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Take Note...

Note to IEP Committee Members when making 
program placement decisions:

Carefully consider what a child needs before 
determining where a child should be placed.

Ensure all classrooms, general education 
and special education, have adequate space 
to accommodate both the physical and  
instructional needs of the student.

Provide access to all instructional settings 
for student with physical impairments based 
on their individual needs.
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Academic Skills Classroom (ASC)

I. Learning Features Addressed

The ASC program is designed to provide specialized instruction across the general education 
curriculum for students with disabilities. Students may demonstrate the following:

❖ Academic performance several grade levels below their same age peers as measured by 
multiple data sources such as short cycle assessments; state assessments; district assessments; 
running records; anecdotal

❖ Level of modification of the general education has been ineffective;
❖ Use of assistive technology (AT) accommodations in the general education setting has been 

ineffective.
❖ A need for an academic setting between general education and functional skills development, 

regardless of their exceptionality.

II. Program Description

Academic Skills Class (ASC) is a special education program that supplants, or takes the place of, 
instruction in the general education classroom. Specialized instruction is designed to meet the 
academic needs of students with reading, writing and/or math. Instruction in ASC may include 
science and social studies.

Instruction in the ASC must be skill-specific, research-based and aligned to the New Mexico 
Common Core State Standards. Students in the ASC participate in the administration of district and 
state-wide assessments. Each student’s IEP determines what, if any, allowable accommodations will 
be provided to that student.

At the elementary level:

❖ Students may participate in one or more individual ASC subjects depending on the student’s 
academic skill level in any subject(s) as determined by the IEP team.

❖ Assessments such as IStation, DRA, QSI, Sight Word Lists, and Writing Samples must be 
made available to students who are in ASC for language arts

❖ The following instructional resources are used unless data indicates they are not effective 
with a student(s): Lexia, Writing Adventures, IStation, Sonday, Reading Plus, Pasaporte, 
Ascend Math, Touch Math



Academic Skills Classroom (ASC), cont.

II. Program Description cont.

Academic Skills Class (ASC) is a special education program that supplants, or takes the place of, 
instruction in the general education classroom. Specialized instruction is designed to meet the 
academic needs of students with reading, writing and/or math. Instruction in ASC may include 
science and social studies.

Instruction in the ASC must be skill-specific, research-based and aligned to the New Mexico 
Common Core State Standards. Students in the ASC participate in the administration of district and 
state-wide assessments. Each student’s IEP determines what, if any, allowable accommodations will 
be provided to that student.

¨ At the secondary level:

❖ ASC is an individual core academic course in English Language Arts (ELA), mathematics, 
science and/or social studies.

❖ Students may participate in one or more individual ASC courses depending on the student’s 
academic skill level in any subject(s) as determined by the IEP team.

❖ Intensive instruction in reading may be available as a separate course or within ASC.
❖ Some of the instructional resources that may be used are Reading Plus, and Ascend Math.



Behavioral Skills Classroom (BSC)

I. Learning Features Addressed

The Behavior Skills Classroom (BSC) is an instructional placement for students with 
disabilities whose behavior interferes with their own learning or the learning of others to such 
an extent that a more restrictive setting is necessary. BSC is not a disciplinary placement but 
rather a self-contained instructional program focusing on teaching appropriate replacement 
behaviors. These students may:

❖ Demonstrate maladaptive behaviors which are preventing or limiting their access to, or 
participation in, the educational curriculum.

❖ Benefit from a highly structured, consistent, and predictable environment

II. Program Description

Prerequisites for BSC placement: The IEP team must review the results of a Functional 
Behavioral Assessment (FBA) upon which a Behavior Intervention Plan (BIP) was 
developed and implemented over an appropriate amount of time. If the BIP proved to be 
unsuccessful in moderating or eliminating the behavior(s) in question, the BIP must be 
revised at least once and implemented again, over an appropriate length of time, to determine 
if the student can remain in his or her current placement without removal to a more restrictive 
environment, such as the BSC program.

Program Structure: BSC emphasizes social behavioral skills instruction and the teaching of 
replacement behaviors for inappropriate behaviors. In addition, academic instruction must be 
given, as well as, opportunities for students to transition to less restrictive environments.

Behavioral Skills Classrooms are characterized by:

❖ A highly structured environment with classroom rules and behavioral expectations for all 
students

❖ Continual use of a much higher rate of positive reinforcement with limited use of negative 
consequences

❖ Continual social behavioral skills instruction through teaching, modeling, and practice



Center for Creative Minds (CCM)

I. Learning Features Addressed

Students who participate in the CCM may be gifted and/or students with disabilities. Prior to 
placement in the program, the CCM teacher may meet with students to discuss expectations and 
goals of the program. Expectations may include: interest in exploring new learning; willingness to 
learn to better work with others; interest in the development of better communications skills. A 
diverse group of students benefit from the CCM through opportunities for:

❖ Gifted students: in-depth study of topics, exploration of creative learning options; independent study 
in pursuit of their passion

❖ Students with disabilities: skill reinforcement and development, acquisition of a deeper knowledge 
base leading to general academic improvement, strengthen study and organizational skills, 
collaborative work and sharing

❖ All students: increased friendships; participation in joint projects and tasks with students at different 
academic levels, development/growth of social and communications skills, valued contributions as 
members of talent teams

I. Program Description

The CCM is a program that provides learning experiences for students to better develop/grow in 
four development strands: intelligence, achievement, creative/divergent thinking, and critical 
thinking/problem solving. Students access CCM in two ways: (1) designated meeting time as a 
weekly or daily pullout (Enrichment) or as a scheduled course (Seminar), and (2) when the 
following occurs in the general education class – content is mastered, assignments/tasks are 
completed early, or additional support is needed from the CCM teacher.

Each development strand below addresses multiple areas:

❖  Intelligence: building verbal intelligence, learning and the brain, social intelligence, emotional 
intelligence, and metacognition

❖ Achievement: conducting research, scholarly habits, levels of vocabulary, and developing questions
❖ Creative/Divergent Thinking: six thinking hats; Torrance model of creativity – fluency, flexibility, 

elaboration, originality; metaphorical thinking; and creativity in the business world; SCAMPER 
(Substitute, Combine, Adapt, Modify, Put to another use, Eliminate, Reverse)

❖ Critical Thinking/Problem Solving: visible thinking; problem/project-based learning; talent teams; 
group problem solving/group think; and creative problem solving



Content Mastery Center (CMC)

I. Learning Features Addressed

Students who participate in content mastery are those receiving instruction in the general education classroom who 
have qualified to receive special education services. These students are of general intelligence, have basic 
foundational skills for the class/course in which they are placed, and can understand and interact with the 
information presented in the general education class/course.

Students who benefit from content mastery are those who need:

❖ Opportunities to work using their specific learning modes
❖ Additional reinforcement and support
❖  Frequent and continual feedback
❖ To fill/reinforce gaps in foundational skill
❖ To focus/reflect on learning tasks
❖ Assistance with developing/improving time management and/or organizational skills
❖ An environment with fewer distractions
❖ Access to additional instructional supports to enhance instructional performance
❖ To demonstrate learning through alternate assessments

II. Program Description/Service Delivery

Content Mastery is an inclusive instructional model designed to help identified special education students be 
successful in the general education setting. Instructional support for the CMC is provided on an as-needed basis and 
is dependent on the collaborative effort between the general education and special education teacher. Students do not 
participate in the CMC on a scheduled basis.

Students should go to the CMC when needing to:

❖ Work on an independent assignment which will require significant support or small group instruction for 
successful completion of an appropriate task

❖ Have a test read aloud when this requirement cannot be made in the general education classroom (this must be 
specified in the student’s IEP classroom and testing modifications/accommodations)

❖ Read an assignment or test aloud to themselves
❖ Use the computer to complete a written assignment when one is not available in the general education 

classroom, library, computer lab, etc., per the student’s IEP
❖ Participate in a study session prior to taking a test
❖ Review previously taught information
❖ Occasionally check progress for classroom support
❖ Budget time and organize materials to complete larger tasks/assignments
❖ Learn to use adapted materials and/or equipment list on the individual Modifications/Accommodations Page



Developmental Skills Class (DSC)

I. Learning Features Addressed

Developmental Skills Class (DSC) provides specially designed programming for students with 
severe multiple disabilities who require on-going extensive support in more than one life activity. 
These students must have a severe intellectual disability in combination with other impairments that 
result in unique educational and functional needs. Severe intellectual impairment must not be 
confused with severe physical and communication impairments.

These students’ abilities to socialize, communicate, and perform or tolerate activities are greatly 
comprised by the severity of the multiple disabilities. These students require direct instruction and 
assistance with:

❖ Communication: body movements, facial expressions, vocalization, eye gaze, gestures, and 
require alternative communication methods/tools

❖ Self-help: diapering, feeding, dressing, personal hygiene Medical and health: management of 
medical conditions that may be life-threatening

❖ Physical: management of specialized equipment for mobility, stretching, exercise and 
tolerance; endurance for physical movement and therapy

II. Program Description

The DSC program focuses on assisting the students in increasing their tolerance for 
environmental and sensory input, therapies, feeding, toileting/diapering, and personal hygiene. 
Students in the DSC will experience, explore, and participate in activities as tolerated. 
Students need full assistance and learn using their five senses. It is imperative that all staff 
honor, recognize, and respect these students’ attempts to socialize and communicate.

❖ Quality of life: explore and experience interest and leisure activities, attempt self-initiation;
❖ Management of Medical Conditions: require multiple services and therapies as a primary 

focus in their educational program.
❖ Communication and Socialization: may require augmentative assistive device, attempting 

communication through areas of strength (head nod, eye gaze, blowing, touch, pointing), 
communicate basic wants and needs;

❖ Post-Secondary Transition to Home or Community Care Setting: emphasis on health, 
wellness, vitality and quality of life



Early Child (EC)

I. Learning Features Addressed

Students demonstrate significant delay in one or more functional areas which adversely affects 
the child's daily living and development of age appropriate skills:

❖ Cognitive difficulties: acquisition and generalization of information, rate of learning, 
processing, problem solving, reasoning, attention, and memory

❖ Language and Communication difficulties: oral motor (swallowing, eating, or drooling), 
intelligibility, receptive and/or expressive language, pragmatics, or speech fluency

❖ Adaptive behavior difficulties: daily living active (toileting, eating dressing, personal 
hygiene), pretend, exploratory or social play

❖ Social-Emotional Development difficulties: awareness of self and others, range of emotions, 
appropriate emotions, self-control, destructive behaviors, less structure, change, transitions, or 
play skills

❖ Motor Development difficulties: coordination, posture, strength, endurance, reaching, 
eye-hand coordination, functional mobility, and sensory-motor integration

II. Program Description

EC provides special education services to children ages three to five who qualify under IDEA in one 
of thirteen eligibility categories, or as developmentally delayed, and have the need for specially 
designed instruction. Students who qualify for EC are eligible to receive services beginning on their 
third birthday, regardless of when it falls within the school year. Students who qualify for typical 
community-based early childhood programs, such as Head Start or PreK, should receive their 
special education services within that less restrictive setting whenever possible.

❖ Critical Areas of Instruction: (1) positive social-emotional skills, (2) acquisition and use of 
language and knowledge, and (3) appropriate behaviors to meet their needs

❖ Execution of Structure: physical space used to establish boundaries and function of areas, 
routines must be consistent, planned and systematic transitions using visual cues and 
warnings, center-management system, area signs, labeled shelves

❖ Adaptations: toys, materials, and furniture adapted to meet cognitive and physical needs
❖ Evidence-based teaching practices: no-tech and low tech supports, visual prompts, modeling, 

incidental teaching and graduated guidance
❖ Direct instruction: oral language and social-emotional development
❖ Staff to student ratio: Four-to-one



Gifted Services

I. Learning Features Addressed

Children who are gifted are those whose intellectual ability paired with subject matter aptitude/achievement, 
creativity/divergent thinking, or problem-solving/critical thinking is so outstanding that special education services 
are required to meet their educational needs. These students may have a high general intellectual ability capable of 
performing at high levels in all academic areas; may have high intellectual ability capable of performing at high 
levels in one or more academic areas; or may be creatively gifted.

❖ General Intellectual Ability: formulates abstractions, observant, excited about new ideas, enjoys 
hypothesizing, learns rapidly, uses large vocabulary, inquisitive, self-starter, complex information

❖ Specific Academic Ability: high academic success in special interest area, pursues special interest with 
enthusiasm and vigor, acquires basic skill knowledge quickly, widely read in special interest literature, good 
memorization ability, advanced comprehension in area

❖ Creatively Gifted: independent thinker, original thinking in oral and written expression, generates several 
solutions to a given problem, sense of humor, creates and invents, challenged by creative tasks, improvises 
often, doesn’t mind being different from the crowd, sense of play

❖ Gifted children from a variety of populations: often may not present their giftedness in traditional ways. IEP 
committees must guide the student’s IEP development to meet the unique educational needs for gifted 
children with these differences – cultural and linguistic difference, lower socio-economic status, disabling 
conditions (Twice Exceptional), young children, underachievers, LGBTQ (Lesbian, Gay, Bisexual, 
Transgender, Questioning)

II. Program Description/Service Delivery

While there is no specific program for gifted learners in GISD, there are a variety of service models used to address 
the unique needs of each gifted learner. The needs of each gifted learner are identified through the IEP process. It is 
important that IEP teams take into consideration that gifted learners should be provided the opportunity to interact 
with their intellectual peers and that lack of such opportunity may well be a more restrictive placement.

Options for service delivery fall into several categories:

❖ Differentiated Instruction: within the general education classroom;
❖ Pullout: daily or weekly enrichment, Center for Creative Minds (CCM);
❖ Cluster Groups: students who are working at the same grade level placed with the same teacher at the same 

time for each subject area;
❖ Acceleration includes: advanced courses (such as AP and Dual Credit); subject-matter acceleration; 

grade-skipping; curriculum compacting; self-paced instruction; telescoping curriculum; honors classes; credit 
by examination; early entrance into middle school, high school, or college



Homebound Services

I. Learning Features Addressed

Homebound services should only be considered for students with a physical or psychological condition that 
prevents them from being able to attend school with their disabled or non-disabled peers. Homebound is 
considered to be the most restrictive instructional arrangement.

❖ Students must have a medical need, physical or psychological, which cannot be met at the student’s 
home campus.

❖ Before a student is considered for this service an Authorization for Homebound Instruction form 
needs to be completed by a licensed physician and returned to the student’s home campus.

❖ Students are expected to need the service for a minimum of four consecutive weeks. For students 
needing the service less than four consecutive weeks, home-based instruction may be considered. 
With home-based instruction, the teacher(s) at the student’s home campus provides the assignments 
with the parents picking up and then returning the completed assignments to the school.

❖ Students placed in the homebound program must be time-limited (must have a both a beginning and 
ending date) so that they can return to a less restrictive educational environment.

❖ The IEP/504 committee can always reconvene to extend the date to meet the student’s needs.

II. Program Description

The IEP/504 committee has the ultimate responsibility in determining the amount and type of services that 
are needed to meet each student’s individual educational needs. The committee should review the 
homebound placement every 4 to 5 months and at the annual review. The committee should also specify the 
criteria to be met for the student’s return to a less restrictive environment. Prior to returning to a less 
restrictive environment, the IEP/504 committee must convene to review and revise the IEP/504 plan.

❖ Authorization for Homebound Instruction form: completed by a licensed physician, returned to the 
student’s home campus to be considered by the committee

❖ Service Time: generally provided for up to five hours per week.
❖ Subject/Courses: no more than four at one time.
❖ Location of Instruction: in the student’s home, an adult must be present in the home
❖ Campus-based Homebound Placement: appropriate in some circumstances and provided after school 

hours
❖ Service Provider: student’s home campus should provide the homebound teacher
❖ District Homebound Teacher: may be utilized in working with medically fragile students, approval 

required from the Special Education Director, homebound services are provided during the school 
day



Inclusion Program (INC)

I. Learning Features Addressed

Inclusion is an educational practice in which children with disabilities are educated in classrooms 
with children without disabilities. The purpose of inclusion is to make sure that students with 
special needs are integrated in the general education setting for as much of the day as possible, with 
the supports they need to be successful.

Most disabilities do not affect what these students learn; these disabilities affect how these students 
learn. IEP teams recommend students for inclusion due to one or more of the following benefits: 1.) 
grade level academic focus of the subjects taught 2.) exposure to the academic content 3.) 
experience and/or socialization with the general education students. Students who participate in the 
inclusion program:

❖ Cannot learn in traditional ways
❖ Are learning strategy disabled rather than learning disabled
❖ Require additional teaching supports and services to successfully demonstrate learning

II. Program Description

The general education curriculum is used and delivered through differentiated instruction with the special 
education students included in the general education class. Accommodations and modifications are used to 
meet individual student’s educational needs, as specified in the IEPs. Generally, content is provided on 
grade level with accommodations. Modifications may also be utilized.

A student may be placed in the inclusion program in a variety of ways and the IEP committee must consider 
what supports will be needed for success in that placement:

❖ Fully included in the general education program for the entire school day
❖ Included in the general education program for one or more content area subjects/courses
❖ Included with the general education students for lunch and/or specials, electives, PE
❖ With accommodations utilized that do not change the expectations for the grade-level curriculum and 

delivered through all or some of the following: teaching supports, services, adapting of materials
❖ With modifications utilized to make changes to the grade-level curriculum expectations. Modifications may 

be minimal or complex due to expectations of the curriculum that are beyond the student’s actual ability level
❖ With assistive technology, both high and low-tech, utilized to make it easier to complete learning tasks



Life Skills Class (LSC)

I. Learning Features Addressed

Students that receive instruction in the LSC have deficits in both intellectual and adaptive behavior. 
These characteristics may be accompanied by other impairments that are not the primary reason for 
placement and may include intellectual, language and/or communication, occupational, health, and 
physical impairments. These impairments impact the classroom environment, specialized 
equipment and staffing needs. Some learning features addressed through LSC are:

❖ Intellectual: intellectual functioning significantly below average, poor generalization, limited 
attention, highly concrete thinkers, slower rate of learning and retention, learning plateaus, 
lags with self-direction, difficulty with concepts such as money, time and problem solving

❖ Adaptive behavior deficits: social skills (interpersonal skills, social responsibility, 
self-esteem, naiveté, gullibility, social problem-solving, obeying laws), practical skills 
(activities of daily living, occupational skills, pre-vocational skills, use of money, healthcare, 
safety, travel, schedules, routines, use of phone)

II. Program Description

The Life Skills Class (LSC) provides a combination of specialized instruction, methodology and

materials based on student individual needs. LSC requires alternative curriculum and assessment. 
Specialized instruction focuses on functional academics, self-help skills and social awareness. In 
order for this unique group of students to transition successfully to post-secondary training, 
employment, and increased independence these students will likely always require some degree of 
post-secondary support and services.

❖ Functional academics: development of vocational skills in preparation for participation in 
community employment, independent leisure activities such as going to movies, using 
money, use of public transportation and resources, etc.

❖ Self-help skills: personal hygiene, food preparation, housekeeping, following routines and 
schedules, taking safety precautions, asking for and following medical advice

❖ Social awareness: self-advocacy, development of meaningful relationships, appropriate social 
interactions, awareness of personal space and social cues



Resource (RES)

I. Learning Features Addressed

The Resource Program is designed to provide specialized instruction for grade level language arts 
and/or math curriculum for students with disabilities. The focus of Resource is to prepare students 
for transition to the general education classroom, with the provision of supplementary aids and 
services as necessary. Students may have the need for the following:

❖ Smaller staff to student instructional ratios
❖ Differentiation in the quantity, pace, and presentation of instruction
❖ Focus on the five Rs: Reteach, Relearn, Review, Reinforce, and Remediate II. 

Program Description

Resource is a “bell-to-bell” class taught by a special education licensed/certified teacher who is 
highly qualified in the core area. It is restricted to language arts and or math instruction only. The 
focus of Resource is to prepare students for transition to the general education classroom, with the 
provision of supplementary aids and services. Students may be placed by their IEP teams in 
Resource for language arts and/or math classes.

❖ All instruction in Resource is aligned to the grade level New Mexico Common Core State 
Standards (CCSS).

❖ Specialized supplementary instructional programs in Resource may include Sonday, Lexia, 
Reading Plus, Pasaporte, Writing Adventures, Touch Math, and Ascend Math.

❖ Students in Resource participate in the administration of District and State-wide assessments. 
Each student’s IEP determines what, if any, allowable accommodations will be provided to 
that student.



Structured Communications Class (SCC)

I. Learning Features Addressed

The SCC program is designed for students who demonstrate severe developmental delays in social 
awareness and communication, social motivation and appropriate social behavior. These delays 
prevent their understanding, tolerating and participating in a less restrictive educational/academic 
setting and result in significantly odd, inappropriate and/or dangerous behavior. Students 
demonstrate patterns of behavior that often include many of the following:

❖ Language and communication difficulties: using and understanding age-appropriate language 
and directions; beginning and sustaining conversation; conversational reciprocity; expressing 
needs and wants; nonverbal or have language not used or used ineffectively; repeat words or 
phrases, cry or act out when unable to express themselves

❖ Social-Emotional difficulties: social and environmental cues, unusual play, pretend-play, 
restricted interests, obsessive interests or attachments, environmental awareness, eye contact, 
directed-communication, social behaviors/interactions, common sense, motivation

❖ Behavioral differences: tantrums (often intense and long) under normal circumstances, resists 
change; rigid in routines and thinking, odd behavior interfering with functioning, self 
-regulating behaviors;

❖ Sensory and motor differences: over or under sensitivity to sights, sounds, smells, taste, 
movement, touch or pain; extremely over or under-active; appears awkward, fine motor 
difficulties, low tone (a low level of muscle strength, endurance, and coordination that 
interferes with fine motor control)

❖ Cognitive styles: atypical intellectual abilities with some areas of function very high and 
others average or low; intellectual disability (for some); difficulty with generalization of 
acquired knowledge and skills; strong primary visual learning style (difficulty with auditory 
learning)

❖ Adaptive behavior difficulties: daily living, self-help



Structured Communications Class (SCC), cont.

II. Program Description

The focus of this program is primarily instruction in, and promotion of, social-communication 
skills, independence, and behavior self-regulation as a prerequisite to academic instruction. 
Instruction for the program is commonly based on TEACCH (Treatment and Education of Autistic 
and related Communication Handicapped Children) and STAR (Strategies for Teaching based on 
Autism Research).

❖ Highly specialized teaching techniques and autism evidence-based-practices such as discrete 
trial training, visual schedules and supports, pivotal response teaching

❖ Highly structured classroom with organized physical space, visual supports, and sensory area
❖ Expressive and receptive language and communication training and in many cases the use of 

alternative augmentative communication systems
❖ Direct instruction in social skills and replacement behaviors
❖ One-on-one direct teaching, lower staff-to-student ratio
❖ Generalization training – use of acquired skills in a variety of settings with a variety of 

people


