
4.1  The Individualized Education Program (IEP) 
Required Components 

 
The individualized education program (IEP) is the cornerstone of the IDEA, ideally developed in 
a collaborative and cooperative effort between parents and school personnel.  It describes the 
abilities and needs of a child with a disability and prescribes the placement and services designed 
to meet the child’s unique needs.  
 
I. The IEP for each child with a disability is a written statement that is developed, reviewed, 

and revised in a meeting and must include [34 CFR 300.320]: 
 

• A statement of the child’s present levels of academic achievement and functional 
performance, including how the child’s disability affects the child’s involvement 
and progress in the general education curriculum (i.e., the same curriculum as for 
nondisabled children) or, for preschool children, as appropriate, how the disability 
affects the child’s participation in appropriate activities; 

 
 • A statement of measurable annual goals, including academic and functional goals 

designed to meet the child’s needs that result from the child’s disability to enable 
the child to be involved in and make progress in the general education curriculum; 
and meet each of the child’s other educational needs that result from the child’s 
disability; for children with disabilities who take alternate assessments aligned to 
alternate achievement standards, a description of benchmarks or short-term 
objectives; 

 
• A description of how the child’s progress toward meeting the annual goals 

described in paragraph (B) of this section will be measured; and when periodic 
reports on the progress the child is making toward meeting the annual goals (such 
as through the use of quarterly or other periodic reports, concurrent with the 
issuance of report cards) will be provided; 

 
• A statement of the special education and related services and supplementary aids 

and services, based on peer-reviewed research to the extent practicable, to be 
provided to the child, or on behalf of the child, and a statement of the program 
modifications or supports for school personnel that will be provided to enable the 
child to advance appropriately toward attaining the annual goals; to be involved in 
and to progress in the general education curriculum and to participate in 
extracurricular and other nonacademic activities; and to be educated and 
participate with other children with disabilities and nondisabled children in 
extracurricular and nonacademic activities; 

 
• An explanation of the extent, if any, to which the child will not participate with 

nondisabled children in the regular class and extracurricular and nonacademic 
activities; 

 
• A statement of any individual appropriate accommodations that are necessary to 

measure the academic achievement and functional performance of the child on  
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 State and districtwide assessments; and if the IEP team determines that the child  
 must take an alternate assessment instead of a particular regular State or 

districtwide assessment of student achievement, a statement of why the child 
cannot participate in the regular assessment; and why the particular alternate 
assessment selected is appropriate for the child;  

 
• The projected date for the beginning of the services and modifications, and the 

anticipated frequency, location, and duration of those services and modifications. 
 
• Transition services.  Beginning not later than the first IEP to be in effect when the 

child turns l6 (14 in New Mexico), or younger if determined appropriate by the 
IEP team and updated annually, thereafter, the IEP must include appropriate 
measurable postsecondary goals based upon age appropriate transition 
assessments related to training, education, employment, and where appropriate, 
independent living skills, and the transition services (including courses of study) 
needed to assist the child in reaching those goals. 

 
• Transfer of rights at age of majority.  Beginning not later than one year before the 

child reaches the age of majority under State law (age 18 in New Mexico), the IEP 
much include a statement that the child has been informed of the child’s rights 
under Part B of the Act, if any, that will transfer to the child on reaching the age 
of majority. 

 
II. In developing each child’s IEP, the IEP committee must consider the following [34 CFR 

300. 324]: 
 
• The strengths of the child and the concerns of the parents for enhancing the 

education of their child; 
• The results of the initial or most recent evaluation of the child; and 
• The academic, developmental, and functional needs of the child.   
 

III. The IEP committee must also consider the following special factors [34 CFR 300. 324].  
 

• In the case of a child whose behavior impedes the child’s learning or that of 
others, consider the use of positive behavioral interventions and supports, and 
other strategies to address that behavior; 

• In the case of a child with limited English proficiency, consider the language 
needs of the child as those needs relate to the child’s IEP; 

• In the case of a child who is blind or visually impaired, provide for instruction in 
Braille and the use of Braille unless the IEP team determines, after an evaluation 
of the child’s reading and writing skills, needs, and appropriate reading and 
writing media (including an evaluation of the child’s future needs for instruction  
in Braille or use of Braille), that instruction in Braille or the use of Braille is not 
appropriate for the child; 

• Consider the communication needs of the child, and in the case of a child who is 
deaf or hard of hearing, consider the child’s language and communication needs,  
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 opportunities for direct communications with peers and professional personnel in 

the child’s language and communication mode, academic level, and full range of 
needs, including opportunities for direct instruction in the child’s language and 
communication mode; and consider whether the child needs assistive technology 
devices and services; 

• Consider whether the child requires assistive technology devices and services. 
 
IV. Superfluous Information in the IEP  
 
 Adding “extra” items to an IEP regarding programming or related services that are not 
 required for the student to receive FAPE may prove to be detrimental to the school 
 district.  Inclusion of a non-required service may create an obligation to provide that 
 service throughout the period covered by the IEP, regardless of the rationale for providing 
 the service or whether that service is necessary for FAPE.  This is because “a school 
 district must ensure that all services set forth in the child’s IEP are provided, consistent 
 with the child’s needs as identified in the IEP.”  Appendix A to 34 CFR Part 300, 
 Question 31 (1999 Regulations). 

 
* * * * * 

 3 


	I. The IEP for each child with a disability is a written statement that is developed, reviewed, and revised in a meeting and must include [34 CFR 300.320]:
	• A statement of the child’s Upresent levels of academic achievement and functional performanceU, including how the child’s disability affects the child’s involvement and progress in the general education curriculum (i.e., the same curriculum as for n...
	• A statement of Umeasurable annual goalsU, including academic and functional goals designed to meet the child’s needs that result from the child’s disability to enable the child to be involved in and make progress in the general education curriculum...
	• A description of Uhow the child’s progressU toward meeting the annual goals described in paragraph (B) of this section Uwill be measuredU; and UwhenU periodic Ureports on the progressU the child is making toward meeting the annual goals (such as thr...
	• A statement of the Uspecial education and related servicesU and supplementary aids and services, based on peer-reviewed research to the extent practicable, to be provided to the child, or on behalf of the child, and a statement of the Uprogram modif...
	• An explanation of the extent, if any, to which the child will not participate with nondisabled children in the regular class and extracurricular and nonacademic activities;
	• A statement of any individual appropriate accommodations that are necessary to measure the academic achievement and functional performance of the child on
	State and districtwide assessments; and if the IEP team determines that the child
	must take an alternate assessment instead of a particular regular State or districtwide assessment of student achievement, a statement of why the child cannot participate in the regular assessment; and why the particular alternate assessment selected...
	• The projected date for the beginning of the services and modifications, and the anticipated frequency, location, and duration of those services and modifications.
	• Transition services.  Beginning not later than the first IEP to be in effect when the child turns l6 (14 in New Mexico), or younger if determined appropriate by the IEP team and updated annually, thereafter, the IEP must include appropriate measurab...
	• Transfer of rights at age of majority.  Beginning not later than one year before the child reaches the age of majority under State law (age 18 in New Mexico), the IEP much include a statement that the child has been informed of the child’s rights un...

	• The strengths of the child and the concerns of the parents for enhancing the education of their child;
	• The results of the initial or most recent evaluation of the child; and
	• The academic, developmental, and functional needs of the child.
	• In the case of a child whose UbehaviorU impedes the child’s learning or that of others, consider the use of positive behavioral interventions and supports, and other strategies to address that behavior;
	• In the case of a child with Ulimited English proficiencyU, consider the language needs of the child as those needs relate to the child’s IEP;
	• In the case of a child who is Ublind or visually impairedU, provide for instruction in Braille and the use of Braille unless the IEP team determines, after an evaluation of the child’s reading and writing skills, needs, and appropriate reading and w...
	in Braille or use of Braille), that instruction in Braille or the use of Braille is not appropriate for the child;
	• Consider whether the child requires Uassistive technology devices and servicesU.

	IV. Superfluous Information in the IEP
	Adding “extra” items to an IEP regarding programming or related services that are Unot U Urequired for the student to receive FAPEU may prove to be detrimental to the school  district.  Inclusion of a non-required service may create an obligation to ...
	* * * * *


