulties. Screening of first grade students by the middle of the 
school year will ensure that sufficient time is provided for data gathering, evaluation, early intervention, etc., to meet 
the needs of students. Conducting the grade 1 screening no later than the middle of the school year will allow districts 
and charter schools to complete the evaluation process with enough time for interventions to be provided to the 
student prior to the end of first grade.  
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The Dyslexia Handbook, Updated 2018 
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V. The Referral Process 
 
At any time (from kindergarten through grade 12) a student continues to struggle with one or more components of 
reading, Detroit ISD will collect additional information about the student. The data gathering and referral for dyslexia 
testing will occur through the Student Support Team (SST) meetings for any student who exhibits dyslexia tendencies. 
These committee meetings will be data-driven meetings of persons with knowledge of the student, instructional 
practices, and service options. This committee includes but is not limited to, the classroom teacher, campus 
administrator, dyslexia therapist, and interventionists who have worked with the student.   

It is important to note that progression through RTI Is not required to begin the identification of dyslexia. Also, 
parents/guardians always have the right to request a referral for a dyslexia evaluation at any time.  

Data Gathering: 
Information will be used to evaluate the student’s academic progress and determine what actions are needed to ensure 
the student’s improved academic performance.  This information should include data that demonstrates the student 
was provided appropriate instruction and data-based documentation of repeated assessments of achievement at 
reasonable intervals (progress monitoring), reflecting formal assessment of student progress during instruction. 
Additional information to be considered includes the results from some or all of the following: 
 

• Vision screening 
• Hearing screening 
• Teacher reports of classroom concerns 
• Classroom reading assessments 
• Accommodations or interventions provided 
• Academic progress reports (report cards) 
• Gifted/Talented assessments 
• Samples of schoolwork 
• Parent conference notes 
• Testing for limited English proficiency (all years available) 
• Speech and language screening through a referral process (English and native language, if possible) 
• The K-2 reading instrument as required in TEC §28.006 (English and native language, if possible) 
• 7th-grade reading instrument results as required in TEC§28.006 
• State student assessment program as described in TEC §39.002 
• Observations of instruction provided to the student 
• Full Individual Evaluation (FIE) 
• Outside evaluations 
• School attendance 
• Curriculum-based assessment measures 
• Instructional strategies provided and student’s response to the instruction 
• Universal screening 

 
Data that support the student received conventional (appropriate) instruction and that the difficulties are not primarily 
the result of sociocultural factors which include language differences, irregular attendance, or lack of experiential 
background. 
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When the Data Does Not Lead to a Suspicion of Dyslexia or a Related Disorder  

If the team determines that the data does not give the members reason to suspect that a student has dyslexia, a related 
disorder, or other disability, the team may decide to provide the student with additional support in the classroom or 
through the RTI process. However, the student is not referred for a dyslexia evaluation at this time.  

When the Data Lead to a Suspicion of Dyslexia or a Related Disorder  

The student will be referred for a dyslexia evaluation.  

Dyslexia Referral Timelines  

When a referral for a dyslexia evaluation is made under IDEA, Texas law establishes that a full individual and initial 
evaluation (FIE) must be completed within 45-school days from the time a district or charter school receives consent. 
Section 504, however, does not require specific timelines. Therefore, it is beneficial for districts to consider the timelines 
Texas has established for special education evaluations through TEC §29.004(a). The Office of Civil Rights (OCR) looks to 
state timelines as a guideline when defining a “reasonable amount of time” should a complaint be filed regarding 
evaluation procedures.  

As referenced in the 2011 letter from the Office of Special Education Programs (OSEP) to the State Directors of Special 
Education, states have an obligation to ensure that evaluations of children suspected of having a disability are not 
delayed or denied because of implementation of the RTI process (Musgrove, 2011).  

VI. Procedures for Evaluation 
 
Students enrolling in Detroit ISD shall be assessed for dyslexia and related disorders at appropriate times (TEC 
§38.003(a)).  The appropriate time depends upon multiple factors including the student’s reading performance, reading 
difficulties, poor response to supplemental, scientifically based reading instruction, teacher input, and parent or 
guardian input.  Additionally, the appropriate time for assessing is early in a student’s school career (19 TAC §74.28), the 
earlier the better. While earlier is better, students will be recommended for assessment for dyslexia even if the reading 
difficulties appear later in a student’s school career.  

Notification and Permission 

When formal evaluation is recommended, Detroit ISD must complete the evaluation process as outlined in IDEA or 
Section 504. Procedural safeguards under IDEA and Section 504 must be followed.  

The individual needs of the student will determine the appropriate evaluation/identification process to use. At least five 
school days before any evaluation or identification procedure, the notices and requests for consent must be provided in 
the native language of parents/guardians or other mode of communication used by parents/guardians unless it is clearly 
not feasible to do so.  

If a determination is made by Detroit ISD not to evaluate a student for dyslexia, prior written notice must be provided to 
the parents.  
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Tests and Other Evaluation Materials 

In compliance with §504 and IDEA 2004, test instruments, and other evaluation materials must meet the following 
criteria: 

• Be used for the purpose for which the assessment or measures are valid or reliable 
• Include material(s) tailored to assess specific areas of educational need and not merely material(s) that are 

designed to provide a single, general intelligence quotient  
• Be selected and administered so as to ensure that, when a test is given to a student with impaired sensory, 

manual, or speaking skills, the test results accurately reflect the student’s aptitude or achievement level, or 
whatever other factor the test purports to measure, rather than reflecting the student’s impaired sensory, 
manual, or speaking skills 

• Be selected and administered in a manner that is not racially or culturally discriminatory 
• Include multiple measures of a student’s reading abilities such as informal assessment information (e.g., 

anecdotal records, district universal screenings, progress monitoring data, criterion referenced assessments, 
results of informal reading inventories, classroom observations) 

• Be administered by trained personnel and in conformance with the instructions provided by the producer of the 
evaluation materials 

• Be provided and administered in the student’s native language or other mode of communication and in the form 
most likely to yield accurate information regarding what the child can do academically, developmentally, and 
functionally, unless it is clearly not feasible to provide or administer 

 
Domains to Assess 
Detroit ISD administers measures that are related to the student’s educational needs. Depending upon the student’s age 
and stage of reading development, the following are the areas related to reading that should be assessed: 
 
 

 Areas for Evaluation  
Academic Skills 

• Letter knowledge (name/sound) 
• Reading words in isolation 
• Decoding unfamiliar words 

accurately 
• Reading fluency (rate, accuracy, 

and prosody) 
• Reading comprehension 
• Spelling 

Cognitive Processes 
• Phonological/phonemic 

awareness 
• Rapid naming of symbols or 

objects 

Possible Additional Areas 
• Vocabulary 
• Listening comprehension 
• Verbal expression 
• Written expression 
• Handwriting 
• Memory for letter or symbol 

sequences (orthographic 
processing) 

• Mathematical 
calculation/reasoning 

• Phonological memory 
• Verbal working memory 
• Processing speed 

The Dyslexia Handbook, 2018   

VI. Identification of Students with Dyslexia 

If the student’s difficulties are unexpected in relation to other abilities, the Section 504 or ARD committee must then 
determine if the student has dyslexia. For ELLs, an LPAC representative should be included in the Section 504 or ARD 
committee. The list of questions below must be considered when making a determination regarding dyslexia.  
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Questions	to	Determine	the	Identification	of	Dyslexia 
Does the data show the following characteristics of dyslexia? 

• Difficulty with accurate and/or fluent word reading	
• Poor spelling skills	
• Poor decoding ability	

Do these difficulties (typically) result for a deficit in the phonological component of language? (Please be mindful 
that average phonological awareness scores alone do not rule out dyslexia.) 

Are these difficulties unexpected for the student’s age in relation to the student’s other cognitive abilities and 
provision of effective classroom instruction?  
	

The Dyslexia Handbook, 2018 
 
Review of Evaluation by Section 504 Committee 

If the student has dyslexia, the Section 504 committee also determines whether the student is eligible under Section 
504. A student has a disability under Section 504 if the physical or mental impairment (dyslexia) substantially limits one 
or more major life activities, such as the specific activity of reading (34 C.F.R. §104.3(j)(1)). Additionally, the Section 504 
committee, in determining whether a student has a disability that substantially limits the student in a major life activity 
(reading), must not consider the ameliorating effects of any mitigating measures that student is using. If the Section 504 
committee does not identify dyslexia, but the student has another condition or disability that substantially limits the 
student, eligibility for Section 504 services related to the student’s other condition or disability should be considered.  

Based on the student’s pattern of performance over time, test evaluation results, and other relevant data (e.g., RTI and 
classroom data, observations, etc.) the committee will determine whether the student meets Section 504 eligibility 
criteria. For eligible students, the Section 504 committee will develop the student’s Section 504 Plan, which must include 
appropriate reading instruction as appropriate to meet the individual needs of the student. Appropriate reading 
instruction includes the components and delivery of standard protocol dyslexia instruction identified in Chapter IV: 
Critical, Evidence-Based Components of Dyslexia Instruction. The Section 504 committee will also consider whether the 
student requires additional accommodations and/or related services for the provision of FAPE. Revision of the Section 
504 Plan will occur as the student’s response to instruction and use of accommodations, if any, is observed. Changes in 
instruction and/or accommodations must be supported by current data (e.g., classroom performance and dyslexia 
program monitoring).  

Review of Evaluation by the Admission, Review, and Dismissal (ARD) Committee 

Within 30 calendar days of completion of the written evaluation report, the ARD committee will determine whether a 
student who has dyslexia is eligible under IDEA as a student with a specific learning disability 
(19 TAC §89.1011(d)). A student with dyslexia has a disability under IDEA if the student meets the criteria for a specific 
learning disability (discussed in greater detail below) and, because of dyslexia or a related disorder, needs special 
education. The October 23, 2015 letter from the Office of Special Education and Rehabilitative Services (OSERS) (Dear 
Colleague: Dyslexia Guidance) states that dyslexia, dyscalculia, and dysgraphia are conditions that could qualify a child as 
a child with a specific learning disability under IDEA. The letter further states that there is nothing in IDEA that would 
prohibit the use of the terms dyslexia, dyscalculia, and dysgraphia in IDEA evaluation, eligibility determinations, or IEP 
documents.  
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A 2018 Letter to the Administrator Addressed from the Texas Education Agency regarding the provision of services for 
students with dyslexia and related disorders states that anytime it is suspected that a student requires special education 
or related services to provide appropriate reading supports and interventions, a referral for an FIE should be initiated. 
The letter further states that all students who are identified with dyslexia or a related disorder and who require special 
education services because of dyslexia or a related disorder should be served under the IDEA as students with a specific 
learning disability.  

In IDEA, dyslexia is considered one of a variety of etiological foundations for specific learning disability (SLD). Section 34 
C.F.R. §300.8(c)(10) states the following:  

Specific learning disability means a disorder in one or more of the basic psychological processes involved in 
understanding or in using language, spoken or written, that may manifest itself in the imperfect ability to listen, think, 
speak, read, write, spell, or to do mathematical calculations, including conditions such as perceptual disabilities, brain 
injury, minimal brain dysfunction, dyslexia, and developmental aphasia.  

The term SLD does not apply to children who have learning difficulties that are primarily the result of visual, hearing, or 
motor disabilities; of intellectual disability; of emotional disturbance; or of environmental, cultural, or economic 
disadvantage.  

The IDEA evaluation requirements for eligibility in 34 C.F.R. §300.309(a)(1) specifically designate the following areas for a 
learning disability in reading: basic reading skills (dyslexia), reading fluency skills, and/or reading comprehension.  

If a student with dyslexia is found eligible for special education, the student’s IEP must include appropriate reading 
instruction. Appropriate reading instruction includes the components and delivery of dyslexia instruction discussed in 
Chapter IV: Critical, Evidence-Based Components of Dyslexia Instruction. If a student has previously met special 
education eligibility and is later identified with dyslexia, the ARD committee should include in the IEP goals that reflect 
the need for dyslexia instruction and determine the least restrictive environment for delivering the student’s dyslexia 
intervention.                                                                                                                              The Dyslexia Handbook, Revised 2018 

Accepting Assessment of Students Identified Outside the District 
 
Students identified as having dyslexia or related disorders from an outside source will be evaluated for eligibility in the 
district’s program.  Detroit ISD may choose to accept the outside assessment, or may re-assess the student.  In either 
situation, the committee (§504 or ARD) will determine the identification status of a student enrolled in Detroit ISD, and 
the placement of the student in the dyslexia program(s). 

Reevaluation for Dyslexia Identification and Accommodations  

Dyslexia is a lifelong condition. However, with proper help, many people with dyslexia can learn to read and write well. 
Early identification and treatment is the key to helping individuals with dyslexia achieve in school and in life.  

—The International Dyslexia Association  

Texas Education Code §38.003(a) was originally passed in 1985 to ensure that students enrolling in public schools in this 
state are tested for dyslexia and related disorders. In 2011, Senate Bill 866 added into law Subsection (b-1) to ensure 
that districts consider previously collected data before reevaluating students already identified as having dyslexia. The 
85th Texas Legislature in 2017 further amended this provision to clarify requirements related to reevaluation.  
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TEC §38.003(b-1) reads as follows:  

Unless otherwise provided by law, a student determined to have dyslexia during screening or testing under Subsection (a) 
or accommodated because of dyslexia may not be rescreened or retested for dyslexia for the purpose of reassessing the 
student’s need for accommodations until the district reevaluates the information obtained from previous screening or 
testing of the student.  
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The Dyslexia Handbook, Revised 2018 
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VII. Instruction for Students with Dyslexia  

Texas Education Code §38.003(b) states, “in accordance with the program approved by the State Board of Education, 
the board of trustees of each school district shall provide for the treatment of any student determined to have dyslexia 
or a related disorder.” SBOE rules in 19 TAC §74.28 require that each school must provide an identified student access at 
his/her campus to an instructional program that meets the requirements in SBOE rule and to the services of a teacher 
trained in dyslexia and related disorders. While the components of instruction for students with dyslexia include good 
teaching principles for all teachers, the explicitness and intensity of the instruction, fidelity to program descriptors, 
grouping formats, and training and skill of the teachers are wholly different from core classroom instruction and must be 
considered when making individual placement decisions.  

The following procedures must be followed:  

• Instructional decisions for a student with dyslexia must be made by a committee (Section 504 or ARD) that is 
knowledgeable about the instructional components and approaches for students with dyslexia. It is important to 
remember that while dyslexia instruction is most successful when provided as early as possible, older children 
with reading disabilities will also benefit from focused and intensive remedial instruction.  

• In accordance with 19 TAC §74.28(e), districts must purchase or develop an evidence-based reading program for 
students with dyslexia and related disorders that incorporates all the components of instruction and 
instructional approaches described in the sections below. As is the case with any instructional program, 
differentiation that does not compromise the fidelity of a program may be necessary to address different 
learning styles and ability levels and to promote progress among students receiving dyslexia instruction. While 
districts and charter schools must implement an evidence-based instructional program for students with 
dyslexia that meets each of the components described in this chapter, standard protocol dyslexia instruction 
provided to students may focus on components of the program that best meet the student’s needs. For 
example, this may occur when a student with dyslexia who has participated in standard protocol dyslexia 
instruction in the past, but continues to need remediation in some, but not all of, the components (e.g. fluency, 
written expression). 

• For students with dyslexia who have been determined eligible for and who are receiving special education 
services, specially designed instruction must also address the critical, evidence-based components described in 
this chapter. Specially designed instruction differs from standard protocol dyslexia instruction in that it offers a 
more individualized program specifically designed to meet a student’s unique needs.  

•  Detroit ISD must provide each identified student access at his/her campus to an instructional program that 
meets the requirements in 19 TAC §74.28(c) and to the services of a teacher trained in dyslexia and related 
disorders. The school district may, with the approval of each student’s parents or guardians, offer additional 
services at a centralized location. Such centralized services shall not preclude each student from receiving 
services at his or her campus (19 TAC §74.28).   

Critical, Evidence-Based Components of Dyslexia Instruction 
• Phonological Awareness 
• Sound-symbol Association 
• Syllabication 
• Orthography 
• Morphology 
• Syntax 
• Reading Comprehension 

 
 
 



 
 

Detroit ISD Dyslexia Policy-Revised 2020 16 

DETROIT ISD DYSLEXIA POLICY 

Delivery of Dyslexia Instruction 
• Simultaneous, multisensory (VAKT Instruction) 
• Systematic and Cumulative Instruction 
• Explicit instruction 
• Diagnostic teaching to automaticity 
• Synthetic instruction 
• Analytic instruction 

.  
Both the teacher of dyslexia and the regular classroom teacher should provide multiple opportunities to support 
intervention and to strengthen these skills; therefore, responsibility for teaching reading and writing must be shared by 
classroom teachers, reading specialists, interventionists, and teachers of dyslexia programs.  

VIII. Providers of Dyslexia Instruction 
 

• Teachers who provide the appropriate instruction for students with dyslexia must be trained in instructional 
strategies that utilize individualized, intensive, multisensory, phonetic methods and a variety of writing and 
spelling components specified in the next section of this plan. (19 TAC §74.28).  

• In order to provide effective intervention, school districts are encouraged to employ highly trained individuals to 
deliver dyslexia instruction. Teachers, such as reading specialists, master reading teachers, general education 
classroom teachers, or special education teachers, who provide dyslexia intervention for students are not 
required to hold a specific license or certification. However, these educators must at a minimum have additional 
documented dyslexia training aligned to 19 TAC §74.28(c) and must deliver the instruction with fidelity. This 
includes training in critical, evidence-based components of dyslexia instruction such as phonological awareness, 
sound-symbol association, syllabication, orthography, morphology, syntax, reading comprehension, and reading 
fluency. In addition, they must deliver multisensory instruction that simultaneously uses all learning pathways to 
the brain, is systematic and cumulative, is explicitly taught, uses diagnostic teaching to automaticity, and 
includes both analytic and synthetic approaches. 

Ongoing Training for All Teachers for all Teachers Relative to Dyslexia 

Research consistently confirms the impact that a knowledgeable teacher can have on the success or failure of even the 
best reading programs (Shaywitz, 2003). To ensure that teachers are knowledgeable about dyslexia, TEC §21.054(b) and 
19 TAC §232.11(e) require educators who teach students with dyslexia to be trained in new research and practices. 

Detroit ISD will offer annual training to teachers regarding the identification and instruction of students with dyslexia.  

IX. Student Monitoring and Dyslexia Program Exit Criteria  
 
Upon successful completion of Detroit ISDs program, as measured by program mastery checks (assessments) completed 
at regular intervals, students will be exited from the district dyslexia program. Additional criteria for exit may include but 
is not limited to: grades from progress reports or report cards, state assessment data, benchmarks, progress monitoring 
data, teacher and/or parent observations/checklists, and individual dyslexia program requirements. 
 
Students that have completed the Detroit ISD dyslexia program will receive regular monitoring during the first year. 
 
Monitoring may include, but is not limited to the collection/evaluation of: 

• Progress reports 
• Report cards 
• State assessment data 
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• Teacher reports/checklists 
• Parent reports/checklists 
• Counselor reports 
• Other program reports 
• Additional assessment data 

 
Students qualifying for dyslexia services that are identified as §504 or special education will follow monitoring/re-
evaluation requirements outlined in federal law. 
 
No one factor is sufficient to warrant exiting a student from direct dyslexia services.  Dismissal is determined by the §504 
committee or ARD committee.  The committee considers the following factors when recommending exiting or reduction 
of dyslexic services: 

• Completion of the district dyslexia program 
• The reevaluation and/or post-testing of student shows student growth to be closer to grade level proficiency 

standards 
(NOTE: Reevaluation does not mean reassessing to establish the identification of dyslexia, but rather viewing 
data that supports student progress, and achievement.) 

• The student demonstrates self-monitoring/self-correction behaviors as evidenced through informal observation 
by teacher and/or dyslexia teacher 

• The student passed the reading portion of the state assessment (NOTE: passing the reading portion of the state 
assessment is never the sole source for exiting dyslexia services); 

• Committee recommendation 
• Parent request in writing that the student exit the program 

 
If a student has shown substantial progress and the §504 committee, or ARD committee determines the student is ready 
to be dismissed completely from the program, the committee may recommend monitoring services instead of direct 
services.  When a child is exited from the dyslexia program, a dismissal form will be completed and placed in the child’s 
cumulative folder. 

X. Reporting of the Screening Status and Dyslexia Status through PEIMS  
 
Kindergarten and first-grade students are to be universally screened for dyslexia. Parents are to be notified in writing the 
results of this screening, and the student’s screening status is to be reported through the Public Education Information 
Management System (PEIMS).  
 
When students are identified with dyslexia, the student’s status is to be reported through PEIMS.  

XI. Parent Information 
 
Parents/guardians of a student with dyslexia or a related disorder must be informed of all services and options available 
to the student, including general education interventions under response to intervention and multi-tiered systems of 
support models as required by TEC, §26.0081(d), and options under federal law, including IDEA and the Rehabilitation 
Act, §504.   
 
Detroit ISD will conduct a parent information seminar annually to answer questions and give information about dyslexia 
and related disorders.  
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XII. Resources 
 
The Dyslexia Handbook, Revised 2018 
https://tea.texas.gov/sites/default/files/2018-Dyslexia-Handbook_Approved_Accomodated_12_11_2018.pdf 
 
International Dyslexia Association - FAQs 
https://dyslexiaida.org/frequently-asked-questions-2/ 
 
Learning Ally Audiobooks 
https://learningally.org/ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


