
Step 1: Identify Potential District Goals 

      After reviewing Kountze ISD’s board goals, their District Improvement Plan, and their 
Campus Improvement Plans, it is evident that there is a great deal of alignment from District to 
Campus to Teacher. The board goals and District Improvement Plan are aligned around specific 
goals related to the following: academic achievement, CCMR, finances, and facilities. According 
to their board goals and their District Improvement Plan, their first two major goals involve 
increasing academic achievement in math and reading to reach 60% of students performing at 
the “Meets” proficiency level by the 2030 school year. While each Campus Improvement Plan 
addresses each of the core subject areas, those also place a heavy emphasis on math and 
reading in their strategies and action steps. As former struggles in the aforementioned areas 
were contributory to their being labeled as “Comprehensive” in 2019 on the federal 
accountability rating system and forced the school into TEA School Improvement interventions 
and progress monitoring, these goals are critical to the continued forward progress—hopefully 
out of School Improvement. Through increased instructional rigor, effective summative and 
formative assessments, data-driven instruction, and high-quality professional development, the 
district has already seen a great deal of growth in this area, but continued work is needed to 
achieve these lofty goals. 

      In addition to the above, Kountze ISD has set a goal to increase the percentage of 
graduates meeting CCMR criteria. The district hopes to focus on ALL students graduating with 
dual credit, industry-based certification, Level I and II certifications, and/or enrollment in the 
military. By setting this goal, the district hopes to increase their score from 75% to 85% of 
students meeting the CCMR criteria by the year 2024. Through analyzing program offerings and 
regular monitoring of students participating in CTE coursework, the district can ensure all 
students have a viable opportunity to participate in these rigorous courses. In conjunction with 
the above goals related to academic achievement, it is clear the district is in pursuit of higher 
rigor in instruction. Their next goal is related to the financial health of the district. Here, they 
have set a goal to be good stewards of taxpayer dollars and provide regular updates on the 
finances of the district. After some financial difficulty in the past which led to a Reduction in 
Force, this is a critical goal for their sustainability and success. Their final goal is related to the 
strategic planning of facilities improvement. To ensure facilities exceed code, are neatly kept, 
and are conducive to learning, the district will utilize their 2020 safety audit and form a facilities 
committee to help support this process. Based on the safety audit, there are several buildings 
that need some substantial work to ensure district operations are successful. 

Step 2: Prioritize and Select District Goals  

      When determining which goals should be prioritized for Kountze ISD, it is critical to 
consider which areas of concern would have the greatest impact on student outcomes. No 
doubt, each of the aforementioned goals are important to the district and the student’s success; 
however, it is important to prioritize those goals that will also further develop the other specified 
areas. In this case, the goals that would most directly impact student outcomes and most likely 
impact other goals involve the goals related to academic achievement. As both District Goal 1 



and District Goal 2 related to student achievement at the “Meets” proficiency level, those will be 
easy to prioritize together into one major focus area. By increasing the instructional rigor, 
implementing effective summative and formative assessments, focusing attention on data-
driven instruction, and providing high-quality professional development, the district can not only 
improve student outcomes, but also move themselves out of school improvement. Also, in 
consideration of the fact that quality teachers and quality teaching has the greatest impact on 
student performance, focusing attention on improving instruction and the impact of teaching will 
have the greatest impact on moving the district forward. Since the school has already seen a 
great deal of growth in these areas, prioritizing these areas once more can increase the 
likelihood of sustained achievement and success. When discussing goals with district 
leadership, the focus on student achievement is of the highest priority.  

      When considering how prioritizing the aforementioned areas will impact the other goals, 
a focus on raising student outcomes in math and reading will directly impact all other subject 
areas, both core and non-core subjects. If students can read well, they can be successful in any 
coursework. This is imperative when thinking about the district’s third goal—increasing the 
percentage of students graduating with dual credit, industry-based certifications, Level I and II 
certifications, and/or enrollment in the military. With fewer students being funneled through 
remediation coursework, student schedules can open up for more opportunities to participate in 
various CTE classes. This also yields more money for the district since CTE courses bring in 
more money per student seat than core classes. The “seats” in that coursework, the more 
money the district will receive. In addition, the requirements of those certifications require 
students to operate at a high level. Increasing the rigor in all coursework ensures students can 
meet the challenge of those courses and their certification assessments. While prioritizing 
academic achievement may not have a direct impact on the financial goal or the facilities goal, it 
will still affect both. By moving more students into the “Meets” proficiency level, less money will 
be needed for remediation and intervention personnel, so more money can be shifted to focus 
on facilities and financial systems. Also, as mentioned above, the district can bring in more 
money with more “seats” in the CTE programs available at the school. 

Step 3: Vertically Align District Goals to the Classroom 

District Educational Goal 

Kountze ISD will prepare students to meet or exceed the 60x30 goal set by the Texas Education 
Agency. 60% of students will achieve the “Meets” proficiency level in English and math by the 
year 2030. 

Campus Educational Goal 

Kountze Middle School will prepare students to meet or exceed the 60x30 goal set by the Texas 
Education Agency. 60% of students will achieve the “Meets” proficiency level in English and 
math by the year 2030. 

  



Team/Grade Level/ Subject Area Goal 

The English Department at Kountze Middle School will prepare students to meet or exceed the 
60x30 goal set by the Texas Education Agency. 60% of students will achieve the “Meets” 
proficiency level in English by the year 2030.   

Individual Teacher Goal 

Each English teacher will prepare students to meet or exceed the 60x30 goal set by the Texas 
Education Agency. 60% of students will achieve the “Meets” proficiency level in English by the 
year 2030. Teachers in other departments will incorporate reading and writing within their own 
content to support completing this lofty goal.    

Step 4: Seek Input and Support from District and Campus Committees 

      The first step in seeking input and support from District and Campus Committees is to 
begin by including them in the prioritization of goals from the start. Before embarking on the 
work of a growth goal, it is imperative that these stakeholders are aware of the goals and how 
achieving those goals will impact the campuses and district as a whole. This will not only aid in 
securing buy-in from all stakeholders, but it can also provide important perspectives we need to 
make difficult decisions. The collective brain is always better than the individual brain. As such 
the voices of both the District Advisory Team and the Campus Advisory Teams at Kountze 
ISD—made up of teachers, staff, parents, and community members—will be critical in seeking 
input and support for these goals. Prioritizing the pursuit of the 60x30 goal is critical to the 
continued success of the school.  

      Once the District and Campus Committees have helped to prioritize the goal(s) and 
establish the “what” of the work, we can then begin embarking on the “how” of the work. The 
District and Campus Committees are critical in this point of the process as well as the fidelity of 
implementation is largely dependent on their willingness to implement, monitor, and evaluate 
the plan. Professional development is critical to the success of any endeavor. Too often, we ask 
teachers and campus leaders to begin a journey they do not have the tools or knowledge to 
embark upon. In the case of raising the rigor across the campus and district, training, resources, 
and support are critical to sustained success. When discussing what training and resources 
would be needed to begin to move the needle, we must begin with a conversation about the 
importance of data-driven instruction to the process of moving students from the “Approaches” 
proficiency level to the “Meets” proficiency level. We must first have valid assessments and data 
to help teachers develop strong units and lessons to meet the rigor of the standards. To be able 
to effectively navigate data-driven instruction, teachers and administrators will need a reliable 
tool to create TEKS-aligned, rigorous assessments, generate and analyze meaningful data, and 
track student progress over the course of the year. In the case of Kountze ISD, this resource will 
be DMAC. DMAC has a vast TEKS-aligned test bank, online assessment options (which will 
mirror the online assessments of STAAR), amazing visual tools for reviewing data, and multiple 
options for data that can be pulled. Teachers and administrators will need training and support 
on how to navigate DMAC, build assessments, and analyze the data tools. 



      Along with utilizing the tool, the district will need to develop and train teachers on the 
desired data analysis protocol. In this case, the protocol will be aligned to the success criteria 
for data-driven instruction found in the Effective Schools Framework. Teacher will need to be 
able to assess student strengths, establish weaknesses, determine gaps, and plan the reteach. 
This will ensure that students are being monitored for progress. By knowing where each student 
is performing, we can begin moving students into the next performance quintile. This protocol 
will guide the teachers in their PLCs throughout the remainder of the year. In conjunction, 
teachers and administrators will need time in the school day to meet and discuss data. PLC 
training and support would be valuable in this process as well. 

      Next, the campus staff and administrators will need training and support in effectively 
aligning instruction to the intent and rigor of the standard in order to plan effective lessons. 
Analyzing the TEK breakouts to create “Know/Show” charts will be necessary to ensure the 
teachers are teaching “what” should be taught. By determining what students need to know and 
what they need to show, we can create more specific and impactful lessons. In my experience, 
many teachers waste time teaching above grade level or below grade level standards because 
of a lack of understanding. There will also be a need to ensure teachers are trained and 
supported in “how” to teach to the level of the standard. In effect, teachers and administrators 
will need training and support in high-yield instructional strategies to support rigorous 
classrooms. Training in rigor, productive struggle, and critical thinking are necessary to ensure 
students are bearing the cognitive load of the learning. Too often, the teachers leave the day 
more exhausted than their students. As I like to tell my teachers, “He who is doing the work is 
doing the learning.” In addition to the above, when bringing more rigorous instruction into the 
classroom, there will undoubtedly be struggling students who will need support and 
individualized instruction. As such, there will need to be clear training and support in the area of 
differentiation. 

Step 5: Superintendent Secures Money and Scheduled Time 

      The most significant indication of what schools value will show up in their budget and 
their calendar. As such, budgeting resources and time are necessary to the success of an 
effective professional development program. While this has not always been the case, this year 
most districts are well-funded due to the influx of money associated with ESSER funding.  
Texas received $1.3 billion in ESSER I funding, an additional $5.5 billion in ESSER II, and $12.4 
billion in American Rescue Plan (ARP) funds (also referred to as ESSER III). In total, Kountze 
ISD will be receiving close to $1,000,000 for the upcoming school year. One of the many 
allowable costs in this funding is professional development for districts. These funds can also 
provide instructional coaches and planning time to support the district’s needs, particularly for 
professional development. In addition to the above, the district has been awarded the Title I, 
1003 School Improvement Grant. Adding this years’ award to carryover from last year, the 
district will have close to $100,000 to spend on school improvement needs. As with ESSER 
funding, professional development is one of the major allowable costs. The district will also have 
Title I funds to pull from. Much of the training and support can be handled internally; however, 
there will also be significant funds needed to purchase professional and contracted services in 
the areas we cannot provide support. The aforementioned resources can also support the 



funding of the technology resources needed to carry out the training and implementation of the 
prioritized goals. 

      In considering the amount of time needed to provide an effective professional 
development program, one must consider the initial training as well as the continuous coaching 
and follow-up that will be needed. Research shows that the least effective method of training is 
the “one and done” professional development. As such, professional development days will 
need to occur prior to the start of the school year, and there will need to be multiple days built 
into the school year for professional development. Kountze ISD will have ten days prior to the 
start of school for initial professional development, and there will be six six-week planning/data 
days throughout the year. In addition, there will be three days at the beginning of the second 
semester for additional training. The chart below more specifically explores the budget and time 
needs for next year’s professional development: 

Topic Trainer Timeline Cost 

DMAC Overview (State 
Assessment, TAG and 
TEKScore) 

Region 5 ESC August 2022 $850 per day x 2 
days = $1700 

Planning with the End in 
Mind 

Internal/Campus-Based August 2022 N/A 

Data Protocol Training Internal/Campus-Based August 2022 N/A 

PLC Training Internal/Campus-Based August 2022 N/A 

Data Driven Instruction Region 5 ESC 
Coordinators 

August 2022 $850 per day x 3 
campuses = 
$2,550 

Raising Rigor (ToT for 
Content Leads) 

Region 5 ESC Content 
Specialists 

August 2022 $850 per day x 4 
presenters = 
$3,400 



Productive Struggle 
Training 

Region 5 ESC December 
2023 

$850 per day x 4 
presenters = 
$3,400 

Differentiation Training Region 5 ESC December 
2023 

$850 per day x 4 
presenters = 
$3,400 

6-Week Planning and 
Data Digs (1/2 day 
sessions) 

Region 5 ESC Content 
Specialists 

At the 
beginning of 
each six 
weeks 

$5,000 per day 
(includes all ESC 
presenters) x 6 
sessions = 
$30,000 

Texas Instructional 
Leadership: 
Observation/Feedback 

Region 5 ESC TIL Team Yearlong $20,000 (includes 
training and 
support for the 
entire year) 

Weekly PLCs Internal/Campus-based Weekly N/A 

  

  

  

    TOTAL: 

$64,450 

  

 

Step 6 Design Professional Development Activities 

      When one examines the work of Paul Bambrick Santoyo in his books Getting Better 
Faster and Leverage Leadership, several themes emerge as being necessary to help improve 
schools. In his work with Uncommon Schools, he and his team have done a great deal of 



research around how the most effective schools move the academic needle. Some of those 
high-yield strategies include a strong culture of data driven instruction, research-based and 
rigorous instruction, and intensive and differentiated instructional coaching of teachers. As such, 
the most effective professional development will include these specific topics and intensive 
yearlong coaching and mentoring around those topics. Also, as participants in School 
Improvement with Region 5 ESC, Kountze ISD uses the Effective Schools Framework as the 
foundation of their school improvement efforts. That framework utilizes Bambrick-Santoyo’s 
work as the guiding structure. It also requires regular monitoring and evaluation of 
implementation necessary to ensure long-term, sustainable change. Finally, when reviewing the 
district’s goals and the district committee feedback, very similar themes emerge as necessary to 
grow principals, teachers, and students. Each of the aforementioned information was used to 
develop the professional development plan that follows. The training titles and descriptions are 
listed below:   

Bambrick-Santoyo, P. (2016). Get better faster: A 90-day plan for developing new teachers. 

          Jossey-Bass, A Wiley Brand. 

Bambrick-Santoyo, P. (2018). Leverage leadership 2.0: A practical guide to building exceptional 

           schools. Jossey-Bass, a Wiley Brand. 

DMAC Overview (TAG and TEKScore) 

In this session, teachers will explore three major components of the DMAC online data system: 
State Assessment, TAG, and TEKScore. The State Assessment component will allow teachers 
and administrator to disaggregate state data to quickly identify key areas of concern (including 
those for specific sub populations or custom groups). The TAG component allows teachers to 
create quality local assessments of the appropriate rigor and aligned to STAAR standards. 
User-friendly settings and filters allow users to quickly identify items based on Student 
Expectations, Depth of Knowledge, Readability Level, Genre and more. The TEKScore 
component helps teachers effectively target areas of concern and drive individual student 
growth with real-time reports available after administering local assessments with TEKScore. 
Participants will learn each step of the process from creating test keys to generating reports 
based on the district, campus, class, teacher, student or even by custom student groups. This 
will include initial training and continued coaching and mentoring throughout the course of the 
year. 

 

 

Planning with the End in Mind 

 Before embarking on any long journey, one must first know the destination to plan their trip. The 
same is true when we are thinking about instruction. In this session, participants will become 



comfortable with planning with then end in mind. Through a deep analysis of the standards and 
the development of aligned assessments, teachers can ensure the rigor and standards of 
instruction mirror the rigor and standards of the assessment. Campus instructional leadership 
will provide additional coaching and mentorship throughout the year. 

Data Protocol Training 

 In this session, participants will review Kountze ISD’s data analysis protocol to be used after 
each major assessment and prior to PLCs and 6-week data meetings. Using this protocol, 
teachers will analyze their assessment results for strengths and weaknesses and will develop 
an action plan to address the weaknesses. Campus instructional leadership will provide 
additional coaching and mentorship throughout the year. 

PLC Training 

 In this session, participants will discover the role of Professional Learning Communities in 
schools, assess the degree PLCs are currently being implemented on campus with fidelity, and 
explore the necessary actions to ensure PLCs achieve the desired results. Campus instructional 
leadership will provide additional coaching and mentorship throughout the year. 

Data Driven Instruction 

In this session, participants will explore the foundation of data driven instruction and how 
answering two important questions can shift instruction on a campus: How do we know if our 
students are learning? And when they're not, what do we do about it? Each participant will 
receive the book, Driven by Data 2.0: A Practical Guide to Improve Instruction. Campus 
instructional leadership will provide additional coaching and mentorship throughout the year. 

Raising Rigor in Instruction 

 Let's turn the word RIGOR into VIGOR! In this session, participants will establish a working 
understanding of the educational buzzword "RIGOR" and analyze the foundations of developing 
rigor in the classroom. Additionally, participants will learn several highly engaging strategies to 
bring into the classroom immediately! Campus instructional leadership will provide additional 
coaching and mentorship throughout the year. 

The Art of Productive Struggle 

Productive struggle is the process of effortful learning that develops grit and creative problem 
solving. In this session, participants will learn how to bring the art of productive struggle to the 
classroom and develop strategies to support all learners in participating in rigorous instructional 
practices. Campus instructional leadership will provide additional coaching and mentorship 
throughout the year. 

Differentiation for ALL 



In this session, participants will discover models, strategies, and other methods to help monitor 
learners’ needs and leave with an in-depth understanding of the intentional implementation 
towards adopting differentiation in your classrooms. Campus instructional leadership will provide 
additional coaching and mentorship throughout the year. 

Six-Week Data Digs 

During these sessions, participants will work with Region 5 ESC Content Specialists to review 
recent assessment data to analyze strengths and weaknesses and develop action plans for 
closing any gaps that may exist. Content Specialists will provide coaching and mentorship 
throughout the course of the year. 

Texas Instructional Leadership: Observation/Feedback 

In Leverage Leadership 2.0, Paul Bambrick-Santoyo says that the real purpose of observation 
and feedback is not to evaluate teachers but to develop them. Observation and Feedback 
provides a framework for developing teachers on a clear and research-based progression of 
action steps that are backed by research to dramatically impact student learning and 
achievement. In this learning opportunity, TIL coaches will support principals and principal 
managers in learning how to identify the highest leverage action steps for teachers, how to give 
effective feedback, and how to lead effective coaching conversations. Region 5 TIL coaches will 
provide training and support throughout the course of the year. 

Weekly Professional Learning Communities 

This work is too big and too important to take on alone. Each week, educators will meet with 
their content teams to analyze data, discover strengths and weaknesses, and develop lesson 
plans in order to ensure high-quality instruction and increased student outcomes. Campus 
instructional leadership will provide additional coaching and mentorship throughout the year. 

Step 7 Delegate Responsibilities to Appropriate Staff 

      The majority of the planned professional development activities will be occurring at 
individual campuses or within specific content areas. As such, the coordination of events for 
most activities will fall under the campus principals and their assistant principals or the 
curriculum director. As superintendent, I would be considered the principal manager. As such, I 
would coordinate the Texas Instructional Leadership training and support. The chart below will 
explore the responsible personnel for each upcoming professional development opportunity: 

  

Topic Responsible District Personnel 



DMAC Overview (State Assessment, 
TAG and TEKScore) 

Campus Principals and/or Assistant Principals 

Planning with the End in Mind Curriculum Director 

Data Protocol Training Campus Principals and/or Assistant Principals 

PLC Training Curriculum Director 

Data Driven Instruction Curriculum Director 

Raising Rigor (ToT for Content Leads) Curriculum Director 

Productive Struggle Training Curriculum Director 

Differentiation Training Special Programs Coordinator 

6-Week Planning and Data Digs (1/2 day 
sessions) 

Curriculum Director 

Texas Instructional Leadership: 
Observation/Feedback 

Superintendent/Assistant Superintendent 

Weekly PLCs Campus Principals and/or Assistant Principals 

Guest Speakers for Continuing 
Education, updates, and Motivation 

Campus Administration and District Faculty and 
Staff. 



Paula Roalson Special Education Law 

 

Randy Fox Leadership Motivational 
Speaker 

District and Campus Administration and Big Thicket 
Special Education Cooperative  

 

District and Campus Administration, District 
Directors, and Big Thicket Special Education 
Cooperative 

Step 8 Schedule Personnel to Appropriate Professional Development Activities 

      When considering who will benefit from which training, it is important to consider what 
our expectations are of each group of educators we serve. If it is our expectation that a 
particular group of teachers give high-quality assessments, all of those teachers need to be 
present to participate in the assessment professional development. If, however, the expectation 
is only for tested subjects, all teachers should not be required to attend the professional 
development activity. It is also important to consider what those who will not be attending the 
training will be doing. There is nothing more frustrating when half the educators in the school get 
to have “free” time to prepare their classrooms for the beginning of the school year while the 
other half are in meetings all day. Scheduling activities such as behavior management, 
motivation, and parent communication training for those who are not required to attend can 
ensure that all individuals are being professionally developed. Also, it ensures that each 
professional is receiving what he/she needs to be successful in the upcoming school year. The 
chart below will explore which personnel is expected to participate in which training: 

  

Professional Development Topic Expected Attendees 

DMAC Overview (State Assessment, TAG 
and TEKScore) 

All core teachers 

Planning with the End in Mind All core and non-core teachers 

Data Protocol Training All core teachers 



PLC Training All professional educators and staff 

Data Driven Instruction All core and non-core teachers 

Raising Rigor (ToT for Content Leads) Each department chair (Math, Science, 
English, Social Studies, Elective) 

Productive Struggle Training All professional educators and staff 

Differentiation Training All professional educators and staff 

6-Week Planning and Data Digs (1/2 day 
sessions) 

All core teachers 

Texas Instructional Leadership: 
Observation/Feedback 

All principals and assistant principals, 
Superintendent, Assistant Superintendent 

Weekly PLCs All core teachers and non-core teachers 

  

 

 

 

 

 

 

 



 

 

 

 

 

Step 9 State Mandated Training  

 Each year our faculty and staff complete mandated training both in person and online 
covering health and safety protocols.  There are sign in sheets for in person training and 
certificates of completion for online training.  The goals of these yearly trainings are to inform 
and remind our faculty and staff of warning signs, reporting rules, and medical training. 

 

Professional Development 
Topic 

Required Personnel Frequency 

Suicide Prevention Teachers, Administrators, 
Counselors, Nurses, 
Paraprofessionals, and all 
other appropriate personnel 

Annually 

Strategies for establishing 
and maintaining positive 
relationships among 
students, including conflict 
resolution 

Teachers, Administrators, 
Counselors, and all other 
appropriate personnel 

Annually 

Preventing, Identifying, 
responding to, and reporting 
incidents of bullying 

Teachers, Counselors, 
Administrators, 
Paraprofessionals, and all 
other appropriate personnel 

Annually 

UIL Safety Training Coaches, Trainer, Band 
Director, Sponsors for 
extracurricular activities, and 
all other appropriate personnel 

Annually 

Increasing Awareness of 
issues regarding sexual 
abuse, sex trafficking, and 
other maltreatment of 
children 

All Employees Annually 



Increasing Awareness and 
implementation of trauma 
informed care 

All Employees Annually 

Administration of an 
epinephrine auto injector 

All Employees  Annually 

Bloodborne Pathogens All Employees Annually 

Diabetes Management in 
Schools 

All EMployees Annually 

Managing Students with 
food allergies 

All Employees Annually 

Stop the Bleed All Employees Annually 

Seizure All Employees Annually 

CPR  All Employees Annually 

 

Step 9 Communicate the Importance of Planned Activities to All Stakeholders 

      When preparing to communicate the importance of a professional development program 
to district stakeholders, it would be valuable to explore the work of some of the best “Change 
Management” leaders such as John P. Kotter, Chip and Dan Heath, and Malcom Gladwell. 
While each individual provides practical methods for implementing change in organizations, an 
intensive exploration of Kotter’s work would be the most beneficial in this instance. In his book 
Leading Change, Kotter provides 8 steps to effectively jumpstart change in an organization. It 
begins by building and communicating a sense of urgency. If people in an organization do not 
feel the urgency to create change and if they feel like things are running relatively smoothly, 
they are less likely to buy into professional development that seeks to change the status quo. 
The superintendent must be the key driver for communicating that sense of urgency. One way 
to ensure urgency is felt is to be transparent about the struggles of the district. Reviewing data 
trends as they compare to other surrounding districts or the state can help staff see that change 
is needed. If everything is portrayed as sunshine and roses, it can be difficult to encourage 
people to make drastic change. Another aspect of communicating urgency is to share the 
benefits and outcomes that will be derived by implementing the professional development 
topics. In this case, raising the instructional rigor and becoming more data driven will have a 
significant impact on student outcomes and their futures. 

      Another recommendation from Kotter is to create a guiding coalition of people who can 
help drive the change. This helps ensure there are enough people on board who can be 
“cheerleaders” for the cause. It also helps ensure the collective brain is being used to make 
professional development decisions. People are less likely to join the crusade if it’s only the 



superintendent’s idea. If, however, there is a group of administrators, counselors, teachers, 
parents, and community members who help determine the professional development needs, 
people will more likely consider the change as necessary. It is imperative that a superintendent 
include all stakeholders in the implementation of any significant change. This group can also 
serve as significant campus-level communicators who can share the “why” with other 
individuals. The superintendent cannot be everyone at once. As such, it’s important to ensure 
the message is continually communicated—even when the superintendent isn’t around. 

      When communicating the vision for change, Kotter recommends that communication 
vehicles need to be varied and efficient to reach all audiences at opportune times. The guiding 
coalition mentioned above is one way to communicate; however, an effective superintendent 
ensures the message is spread far and wide using multiple modalities. Sharing the vision for 
professional development in the local media, social media, and the school website ensures all 
stakeholders are included in the communication. It is also important to make sure there is 
continuity of messaging. Meeting with the leadership teams of each campus about the vision for 
professional development is imperative to ensuring all stakeholders are sending the same 
message. Too often, campus principals will pass the buck to the central office administrators by 
exclaiming, “This was their idea, not mine!” Doing that completely undermines the process. 

Kotter, J. P. (2012). Leading change. Harvard Business Review Press. 

Step 10 Evaluate and Follow-Up Professional Development Activities 

      In my experience, when developing evaluations to use after professional development 
activities, it’s important to keep it simple. Ten pages of questions will not yield quality 
information because teachers and staff are too busy to completely engage in the evaluation 
process. In fact, if it is too extensive, participants will likely open the document, see it, and never 
complete it. We want to ensure our data from evaluations is useful to our future endeavors, so it 
is important to create an evaluation that does not seem too overwhelming to staff. As such, it is 
my recommendation to evaluate the effectiveness of training using no more than 5-10 clickable 
or linear scale questions. If the questions are open-ended, I would recommend no more than 3-
5 questions. Blending linear and open-ended responses have yielded the best results for me in 
the past. Also, using Google Forms has been an effective tool for generating quick but impactful 
survey data, and it is easy to generate a spreadsheet of responses for analysis. In addition, one 
area that is often left off professional development surveys is the opportunity for participants to 
ask for additional coaching and support around the topic. The “one-and-done” professional 
development opportunity is not typically sustainable without continuous follow-up and support. 
As such, this is a critical component of the survey process. A sample professional development 
survey has been included on the following page: 

  

  



 1. I am likely to implement classroom strategies based on the knowledge/skill presented 
in this workshop. Circle one: 

1 ------------------------- 2 ------------------------- 3 --------------------------- 4 ------------------------- 5 

Strongly Disagree                                                                                  Strongly Agree 

 2. The training was well designed and content/materials were appropriate to my current 
assignment. Circle one:  

1 ------------------------- 2 ------------------------- 3 --------------------------- 4 ------------------------- 5 

Strongly Disagree                                                                                 Strongly Agree 

 3. The presenter was well-prepared and made my learning experience positive.  

1 ------------------------- 2 ------------------------- 3 --------------------------- 4 ------------------------- 5 

Strongly Disagree                                                                               Strongly Agree 

 4. What suggestions do you have to improve this workshop for the future? Type 
response below: 

 

 5. What additional support do you need to help you implement the strategies explored 
during this training? 

 

  

  



 


