
For the past 12 years, Paul Lucas has played a critical role in 
the functioning of Orange High School and its surrounding com-
munities. As the longest-serving principal in the school’s history, 
he has contributed to many changes in its development. While his 
time as an OHS principal is coming to an end, his influence in the 
district will continue as he takes on his new position as the school 
district’s human resources director.

Lucas has a long history with Orange schools. Before his time 
as principal, he taught science for four years, was Brady Middle 
school’s assistant principal for two, and then came back to the 
high school as assistant principal for another two years. Lucas ex-
plained that, following in his father’s footsteps, he would eventu-
ally like to become a superintendent, and this transition to human 
resources is a logical step in that direction. 

“I think to be a teacher, you know, I wanted to start there,” he 
said, “but I knew right away that I wanted to be an administrator.”

 As Human Resources Director, Lucas will perform a vari-
ety of duties related to the employment of education specialists, 
teachers, and support staff. He sees the value in this role for the 

district and hopes to widen his influence through this position. 
“I think just having a bigger impact, and being able to influ-

ence things that could, you know, impact the elementary school,” 
he said. “I’ve never had any real contact with our elementary 
school, but you know, elementary, middle school, and just seeing 
it go all the way from our preschool to you guys here.”

Because of the way his relationship with the student body has 
changed, Lucas explained that the timing for a change felt right. 

“When I first started, I was, you know, really in with students,” 
he said, “but now it’s just distanced a little bit because there are so 
many meetings, paperwork, that kind of stuff.” 

As a principal, Lucas has to manage the school’s staff eval-
uations, student schedules, and budgeting.  Day-to-day though, 
the role of principal calls for spontaneity, an aspect of the job that 
Lucas enjoys. 

“I’m better at [that], which is why I love this job,” he said. 
“You just walk in and you never know what you’re going to get 
every day. There are just always people bringing stuff at you and 
things happening.”
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Should OHS treat tampons like toilet 
paper to achieve menstrual equity?

After 12 eventful years, Lucas is leaving 
the helm at OHS, but not without a legacy
By Remy Perry

There are many essentials students need 
to complete a normal school day: paper, 
pencils, a Chromebook, access to water, 
and access to a bathroom. Orange seems to 
provide the items listed, along with many 
other things that ensure a successful aca-
demic experience for students. But, for half 
of the OHS population, two crucial prod-
ucts are missing: pads and tampons.

Periods are a reality for hundreds of Or-
ange students, and without easy access to 
the menstrual products needed to be com-
fortable and safe, some have to miss out on 
important class time because of their biol-
ogy. Periods, whether it’s an unexpected 
leak or painful cramps, can be disruptive in 
the educational environment.

In Spring of 2021, then Junior SGA 
President Allie Ahn set out to expand the 
availability of menstrual products at Or-
ange. They have always been available in 
the school clinic, but Ahn found this single 
point of accessibility problematic.

“I think some people are just too ner-
vous to go down to the nurse,” Ahn said. 
“Maybe they don’t know she has stuff… 
just having to go down there in general is 
kind of, like, just awkward.”

Ahn (now Senior SGA President) con-
tacted OHS Principal Paul Lucas and OHS 
Nurse Mary Massey about implementing a 
program where the school would provide 
free menstrual products in the bathrooms. 
They seemed to be on board, but the ener-
gy around the project fizzled out and Ahn’s 
idea got lost in the sea of other Covid-19 
related issues.

“I just think they think it’s not at the 
top of our priority list,” Ahn said. “It’s 
not something we need to prioritize at this 
time. So they keep putting it off or they 

forget… They probably don’t think it’s that 
big of a deal. But I mean, I think every girl 
kind of needs them.”

For Ahn, keeping pads and tampons in 
just the nurse’s office is not practical. She 
believes that making them available in all 
bathrooms allows students to avoid awk-
ward conversations or questions on their 
search for a pad or tampon.

“Some girls get anxiety because they 
know [their period] is coming up, but they 
don’t know when,” Ahn said. “And some-
times, like, you have to go to the bathroom 
and then, boom, it’s there, but there’s noth-
ing in the bathroom. Then you just get anx-
ious, like, ‘Oh frick, where am I gonna get 
it? Who am I gonna ask?’ But if it’s right 
there in the bathroom, you literally just 
take three steps and it’s there. It’s just a 
relief.”

The solution to this problem seems 
clear to Ahn. She wants an easy-enough 
implementation at the high school that can 
be accomplished quickly.

“My original idea was pretty simple - 
just to have a basket full of feminine prod-
ucts,” Ahn explained. “I didn’t expect for 
this to take longer than a year.”

Ahn believes that having pads and tam-
pons at hand in the restrooms will be ex-

tremely beneficial in stopping disruptions 
that come from periods.

“It’ll make going to school a bit more 
comfortable and you feel more secure,” 
she said. “Going to school, not having 
anything – it ruins your day. Some people 
leave school early. Some people have to 
miss their class just because these products 
aren’t accessible to them, and it’s a mood 
killer.”

OHS Spanish teacher Emily Macias 
understands the problems pointed out by 
students like Ahn, and takes matters into 
her own hands. 

Several years ago, Macias received a 
box of 500 tampons from a family mem-
ber. She decided to bring it to the school 
and leave them on her desk for others to 
use. In two years, the box was gone. 

“That’s what led me to realize and rec-
ognize that there is a need to have feminine 
hygiene products in the building,” she said. 
“It’s not just my colleagues. It’s the young 
ladies in the building as well. So for me, I 
don’t ever want any young lady to miss out 
on the opportunity of education because of 
their period.”

Macias sees the idea of the school sup-
plying menstrual products for students as a 
no-brainer that will only aid menstruating 
students during the school day.

“And if we can take one thing off your 
plate when you’re not feeling well, when 
you’re not yourself, when hormonally 
things are shifting so significantly, if we 
just got you covered in this area, this as-
pect, that’s the least we can do,” Macias 
said. “I think there is absolutely no reason 
not to have feminine hygiene products 
available to girls for free in every bathroom 
in this building.”

Lucas and Massey seem to agree with 
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Menstrual equity

Macias’s philosophy. But, there are issues 
of communication that arise. Lucas said 
that there is no cost to implementing prod-
ucts, but Massey correctly explained that 
there is one, and menstrual products have 
yet to find a permanent home in the school 
budget.

After speaking with Ahn last school 
year, Massey contacted Aunt Flow, a 
women-owned company that focuses on 
providing sustainable pads and tampons 
for schools, universities, offices, restau-
rants, and other public spaces. To try out 
their products, Massey found the funds to 
buy two cases of Aunt Flow products, one 
case of pads and one of tampons. They are 
priced at $125 a pack, or 25 cents per prod-
uct. 

Aunt Flow estimates that it would cost 
the school $2,450 to install and supply six 
no-charge tampon/pad dispensers for a 
year.

While that number may feel relative-
ly small in a district with a more than 
$51,000,000  budget for the 2021-22 
school year, as Massey explained, “It’s got 
to fit into somebody’s budget.” 

“The funding that I have for the clinic 
wouldn’t cover it,” she said. “So in bud-
geting for the following year, it would, you 
know … we’d have to figure out whether 
it would go under custodial or, you know, 
what kind of category.”

Massey is taking the steps to integrate 
Aunt Flow into OHS, and has already put 
a bag of products in one of the girls’ bath-
rooms. But, she does not want students to 
grow reliant on the school having pads and 
tampons available.

“One of the issues is… most places that 
you go are not going to have [menstrual 
products] easily available,” Massey said. 
“So, it’s still re-
ally important 
that girls are pre-
pared and carry 
a backup plan 
for themselves 
because there 
are a lot of plac-
es where they’re 
just not available. 
You can’t depend 
on everywhere 
you go that this is 
going to be your 
solution.”

Macias has a 
different view on 
how dependent 
girls should be 
when it comes to 
menstrual prod-
ucts in school.

“While it is 
true that there 
are not going to 
be products readily available everywhere 
you go, it doesn’t mean that we, in a high 
school with girls, should not make those 
readily available,” Macias explained. “That 
is not a valid reason to not have products 
available to young ladies.”

Ahn shares a similar opinion to Macias 
on accessibility to products at school.

“I think that’s a very closed-minded 
way of thinking,” she said. “It’s basically 
saying,‘You can’t trust that everywhere 
you go is going to have wifi, so you should 
bring a wifi box wherever you go; be pre-
pared.’ Like, no. That doesn’t make any 
sense.”

Kelly Kimble, a social worker at OHS, 
believes that having pads and tampons 
available in the bathrooms will allow stu-
dents who may not always have access to 
menstrual products to have a chance to re-
lax as they rely on the school to take care 
of their needs. 

“I guess there’s the assumption that 
everyone has products accessible, or, you 
know, has an extra whatever at home,” 
she said. “To me, it doesn’t matter. Like, 
if people take them and they need them, so 
what?”

Kimble, Massey, and Lucas each have 
their own take on the school’s degree of 
obligation in providing menstrual products 
in all bathrooms.

“Someone might say, you know, ‘That’s 
not our responsibility,’” Kimble said. “But 
I think as a social worker, I look at a kid 
holistically. If there are any barriers… if 
we can alleviate whatever that might be, 
we should do that.”

For Massey, the question comes down 
to how the school should be providing 
these products.

“I mean, [the administration] obviously 
have felt there was a responsibility to have 
them available,” Massey said. “And their 
solution was to have them available here in 
the clinic. So, whether the responsibility is 
to… how widespread they should be dis-
tributed, I don’t know.”

Lucas also sees difficulty in deciding 
how the school can distribute pads and 
tampons to the student body.

“I don’t know if responsible is the 
right word,” he said. “I think we have an 
obligation to make sure that students have 
what they need. I mean, we have deodor-
ant in [the clinic]. I know condoms have 
come up and those kinds of things. So I 
think it’s just, we do have a responsibility 
to make sure students have what they need 

to stay safe, stay 
healthy. And, so 
I think it’s a re-
sponsibility for 
us to have them 
on hand. It’s just 
how we have 
them available 
to our students 
is really what it 
comes down to.”

Ahn doesn’t 
understand why 
pads and tam-
pons are only 
restricted to the 
nurse’s office, as 
she doesn’t be-
lieve they fit in 
the clinical cate-
gory.

“I mean, it’s 
not like a med-
ical issue,” she 
said. “It’s an ev-

eryday normal happening and it’s, like, not 
something that only has to be in the clinic. 
It’s just like, it’s normal. Like millions of 
girls in the nation have periods. It should 
just be everywhere.”

The conversation over school respon-
sibility in keeping pads and tampons in 
bathrooms isn’t exclusive to Orange; it has 
become a national conversation in recent 
years.

California State Assemblywoman Cris-
tina Garcia championed the Menstrual 
Equity Act in her state, which garnered na-
tional media attention when it was signed 
into law by Governor Gavin Newsom last 

October. The law requires all public schools 
(serving students grades 6-12), community 
colleges, and California state universities to 
supply free menstrual products in all wom-
en’s bathrooms and all-gender bathrooms, 
and at least one men’s bathroom.

To Garcia, the Menstrual Equity Act 
expands what is possible for public spac-
es in America when it comes to reducing 
stigma around 
periods and pro-
viding products 
at no charge. She 
views the accessi-
bility of pads and 
tampons in school 
restrooms as a 
regulatory need.

“We know 
for individuals 
that menstruate, 
whether it’s be-
cause you can’t 
afford the prod-
ucts or because 
you’re suddenly 
surprised with 
your biology, it 
means that it’s 
time away from 
the classroom,” 
Garcia said. 
“And so for me, 
as a former educator, I want to eliminate 
all barriers out there, and this is a barrier 
that affects half of the population out there. 
Mostly people who identify as women, but 
not everyone who identifies as a woman 
menstruate. And so we’ve tried to keep our 
discussion inclusive as much as possible.”

She further explained how the Menstru-
al Equity Act promotes health and reduces 
absenteeism among students.

“I have had young women who tell 
me they miss [school] on a monthly basis 
because they don’t have access to these 
products and they’re not readily available 
at school,” she said. “And so making sure 
that they’re in the bathrooms is an easy way 

to ensure that we remove that barrier and 
they’re able to go to school when they men-
struate. I’ve had young women tell me that 
they use newspapers or socks or toilet paper 
or leave a menstrual product on for too long 
and get infections. And so that also leads to 
them missing school, as well as missing out 
on their education.”

Just like Garcia, OHS senior Stella 
Colich thinks 
schools need to 
change how they 
handle periods.

“We have 
toilet paper avail-
able,” she said. 
“So [menstrual 
products] should 
just be another 
thing. Because 
it’s just a natural 
process. Just like 
any other thing 
you do in the 
bathroom. Like, I 
feel like it should 
be provided.”

Sophomore 
Mira Batra 
agrees with Col-
ich in feeling that 
the school has a 
duty to provide 

these products.
“I think [administrators] definitely have 

to be more responsible about it because 
it’s affecting the education of females and 
that’s what school’s about,” she said. “So I 
definitely think they should focus more on 
that.”

For Junior Lila Tye, the problem isn’t 
only defining what the school’s responsi-
bilities are, but what acting on those duties 
could do to destigmatize periods in every-
day life.

“I feel like [free menstrual products] 
would just make students feel a lot more 
comfortable and kind of, like, normalize the 
idea of having a period,” Tye said.

“I have had young women 
who tell me they miss [school] 
on a monthly basis because 
they don’t have access to these 
products and they’re not read-
ily available at school. And so 
making sure that they’re in the 
bathrooms is an easy way to en-
sure that we remove that barrier 
and they’re able to go to school 
when they menstruate.” 

   Cristina Garcia, 
California State Assemblywoman 

“One of the issues is… most 
places that you go are not go-
ing to have [menstrual prod-
ucts] easily available, So, it’s 
still really important that girls 
are prepared and carry a back-
up plan for themselves because 
there are a lot of places where 
they’re just not available. You 
can’t depend on everywhere you 
go that this is going to be your 
solution.” 

   Mary Massey, 
OHS Nurse

Continued from page 1
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During his time as principal, Lucas worked with staff 
as well as the student body to create change. One such 
change includes the transition to a more forward policy 
regarding dress code. 

“It used to be more strict,” Lucas said regarding the 
current dress code. “We worked with some students that 
presented what they felt could be changed and so we start-
ed changing things.” 

He explained that skirts or shorts had to be longer than 
your fingertips and spaghetti strap tops weren’t allowed 
in the past. Baggy pants and basketball jerseys were also 
strictly forbidden. At a certain point, Lucas had to ask 
himself how this was affecting the education of students. 

“Is it the hats impeding learning,” he asked, “or is it 
the fact that we’re trying to discipline a student because of 
a hat that’s impeding the learning?”

International travel programs

Other changes have taken shape because of Lucas’s 
personal ambitions. Lucas sees the 2012 implementation 
of an international program at Orange as one of his big-
gest accomplishments. Because of his passion for travel, 
the establishment of a program for Orange had always 
been a goal of his. 

“When I interviewed as principal, I wanted to get us a 
global program,” he said, “so that’s one thing I’m really 
proud of.” 

Administrative Assistant Jean Vargo noted that few 
high schools have international programs.

“It’s kind of refreshing to see that he thinks it’s import-
ant for the kids to have an opportunity to see each other’s 
cultures and how that works in other schools,” she said.

Vargo said that the program benefits students and staff, 
and attended one of the trips as well. 

“I got to see how schools in Denmark are set up and 
how their offices work and what that looks like, so that 
was kind of interesting,” she said. “I thought it was pretty 
insightful of him to let me go.”

Lucas said these trips have left a lasting impact on 
those that have participated. 

“[Graduates] send me emails or whatever that they’re 
still talking to the person that they stayed with in Den-
mark,” he said, “and some of them are still going over 
there and traveling to see their friends.”

Experiencing a different culture has also allowed for 
innovative ideas to surface here at Orange.  

“We’ve seen the school that’s our partner [in Den-
mark]; they have artwork everywhere,” Lucas said. “So, 
we’re going to start doing that here and having student 
artwork throughout the building.”

Building and security

Lucas has contributed to the high school’s physical de-
velopment as well. 

“You know, all the things, even in the 12 years, I’ve 
been here – the auditorium, the green room, which is now 
the spirit store, the turf – you know, you’re in all of those 
decisions, and you’re making all those decisions,” he said. 
“Like, the amount of hours I spent here deciding, were 
the end zones going to be orange, or were they going to 
be black?” 

More recently, Lucas has spearheaded two long-in-
the-making projects to renovate the girls’ locker rooms 
and construct a more secure front entrance, which should 
be finished sometime next year. 

“Trying to get this front entrance redone, to have se-
cure doors and all that during the day,” said Lucas, “that, 
along with our locker rooms, have taken 17 years to final-
ly get in.” 

Many of the major policy shifts and building changes  
at Orange have centered around safety, especially in light 
of the increased nationwide gun violence and security 
threats of the past decade.  

In November of 2011, a series of bomb threats war-
ranted a drastic change in the way Orange addresses se-
curity issues. 

School Resource Officer Todd Bennett, who played a 
key role in the school’s response, discussed the contents of 
26 emails containing the threats. 

“Some of them were pretty horrific,” Bennett said. 

“Just vulgar language. And I 
don’t mean like using bad words. 
I mean, like the things they said 
they were going to do. It was 
graphic in nature.”

The school closed for three 
days in response to the emails, 
a decision that required serious 
deliberation on the part of the 
administration. 

When the administration de-
cided it was safe to reopen the 
school, about 50% of students 
attended that first day back. 

Besides shutting down the 
school, there were other major 
considerations to be made during 
this event. Having never experi-
enced a security threat so seri-
ous, additional assistance was 
required. In this case, that meant 
involving the Federal Bureau of 
Investigation.  Bennett explained 
that they helped in ways that lo-
cal officials couldn’t. 

“There were certain things 
that they did that we were not ca-
pable of doing as far as tracking 
online and stuff,” he said.

With the help of the FBI, the 
Pepper Pike Police Department 
was eventually able to identify 
the perpetrators: two students at-
tending Orange High School. 

Before that though, Bennett 
witnessed the work that was nec-
essary on the part of the school’s administration to help 
during the crisis. Lucas especially contributed by manag-
ing the panic of the community, which entailed hours of 
phone calls and meetings. 

“In a week, he might have spent 100 hours here on 
campus,” Bennett said.

Lucas recalled the challenges of being principal during 
a threat so severe. 

“That was the most high-stress thing that I’ve had to 
go through,” he said. 

The most responsibility in situations that arise con-
cerning safety falls upon the shoulders of Lucas. 

“You’re not only responsible for the kids, but you’re 
responsible for the adults,” he said, “and it is hard, you 
know. So yeah, and it should. I mean, it is my responsibil-
ity to make sure that everything is in place for that.” 

Serious events throughout the country, such as school 
shootings and bomb threats, contribute to a sense of anxi-
ety for the administration. 

“We have 100 and some cameras in this building,” Lu-
cas said, “but there’s just always something you’re always 
worried about. You know, what if? So that, that’s the con-
stant thing.”

Technology

There have been developments in many other areas of 
the school as well, such as the administration’s view of 
technology.  During his tenure at OHS,  Lucas has wit-
nessed the surge of the flip-phone turn into mass use of 
personal devices by students and staff. Lucas noted that 
attentiveness to phone usage has dwindled in recent years, 
and that attitudes towards technology are different today. 

“Just seeing [technology] as an evil thing to where it’s 
like, it’s really not,” he said. “It’s a tool, and you can use 
them and be productive with them.”

In general, technology has made major contributions 
to the education system in recent years. Lucas explained 
some of the most drastic developments. 

“You know, what we went through the last couple of 
years – being able to not be here and still teach,” he said.  
“It was maybe not the best all the time, but that’s been the 
biggest change.”

The pandemic also had some surprisingly beneficial 
aspects as it pertains to education, specifically; it acted as a 
force to get the entire school on Google Classroom. 

OHS Latin teacher Alison Pool explained that this was 
a beneficial transition.

“[Lucas] asked everybody to have a Google Classroom, 

but then when Covid came around, I think that was good,” 
she said. “ It kind of forced everybody to really use it.” 

Before the pandemic, Pool explained, the setup for ev-
ery teacher was different. Today, students and staff have one 
unified entity where they can find almost all of the informa-
tion they need for the classes they take or teach.

“There were other tools. It may have been just, like, kind 
of a list of sites,” she said. “Now at least, it may be different 
sites that you go to but Google Classroom houses them all.” 

The subject may be worn, but the pandemic has also had 
a pronounced impact on the students and staff of OHS.  Pool 
explained some of the challenges that she faced during this 
time. 

“I think Covid has certainly been the most challenging,” 
she said. “I know we’re sick of hearing about it but, I think 
constantly adjusting – it’s exhausting.”

Pool also summarized the effects she’s seen on her stu-
dents. 

“With the students being away from school for a year 
and a half,” she said, “it’s almost like you have to readjust 
to being a student in person, and then, like, learning how to 
study again.”

 
Looking ahead

For Lucas, the pandemic also highlighted areas that the 
school still needs to refine.

“I think definitely last year, I really had to reevaluate 
what we were doing as far as wellness,” he said. “I still don’t 
think that we’re where we need to be with offering and just 
staff giving students what they need.”

Lucas explained that there are undue pressures on teen-
agers today, which is why the administration needs to adjust 
to those pressures and provide new measures of help to stu-
dents. 

Junior Alexis Nyborg said something similar, noting 
that she would like to see more conversations about mental 
health at Orange. 

“The school could definitely still offer more for men-
tal health stuff,” she said. “I feel like there should be more 
awareness; like nobody really talks about it still.” 

Orange has been through a whirlwind of events during 
Lucas’s administration. There have been changes in the ed-
ucation system that nobody saw coming. And with a new 
principal coming in to OHS, Pool said it’s likely more 
changes are on their way. 

“It’s going to be interesting to see what happens 
and where we go,” she said. “It’s exciting. It’s a little 
nerve-wracking, because you don’t know how the adminis-
trator will be once they’re in here.” 

Lucas
Continued from page 1

After 12 years of being the principal at OHS, Paul Lucas is leaving his desk, 
but not the district.  Lucas will become the district’s director of human re-
sources in August.  Photo by Remy Perry.
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OHS social studies teacher Gary Mangan is officially retiring after a 37-year 
teaching career. Initially, he taught at Parma High School for two years and then 
moved to Florida to teach at Broward County Schools for 11 years. With family back 
in Ohio, Mangan returned to Cleveland to teach at Orange High School.

Surprisingly, he didn’t always plan to be a teacher. 
“I’d like to tell you there’s some really, you know, insightful or inspirational 

story,” Mangan said about the beginnings of his teaching career. 
Rather than the grand beginning he hoped for, Mangan’s career was sparked 

when a friend saw a recruitment poster asking for teachers and told him about it. 
Using his political science degree from the University of Mount Union and his post-
graduate degree from Cleveland State University, Mangan was able to become a 
teacher at Parma High School. Through an unexpected series of events, Mangan had 
fallen into teaching, a career that would fill the next few decades of his life.

Over his 24 years at OHS, Mangan has been teaching classes such as AP U.S. 
History and American Century Honors while managing clubs like speech and debate 
and Model U.N.  In that time, many students have formed strong bonds with him. 

“His classes were always, like, kind of fun, and sometimes we ended up talking 
about random topics and the classes would just erupt into laughter,” senior Natt 
Bricker said about her classes with Mangan. “He’s a pretty charismatic character, I 
think, and was fun to be around a good chunk of the time.”

Sophomore Da’Chyna Hill reminisced over his impressions of presidents such 
as JFK and others.

“I’ll miss his impressions of people in the 1920s and how they handled different 
wars,” she said. 

Mangan’s influence extends to former students who have graduated from Orange 
High School. 

“I remember a lot of not only good colleagues, but an awful lot of good students, 
some who have come back and said hello over the years,” he said.

These positive relationships have also impacted Mangan himself, as he said that 
the students are what he’ll miss most about teaching. 

“They keep me thinking; they keep me on my toes,” he said.  
Not only that, but teaching students has helped Mangan in its own way. 
“The gift that teaching has given me is it’s taught me patience,” he said.
However, as his time with students and Orange High School comes to a close, 

Mangan still deals with a colossal question: What next? 
“On one hand, there’s a little bit of, ‘Yeah, I can sleep in the morning,’” he said. 

“I think I’m going to feel good about retirement this summer.” 
On the other hand, Mangan still holds fears about his future. 
“I’m afraid that January and February will come along and I’ll go, ‘What the 

heck are you going to do with yourself?’” he said. “I’m going to be honest. I’m not 
100% sure about what I’m going to do right now.” 

Mangan has been offered various part-time job opportunities and is interested 
in volunteer work, but his future remains uncertain. Nonetheless, he is content with 
what he’s done with his career and is ready to take the blind leap forward into re-
tirement. 

“It’s been pretty good years here; I don’t have any real regrets about it,” he said.
As Mangan put it, he feels happy “knowing that 99% of the students you’ve 

taught, in whatever way you’ve helped them, are going to put things together and do 
well for themselves.”

Mark Jones, an English and video production teacher at Orange High 
School, has had a long career. Initially working at Cleveland Heights for 
a year, he moved on to teach at NDCL for four years and then one year at 
Avon Lake before settling down to teach at Orange. 

Since 1994, Jones has taught a myriad of classes at Orange, including 
speech, English, television production, film, and digital media produc-
tion. Jones has additionally made contributions to extracurriculars; he has 
helped run several plays at Orange, including South Pacific, from which 
one student started an operetta career. 

Now, however, Jones is retiring after 32 years of teaching, effective at 
the end of the 2021-22 school year. 

“I truly believe that in some professions you have the ability to touch 
the future; you can actually make a difference in the future,” Jones said, 
reflecting on his career. “And I believe that by teaching kids, you can do 
that. And it’s, you know, been a joy along the way.”

Jones has held a desire to help students in his career, and long-term, it 
has paid off. 

“I’ve got a student that runs WKYC right now; he’s the boss,” he said. 
“I have a student that’s an author. I have a student that works for a place 
called Cutters, which is a huge editing company up in Chicago. It’s neat 
to see that you have some small hand in that.”

This impact extends to current Orange High School students, many of 
whom have stated that they’re going to miss having him around each day 
at school.

Sophomore Sunjay Wyckoff credited Jones’s film class with changing 
the way that Wyckoff watches movies. 

“Now when I look at films, I analyze the shots and the lighting and 
other aspects of the film that I didn’t do before I took his class,” he said. 

Senior Edie Wortzman enjoyed the outlook Jones brought to his class-
es.

“I think that it was really interesting to see, like, how he taught from a 
different perspective,” she said.

With Jones’s time at Orange High School coming to a close, he’s remi-
niscing on his career while looking forward to retirement, a time in which 
he hopes to kayak, bike, and volunteer at the Cleveland Food Bank with 
his wife. 

“I’m excited, nervous, scared, happy, you know, it’s this whole mix of 
emotions altogether,” he said. “[But] I think it’s time. I’m ready to go and 
do something else.” 

As Jones leaves Orange High School, he feels that the future is in good 
hands, but still has one final piece of advice for students and colleagues 

“For students, I would say that there’s been a strong change, I guess, 
in the focus of education towards testing and data and things like that,” 
he said. “And I guess what I would say is that although it looks nice in a 
spreadsheet, at the end of the day, it really is not that important. Really 
what’s important is the personal connection you make with a student and 
enabling them to believe they can do things they couldn’t do before.” 

This current school year is the last for two OHS teachers, Gary Mangan and Mark Jones. Mangan and Jones have had 
long and successful careers, contributing their time and knowledge to the student body. They reminisced on their days 

at Orange, and explained what makes their job fulfilling, along with their plans for the future. 

Two retiring teachers reflect on their years in the classroom
By Joy Utech

Gary Mangan Mark Jones

After 37 years in the classroom, Gary Mangan said, “I remember a lot of not only 
good colleagues, but an awful lot of good students.” Photo by Remy Perry.

Reminiscing on 32 years of teaching, Mark Jones said, “It’s, you know, been 
a joy along the way.” Photo by Remy Perry.
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Angela Arnold brings her voice and experience to the board

After the resignation of Melanie Weltman from the 
Orange Board of Education in December of 2021, Angela 
Arnold was appointed to fill the vacancy. Since Weltman’s 
term was unexpired, Arnold was appointed to the position 
rather than elected for it, but in order to continue serving 
after this term ends in December of 2023, she must run for 
the position. 

Over the years, Arnold has consistently participated in 
the Orange community and been involved with the school 
district. She has served as a room parent at Moreland Hills 
Elementary, on the PTA, and has been a basketball coach 
through Orange Community Education & Recreation.

As her history demonstrates, Arnold is an advocate for 
parent involvement in their children's educational lives.

 “I think it’s important for parents to have at least a 
toe in the water of what’s happening in the district,” she 
said. “I think it’s incredibly beneficial for parents to be in-
volved.” 

To Arnold, being engaged not only benefits the district, 
but also allows parents to have “an inside track to learn 
what’s going on.”

As a mother of two current students in the Orange 
school district, her participation as a parent also serves an 
important role in her position as a school board member. 

“I’ve been involved with my children’s education,” she 
said. “I’ve always tried to devote time to be involved in 
what they’re doing.” 

Arnold feels that her role as a parent has allowed her 
perspective into issues that parents within the district face. 
For instance, one issue she notes concerns the communi-
cation to families from the district. Emails and communi-
cations come from many different places, and she notes 

difficulty in trying to consume so much information from 
many varying sources. 

With her experiences on the parental side of things, Ar-
nold is able to wonder, “Are there other parents who also 
share that struggle?” 

Those experiences as a parent within the district also 
guide her as the Orange navigates the latest stage of the 
Covid-19 pandemic. As we begin to enter a new phase of 
the pandemic, Arnold wants to take this opportunity on the 
board to “think about and focus on our future, our plans, 
remediation from the pandemic as well.” 

She noted the way that mental health has been a large 
topic of conversation in schools, especially in the wake of 
the pandemic, and wants to make sure Orange stresses the 
importance of students' emotional well-being and social- 
emotional learning.

“We are able to engage on new topics and future plan-
ning and all the exciting things that are headed for Orange,” 
she said, “but also to really think about those remediations 
and helping to make sure that people are okay.” 

In her role as a board member, Arnold sees her job as 
one where she needs to listen, adjust, and help solve prob-
lems in the community, and the skill sets she has gained 
from other jobs allow her to relate to the experiences of 
those in her community.

Her background as a librarian and a small business 
owner are also factors in her role on the board. 

“Anybody who works in industry, anybody who has 
a job of any kind, would be able to bring that experience 
to bear in the role of the board because what we're really 
needing is people who have life experience, have some an-
alytical capabilities, have good communication skills, who 
can listen, and who can mobilize sentiment,” she said. 

For Arnold, being part of this community is a privilege 
due to the connections that can be made. 

“We also have just kind of a small enough community 
where we are not anonymous,” she said. “We are part of a 
community and when one of us needs help, other people 
know about it.”

That tight-knit quality, to Arnold, is one of the district’s 
strengths.

“I think that is what makes us so special and so differ-
ent,” she said, “and I’m just thrilled to be a part of that and 
to help improve that as much as I can.” 

Angela Arnold was appointed to Orange’s board of 
education to fill the vacancy left by Melanie Welt-
man’s resignation.  Photo provided by Angela Arnold.

By Sydney Golovan
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As politics enter board meetings, schools find themselves stuck in battles against misinformation and potential legislation
School board meetings across the nation have 

become increasingly controversial, with topics like 
mask mandates, critical race theory, and curriculum 
choices being brought into the discussion. Cleveland.
com reports that Ohio has seen a 50% increase in 
school board candidates since the 2016 school board 
elections, with more candidates running for school 
board positions in Cuyahoga County in 2021 than the 
county had seen in more than two decades.

Megan Walsh, the president of the Beachwood 
City School board of education, has seen this in-
creased candidate competition in Beachwood.

“In 2019, there were 8 people running for 3 seats. 
In 2021, there were 7 people running for 3 seats,” 
she said. “In previous years, 5 people ran for 3 seats. 
There have been years in the last 10-15 years where 3 
people ran unopposed. There’s certainly more inter-
est in getting engaged in your community.”

Sharon Broz, the president of the Chagrin Falls 
School board of education, agrees with this senti-
ment. Broz also sees a different trend, with the in-
creasing participation of people who do not even 
have children attending schools within the district.

“Recently, we’ve seen an increase in meeting par-
ticipation and people running for the board from in-
dividuals who do not have children in our schools, 
either because their children are older and graduat-
ed years ago or because they are younger and either 
don’t have kids or have preschool kids,” she said. 
“These participants tend to represent a national nar-
rative, and because they don’t have current first-hand 
experience with our schools, the board spends a lot 
of time clarifying misinformation circulating in the 
community about what is and isn’t happening in the 
classroom.” 

With the upward trend of involvement comes in-
creased public comment. Broz’s observations about 
non-parental involvement in school board meetings 
matches up with what is happening across Northeast 
Ohio and the rest of the country. Many news stories 
arose as a result of this type of involvement in 2021, 
as in Lakewood, for example, when a Lakewood City 
Schools board meeting was forced to adjourn early 
after a group of anti-maskers, consisting of mostly 
non-Lakewood residents, showed up. 

Walsh also sees this trend at Beachwood. 
“Many people showing up to meetings are not parents of 

students in these school districts; [they] are not even resi-
dents of the school district sometimes,” she said.

With the public becoming motivated through a national 
perspective rather than a parental perspective, school boards 
have become increasingly polarized. Walsh sees this polar-
ization in the platforms that the candidates run on.

“Certainly I’ve seen [the polarization of school boards]; 
I think that the elections have cer-
tainly gotten more contentious,” 
she said.

Broz explained that Chagrin 
attempts to be as non-partisan as 
possible with their school board 
positions. 

“Historically, the board is a 
non-partisan body and the board 
role is representative,” she said. 
“To successfully remain focused 
on the Chagrin student education-
al experience, we need to continue 
to make room for all voices to be 
heard while not allowing partisan 
political agendas to distract from 
our mission.”

With non-parental and non-res-
idential figures coming into meetings and partisan topics 
being discussed, there have been many national incidents 
of threatening messages to school board members. A study 
done by Reuters found 220 examples of intimidation in their 

sample of districts. Locally, Hudson School Board members 
received numerous threats from parents regarding a book 
containing what some people thought were inappropriate 
writing prompts, despite the fact that these writing prompts 
were never actually assigned to the students. 

The Beachwood City Schools board had a similar expe-
rience when the organization Protect Ohio Children posted 
a video of Beachwood’s board meeting. Protect Ohio Chil-
dren is an organization that persuades parents to attempt to 

prevent schools from involving a 
curriculum that contains critical 
race theory, comprehensive sex 
education, and social-emotional 
learning. The video of Beach-
wood’s board meeting went vi-
ral on YouTube, amassing over 
150,000 views. 

Walsh explained that as a re-
sult of this video, people went to 
school board members to express 
their frustrations.

“As a result of a portion of 
one of our meetings going viral, 
we received death threats,” she 
said. “Nobody runs for the school 
board wanting to sign up for that.”

Orange school board member 
Beth Wilson-Fish noted that she has also had unsettling ex-
periences, but not at the level of what happened in Beach-
wood.

“We have had some very concerning emails sent to us 

by an individual or phone calls,” she said. “But nothing to 
the degree that Beachwood, Hudson, and West Geauga have 
seen.”

One of the topics dominating discussion in school board 
meetings is critical race theory (CRT), a 40+-year-old ac-
ademic concept that argues that racism is not merely the 
product of individual bias or prejudice, but also some-
thing embedded in legal systems and policies. Many of 
CRT’s opponents believe that white people are vilified 
under such theories. While CRT is a concept discussed at 
the college-level, in public discussions, programs focused 
on improving diversity, racial equity, and the inclusion of 
minorities and other less-represented populations are often 
grouped together and inaccurately discussed as CRT. 

Consequently, as Wilson-Fish said, school districts and 
school board candidates have had to address public con-
cerns about CRT in schools. 

“I know [the candidates] have [taken a stance on CRT],” 
Fish said. “Especially, there were some very heated contests 
throughout Ohio, especially in Southern Ohio.” 

The politics around the teaching of CRT have led to mul-
tiple bills in the Ohio House. House Bills 322 and 327 at-
tempt to limit discussion of these topics entirely. HB 322 
bans “the teaching of certain current events and certain con-
cepts regarding race and sex in public schools,” while HB 
327 prohibits “the promotion, teaching, and training of di-
visive topics.” 

Despite the introduction of these two bills, Walsh be-
lieves that they won’t force any changes to Beachwood’s 
curriculum.

“If the bill forbids the teaching of critical race theory 

“These participants tend to represent 
a national narrative, and because they 
don’t have current first-hand experience 
with our schools, the board spends a lot 
of time clarifying misinformation circu-
lating in the community about what is 
and isn’t happening in the classroom.” 

Sharon Broz
President, Chagrin Falls Board of Education

By Daniel Suh
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by an individual or phone calls,” she said. “But nothing to 
the degree that Beachwood, Hudson, and West Geauga have 
seen.”

One of the topics dominating discussion in school board 
meetings is critical race theory (CRT), a 40+-year-old ac-
ademic concept that argues that racism is not merely the 
product of individual bias or prejudice, but also some-
thing embedded in legal systems and policies. Many of 
CRT’s opponents believe that white people are vilified 
under such theories. While CRT is a concept discussed at 
the college-level, in public discussions, programs focused 
on improving diversity, racial equity, and the inclusion of 
minorities and other less-represented populations are often 
grouped together and inaccurately discussed as CRT. 

Consequently, as Wilson-Fish said, school districts and 
school board candidates have had to address public con-
cerns about CRT in schools. 

“I know [the candidates] have [taken a stance on CRT],” 
Fish said. “Especially, there were some very heated contests 
throughout Ohio, especially in Southern Ohio.” 

The politics around the teaching of CRT have led to mul-
tiple bills in the Ohio House. House Bills 322 and 327 at-
tempt to limit discussion of these topics entirely. HB 322 
bans “the teaching of certain current events and certain con-
cepts regarding race and sex in public schools,” while HB 
327 prohibits “the promotion, teaching, and training of di-
visive topics.” 

Despite the introduction of these two bills, Walsh be-
lieves that they won’t force any changes to Beachwood’s 
curriculum.

“If the bill forbids the teaching of critical race theory 

in public education grades K-12, then nothing changes be-
cause critical race theory is not being taught in public edu-
cation K-12,” she said.

Most recently, Ohio House Bill 616 was created to mirror 
the “Don’t Say Gay” law from Florida, which bans instruc-
tion on sexual orientation and gender identity from kinder-
garten thorough third grade. HB 616 also states that from 
fourth grade to twelfth grade, no school district can “pro-
vide any curriculum or instructional materials on sexual ori-
entation or gender identity in any manner that is not age-ap-
propriate or developmentally appropriate for students in 
accordance with state standards.” 

The bill also contains sections 
from both HB 322 and 327, pre-
venting the teaching of  “divisive 
or inherently racist concepts.” 
Any teacher violating these rules 
could lose their teaching license. 

Wilson-Fish hopes that these 
bills will not get passed.

“We are hopeful that they won’t 
be [passed]. I mean, because it’s 
going to take us into a differ-
ent time in education,” she said. 
“We’ve talked about [the bills]. 
We’re aware of them. I think we’re waiting to see what hap-
pens.”

The Future of School Boards

While more people have gone to school board meetings 

and run for board positions recently to express con-
cerns about the curriculum being taught at a school, 
Walsh disagrees with the idea of using these methods 
to enact curricular changes, as she said school boards 
generally do not get involved with the decisions made 
in classrooms.

“The board does not get involved with the day-
to-day operations with the district,” she said. “So a 
lot of times, when something comes up, parents may 
want to bring it to the board and have the board ad-
dress it, but that’s not really the appropriate channel 
to use.” 

Broz explained the process in which curriculum 
gets passed in schools, and how little of an effect 
school boards have on it.

“The superintendent leads the staff, and they are 
the educational experts,” she said. “Chagrin has a ro-
bust curriculum review process led by our Director of 
Curriculum with broad teacher involvement. Annual-
ly, they review several content areas, look at a variety 
of platforms, travel to other schools to see curriculum 
being implemented in the classroom, and pilot new 
programs. By the time curriculum recommendations 
come to the board, they have been thoroughly vet-
ted.”

Broz hopes that concerned parents, instead of 
coming to the school board to address curriculum 
concerns, see teachers as the appropriate channel to 
use. 

“Parents have always had the ability to work with 
their child’s teacher if they have concerns about spe-
cific content, and my understanding is our teachers 
show a great deal of flexibility accommodating such 
requests,” she said.

Walsh agrees that there is a chain of command in a 
school’s system, and curriculum decisions should be 
addressed at the teacher level. 

“Chain of command is really important, so if it’s 
a classroom issue, that’s the teacher,” she said. “And 
if the teacher can’t resolve it with the parent, then it 
would go to the principal. And if not there, then the 
superintendent.”

For Walsh, resolutions can be found in those con-
versations.

“We can certainly resolve so much when we talk 
to each other,” she said.

Walsh also explains that the common belief that 
attending school board meetings creates change is in-

correct, as board meetings are intended to be for the board 
members themselves. 

“Our board just had a training over the weekend, and 
the trainer, from the Ohio School Board Association, talked 
about how this is [the board’s] meeting, you know? It’s your 
meeting to get business done. It’s not for the public.” 

While the public can attend the meetings as witnesses, 
Walsh explained that the meetings aren’t structured for 
back-and-forth discussions with the audience.

“There’s no opportunity to really engage,” she said. 
Despite the sometimes hostile 

atmosphere some school board 
meetings have taken, Wilson-Fish 
believes that the divisiveness is 
temporary, and that school boards 
will eventually progress with 
friendly discussions. 

“I think we will move for-
ward,” she said. “Those who 
know me know that I am a rela-
tionship-type person; any of us 
are always open on our school 
board to talk to anybody and talk 
through any concerns they have.” 

Walsh also has similar hopes that school board meetings 
will become more productive and amiable. From her per-
spective as a school board member, she explains the impor-
tance of dialogue between the school and the community.

“I think what’s most important from a school board per-
spective is to have a conversation.”

“As a result of a portion of one of our 
meetings going viral, we received death 
threats. Nobody runs for the school 
board wanting to sign up for that.” 

Megan Walsh
President, Beachwood Board of Education
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In May, Carter Kilbey, a Chagrin 
Falls High School senior, made head-
lines as the University of Akron an-
nounced that Kilbey would be receiv-
ing his BS in Computer Information 
Systems with a focus on cybersecurity 
a few weeks before he even graduated 
high school. His secret – Ohio’s Col-
lege Credit Plus program.

College Credit Plus (CCP), a du-
al-enrollment program that allows stu-
dents to take college courses for free, 
grew out of the state’s Post Secondary 
Enrollment Options Program. Those 
classes fulfill high school graduation 
credits while simultaneously counting 
for credit at any public college in Ohio. 

CCP has increasingly gained popu-
larity among high school students and 
continues to grow to this day, accord-
ing to the Ohio Department of Higher 
Education (ODHE).

As the ODHE reports on its website, 
“Under CCP, individual Ohio public 
institutions of higher education, espe-
cially two-year institutions have expe-
rienced large increases in the number 
of students who take college courses 
while in secondary grade schools.” 

CCP holds various benefits when 
it comes to a student’s future in edu-
cation. Students who pass their CCP 
classes are able to build up college 
credit in any subject, but credits are 
not the only benefit this program of-
fers. Taking part in CCP has allowed 
students to get ahead in the college ex-
perience. Students have more freedom 
with class selection and have a greater 
opportunity for independence. 

Junior Elle Fleisher, a past CCP stu-
dent, found that a smaller and easier 
course load could make all the differ-
ence in mental health. 

“I feel like it’s a lot less stressful in 
many different ways because you have 
to attend the actual class either three 
times a week or two times a week,” she 
said.

Another CCP student, junior Alexis 
Nyborg, also enjoyed the freedom that 
comes with a more open schedule.

“Taking my English course through 
CCP has saved me a lot of time,” she 
said. “It was probably the best decision 
for me because it freed up my schedule 
for AP classes.”

 Advanced Placement (AP) 
is another program offered at Orange 
High School. The program teaches 
students college-paced courses on sub-
jects including math, science, social 
studies, and English. Receiving college 
credit for an AP course requires taking 
an AP exam and scoring a 3 or higher 
(on a 5-point scale). Even then, college 

credit is not guaranteed but is rather 
dependent on individual college poli-
cies.

When weighing the benefits of tak-
ing AP courses against CCP classes, 
OHS guidance counselor Amanda Mc-
Donald thinks it’s crucial to consider 
the long-term benefits of each course 
and see how it fits into a student’s plans 
for the future.

“It really depends on what colleges 
you are applying to outside of high 
school to see if they would rather see 
a College Credit Plus or Advanced 
Placement course,” she said.

When it comes to flexibility, AP 
classes greatly contrast CCP classes. 
Unlike CCP, AP classes must be attend-
ed following a high school schedule. 
CCP classes also have multiple options 
when it comes to how the class will be 
attended. Depending on the course, a 
CCP class can be attended both online, 
in school, or at the university provid-
ing the course. Although recent events 
with the pandemic have led to online 
learning, in-person courses have re-
turned to being the norm.

However, CCP has its fair share of 
challenges even for students willing to 
put in the work. Applying to the dual 
enrollment program can be tiring when 
dealing with all of the paperwork. 

“What’s a little bit tricky is that 
each college in the area has different 
admission deadlines, processes, and 
forms to turn in. It’s not one uniform 
thing,” McDonald said.

Applying to take a college-level 
course for CCP is almost like apply-
ing to the college itself. Students must 
prove that they have the grades and 
commitment to the course just like any 
other college student. 

Along with the application process, 
CCP students have to be prepared for 
college-level coursework and respon-
sibility. Consistently producing quali-
ty work should not be overlooked as it 
is the key to succeeding in the college 
course. 

Cassandra Sweeney, a professor at 
Cuyahoga Community College (Tri-C) 
who currently teaches several CCP En-
glish courses, agrees that the program 
is not for students who are not willing 
to make the commitment.

“The program was designed for stu-
dents who have historically excelled 
and shown a certain level of maturity,” 
she said.

Having taught several CCP cours-
es, Sweeney has seen students espe-
cially struggle with due dates. Flexible 
schedules can be beneficial in many 
ways, she said, but students must be re-
sponsible in order to make the best of 

that flexibility. It is tempting to slack 
on assignments that won’t be due until 
a week later. 

“The greatest challenge I find is stu-
dents who think deadlines are option-
al,” Sweeney said.

For junior Cameron Hurwitz, a CCP 
student who took an English course at 
Tri-C, this was the case. While he en-
joys the flexibility of his schedule, he 
emphasizes the importance of quality 
work that would be accepted at a col-
lege level.

“There is an understanding that it is 
a college course and so you do have to 
cater your writing assignments to the 
rubric your professor gives you.”

Hurwitz makes sure to turn in qual-
ity work by understanding the expec-
tations given to him by his professor, 
taking steps such as checking the ru-
bric, and paying attention to the tone of 
his written work.

“It’s definitely more formal than 
high school,” he said.

Even with the higher expectations 
for college-level work, though, some 
students find CCP classes to be signifi-
cantly easier than other higher-level 
courses such as AP. 

“After taking two AP courses my 
sophomore year, CCP is so much eas-
ier,” Nyborg said. “I only got a few 
assignments 

a week.”
While the shortened period for in-

class learning benefits students with a 
tight schedule, however, it also brings 
up a few concerns.

OHS English teacher Kelly Kuty 
finds that many students who take 
CCP English courses may end up los-
ing a significant amount of experience 
and information.

“If a student is taking an online 
(CCP) course, a student in that course 
would definitely miss out on discus-
sions, presentations, and those one-
on-one conversations that I think are 
really important in an English class,” 
she said.

As a teacher for the senior class, 
Kuty also stresses that this issue could 
have an impact on college preparation.

“We work on the college essay, 
which is definitely beneficial for stu-
dents. Unlike 9th, 10th, and 11th grade 
where you learn just MLA formatting, 
I also teach APA formatting. APA for-
matting is what students most com-
monly use in college classes, which 
is an important skill students should 
gain.”

When considering CCP, students 
must decide if those potential educa-
tional costs outweigh the benefits of 
the program.

By Natalie Borsch

CCP offers flexibility, but requires greater responsibility

Congratulations         
Class of 2022!
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College is the end goal for many high school students, 
and a large part of Orange’s resources for future planning 
go to helping students achieve this. As seniors, students 
pursuing post secondary education have to complete 
many aspects of college applications – a main essay, nu-
merous supplemental essays, and financial aid forms.  

Thankfully, OHS students have Megan Petronsky, 
OHS’s college placement counselor, to help students 
work through the college application process.

Petronsky starts with students as young as 9th grade, 
setting them up with their career interest profiles. This 
can help guide students toward possible careers that best 
fit their abilities and interests, and opens up an opportu-
nity for students to explore the many classes and Excel 
TECC programs Orange offers. 

From this, she continues to help students navigate 
various aspects of the college process, such as standard-
ized testing, college/career planning, and financial aid/
scholarship opportunities. 

The college process is a complicated one, and, ac-
cording to OHS Principal Paul Lucas, having a counselor 
specifically devoted to college planning is a rarity.

“There are few, if any, public schools that actually 
have a college counselor,” he said. 

This job is not very common, and it wasn’t what 
Petronsky had in mind when she began her career in ed-
ucation. As a music teacher at West Geauga, she started 
working towards a masters degree in the evenings and 
during summers to become a counselor. After becoming 
an elementary school counselor, and then coming up to 
high school level, Petronsky found her place.

“I started to kind of find what I wanted to do” she 
said. “I fell in love with the college piece.”

When there was an opening at Orange in 2013, she 
put her model of college counseling into place.

Some students do note issues in meeting with her, 
however, as she is the only counselor for an entire grade. 

As one OHS senior stated, “It's notably hard to have 
one counselor for 172 kids, and it's sometimes hard to 
find the time to meet and ask questions when needed.”

In response to this, Petronsky points out that Orange 
follows a “private school model” of college counseling

She feels that having someone specialized is better 
than regular counselors attempting to fulfill that role as 
well as their duties as a school counselor.

“Ideally, there would be more than one person in this 
position to provide even more support,” she said.  “At 
this time there is only one of me, but I believe that this 
model …  is better than having 3 people spreading out 
the college workload.” 

Beginning junior year, Petronsky meets with students 
to begin their college search.

 “One of the first things that we do is we talk about a 
balanced list,” she said.

This list is essential to Petronsky’s process, including  
3-5 “predictable” schools, 2-4 “unpredictable” schools, 
and a few “very unpredictable” schools. Focusing on this 
“predictable base” ensures that every student who wants 
to go to college will have a safe option. 

These meetings also allow Petronsky to meet her stu-
dents, and learn what goals they wish to achieve. 

“I start to get to know you and your hopes and dreams 
and things that are important to you and your personali-
ty,” she said. 

Building those relationships with students is es-
pecially important as she writes recommendation let-
ters for every student who needs one, usually 130-150 
students each school year. Due to the sheer number of 
letters, Petronsky has students fill out a comprehensive 
questionnaire that allows her to understand students’ 
strengths and goals. 

If a student does not complete this, Petronsky, in 
place of writing a recommendation letter for colleges re-
questing one from a counselor, sends a letter saying that, 
due to her caseload, she doesn’t have knowledge of the 
student and can’t provide any more quality information 
above and beyond what their teachers have already said. 

She emphasized the fact that she is not “making stuff 
up,” and students need to put in the effort to get a letter. 

In addition to her help, some families opt to hire an 
additional private college counselor or essay writing spe-
cialist, a decision Petronsky understands.

 “I'm not judging anybody that has the means to give 
their child an advantage at all,” she said. “I mean, I would 
do it if I had the means.”

However, she explains that students with outside 
counselors often do not meet with her because they be-
lieve they are covered. That sort of thinking, Petronsky 
believes, is a mistake.

 “They don't realize the critical nature of meeting 
with me,” she said. “That person's not writing their letter 
of recommendation, that person doesn't need to have an-

ecdotal examples and kind of get the feeling of what this 
student is like.”

Essay writing specialists are another story. Often, 
they completely write essays, and, according to Petron-
sky, this does not go unnoticed by admissions offices.

“It's not the students' voice; they edit it too much,” 
she said. “They almost over-edit it, and college admis-
sions reps can tell.”

Also, Petronsky said, Orange provides significant 
resources for this essay writing. Teachers work on it in 
senior-level English classes, and OHS hires a college es-
say specialist to work with students for free. Out of all 
the outside resources people can spend their money on, 
Petronsky recommends SAT/ACT prep classes.

Still, unequal access to resources such as private 
counselors raises issues about the privileges of wealth. 

“I have a little bit of a deep down belief about equity 
and access,” Petronsky said, “and how it really separates 
the haves and the have-nots. I know, getting [a private 
counselor] is kind of like getting box seats at the theater, 
right? The better seats, you know, or, you know, getting a 
VIP package at a concert, right? I mean, people like that 
extra attention. And I get that, I totally understand it. Is it 
necessary? Absolutely not. Do we have students getting 
into top schools that only stuck with us? Absolutely.” 

She emphasizes that Orange provides enough re-
sources for any student to achieve their goals, and while 
she does not judge those who have access to more re-
sources, she believes that these private services are not 
necessary to be successful. 

Petronsky’s role at Orange is becoming increasing-
ly important because the college landscape is always 
changing. Petronsky notes that colleges are becoming 
more difficult to get into.

“Things have changed in the acceptance likelihood 
ranges,” she said. “Colleges have started having harder 
standards.” 

One of the ways she stays informed is going to con-
ferences to gather information and meet people. 

Petronsky explains, “There are two pieces that are 
critical in my position: … information and networking.” 

In a position that allows her to focus on helping se-
niors on their path to getting a college education, Petron-
sky can use that information and her connections to help 
seniors find success, a major undertaking at OHS, where 
at least  97% of all OHS graduates pursue a post-second-
ary education. 

By Sydney Golovan

At OHS, the path to college begins with Megan Petronsky
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No matter their level of success, many girls and 
women across the globe have long-experienced a lack 
of self-confidence for a variety of reasons, such as so-
cietal pressures, unrealistic beauty standards, and the 
constant judgment offered by social media. 

Ruling Our eXperiences, a nonprofit organization 
that provides evidence-based empowerment program-
ming for girls, points to research showing that even 
out of the girls statistically excelling – those earning 
a 4.0 GPA or higher – three out of four are convinced 
they lack the intelligence and drive to achieve their 
dream career. 

Ruling Our eXperiences (ROX) aims to directly 
confront these statistics. School counselors, social 
workers, and educators are trained nationally to be-
come program facilitators; they seek to equip all girls 
with the skills necessary to navigate persisting chal-
lenges. Locally led by Spanish teacher Emily Macias, 
the program is finishing up its second year at OHS.

Macias discovered ROX about two years ago. Her 
sister, an elementary school teacher, went through 
training, and recommended it as something that could 
really benefit OHS’s student population.

“That particular year, I was aware of a situation 
with a young lady who was really struggling in some 
relationships, and it was forcing problems academi-
cally,” Macias reflected. “She wasn’t getting a lot of 
support from the school. I thought there was a lot more 
that we could be doing, so when I found out about this 
program, I knew it was exactly what Orange needed to 
bring girls here more help with what they’re dealing 
with.” 

Macias began by contacting a local school district 
utilizing the program. She sat in on a meeting, called 
the ROX headquarters, 
and set her sights on 
training in Columbus. 

The 22-hour ROX 
Facilitator Licensure 
Training program mir-
rors the ROX program 
itself, as the organi-
zation explains on its 
website, by “engaging 
participants fully in the 
research, content, the-
ory and experience of 
the critical issues facing 
girls.” Training provides 
attendees with the op-
portunity to relate their own beliefs to the education 
and empowerment of their girls. 

Training was only the beginning. Macias worked 
towards implementing ROX across Orange. Meetings 
vary in structure depending on the objective. 

“If it’s a topic we’re covering, we have discussions, 
but it depends,” Macias said. “We have speakers, self 
defense training, yoga, and relaxation. We have lun-
cheons and meet with alumni from last year.”

These activities can lead to some moving experi-
ences for participants.

“My favorite activity is where at the very last meet-
ing, a girl will stand up and we will outline her body 
on a piece of paper,” Macias said. “All the girls then 

write something about her, and she gets to turn around 
and see everything we have to say. It’s always very 
powerful. That’s a really big moment for us, and for 
them individually. It’s a reminder that they are special 
and deserve to be treated as such.”

Junior Laura Wei, an alumni from last year’s pro-
gram, still has the paper hanging on her wall.

“It was really sweet to turn around and see all these 
compliments and nice things everyone had to say,” she 
said. “It’s a great reminder of how special we all are as 
unique individuals.” 

Wei especially appreciated Macias’s impact on the 
organization as a whole.

“She put in so much effort to get the club started 
and plan all these activities for us, which really made 

the whole experience so 
memorable,” Wei said. 
“She managed to make 
Zoom not so miserable, 
and even outside of the 
club, when any of us 
had any personal issues, 
she always gave us ad-
vice and tried her best to 
help.”

Macias’s sole objec-
tive is to leave girls with 
“the knowledge that 
they are capable enough 
to stand up for them-
selves, and that they 

are worthy of any friendship and career that speaks to 
them.” For many girls, self confidence plummets in 
high school, where social and academic pressure reach 
all time highs. 

“The highest level of self esteem a girl ever has, or 
a woman for that matter, is in fifth grade,” Macias said. 
“Their confidence never recovers.” 

Referring to her own ten-year-old daughter, she 
said, “I look at her everyday and I think, ‘You will 
never love yourself the way you love yourself today.’”

Junior Marissa Goldschmidt, a current member of 
ROX, has experienced the change that ROX can bring 
to a girl’s self-confidence first hand. She isn’t alone.

“I see my friends struggling with self-confidence 

almost every day, and I encourage them to join ROX 
because I feel like I’m becoming comfortable with 
who I really am as an individual,” she said. 

Goldschmidt felt that Macias “created a great envi-
ronment to talk about personal experiences with other 
girls who can relate.” 

“It can be hard to open up to people,” she said, “but 
we all feel pretty comfortable at ROX.” 

Girls across Orange have gained strength through 
Macias’s support and guidance, whether it’s as small 
as learning to tell someone they can’t copy homework, 
or as big as being able to say,“No, you can’t touch me 
that way.” 

Junior Eliora Fleisher said that ROX has given her 
tools to limit the effects social media can have on her 
self-esteem.

“We talk a lot about social media, and how what’s 
posted can be misconstrued,” she said. “I think it’s im-
portant to have reminders that what influencers post 
in particular is a highlight reel. Girls tear themselves 
apart trying to fit certain standards, but we need to ac-
knowledge that it’s completely unrealistic. Mrs. Ma-
cias does a good job reminding us of this.”

While ROX has taken off at OHS, Macias feels her 
journey to implementing ROX across the district has 
only begun.

“In a perfect world, I would be able to teach part-
time and then part-time implement this into the other 
buildings,” she said. “If we’ve learned anything from 
the research, it’s that by high school, it’s too late; these 
girls have already taken a hit to their self esteem.” 

Self-doubt consumes girls from an early age, and 
from Macias’s perspective, no activity or discussion 
can completely relieve a girl from that.

“Let’s say that you start to feel really bad about 
yourself in sixth grade,” she said. “So you’re not going 
to push yourself to take that math class you’re abso-
lutely capable of taking, or you might shy away from 
an elective you could enjoy because you just don’t feel 
good about yourself. We need to find ourselves help-
ing girls at an earlier age.”  

To Macias, the hit a girl’s self-esteem takes before 
high school is too hard to undo.

“We can’t unhurt a girl,” she said. “We can’t unsay 
those things to her.” 

ROX: Helping girls climb past the pressures of perfection
By Caitlin Jonke
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“I see my friends struggling with self 
confidence almost every day, and I en-
courage them to join ROX because I feel 
like I’m becoming comfortable with who 
I really am as an individual.” 

Marissa Goldschmidt
OHS senior
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After the death of George Floyd in 
May 2020, part of the national reaction 
involved a reassessment of how issues 
about race and racism are discussed in 
schools. Districts around the country 
pledged to make changes to their curric-
ulum.  

In the 2021-2022 school year, some 
of those changes came to fruition at OHS 
with the addition of two semester cours-
es: African-American History and Afri-
can-American Literature.

Co-taught by Charles Saulter and 
Mark Kimball, African-American Histo-
ry covers topics such as slavery, the civil 
rights movement, and present-day issues 
with racism.  African-American Litera-
ture, taught by Vikas Turakhia, studies a 
mix of contemporary poetry, fiction, dra-
ma, and nonfiction by Black authors.

All three teachers wanted to struc-
ture their classes in a way that would be 
most impactful to students. For the Afri-
can-American history course, that made 
co-teaching the class an attractive option 
for Kimball and Saulter.

While most classes at OHS are taught 
by a single teacher,  Kimball, who is 
white, found it important to co-teach the 
course with Saulter, who is Black.

“I don’t share that culture, and when 
you’re talking about African-American 
history, you’re also talking about Afri-
can-American culture,” he said.

Kimball found co-teaching especial-
ly necessary when it came to teacher-led 
discussions that are a large segment of the 

course.
“I felt that it was really important to 

have both perspectives in our teaching in 
order to help everyone open up to con-
versations that are not always easy to talk 
about,” he said.

Saulter agreed that co-teaching was 
particularly helpful for getting students  
to open up during conversations.

“Students have been very open with 
their answers, leading to a lot of great dis-
cussions,” he said.

Saulter finds that the opportunity pro-
vided by the class is crucial to the further 
development of students.

“It opens your eyes, if nothing else,” 
he said. “Not only what happened in the 
past, but really how that still transpires 
and impacts a lot of people to this day.”

Due to the course being an elective, 
students find the workload generally 
small and easy to follow. However, Kim-
ball and Saulter try their best to make sure 
that the information provided during class 
is still thorough and successfully teaches 
students about African-American history. 

Darielle Taylor, a junior currently in 
the class, feels that conversations in class 
has been beneficial to her understanding.

“We have a lot of discussions on not 
only racism in the past, but how it impacts 
present-day society as well,” she said.

With the year coming to an end, Tay-
lor finds that the class has been successful 
in teaching her a perspective that would 
usually be glossed over in other courses.

“I’d personally recommend it as an 
elective for anyone,” she said. “The work 
is simple, but also, at the same time, I feel 

like I am actually learning things I other-
wise wouldn’t have.”

When working to establish the Afri-
can-American Literature course, Turakh-
ia also had to make a number of decisions 
about what to cover in a semester’s worth 
of time.

“I made a deliberate choice to focus 
on mostly modern African-American lit-
erature,” he said.

Turakhia needed to consider what top-
ics were most important and relevant to 
students. 

“I didn’t want to base it all on just his-
tory,” he said. “I was really trying to look 
at the contemporary side.”

For Turakhia, though, while the liter-
ature covered by the class is important, 
the best parts of class are the discussions 
around it.

“There is a lot of discussion and a 
lot of just reacting to something that we 
would read or watch, and thinking, ‘What 
does this mean?’ or finding ideas it con-
nects to.”

Due to the low number of students 
choosing to take the class, however, the 
course will not be taught next year.

Despite small numbers, students who 
are willing to take the course are very pas-
sionate about their decision.

Junior Kymille Giles-Watkins, a stu-
dent who is also taking African American 
History, hopes that the literature course 
will continue to be an option.

“I’m really disappointed because I 
was willing to sign up and take the course 
next year but I was told that it would be 
canceled,” she said.

Giles-Watkins thinks the lack of inter-
est in the course is largely due the limited 
time and space in students' schedules.

“I think it’s probably because a lot 
of students are more focused on taking 
non-elective classes and their schedules 
are all already full,” she said.

Students however, aren’t the only 
ones concerned about the course disap-
pearing next year.

Ship Collins, an OHS health instruc-
tor who is also in charge of Male Minori-
ty Leadership, finds this outcome espe-
cially disappointing. 

“I think [the two classes] work very 
well together, so it’s a tough situation for 
such a class to be taken away,” he said.

Collins feels that part of the problem 
is a lack of emphasis on the existence and 
opportunity of the course when students 
choose their schedules.

“It’s about not putting importance on 
it,” he said. “It’s not prioritized because 
of things like state testing and AP testing, 
which push students to focus on other 
matters instead.”

Collins finds that this adds to an exist-
ing lack of representation and covering of 
previously glossed-over knowledge. 

“One thing that education does not 
do very well is allowing students’ true 
identity to come out,” he said. “And 
someone’s culture is part of their identity. 
Education as a whole doesn’t do a good 
enough job to allow for those things to 
come out. This is why courses like this 
-- classes like [African-American] Liter-
ature and History -- are very important.”
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Newer courses broaden the curriculum and student perspectives
By Natalie Borsch



12 Friday, June 3, 2022


