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Purpose of the Audit

 Provide school board members, district personnel, 
and the public an objective look at how well their 
system is delivering teaching and learning to its 
students.

 Identify, in specific terms, where the system is in 
its quest for quality and what it has to do to 
improve.
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Audit Characteristics
 Independent, external analysis

 Centered on curriculum and instruction

 Addresses any aspect of school system operations 
that enhances or hinders teaching and learning

 Within context of this district

 Auditors trained and licensed

 No vested interest
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Basic Construct for Auditing
Rational Systems

curriculum - the work plan      teaching - the work     testing - work measurement
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Curriculum Alignment: 
Breaking the Cycle of Socio-Economic 
Determinism

Socio-Economic Level Test Scores

Effective 
Schools

Curriculum 
Alignment

Improved 
Student Learning 

and Test Scores

Curriculum Management
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Five Audit Standards

 Standard 1:  Governance and Leadership 
(Control)

 Standard 2:  Curriculum and Learning 
(Direction)

 Standard 3:  Equality, Equity, & Connectivity 

 Standard 4:  Feedback and Assessment

 Standard 5:  Productivity and Resource Use
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Layout of Report

 Introduction
 Background information 
 Scope of the audit and purpose

 Methodology
 The Small School District Curriculum AuditTM

(SSDA) model
 Findings
 Recommendations 
 Summary
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Organization of Findings

• Finding head

• Introductory information

• What the auditors did

• Summary of what the auditors found

• Data and discussion

• Summary of finding
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Organization of 
Recommendations

 Recommendation head

 Summary of rationale, including references to 
findings

 Governance recommendations to the Board of 
Education

 Administrative recommendations to the 
Superintendent
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 Standard  1 

 Finding 1.1:  Board policies are inadequate to 
provide for quality control of curriculum 
management and related district functions.

Policies meet state requirements.

District has developed a consistentreview process 
for TASB policy suggestions.

Standard 1 policies meet audit requirements.

Policies lack specific detail to direct curriculum and 
instruction for institutional purposes (48%).
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 Finding 1.2:  Evidence of planning in the Whitehouse 
Independent School District was limited and did not 
direct key district functions to promote sound 
governance of the educational program.  District and 
campus improvement plans were not tightly connected 
and monitored for results to promote change.

Reviewed planning and plans.

District planning is in the infancy stage.

District and campus plans were compliance documents 
and did not consistently direct day to day operations 
and decisions, nor were they tightly connected to each 
other.
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 Standard 2

 Finding 2.1:  The Whitehouse Independent School 
District lacks a comprehensive curriculum 
management plan to direct and implement the design, 
delivery, revision, and evaluation of curriculum across 
the school district.

Board policy requires a curriculum management plan.

Curriculum documents are not organized and are 
missing necessary components to direct the curriculum 
management process.
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 Finding 2.2: The scope of the written curriculum 
delineating standards and objectives in a K-12 
progression of learning expectations is adequate to 
guide classroom instruction in core courses at the 
elementary level but inadequate at the secondary level.

Textbooks/resources support the district curriculum.  
They are not the written curriculum.

Elementary core curricular documents (English 
language arts, mathematics, science, and social studies) 
existed (K-5) for all courses.

Secondary (6-12) core curricular documents were not in 
place for all courses offered in the district.
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 Finding 2.3:  The overall quality of the core written 
curriculum in the Whitehouse Independent School 
District is inadequate in both basic quality and deep 
alignment to provide clear guidance for effective 
teaching and learning.

Objectives, assessments, prerequisites, resources, and 
approaches are expected for every course curriculum.

District documents included pacing calendars (based 
on textbooks), TEKS lists, instructional time charts, and 
assessment samples.  Nine percent of the core 
curricular documents met audit quality criteria. 

Deep alignment characteristics of resources and 
assessment items in content, context, and cognition were 
inconsistent.  Misalignment results in gaps and/or overlap 
in instruction.
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 Standard 3 

 Finding 3.1:  The instructional practices in the 
Whitehouse Independent School District do not 
consistently align with district expectations and student 
work products do not reflect high levels of rigor.

Direct instruction-student centered (discussion) was the 
predominant instructional practice noted in elementary 
classroom observations.

Direct instruction-student centered and monitoring were the 
most predominate instructional practices at the 
secondary level.

Hands on/active learning was noted in a minority of visits.

Student work artifacts did not promote cognitive rigor and 
were often below grade level or not aligned to the TEKS.
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 Finding 3.2:  Student demographics reflect an imbalance in 
gender and ethnicity representation in identification and 
access to comparable programs, services, and learning 
opportunities.

Economically disadvantaged group is growing.  White students 

account for 50 percent of the group in 2016-17.

Teachers don’t mirror student population in gender or race.

Males and African Americans are over-represented in special 
education identifications.

African Americans and Hispanics are under-represented in 
gifted identifications.

African Americans and Economically Disadvantaged are 
under-represented in pre- and advanced placement 
enrollments.

Males and African Americans are over-represented in retentions and 
suspensions. 17



 Finding 3.3:  The district professional development 
program is inadequate.  Professional development 
efforts exist at both the district and campus levels but 
are not yet coordinated to provide focus on district 
priorities and to develop staff expertise for 
sustainability.

A district-wide professional development plan did not 
exist.  District documentation met 17 percent of the audit 
criteria.

Professional development activities occurred and were 
increasing at both the district and campus levels.

Professional development activities including coaching, 
differentiation, follow-up, and evaluation in terms 
of student achievement were weak.
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 Standard 4:

 Finding 4.1:  The Whitehouse Independent School 
District lacks an adequate comprehensive assessment 
plan.  At the elementary and the high school grade 
levels, the scope of assessment is adequate to monitor 
and evaluate student progress in the core areas of the 
curriculum; the scope at the middle grades (6-8) is 
adequate.

No district assessment plan existed.  District assessment 
documents did not meet audit criteria (13%).

Assessments existed for every course in grades 6-8.

The scope of student assessment was inadequate at the 
elementary and high school levels in the core subject 
areas.
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 Finding 4.2:  Use of formative and summative student 
assessment and program evaluation data is inadequate 
to inform curricular, instructional, and programmatic 
decision making.

The district collects an abundance of student assessment 
data.

The development of formative assessments is emergent.

Use of current formative assessment information does 
not drive daily instructional decisions.

Summative assessment data is available but is not 
consistently used to target growth and diagnose student 
needs.
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 Finding 4.3:  Achievement levels are above state averages 
for students performing at the satisfactory level or above 
on state assessments.  However, trend data show little or 
no gain in scores over time.  Achievement gaps exist 
among student groups and will persist without change 
in strategic direction, instruction, and effective 
intervention.

Overall district assessment results (students scoring 
proficient or better) are above state averages.

Trend data over five years showed few gains.

Student subgroup gaps (African American, Economically 
Disadvantaged, English Language Learners, and Special 
Education) exist and must be addressed.  All students 
are not experiencing the same success.
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Recommendations

 Four recommendations

 Our best advice for addressing the issues in the findings

 Recommendations are not a “quick fix.” There are no 

magic programs or tools—just hard work focused on 

putting structures in place aimed at improving learning 

for all students

 Will take 3-5 years to put into place and longer to 

institutionalize.
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 Recommendation 1: 

Develop, revise, adopt, and implement board policies to 
provide a sound local system of curriculum management 
and control.  Develop a district strategic plan to provide 
clear direction for district initiatives and system 
connectivity to meet the needs of all students.

 Recommendation 2:  

Develop and implement a comprehensive curriculum 
management plan to provide system-wide direction for 
design, delivery, monitoring, and evaluation of the 
curriculum.
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 Recommendation 3:

Establish a comprehensive professional development program to improve the 
coordination, follow-up, monitoring, and evaluation of individual, campus-
based, and district-level professional development.  Link the professional 
development program with all district, department, and campus plans to 
support curriculum management functions, including the design and 
delivery of the district’s written curriculum.  Institutionalize instructional 
expectations and equip staff members with the essential competencies 
necessary for effective curriculum delivery.

 Recommendation 4:

Develop and implement a district-wide plan for student assessment and 
program evaluation that will provide meaningful data for decision making to 
close the district achievement gaps and support improved student 
achievement.  Develop and/or revise system-wide formative and summative 
assessment tools concurrently with the curriculum development.  Require 
systematic evaluations of major programs and interventions linked with 
evidence of student learning to provide feedback for decisions regarding 
program selection, continuation, expansion, modification, or termination.



Final Reminders

The district strategic plan will set the 
direction.

All accompanying plans and procedures should 
relate back to the strategic plan.

Less is more.

Identify a limited number of initiatives and do 
them really well over several years; maintain 
focus. 
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