
4.9  Least Restrictive Environment (LRE)  
 
I. Overview 
 

The LRE requirement is one of the central concepts of placement under IDEA.  Compliance 
with IDEA’s LRE provision essentially requires that students with disabilities receive their 
education in the regular classroom environment to the maximum extent appropriate or, to 
the extent such placement is not appropriate, in an environment with the least possible 
amount of segregation from the students’ nondisabled peers and community.   

 
The “LRE Mandate” of the IDEA [34 CFR 300.114] requires that each public agency 
ensure: 

 
• That children with disabilities, including children in public or private institutions or 

other care facilities except adult prisons, are educated with nondisabled children to 
the maximum extent appropriate; 

 
• That special classes, separate schooling or other removal of children with disabilities 

from the regular educational environment occurs only if the nature or severity of the 
disability is such that education in regular classes with the use of supplementary aids 
and services cannot be achieved satisfactorily. 

 
The LRE for a child with a disability must be determined on an individual basis, based on 
the educational needs in the child’s IEP.  Categorical decisions/placements (i.e., making 
decisions/placements based on a child’s category of disability rather than on a child’s 
individual and unique needs) clearly violate IDEA’s requirement for individualized 
educational planning.  For example, creating a “Orthopedically Impaired Program” for all OI 
students or reserving certain related services for only one category of disability such as 
psychological services only for students who have emotional disturbances (ED) would 
clearly violate the IDEA.  Placements should not be made based solely on severity of 
disability, configuration of delivery system, availability of education or related services, 
availability of space, or administrative convenience. 

 
II. Continuum of Alternative Placements 
 

School districts must offer a continuum of alternative placements for students who require 
special education and related services.  The continuum must include instruction in regular 
classes (“inclusion”), special classes, special schools, home instruction, and instruction in 
hospitals and institutions, and must make provision for supplementary services such as 
resource room or itinerant instruction to be provided in conjunction with regular class 
placement. [34 CFR 300.115] 

 
The following chart is a continuum of alternative placements available to meet the needs of 
each child with a disability in the Gadsden Independent School District.  Additional services 
are available to the extent necessary to provide each child with a disability a free appropriate 
public education in the least restrictive environment.  This list of placements is not 
exhaustive and there are many more types of placements in which special education can be 
implemented which are not expressly mentioned in the IDEA. 
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Restrictive 

 
Continuum of Alternative Placements 

 
General education (instruction in general education all day with the use of 
“supplementary aids and services.”)  Supplementary aids and services are defined as 
aids, services, and other supports that are provided in regular education classes, 
other educational-related settings, and in extracurricular and nonacademic settings, to 
enable children with disabilities to be educated with nondisabled children to the 
maximum extent appropriate. Common examples of supplementary aids and services 
include a 1:1 aide, curriculum adaptations, and assistive technology device(s). 
 
General education (instruction in general education most or part of the school day 
with the use of supplementary aids and services) 
 
Resource services (part of the school day; the remainder is in general education 
program with supplementary aids and services as necessary.) 
 
Self-contained classes (at the home school with as much  participation in general 
education program/activities with non-disabled peers as appropriate) 
 
Self-contained classes (at a centralized site in the district with as much participation 
in general education program/activities with non-disabled peers as appropriate) 
 
Separate school/facility (access as appropriate to general education curriculum with 
participation in activities with non-disabled peers dependent on the population of the 
separate school or facility) 
 
Hospital/institution (access as appropriate or possible to general education 
curriculum but with limited or no participation in activities with non-disabled peers) 
 
Homebound services (access as appropriate or possible to general education 
curriculum but no participation with non-disabled peers) 

 
 
III. Inclusion 
 

“Inclusion” is commonly understood to mean that a student with disabilities receives at least 
portions of his education in the regular education classroom.  “Full inclusion” means the 
placement of a student in his home school in a regular education classroom with age- and 
grade-appropriate peers on a full-time basis. IDEA has been interpreted by the courts to 
create a “strong presumption that children with disabilities be educated in regular classes 
with appropriate aids and services, if needed.  It has not been interpreted to provide a 
mandate for full inclusion.  
 

IV.  LRE and Placements [34 CFR 300.116] 
 
In determining the educational placement of a child with a disability, including a preschool 
child with a disability, each public agency must ensure that 
 
• The placement decision is made by a group of persons, including the parents, and 

other persons knowledgeable about the child, the meaning of the evaluation data, and 
the placement options; and is made in conformity with IDEA LRE provisions;  
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• The child's placement is determined at least annually; is based on the child's IEP; and 

is as close as possible to the child's home;  
 
• Unless the IEP of a child with a disability requires some other arrangement, the child 

is educated in the school that he or she would attend if nondisabled;  
 
• In selecting the LRE, consideration is given to any potential harmful effect on the 

child or on the quality of services that he or she needs; and  
 
• A child with a disability is not removed from education in age-appropriate regular 

classrooms solely because of needed modifications in the general education 
curriculum. 

 
V. LRE and Transportation 
 

LRE applies to transportation just as it does to each and every aspect and element of the 
student’s schooling.  As in the classroom, LRE determinations in the area of transportation 
must take place on a case-by-case basis, in light of each child’s individual needs.  Moreover, 
separate transportation is prohibited unless there are legitimate nondiscriminatory reasons 
for the separate transportation.  Schools should only consider a more restrictive 
transportation arrangement if regular transportation, with supplemental aids and services 
(e.g., aides, equipment adaptations), is not appropriate for that particular student. 

 
VI.  LRE and Nonacademic Services and Extracurricular Activities  
 

Under the Americans with Disabilities Act (ADA) and Section 504 of the Rehabilitation Act of 
1974 (Section 504) school districts must take reasonable steps to afford students with 
disabilities an equal opportunity to participate in nonacademic services and extracurricular 
activities.  No additional obligations are imposed under the Individuals with Disabilities 
Education Act (IDEA) unless nonacademic services or extracurricular activities are included as 
part of the provision of FAPE to a student with a disability.  The services required to provide a 
student with FAPE is a decision made by the IEP team on a case-by-case basis based on the 
unique needs of a child.   
 
 
According to LRP Publications, the way the IEP is drafted can lead to different 
interpretations of a student's entitlement to participation in extracurricular activities - in  
this case, on a school athletic team. In Lauderdale County Board of Education, 36 IDELR 
178 (SEA AL 2002), the parents of a 17-year-old with a visual impairment asserted that  
the district had to give their son a place on the football team. However, the hearing officer 
found that although the student's IEP indicated he should have the opportunity to  
participate in extracurricular activities, it merely affirmed his eligibility and did not 
guarantee a position on a competitive team sport. Contra Socorro Indep. Sch. Dist., 36 
IDELR 180 (SEA TX 2002); and Maple Lake Sch. Dist., Indep. Sch. Dist. 881, 108 LRP 
21568 (SEA MN 2007). 
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VII.  Addressing LRE Requirements in the IEP 
 
 The LRE section of the IEP requires that the IEP team provide a rationale for the removal of a 

student from the general education setting.  If the student will be included in the general 
 education setting for more than 80% of the time, no rationale is required.  If the student will 

not be included in the general education setting for more than 80% of the time, the three (3) 
questions below must be addressed.  Answers must be student-specific, i.e., not generic or 
“canned”. 

 
 • Explain why supplementary aids and services are not adequate to meet the student’s 

needs in the general education class [34 CFR §300.320 (a)(4), and 34 CFR §300.114 (a)(2)(ii)]:  
 
  Sample answer (Student with a SLD in reading and math and ADHD):  Visual and 

auditory stimuli/distractions cannot be controlled in the general education fifth grade 
classroom, even with the provision of a separate study carrel and sound-suppression head 
phones, to the extent necessary for (student) to attend to, and benefit from, the math and 
reading instructional activities of the classroom.   

 
 • Explain how placement in a special education setting will be more advantageous in 

meeting student’s needs [34 CFR §300.320 (a)(4)(iii)]: 
 
  Sample answer:  The (name program) classroom at (school) has a lower teacher/student 

ratio as well as a more structured and less stimulating instructional environment when 
compared with the general education fifth grade classroom.  This will allow (student) more 
opportunity to attend to, and benefit from, the math and reading instructional activities of the 
classroom. 

 
 • Explain why placement in a general education setting is reduced or limited and what is 

being done (key point!) to reintegrate the student back to a general education setting [34 CFR 
§300.320 (a)(5)]: 

 
  Sample answer:  (Student’s) placement in the general education setting is currently 
 reduced or limited due to a specific learning disability and ADHD which is interfering 
 with his ability to focus on and attend to reading and math instruction in the general 
 education setting.  The student’s IEP calls for Behavior Therapy (a structured discipline 
 strategy based  on rewards and consequences) and Neurofeedback (high-tech brain exercises 
 designed to help reduce impulsivity and increase attentiveness in children with ADHD) 
 which will assist him in attending to math and reading instruction, and gradually increase 
 his ability to be successful in the general education classroom environment.  

* * * * * 
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