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Campus Information

District Name Mt. Vernon ISD Campus Name Mt. Vernon Elementary Superintendent Jason McCullough Principal Jennifer Driver

District Number 080901 Campus Number 080901103
District Coordinator of 
School Improvement 
(DCSI)

Chandra White ESC Support

Assurances

DCSI 

I, the District Coordinator of School Improvement, attest that I will provide or facilitate the provision of all the necessary district-level 
commitments and support mechanisms to ensure the successful implementation of the Targeted Improvement Plan for this campus. I 
understand I am responsible for the implementation of all intervention requirements. If I am the principal supervisor, I understand I 
am responsible for ensuring the principal carries out the plan elements as indicated herein.

Chandra White

Principal Supervisor 
(Only necessary if the 
DCSI is NOT the Principal 
supervisor) 

I, as supervisor of the principal for this campus, attest that I will coordinate with the DCSI to provide or facilitate the provision of all the 
necessary district-level commitments and support mechanisms to ensure the principal I supervise can achieve successful 
implementation of the Targeted Improvement Plan for this campus. I understand I am responsible for ensuring the principal carries out 
the plan elements as indicated herein.

Jason McCullough

Principal
 I, as principal for this campus, attest that I will coordinate with the DCSI (and my supervisor, if they are not the same person) to use 
the district-provided commitments and support mechanisms to ensure the successful implementation of the Targeted Improvement 
Plan for this campus. I agree to carry out the plan elements as indicated herein.

Jennifer Driver

Board Approval Date

Needs Assessment

Data Analysis Questions

What accountability goals for 
each Domain has your campus 
set for the year?

STUDENT ACHIEVEMENT:  Increase STAAR scores in the Meets Standard performance indicator by +10% in each tested area. STUDENT PROGRESS:  Increase the 
STAAR results of all 4th grade students in all tested areas by +10% in each tested area. CLOSING GAPS:  MVES will work to increase student achievement of all 
student groups and close achievement gaps between all students and student sub-groups with emphasis given to the targeted groups of: Hispanic, White, Eco Dis, 
SpEd, LEP, and continuous/non-continuously enrolled students, by providing supplemental intervention during the day through RTI blocks and tutorials after school 
for targeted in struction in content areas tested by STAAR.  ALL DOMAINS: (1) Focus will be placed on student growth in PLCs, increasing the number of students 
who meet their growth measure on STAAR.  

What changes in student group 
and subject performance are 
included in these goals?

The accountability goals target growth in all tested areas (Reading, Math, Writing) in both 3rd and 4th grades and also target the following student groups:  
Hispanic, White, Economically Disadvantaged, Special Education, continuous/non-continuously enrolled students, and LEP students.

If applicable, what goals has 
your campus set for CCMR and 
Graduation Rate?



Foundations 

Self-Assessment Results
(To be completed if the campus HAS NOT had an ESF Diagnostic)

Use the completed Self-Assessment Tool to complete this section

Essential Action Implementation Level (1 Not Yet Started - 5 Fully Implemented)

1.1 Develop campus instructional leaders with clear roles and responsibilities. 3

2.1 Recruit, select, assign, induct and retain a full staff of highly qualified educators. 3

3.1 Compelling and aligned vision, mission, goals, values focused on a safe environment and high expectations. 3

4.1 Curriculum and assessments aligned to TEKS with a year-long scope and sequence. 3

5.1 Objective-driven daily lesson plans with formative assessments. 3

5.3 Data-driven instruction. 3

Prioritized Focus Area #1 Prioritized Focus Area #2 Prioritized Focus Area #3

 Essential Action
4.1 Curriculum and assessments aligned to TEKS with a year-long scope and 
sequence. 5.3 Data-driven instruction. 1.1 Develop campus instructional leaders with clear roles and responsibilities.

Rationale

Instructional materials must be aligned with the TEKS with an emphasis on 
readiness standards, structured in logically sequential units of instruction and 
implemented with fidelity across all grade levels. Instruction and materials must 
address the standards with the same prioritization and rigor as the state 
assessment (STAAR) and assessments must reflect the same format and type of 
questions on the state assessment.  

Instruction must be based on data analysis in order to identify trends in 
student misconceptions, learning difficulties, root causes of why students 
may not have learned a concept, and plans to reteach.  Corrective 
instruction action plans are based on this information both individually by 
teachers and in PLCs by grade level teams during planning time built into 
the master schedule when teaching teams collaborate on instructional 
strategies, adjustments, delivery, intervention, and acceleration.

Lesson plans must be thorough, curriculum and data driven, and aligned with the TEKS 
Resource System scope and sequence for core content areas. Plans must be guided by a 
clear objective and include guided and independent practice with assessment.

Desired Annual 
Outcome

Classroom instruction is aligned to the rigor and specificity of the TEKS for all 
core content areas.  Frequent, common assessments are written to the depth 
and complexity of the STAAR assessment and reflect the format, vocabulary, 
and type of questions of the STAAR test.

PLCs result in discussion of formative and summative assessment data, 
more effective instructional strategies, plans to improve instruction, and 
adjustments to instructional delivery with reteach and extension.  Student 
progress is made toward measurable goals and student mastery of 
objectives.

Alignment to the TEKS, the scope and sequence, and the expected level of rigor in daily 
instruction.

Barriers to Address 
During the Year

Teachers have lack of experience in writing assessment items and need 
additional training in writing assessment questions in the format and rigor of 
the state assessment.  Lack of variety and adequate item bank for lower grade 
level assessment questions written in a format similar to state assessment 
items.

Adequate time to plan and collaborate both horizontally and vertically.  
Dedicated professional development time for data analysis and 
identification of learning trends. 

Specific to ELAR-adjustment to new TEKS and how this will affect the scope and 
sequence in TRS.

District Commitment Theory of Action:
If we adopt a well-designed PK-4 cohesive, scaffolded reading and writing model based on balanced literacy and best-practices, and provide high levels of professional development that supports 
teachers in learning how to use it, then student outcomes will be (1) improved academic achievement in all core content areas, (2) confident, independent readers and writers, (3) reading and 
writing for purpose and for pleasure.


