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Introduction 

 

The purpose of the North Valley Military Institute College Preparatory Institute’s 
(NVMI) Master Plan for English Learners is to serve as a guide to the specific 
procedures that NVMI will use to identify, serve, and monitor the progress of 
students who arrive at NVMI without a full command of the English language. 
NVMI thanks Collegiate Charter High School for its work on its 2016 EL Master 
Plan which was used in the development of the NVMI EL Master Plan. 

 
NVMI will serve English Learners (EL) in accordance with all applicable Federal 
Laws and Regulations as stated under Title IV of the Civil Rights Act of 1964 and 
the Equal Education Opportunities Act of 1974. We adhere to all applicable 
requirements of the No Child Left behind Act of 2001, including sections 301 and 
1112(g)) and federal case law. All students, regardless of home language, will be 
placed in the mainstream, general education classroom. Students whose English 
Language Development level indicates that designated ELD instruction is 
appropriate will be placed in appropriate levels of designated ELD classes in 
place of other English classes. Teachers of all courses (including math, science, 
history/social studies, languages other than English, visual and performing arts, 
physical education, Leaders of Character, and electives will be responsible for 
differentiating instruction in the classroom to ensure that the needs of all students 
are being met. To this end, all classes are taught in English; however, the level of 
English used with students, both written and oral, will be modified as needed. 

 
ELs must also master the social and cultural knowledge necessary to be able to 
participate effectively in classroom, school, and community contexts. All NVMI 
personnel, teachers, instructional assistants, and administrators are expected to 
follow the procedures specified in this Master Plan. 
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The Enrollment Process 
 

The enrollment process at NVMI begins when a parent has accepted his/her 
child’s seat at the school and has attended the necessary entrance camp 
orientation. All new students also complete a mandatory Entrance Camp, usually 
consisting of not less than 15 days which include academic instruction in English 
and math as well as instruction in the military culture and expectations of the 
school. All enrollment information provided to families will be in a language that 
the parents understand. NVMI leadership and staff make every effort to ensure 
that parents feel welcome, supported, and informed about the enrollment process 
and the options available for their student. Included with the enrollment packet is 
an explanation of the Uniform Complaint Procedure and Policy for Addressing 
Stakeholder Concerns to ensure that all parents understand how to address any 
potential concerns with staff. 

 
Home Language Survey 

 
Upon initial enrollment at NVMI, all families will complete the Home Language 
Survey. The Home Language Survey is required by state and federal law and 
serves to determine whether a language other than English is used in the 
student’s home. Parents/guardians will be informed of the purpose of the Home 
Language Survey and its uses. In addition, authorized school staff will perform a 
“lookup” on the California Longitudinal Pupil Achievement Data System 
(CALPADS) to determine whether a student is identified in that system as an 
English Learner.  In addition, parents will be informed that their child may be 
given an assessment to determine English language proficiency based on their 
responses. The Home Language Survey is not used to determine a student’s 
language classification or immigration status. 

 
The information provided on the Home Language Survey is kept in the student’s 
cumulative record. 

 
The Home Language Survey consists of four questions: 

 
1. What language did the student learn when he or she first began to talk? 
2. What language does this student most frequently use at home? 
3. What language do you use most frequently to speak to this student? 
4. Which language is most often used by the adults at home?  

 
A student’s home language status will be determined as EO or EL 
as follows: 

• English Only (EO): If the answers to the four questions on the Home 
Language Survey are “English,” the student is classified as English Only. 

• Possible English Learner (EL): If the answer to any of the first three 
questions on the Home Language Survey indicates a language barrier, the 
student is assessed to measure his or her level of English proficiency. 

However, if the parent’s response to the first three questions on the HLS is 
English, and the response to the fourth question is other than English, then 
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reasonable doubt may exist as to the student’s home language. The school’s 
administrator/designee must research the student’s home language background 
using the following indicators, as well as consultation with the student’s parent: 

 
• Parent/guardian requires an interpreter to communicate in English 
• Parent/guardian speaks to their child in a language other than English 
• The HLS is completed in a language other than English (including spelling 

the word “English” in another language; e.g. ingles) 
• Student initiates interaction with their parents/guardians in a language other 

than English 
• It is revealed that the child, while their parent/guardian is at work, is under 

the care of a person(s) who speaks a language other than English 
• Student, after having been enrolled in the mainstream English Program 

designed for students with fluent-English proficiency for a reasonable 
length of time, demonstrates a lack of comprehension regarding instruction 
and classroom/school routines conducted in English 

 
If there is evidence of significant non-English exposure, then the pupil must be 
administered the state English language proficiency assessment, known as the 
Initial English Language Proficiency Assessment for California (ELPAC). NVMI 
will make every effort to administer the Initial ELPAC to students during the July 
Entrance Camp and will also do so during subsequent “rolling entrance camps” 
as needed. The parent will be consulted by a staff member regarding the need to 
administer the assessment, the results, and the subsequent program placement 
of the child. 

 
Classification 

 
In keeping with California law, students whose home language is not English will 
be given the ELPAC by the EL Coordinator within 30 calendar days of their initial 
enrollment in NVMI if they were not given the Initial ELPAC at another LEA. The 
school will also administer the ELPAC Summative Assessment in the annual 
Spring testing window to students who are identified ELs until they are 
reclassified. 

 
Based on ELPAC results, teachers will receive notification of which students are 
classified as English Learners; the NVMI EL Coordinator will be responsible for 
making the identification and appropriate notifications to teachers. During 
July/August professional development sessions prior to the start of each school 
year, the EL Coordinator will provide such notifications and provide necessary 
professional development. When students enroll in a “rolling entrance camp” 
after the start of the school year, the EL Coordinator will notify teachers of Initial 
ELPAC results within three school days of test completion. While teachers will 
preemptively employ strategies that are meant to address the needs of English 
Learners before ELPAC results are available, this official classification will help 
them further identify which students need additional supports and 
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how the school is progressing toward its reclassification goals. Data analysis 
focused on EL students will occur both during scheduled Professional Development 
as well as during all-staff data analysis sessions. The EL Coordinator and 
Superintendent (with the Academic Deans) will review student progress toward 
reclassification once per semester, and address results accordingly with the 
teachers and staff. 
 

Students who meet ALL three of the following criteria must be assessed using 
the Initial ELPAC, unless they have an Initial ELPAC score from another LEA: 

 
1. Response to each of the first three questions on the Home Language 

Survey is other than English and 
2. Response to question #4 on the Home Language Survey is other than 

English and 
3. There is reasonable doubt as to the student’s English proficiency. 

 
Initial Language Classification/Status 

 
A student’s initial language classification or status is determined by their overall 
performance on the initial ELPAC. Based on the performance level, a student 
may be classified as follows: 

 
English Learner (EL) 
The overall performance level on the initial ELPAC is Minimally Developed, 
Somewhat Developed, or Moderately Developed. A student will also be classified 
as an EL if the overall performance level is Well Developed, but with skill area 
scores (reading, writing, listening, or speaking) of Minimally Developed, 
Somewhat Developed, or Moderately Developed. 

 
Initial Fluent English Proficient (IFEP) 
The overall performance level on the initial ELPAC is Well Developed, with one or 
more Listening, Speaking, Reading, and Writing skill area scores of Minimally 
Developed or Somewhat Developed. This result can occur when the student 
enters school already fluent in English and the home language(s) or when the 
student has had minimal exposure to the other language(s) spoken in the home. 
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Reclassification 

 
Reclassification is determined by a Reclassification Committee chaired by the 
English Language Development Coordinator and consisting of credentialed 
teachers selected by the EL Coordinator on the basis of their ELD curriculum, 
instruction, and assessment skill.  The Reclassification Committee will meet at least 
three times a year (once in July/August to discuss initial ELPAC results, once in 
December/January to discuss first semester grades and STAR Renaissance results 
from the December/January administration, and once in late May to discuss the 
April/May STAR Renaissance results and second semester grades.  
 
Reclassification will be based on multiple criteria: 

 
• The student must pass every section of the Summative ELPAC, 

with an overall score of 4 (Well Developed) with all skill area scores 
of 3 (Moderately Developed) or higher. The Reclassification 
Committee may decide to waive this requirement if they believe 
such a waiver is appropriate.  

• The student must be recommended for reclassification by his/her 
ELD teacher and other content area teachers. 

• The student must be passing their ELD class with a grade of “C” 
or better. 

• The student should be passing all content area classes with 
grades of “C” or better. In cases where the student is not 
passing all content area classes, the EL Coordinator will 
ascertain information from content area teachers to determine 
whether the failure is connected to a lack of English language 
proficiency. 

• The student should be meeting or exceeding annual targets in 
English and reading on the STAR Renaissance math and 
English tests. In cases where students are not meeting those 
annual targets, the EL Coordinator will analyze score reports to 
determine the root causes of the failure to meet those targets 
and attempt to identify whether those root causes are linked to a 
lack of English language proficiency. 

• The student should score at or above grade level Lexile and Quantile 
range as measured by the STAR Renaissance assessment. In cases 
where an EL student’s performance is more than one grade level 
below the expected Lexile and Quantile range, the EL coordinator will 
attempt to determine whether the poor performance can be linked to 
a lack of English language proficiency. 

• Review of the student’s ELD Google Classroom electronic portfolio 
will be a consideration made by the EL Reclassification Committee.  
That portfolio, with examples of student reading proficiency, writing, 
listening, and speaking, will be maintained by the Designated ELD 
teacher in their classroom and reviewed by the Reclassification 
Committee to determine whether the work samples give evidence of 
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eligibility for reclassification as English proficient.  
 
In all cases, a student’s parent(s) are consulted, and the recommendation for 
reclassification is shared with them; if they agree, the student is reclassified. 
In the event a parent does not agree, the EL Coordinator will attempt to 
understand the parent’s concerns and address those concerns in an expeditious 
manner.  
 
The EL Coordinator is responsible for ensuring that ELs who meet the eligibility 
criteria are reclassified in a timely manner. This process begins when the official 
results of the STAR Renaissance test and Summative ELPAC are released. 
Students who have met the reclassification criteria are identified and parents are 
informed of their proficiency in writing. 
 
All Redesignated Fluent English Proficient (RFEP) students are monitored at the 
end of each reporting period. If a student is not making satisfactory progress after 
reclassification, the EL Coordinator will meet with the classroom teacher(s) to 
develop an intervention instructional plan with specialized support. Appropriate 
intervention measures may include, but are not limited to, any of the following: 
 

• Student/teacher/parent conference 
• Specialized reading, writing, and/or math instruction 
• After school and/or before school academic support 
• Summer school or Winter “intersession” supplemental couses 
• Assignment to Saturday M*A*S*H (Missed Assignment Study Hall) 
• Use of tutor.com  

 
English Learners with disabilities will follow the same methods for identification 
and reclassification while adhering to appropriate testing accommodations and/or 
modifications listed in their Individualized Education Programs (IEPs). In addition 
to the criteria for reclassification, the IEP team should also determine if an EL 
with a disability has met the English Language Development (ELD) goal(s) in 
his/her IEP. 
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Parent Notification 
 

Initial Assessments Results and Program Placement: Parents of students 
who are tested using the Initial ELPAC must receive official notification within 30 
calendar days informing them of their student’s: 

 
• Initial English Language Proficiency Level and how it was assessed 
• Official Language Classification 

 
Parents will also receive the following information: 

 
• Reclassification, or program exit, criteria 
• Instructional program for EL’s with a disability and an assurance and 

description of how the program will meet both the students’ English 
language and special needs as delineated in the IEP 

• Expected rate of graduation for ELs.
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Annual Assessment Results and Program Placement: Parents of EL students 
who are administered the annual summative ELPAC must receive official notification 
within 30 calendar days, informing them of their child’s: 
 

• Annual Summative English language proficiency level (as determined by 
ELPAC scores) and how it was assessed 

• Official language classification 
• Instructional program placement 

 
 
Services Provided at NVMI 
 
Designated English Language Development Instruction and Integrated ELD 
Whole Group Instruction in non-English Language Arts/Development 
Courses 

 
Students whose overall score on the initial ELPAC is at level one (minimally 
developed) are placed in a Designated ELD Level One class. In the case of 
middle schoolers, this course is taken instead of a traditional English course. In 
the case of high schoolers, this course is taken instead of elective and/or a 
Language Other Than English (LOTE) course. These English Learners at Level 
One are placed in mainstream courses for math, science, history/social studies, 
LOC, PE, and (in the case of middle schoolers) electives but are supported 
through a combination of modified instruction, additional academic support as 
needed, and specific strategies for acquiring academic English. Those content 
area teachers provide sheltered instruction using SDAIE techniques when 
students have difficulty understanding English. The EL Coordinator closely 
monitors the performance of level one students and provides intensive 
curriculum, instructional, and assessment supports both to them and to their non-
ELD teachers. Special instructional assistants are also provided to these Level 
One students to support their academic performance in EACH of these non-ELD 
courses. Students who are “newcomers” may be placed in a Designated ELD 
Level One class, but will use the “Fundamentals” text (which is a precursor to the 
Level A text.) 
 
Students whose overall score on the initial ELPAC is at level two (somewhat 
developed) are placed in a Designated ELD Level Two class. In the case of 
middle schoolers, this course is taken instead of a traditional English course. In 
the case of high schoolers, this course is taken instead of elective and/or a 
Language Other Than English (LOTE) course. These English Learners at level 
two are placed in mainstream courses for math, science, history/social studies, 
LOC, PE, and (in the case of middle schoolers) electives but are supported 
through a combination of modified instruction, additional academic support as 
needed, and specific strategies for acquiring academic English. Those content 
area teachers provide sheltered instruction using SDAIE techniques when 
students have difficulty understanding English. As the budget allows, special 
instructional assistants are also provided to these level two students to support 
their academic performance in these non-ELD courses. 
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Students whose overall score on the initial ELPAC is at level three (moderately 
developed) are placed in a Designated ELD Level Three class. In the case of 
middle schoolers, this course is taken instead of a traditional English course. In 
the case of high schoolers, this course is taken instead of elective and/or a 
Language Other Than English (LOTE) course. These English Learners at level 
three are placed in mainstream courses for math, science, history/social studies, 
LOC, PE, and (in the case of middle schoolers) electives but are supported 
through a combination of modified instruction, additional academic support as 
needed, and specific strategies for acquiring academic English. Those content 
area teachers provide sheltered instruction using SDAIE techniques when 
students have difficulty understanding English. As the budget allows, special 
instructional assistants are also provided to these level three students to support 
their academic performance in these non-ELD courses. 

 
Students whose overall score on the initial ELPAC is at level four (well 
developed) are placed in the Mainstream English Program. These English 
Learners at level four are supported through a combination of modified 
instruction, additional academic support as needed, and specific strategies for 
acquiring academic English. Teachers provide sheltered instruction using SDAIE 
techniques when students have difficulty. 
 
With the passage of Assembly Bill AB 2193, the State of California adopted an 
official definition of “Long-Term English learner (LTEL),” and a definition of an 
EL “at risk of becoming an LTEL. (AREL)” The two definitions, listed below, were 
added to California Education Code Section 313.1 and read as follows: 
 
(a) “Long-term English learner” means an English learner who is enrolled in any 

of grades 6 to 12, inclusive, has been enrolled in schools in the United 
States for more than six years, has remained at the same English language 
proficiency level for two or more consecutive years as determined by the 
English language development test identified or developed pursuant to 
Section 60810, or any successor test, and scores far below basic or below 
basic on the English language arts standards-based achievement test 
administered pursuant to Section 60640, or any successor test. 
 

(b) “English learner at risk of becoming a long-term English learner” means an 
English learner who is enrolled in any of grades 5 to 11, inclusive, in schools 
in the United States for four years, scores at the intermediate level or below 
on the English language development test identified or developed pursuant 
to Section 60810, or any successor test, and scores in the fourth year at the 
below basic or far below basic level on the English language arts standards-
based achievement test administered pursuant to Section 60640, or any 
successor test. 

 
 
 
 



11 

 
 

 

NVMI will, at minimum, use the above definitions to identify LTELs and ARELs, but 
NVMI’s ELD staff may also identify students as LTELs or ARELs who are not yet at 
the state-designated thresholds, but who, in the professional opinion of the staff 
need the additional course described below. Students classified as LTELs or 
ARELs are placed in BOTH a Designated ELD Level 3 course AND an Academic 
Language through Culture and Communication (ALCC) Course designed to target 
development of academic language skills for all of their core academic classes. 
The ALCC course is a distinct course from the ELD 1, 2, and 3 courses, and 
focuses on: 
 

• Distinct materials from the ELD 1, 2, and 3 curricula  
• High interest materials linked to around issues relevant to the students at an 

age-appropriate level to ENGAGE middle and/or high schoolers 
• Written and oral language development through frequent opportunities for 

all students in the ALCC course to employ those communication skills in 
multiple authentic ways 

• Both general and domain-specific academic vocabulary  
• Advanced grammatic structures needed to comprehend and produce 

academic language 
• Reading and writing expository text 
• Using existing content area textbooks and other instructional materials and 

helping students successfully access those materials so as to maximize 
their likelihood of core academic course passage and standards mastery   

• Reading whole books/novels 
• Consistent routines 
• ELD goal setting by students and teachers 
• Appropriate levels of rigor 
• Explicit instruction of study skills 
• And most importantly, positive relationships in the classroom and outside 

the classroom that allow the LTELs/ARELs to feel comfortable enough to 
take the risks inherent in moving beyond LTEL/AREL status. 
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Embedded Research Based Instructional Strategies for Acquiring Academic 
English 

 
We embed strategies for the continuing development of academic English into all 
classroom instruction. The following strategies are used in all classrooms. 

 
Established by the federal Department of Education, Doing What Works 
(http://www2.ed.gov/nclb/methods/whatworks/edpicks.jhtml) lists five effective 
and proven strategies for supporting English Learners.  We will incorporate the 
following strategies into each classroom to ensure all students receive equal 
access to the material being presented. 

 
1. Screen and Monitor Progress. Through regular assessments, data 

analysis, and data-driven instruction, teachers will be able to actively 
engage with and identify areas of need and quickly provide opportunities 
for remediation for students. This corresponds directly to the principles of 
an effective EL program, which requires well-developed assessments. The 
EL Coordinator will oversee the process and ensures that best practices 
are being used across the teaching staff. 
 

2. Provide Opportunities for Reading Interventions. Each teacher will 
employ Reading Apprenticeship strategies in ALL classrooms: 

 
 

 

http://www2.ed.gov/nclb/methods/whatworks/edpicks.jhtml
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3. Be Explicit. Teach Vocabulary. Studies have shown that students need 
to learn 3,000-4,000 new vocabulary words each year (roughly 70 new 
words per week) in order to understand grade level appropriate materials. 
NVMI is committed to providing vocabulary instruction through the use of 
word lists, word walls, and targeted vocabulary review in each class. 
Though teachers have generally attempted to teach ELLs difficult 
vocabulary before having them read texts, ELLs learn new vocabulary 
best through extended discussion with their classmates after reading or 
between multiple readings, as this video explains. 

 
4. Develop Academic English and Develop Background Knowledge. 

Cognitive academic language proficiency (CALP) is necessary if ELs are 
to achieve academic success. Students must not only possess basic 
interpersonal communication skills (BICS) of social language; they must 
also develop content area vocabulary and language specific to academic 
skills and tasks necessary for higher-order tasks such as comparing, 
synthesizing, analyzing and inferring. In order for ELs to reach these 
higher order skills, teachers must explicitly teach and scaffold vocabulary 
and tasks such as synthesis and analysis. CALP experts have predicted 
that it may take ELs five years or more to become proficient in CALP. 
NVMI will employ an extended school day and year to accelerate the 
language acquisition process and student exposure to academic English. 
Another teaching technique (demonstrated here) that is beneficial for 
ELLs, is to provide them with relevant background knowledge about a 
topic to be discussed in class, or activate their existing knowledge of a 
topic. Besides increasing student interest, this allows students to focus 
more fully on the instructional goals, rather than being overwhelmed with 
too much new information at once. It also allows ELLs to bridge new 
knowledge to old knowledge, increasing understanding, and it helps some 
ELLs fill in contextual information (such as American political history or 
cultural details) that they may not have due to coming from different 
cultural backgrounds. 

 
5. Scaffold Instruction and Schedule Time for Peer Learning. We will 

implement structured time in every classroom for team tasks that give 
students a brief but meaningful time to discuss topics prompted by the 
teacher. This will allow for an increase in authentic language practice and 
can accelerate the acquisition of BICS and mastery of language. ELLs 
need to also be given ample opportunities to have extended interaction 
(such as doing ‘jigsaw’-type activities) with peers of varying English 
proficiency levels, who can provide ELLs with a range of models for how 
to use English words or structures appropriately, as well as abundant, 
personalized feedback on ELLs’ own developing English use. It is best for 
ELLs if, within their classrooms, teachers sometimes group students 
heterogeneously according to English proficiency, and sometimes 
homogeneously, depending on the purpose of the task at hand. We must 
also help ELLs meet these demands with increasing autonomy over 
time. As discussed in this video, this means providing ELLs with strategic 

https://www.teachingchannel.org/videos/middle-school-vocabulary-development
https://www.teachingchannel.org/videos/activating-prior-knowledge
https://www.teachingchannel.org/videos/middle-school-ela-unit-persuasion
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types of scaffolding, such as graphic organizers, visual aids, peer help, or 
home language help, and removing these supports as students’ skills 
develop. This way, ELLs can be given the opportunity and the necessary 
support to meet rigorous academic standards. 

 
 
NVMI as a school and its teachers can help ELLs greatly by learning about ELLs’ 
home cultures and languages, treating cultural and linguistic differences as 
resources rather than obstacles, and reaching out to students’ homes and 
communities to build learning opportunities together. 
 
NVMI’s core instructional program is designed to meet the needs of English 
Learners; all students will benefit from our intense focus on literacy. This is in 
keeping with the most recent California English Language Development Standards, 
which were adopted in 2012 and are aligned with the Common Core State 
Standards; in the overview of the ELD standards, the state writes, “The sponsors of 
the Common Core State Standards Initiative specify that these new standards are 
intended to apply to all students, including English learners (ELs): The National 
Governors Association Center for Best Practices and the Council of Chief State 
School Officers strongly believe that all students should be held to the same 
high expectations outlined in the Common Core State Standards. This includes 
students who are English Learners. However, these students may require 
additional time, appropriate instructional support, and aligned assessments as they 
acquire both English language proficiency and content area knowledge.” 
 
Additionally, NVMI teachers will use the California English Language Development 
Standards and Proficiency Level Descriptors to differentiate instruction for English 
learners. These are fully aligned with Common Core; therefore, NVMI’s Common 
Core-aligned curriculum will address English learners’ needs on an everyday basis. 
These ELD standards will provide teachers with additional methods for 
differentiation, student activities, and appropriate texts for students who are termed 
Emerging, Expanding, or Bridging English Learners. 
 
For those students learning English, teachers will employ strategies effective in 
meeting their specific literacy needs, including: 
 
• Pre-teaching and “during instruction teaching” of key vocabulary 
• Use of the THIEVES pre-reading strategy 
• Use of the RACER strategy to organize written responses to prompts similar to 

those that will be experienced on the Smarter Balanced Assessments 
• Peer tutoring with students who demonstrate more advanced English skills  
• Additional phonics, decoding, and fluency instruction during Designated 

ELD instruction 
• Use of native language, when necessary, to clarify words or concepts 
• Highly skilled teachers who use a variety of effective teaching strategies and 

techniques 
• Supportive culture of high expectations and discipline 
• Emphasize the citing of evidence and explaining that evidence 
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• Use of annotation strategies such as “CATCH”  
• Circle challenging words and define them. (at least 6) 
• Acknowledge confusion by asking questions. (at least two per page) 
• Talk to the text by making comments (at least two per page) 
• Capture the main idea/claim/most important part by putting a box around 

it. (only one!) 
• Highlight details that are connected to the main idea/support the claim, 

etc. 
• Predictable class structure in all content areas, including the use of notebooks in 

grades 6-9 and four classroom modes of instruction in all classrooms (team work 
mode, silent mode, group discussion mode, and Stand and Deliver mode) 

• Extended time for literacy (reading and writing) instruction 
• Word Walls to reinforce academic vocabulary 
• Use of sentence frames on a regular basis 
• In-school tutoring designed to meet the academic and developmental needs 

of students at each grade level 
• Systematic reading strategy and textual analysis instruction 
• Extensive independent reading at each student’s level 
• Systematic writing and grammar instruction 
• Frequent use of “think-pair-share” and other cooperative learning 

strategies in the NVMI classroom mode of “team work” 
• Use of graphic organizers to represent ideas 
• Read alouds by all teachers daily for a minimum of five minutes 
• Reinforcement of ELA standards in all content areas 
• Explicit vocabulary instruction in all content areas 
• Group work in all content areas 
• Frequent use of assessments and specific feedback from teachers 
• Frequent communication with and engagement of parents in supporting academic 

and behavioral expectations. 
 
NVMI teachers will implement these strategies on a regular basis and will collaborate 
with each other and with peers from schools with similar EL populations to continually 
seek out additional successful strategies. Moreover, NVMI will regularly assess and 
monitor students’ language development and growth; in addition to the annual 
administration of the ELPAC and reclassification process described above, teachers 
will document ongoing ELD progress using ELD assessment portfolios.  As noted 
previously, those portfolios will contain evidence collected throughout a student’s time 
at NVMI across all four domains of reading, writing, speaking, and listening. This 
state-approved tool will allow teachers and school leaders to measure student 
progress and maintain evidence of student language acquisition and growth. The EL 
Coordinator will be responsible for monitoring ELD progress and providing time and 
training for teachers to complete the review of ELD assessments and student work 
samples. This ongoing assessment will help NVMI teachers and staff members 
ensure the school is working toward its reclassification goals, and will provide 
appropriate evidence of student growth, as needed for individual reclassification 
conferences. 
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The chart below outlines the five essential practices to teach designated ELD and 
integrate ELD into content area classes.  NVMI will use this as a guide for our 
practice. 
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Service Providers 
 
NVMI teachers are the main service providers to our English Learners. Teachers 
are responsible for providing instruction during the day. All core content teachers 
hired at NVMI must have an EL Authorization or the equivalent as dictated by the 
state of California. 
 
The administrative team at NVMI ensures that instruction is effective for all 
students including ELs. The administrative team does this through frequent, 
ongoing professional development, classroom observations, teacher observations, 
parent surveys and stakeholder input. 

  
The EL Coordinator will receive specialized training in administering and scoring both 
the Initial and Summative ELPAC exams and will be the subject matter expert on 
campus in all matters relating to English Language Development and best practices 
in curriculum, instruction, and assessment of English learners. 
 
Instructional Materials 
 
NVMI has adopted the following instructional materials for its ELD courses:  
 
Note: All “Edge” texts by Hampton Brown (National Geographic/Cengage) 
 
*ELD 1 For all newcomers: Edge Fundamentals  
*ELD 1 For both middle school and high school: Edge Level A 
*ELD 2 For both middle school and high school: Edge Level B 
*ELD 3 For both middle school and high school: Edge Level C 
*ALCC For identified LTELs and ARELs: English 3D by Kate Kinsella, published by 
Houghton Mifflin Harcourt   
 

 
Professional Development 
 
NVMI provides ongoing annual professional development for administrators and 
staff on legal requirements and school procedures relating to the implementation of 
the identification and placement requirements of the English Learner Master Plan. 
Teachers, administrators, staff responsible for working with EL’s student records, 
office staff and support staff must attend this mandatory training annually. Training 
must take place prior to or within 10 days of the start of the school year or when 
new staff members have been employed. The training and professional 
development includes but is not limited to: 

• Initial identification 
• Placement options and procedures 
• Communicating assessment results to families effectively 
• Use of the Designated ELD Curricular materials for teachers of those 

courses 
• Integrated ELD instructional and assessment best practices and 

strategies 



18 

 
 

 

• Specially Designed Academic Instruction in English (SDAIE) 
• Reading Apprenticeship 
• Cognitive Academic Language Proficiency (CALP) 
• Scaffolding techniques 
• The California ELD Framework 
• Common Core and ELs  
• Supporting LTELs and ARELs in content area classrooms 
• Parental rights and informed consent regarding initial identification and 

placement 
 

The EL Coordinator will manage all professional development for NVMI 
administration and staff as regards ELD. 
 

 
Evaluation of Program 
 
To evaluate the efficacy of the EL Program at NVMI, the Superintendent and staff 
will look not only at performance and growth on quarter and semester exams, but 
also at state-mandated testing and performance on nationally normed assessments 
such as the Renaissance STAR assessment. In addition, we will analyze ELPAC 
data to determine how students are progressing regarding language acquisition. 
We disaggregate assessment results by EL and non-EL students and use these 
data to improve instructional strategies and Professional Development sessions. 
 
NVMI will continuously monitor the progress of all our students through weekly 
quizzes, quarter and semester exams, projects, tests, written work, and 
performance on state mandated testing and nationally normed assessments. 
Teachers are responsible for notifying parents anytime a student’s grades dip 
below a 70% to ensure ample time is allowed for remediation and support. 
 
 
Furthermore, NVMI will evaluate the success of its EL Program based on the 
following Key Performance Indicators which will be reported at least quarterly to the 
NVMI Board of Trustees through the Dashboard of Performance Indicators. 
 

• NVMI’s annual reclassification rate will exceed the state’s average for the 
previous reported year. 

• Individual NVMI students will rise at least one performance level on the 
ELPAC each year (students with an overall score of 1 will rise to level 2 and 
so on). 

• ELLs will achieve their annual growth targets in English and reading on the 
Scantron Performance Series tests. 

• The ELL subgroup will surpass LACOE average scores on both the ELA and 
math SBAC assessments. 
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