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 Jasper Independent School District  

Dyslexia Program  

  

Overview 

  

 

Jasper ISD’s philosophy is that students with dyslexia and related disorders should be educated in 

the regular classroom to the maximum extent appropriate.  If individual student needs indicate, 

services outside the regular classroom may be appropriate.  The goal of the District is to provide 

students with dyslexia support services they need to benefit from instruction in the regular 

classroom.  

 

  

General Information and Definition of Dyslexia  

The Jasper Independent School District Dyslexia Program follows the procedural guidelines set 

forth in Section 504 of the Rehabilitation Act of 1973 and The Dyslexia Handbook:  Revised 

Procedures Concerning Dyslexia and Related Disorders.  This program is specifically designed to 

serve students who exhibit characteristics associated with Dyslexia.  Any conflicting information in 

the JISD Dyslexia Guidebook will be superseded by The Dyslexia Handbook:  Revised Procedures 

Concerning Dyslexia and Related Disorders. 

  

General Information  

House Bill 157, passed in 1985, requires all school districts to serve students with dyslexia and 

related disorder.  This law, now found in Section §38.003 of the Texas Education Code, includes the 

following definitions of “dyslexia” and “related disorders.”  

  

Definition of Dyslexia  

The Texas Education Code (TEC) §38.003 defines dyslexia as follows:  

  

1. “Dyslexia” means a disorder of constitutional origin manifested by a difficulty in learning to 

read, write, or spell, despite conventional instruction, adequate intelligence and 

sociocultural opportunity.  

  

2. “Related disorders” includes disorders similar to or related to dyslexia such as 

developmental auditory imperceptions, dysphasia, specific developmental dyslexia, 

developmental dysgraphia and developmental spelling disability.  
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The TEA “Dyslexia Handbook” also refers to the working definition of the International Dyslexia 

Association which states:  

  

Dyslexia is a specific learning disability that is neurological in origin. It is characterized by 

difficulties with accurate and/or fluent word recognition and by poor spelling and decoding 

abilities. These difficulties typically result from a deficit in the phonological component of 

language that is often unexpected in relation to other cognitive abilities and the provision of 

effective classroom instruction. Secondary consequences may include problems in reading 

comprehension and reduced reading experience that can impede growth of vocabulary and 

background knowledge.   

(Adopted by the International Dyslexia Association Board of Directors, November 12, 2002)    

Characteristics of Dyslexia 

  

Characteristics that are associated with dyslexia are listed.  A child with dyslexia may exhibit a wide 

range of characteristics; however, a child need not exhibit all of these traits to be considered 

dyslexic.  Also, a child may have one or more of these difficulties without being dyslexic.  

  

The primary areas of difficulty for a student identified as having dyslexia occur in phonemic 

awareness and manipulation single-word decoding, reading fluency and spelling.  Secondary 

consequences of dyslexia may include difficulties in reading comprehension and/or written 

expression.  These difficulties are UNEXPECTED for the student’s age, educational level, or cognitive 

abilities.  Additionally, there is often a FAMILY HISTORY of similar difficulties.  

  

The primary reading/spelling characteristics of dyslexia:  

• Difficulty reading single words in isolation  

• Difficulty accurately decoding nonsense or unfamiliar words  

• Slow, inaccurate, or labored oral reading (lack of reading fluency)   Difficulty with 

learning to spell  

The reading/spelling characteristics that are a result of difficulty with the following:  

  

• The development of phonological awareness, including segmenting,, blending, and 

manipulating sounds in words  

• Learning the names of letters and their associated sounds  

• Phonological memory (holding information about sounds and words in memory)  

• Rapid naming of familiar objects, colors, or letters of the alphabet  

The secondary consequences of dyslexia may include the following:  

  

• Variable difficulty with aspects of reading comprehension  

• Variable difficulty with aspects of written composition; and/or   A limited amount of 

time spent in reading activities  

  

   



(Revised September 2021)     5 
 

 

Since dyslexia is a neurological, language-based disability that persists over time and 

interferes with an individual’s learning, it is critical that identification and intervention 

occur as early as possible.  

  

 

 

 

 

Dyslexia Referrals  

  

Both state and federal legislation emphasize early identification and intervention for students who 

may be at risk for reading disabilities, such as dyslexia.    

  

When do we evaluate for Dyslexia?  

  

JISD Instructional staff can refer a student for dyslexia testing if a student continues to struggle with 

one more components of reading, if he/she demonstrates the common characteristics of dyslexia 

and/or a parent/guardian requests a dyslexia assessment.  Students may also be referred for 

dyslexia testing during the Section 504 or special education initial evaluation. The appropriate time 

to assess a child depends upon multiple factors including the student’s reading performance; 

reading difficulties; poor response to supplemental, scientifically based reading instruction; 

teachers’ input; and input from parents/guardians.  It is appropriate to assess a child early in 

his/her school career.  

  

The student should demonstrate:  

• Poor performance in one or more areas of reading and spelling that is unexpected for the 

students’ age/grade  

• Characteristics and risk factors of dyslexia indicated in “The Dyslexia Handbook Chapter 1: 

Definitions and Characteristics of Dyslexia.”  

  

*Progression through tiered intervention is not required in order to begin the identification of 

dyslexia.  
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Cumulative Data  

  

The academic history of each student will provide the school with the data needed to ensure that 

underachievement in a student suspected of having dyslexia is not due to lack of appropriate 

instruction in reading.  The Dyslexia Handbook.  

  

Sources and Examples of Cumulative Data  

  

Vision screening          Parent conference notes  

Hearing screening         

(Istation/DRA/IXL)  

K-2 reading instrument results  

K-TKEA 

1st &2nd-TPRI/Tejas LEE 

Teacher reports of classroom concerns    7th grade reading instrument results  

Classroom reading assessments      State student assessment program  

Accommodations or intervention provided  Observations of instruction provided   

Academic progress reports/report cards   Full Individual Evaluation (FIE)  

Gifted/talented assessments      Outside evaluations  

Samples of school work        Speech and language assessments  

School Attendance         Curriculum based assessment measures  

 RtI strategies monitoring       Universal Screening  

NWEA MAP 

  

Environmental and Socioeconomic Factors  

  

Information regarding a child’s early literacy experiences, environmental factors, and 

socioeconomic status must be part of the data collected throughout the data gathering process.  

This data supports the determination that difficulties in learning are not due to cultural factors or 

environmental or economic disadvantages.    
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Considerations for Emergent Bilingual  

  

Emergent Bilingual (EB) (This refers to students served in bilingual and ESL programs as well as 

students designated limited English proficient (LEP) whose parents have denied services.)  

  

Much diversity exists among EB learners (ELLs).  The identification and service delivery process for 

dyslexia must be in step with the students’ linguistic environment and educational background.  

Involvement of the Language Proficiency Assessment Committee (LPAC) is required.  

  

Additional Data Sources for English Language Learners  

  

• Home Language Survey  

• Assessment related to identification for limited English proficiency (all years available)  

• TELPAS information from four domains tested  

• Instructional interventions provided to address language needs  

• Information regarding previous schooling inside and/or outside the United States  

• Type of language program model provided and language of instruction  

  

  

Formal Assessment  

  

After data gathering, the next step in the evaluation process is formal assessment.  Formal 

assessment includes both formal and informal data.  All data will be used to determine whether the 

student demonstrates a pattern of evidence for dyslexia.  

  

Through the §504 process, the school completes the evaluation as outlined using the following 

procedures:  

  

1. Notify parents/guardians of the proposal to assess student for dyslexia (504).  

2. Inform parents/guardians of their rights under §504.  

3. Obtain permission from parents/guardians to assess the student for dyslexia.  

4. Assess student being sure that individuals/professionals who administer assessments have 

training in the evaluation of student for dyslexia and related disorders (19 TAC §74.28).  
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Domains to Assess  

  

Academic Skills  

• Letter knowledge (name and associated sound)  

• Reading words in isolation  

• Decoding unfamiliar words accurately  

• Reading fluency (both rate and accuracy are assessed)  

• Reading comprehension  

• Spelling  

  

Cognitive Processes  

• Phonological/phonemic awareness  

• Rapid naming of symbols or objects  

  

Possible Additional Areas  

• Vocabulary  

• Listening comprehension  

• Verbal expression written expression  

• Handwriting  

• Memory for letter or symbol sequences (orthographic processing)  

• Mathematical calculation/reasoning  

• Phonological memory  

• Verbal working memory  

• Processing speed  

  

Assessment Timeline  

  

Upon receipt of the Dyslexia Referral: 

• 15 or fewer school days to get permission to test Upon receipt of permission to test:  

• 45 or fewer school days to complete the assessments Following the completion of testing:  

• 30 or fewer school days to hold the §504 meeting to determine eligibility and program 

placement if applicable  
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Identification of Students with Dyslexia  

  

The state requires all school districts to develop procedures for identification and appropriate 

instructional programs for students identified with dyslexia.  At any time a student continues to 

struggle with reading, the district will gather data from parents, teachers and others to determine 

the appropriate intervention.  Assessment for dyslexia may be appropriate for a student who shows 

some or all of the characteristics of dyslexia, and who has unexpected poor performance in reading, 

writing and/or spelling in the classroom.  Students with known family history of dyslexia may also 

be monitored through the district-wide primary assessments for early signs of difficulty with 

reading so that intervention and possible assessment for dyslexia may take place as early as 

needed.  

  

A team or committee of knowledgeable persons determines if the student has dyslexia.  

  

The Committee must be knowledgeable about:  

  

• The student being assessed  

• The reading process  

• Dyslexia and other related disorders  

• Dyslexia instruction  

• District, RtI, and federal guidelines for assessment  

• The assessment used, and  

• The meaning of the data collected  

  

The Committee determines the identification of dyslexia after reviewing all accumulated data 

including the following areas:  

  

• The observations of the teacher   

• Data gathered from the classroom (including student work and the results of the classroom 

measures) and information found in the student’s cumulative folder (including the 

developmental and academic history of the student)  

• Data-based documentation of student progress during instruction/intervention  

• The results of administered assessments  

• Language Assessment Proficiency Committee (LPAC) documentation, when applicable  

• All other accumulated data regarding the development of the student’s learning and his/her 

educational needs  
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The Committee must determine if the student’s difficulties in the areas of reading and spelling 

reflect a pattern of evidence for the primary characteristics of dyslexia with unexpectedly low 

performance for the student’s age and education level in some or all of the following areas:  

  

• Reading words in isolation  

• Decoding unfamiliar words accurately and automatically  

• Reading fluency for connected text (both rate and/or accuracy)  

• Spelling (An isolated difficulty in spelling would not be sufficient to identify dyslexia.)  

  

Questions to be Considered when Making a Determination  

  

• Does the data show a pattern of low reading and spelling skills that is unexpected for the 

student in relation to the student’s other cognitive abilities and provision of effective 

classroom instruction?  

• Does this pattern indicate the student has dyslexia?  

• Does the student have a disability under §504?  

  

Typically, students with dyslexia will demonstrate academic underachievement.  Information from 

parents and other sources will indicate that the student’s lack of academic progress is not 

due to chronic absenteeism, illness, physical difficulties with sight or hearing, second 

language acquisition, lack of experiential background or problems in the home.  Many 

students with dyslexia perform significantly better in math, science and/or social studies than they 

do in the language arts (reading and written expression).  

  

  

  

The Committee must also incorporate the following guidelines from TEC §38.003 and 19 TAC 

§74.28:  

  

• The student has received conventional, appropriate reading instruction  

• The student has experienced an unexpected lack of appropriate progress in the areas of 

reading and/or written spelling  

• The student has adequate intelligence (an average ability to learn in the absence of print or 

in other academic areas)  

• The student exhibits characteristics associated with dyslexia  

• The student’s lack of progress not being due to sociocultural factors such as language 

differences, irregular attendance, and lack of experiential background  

  

Based on the above information and guidelines, the Committee determines whether the student has 

dyslexia.  Documentation of the following items is essential for compliance with procedures as 

outlined in “The Dyslexia Handbook.”  
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Review of Data by the Admission, Review, and Dismissal (ARD) Committee- When is it 

Appropriate?  

  

At any time during the assessment for dyslexia, identification process, or instruction related to 

dyslexia, students may be referred for evaluation for special education services.  If the student with 

dyslexia is found eligible for special education services in the area of reading, and the ARD 

committee determines the student’s instructional needs for reading are most appropriately met in 

special education placement, the student’s IEP must include appropriate reading instruction.  If the 

student has previously met special education eligibility, the ARD committee should include goals 

that reflect the need for dyslexia instruction in the IEP and determine the least restrict environment 

for delivering the student’s dyslexia intervention.    

  

Reevaluation for Dyslexia Identification and Accommodations  

  

TEC 38.003(a) was passed in 1995 to ensure that students enrolling in public schools in this state 

are tested for dyslexia and related disorders.  In 2011, Senate Bill 866 added into law Subsection 

(b1) to ensure that districts consider previously collected data before reevaluating students already 

identified as having dyslexia.  

  

Assessment of Students Identified Outside of the District  

  

Student identified as having dyslexia or related disorders from an outside source will be evaluated 

for eligibility in the district’s program.  Jasper ISD may choose to accept the outside assessment or 

may re-assess the student.  In either situation the committee (§504 or ARD) will determine the 

identification status of a student enrolled in Jasper ISD and the placement of the student in the 

dyslexia program.  
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Placement after Identification  

  

After a student has been identified as dyslexic, the Committee determines the appropriate 

placement to meet the student’s individual needs.  The student may be placed into the following 

categories of service:  

  

 Intervention Class- This is a pull out class during which the student receives instruction from a 

teacher trained in dyslexia.  The instruction must meet the descriptors as outlined in The Dyslexia 

Handbook.  Students needing instruction in an intervention class will usually need 

accommodations for success in the regular classroom.   

 

Exit from Program- After completing the district approved dyslexia intervention program/class; 

students may be exited from the intervention program.  

 

Monitor Status- When an identified student no longer needs the district approved dyslexia 

intervention program/class; he/she may be placed on a monitor only Dyslexia status.  The 

committee will continue to meet and check the progress of the student to assure continued success 

without support.  

  

  

****Accommodations Only- This student may be mildly dyslexic or may have already 

completed intervention, but needs some accommodations to be successful in the regular 

classroom.  
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Instruction for Students with Dyslexia  

  

Appropriate instruction will be provided by a teacher trained in instructional strategies that utilize 

individualized, intensive, multisensory, phonetic methods and a variety of writing and spelling 

components at his/her campus as specified in The Dyslexia Handbook.  

  

Components of Instruction  

  

Components of instruction, as appropriate for the reading needs of the student, include the 

following:  

• Phonological awareness  

• Sound-symbol association  

• Syllabication   Orthography  

• Morphology  

• Syntax  

• Reading comprehension  

• Reading fluency  

  

Delivery of Dyslexia Instruction  

  

Principles of effective intervention for students with dyslexia include all of the following:  

• Simultaneous, multisensory (VAKT)  

• Systematic and cumulative  

• Explicit instruction  

• Diagnostic teaching to automaticity  

• Synthetic instruction  

• Analytic instruction  

  

 

Students will be taught and monitored by the Dyslexia Intervention Teacher.  Time allotted for 

dyslexia intervention classes is usually 30-45 minutes at least 5 days per week.  Individual needs 

must be taken into consideration when planning intervention methods and the time required 

delivering the needed instruction.  Students should not be removed from core subject instructional 

time for their dyslexia intervention.  

  

 

 

 

 

 

 

 



(Revised September 2021)     14 
 

Review of Progress  

  

Jasper ISD requires an annual review of each identified dyslexic student not in Special Education.  

Reviews will take place on a yearly basis.  The 504 Committee determines the appropriate 

interventions and/or support for the dyslexic student’s success in the academic classrooms.   

Committee recommendations may include:  

• Continuing current intervention and support  

• Changing intervention and support  

• Referral to special education for evaluation  

• Continuation or change of classroom accommodations  

• Consideration for monitoring only  

  

Progress of dyslexic students in Special Education will be reviewed by the IEP committee.  

  

  

Program Exit Criteria  

  

Discontinuation or reduction of dyslexia services will be determined by consensus of the §504 or 

ARD committee. 

  

Students who have been exited from the dyslexia program will receive regular monitoring as 

follows:  

• First Year after Dismissal- Monitoring once every 6 weeks  

• Second Year after Dismissal- Monitoring once a semester  

• Third Year Dismissal- Monitoring annually  

  

Monitoring can include but is not limited to the collection and evaluation of:  

• Progress reports  

• Report Cards  

• State Assessment Data  

• Teacher Reports  

• Parent Reports  

• Counselor Reports  

• Additional Assessment Data  

• NWEA MAP  

• TPRI/Tejas LEE 
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 Instructional Accommodation for Students with Disabilities  

  

Accommodations are not a one size fits all; rather, the impact of dyslexia on each individual student 

determines the accommodation.  Accommodations are changes to materials, action or techniques, 

including the use of technology, that enable students with disabilities to participate meaningfully in 

grade-level or course instruction.   

  

The decision to use a particular accommodation with a student should be made on an individual 

basis and should take into consideration the needs of the student.  For more information about 

accommodations on statewide assessments, visit: 

http://tea.texas.gov/Student_Testing_and_Accountability/Testing/Student_Assessment_Overview/ 

Accommodation_Resources/2015_Accommodations_for_Students_with_Disabilities_Taking_State_A 

ssessments/  

  

 

 

  

  

  

  

http://tea.texas.gov/Student_Testing_and_Accountability/Testing/Student_Assessment_Overview/Accommodation_Resources/2015_Accommodations_for_Students_with_Disabilities_Taking_State_Assessments/
http://tea.texas.gov/Student_Testing_and_Accountability/Testing/Student_Assessment_Overview/Accommodation_Resources/2015_Accommodations_for_Students_with_Disabilities_Taking_State_Assessments/
http://tea.texas.gov/Student_Testing_and_Accountability/Testing/Student_Assessment_Overview/Accommodation_Resources/2015_Accommodations_for_Students_with_Disabilities_Taking_State_Assessments/
http://tea.texas.gov/Student_Testing_and_Accountability/Testing/Student_Assessment_Overview/Accommodation_Resources/2015_Accommodations_for_Students_with_Disabilities_Taking_State_Assessments/
http://tea.texas.gov/Student_Testing_and_Accountability/Testing/Student_Assessment_Overview/Accommodation_Resources/2015_Accommodations_for_Students_with_Disabilities_Taking_State_Assessments/
http://tea.texas.gov/Student_Testing_and_Accountability/Testing/Student_Assessment_Overview/Accommodation_Resources/2015_Accommodations_for_Students_with_Disabilities_Taking_State_Assessments/
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For students currently served through General Ed: 

 

 

  

Student reading ability/progress. 
Successful

 

 

Continue appropriate reading 

instruction in Regular Ed 

classroom. 

Student assessed for dyslexia. 

U
n

su
ccessfu

l

Not identified.

 

 

Continue appropriate reading 

instruction in Regular Ed 

classroom. 

 

Id
en

tified

Student served via Section 504. 

Attends dyslexia intervention 

program. 
Successful

 

 

Completes intervention program. 

U
n

su
ccessfu

l

Referred to Special Education 

Department for Full Individual 

Evaluation. 

Student eligible to be served 

through district Special Education 

Program. 

Student does not qualify for Special 

Education Services.  Continues to be 

served through 504 with dyslexia 

intervention program. 
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For students currently served through Special Ed: 

 

 

 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

 

 

 

 

 

 

 

 

 

 

 

 

  

Student served through district 

SPED program. 
Successful

 

 

Continues receiving service through 

Special Education Department in 

accordance with IEP. 

Student assessed for dyslexia. 

U
n

su
ccessfu

l

Not identified

 

 

Continues receiving service through 

Special Education Department in 

accordance with IEP. 

 

Id
en

tified

Continues receiving service through 

Special Education Department in 

accordance with IEP and attends 

district dyslexia intervention 

program. 
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Required Dyslexia Screenings 
Texas Education Code §28.006                 Texas Education Code §38.003 

 

 
 

  

Kindergarten

All students

CLI Engage

TX Kindergarten Entry 
Assessment by 

end of year

Students determined at 
risck for dyslexia 
assessed further

1st Grade
All students 

TPRI/Tejas LEE

by 

January 31

BOY to MOY Growth 
Report  evaluated

Students determined at 
risk for dyslexia 
assessed further

2nd Grade
Students not already 

receiving Dyslexia 
Intervention

TPRI/Tejas LEE

1st Grade MOY to 2nd 
Grade BOY growth 

evaluated

Students determined at 
risk for dyslexia 
assessed further

7nd Grade
Students who did not 
pass 6th Grade STAAR 

Reading

BOY MAP

Students determined at 
risk for dyslexia 
assessed further
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Student Name:______________________________________________________________________________Grade____________         

 

Dyslexia Screening/Observation/Assessment 

Screening Instrument 

 Title:____________________________________________________ 

 Administered by:___________________________________________ 

 Date administered:_________________________ 

 Results:__________________________________________________ 

Assessment Instrument (Contact parent for consent prior to performing assessment.) 

 Title:____________________________________________________ 

 Administered by:___________________________________________ 

 Date administered:_________________________ 

 Results:__________________________________________________ 

 

Grades/Attendance 

 Attach Report Card 

Parent Contact  

Date:_________ 

 

Method of Contact (circle) 

 

Letter   In-Person   Phone 

 

 

 

Notes: 

Date:_________ 

 

Method of Contact (circle) 

 

Letter   In-Person   Phone 

 

 

 

Notes: 

Date:_________ 

 

Method of Contact (circle) 

 

Letter   In-Person   Phone 

 

 

 

Notes: 
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Observation(s) 

Date:_________ 

 

Location:________________ 

 

Observer:________________ 

 

 

Notes: 

Date:_________ 

 

Location:________________ 

 

Observer:________________ 

 

 

 

Notes: 

Date:_________ 

 

Location:________________ 

 

Observer:________________ 

 

 

 

Notes: 

 

Health Information (if applicable) 

Date info received:_________ 

 

Info received by:________________ 

 

 

Notes: 

 

Previous Interventions 

Intervention:_____________ 

 

Date(s) of 

intervention:_____________ 

 

Notes: 

 

 

 


