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Vision 

Above all, students first! 
 
 

Mission 

The mission of Whitehouse ISD, the standard of excellence, is to inspire 
and equip students through innovative and challenging opportunities. 
 
 

Beliefs 

• We believe faith and family are the foundation of our community. 
• We believe our children’s success is our highest priority. 
• We believe each student’s unique gifts and abilities have value. 
• We believe that supportive relationships are the foundation of 

learning. 
• We believe everyone has the right to a safe and caring 

environment. 
 

 

Goals 

• All WISD students will have a meaningful impact on the world. 
• All WISD students will pursue their individual gifts and abilities. 
• All WISD students will become productive, responsible citizens. 
• All WISD students will be relentless, self-directed learners.  

                 
                                                                
  
      
        
  .                                                                              
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Rationale 

 
Rationale 

The primary function of a school system is to produce increased student learning over time.  This requires 
a school system to establish a clear, valid, and measurable set of standards for learning.  Standards are 
then used to formulate measurable objectives that are set into a workable framework for teachers.  In the 
Whitehouse Independent School District, these desired student learning experiences (i.e., objectives) 
reflect the Texas Essential Knowledge Skills, other identified national content standards, community 
attitudes and assumptions, as well as dominant beliefs about what students should know and be able to do.  
When combined in a coherent and systematic format, it becomes the guiding force for instruction, student 
assessment, and the teacher delivery system. 

 

Purpose 

A requirement of school systems committed to continuous improvement of the teaching and learning 
process is the development of a comprehensive curriculum management plan.  The importance of such a 
plan is that it provides the internal congruency, quality assurances, clear linkages, and fiduciary support 
necessary for ensuring continuous improvement toward meeting the district’s mission and goals.  The 
Board recognizes the need and value of a systematic, ongoing program of curriculum development, 
assessment, implementation, and evaluation.  The Whitehouse ISD Curriculum Management Plan enables 
the organization to obtain the educational and economic benefits of a coordinated and focused program 
for students for the purpose of enhancing learning which is complex and multi-year in its dimensions 
while employing sound management practices to contain cost where applicable.  The plan also provides a 
strong directional focus for instruction to facilitate the design, delivery, and assessment of the curriculum.  
In essence, it is the curriculum management plan that provides the structure to ensure quality control of 
the curriculum and instructional process.  Instead of leaving the primary function of the school system to 
chance, the comprehensive curriculum management plan recognizes that student learning is the result of 
well-planned series of events.  These events are to be designed to happen consistently and coherently 
across the system.  Board policy and long-range planning establish the curriculum and instructional 
program as an integral component of the system and a reflection of the Board’s vision, mission, and goals.  
While instructional differentiation is expected to occur to address the unique needs of identified students, 
that instruction shall be derived from a set of curriculum objectives common to all students, with 
procedures and processes that provide equitable access to the curriculum and programs for students. 
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Philosophical Framework of Curriculum Design 
The essential purpose of a school system is to educate all students to high levels through quality teaching 
and learning.  Whitehouse Independent School District is committed to continuous improvement of the 
teaching and learning process so that students will have the knowledge, skills, concepts, processes, and 
attitudes to function successfully in society.  The curriculum management plan communicates intent and 
direction for the district in the area of curriculum and instruction.  It also connects the written, taught, and 
tested curriculum in a manner that unifies the district around a common vision and mission.  As such, it 
becomes a catalyst for starting a transformational process for changing the culture of a district, the core 
work, and the relationships of the people within the organization.  This cultural change starts with 
conversations about what the district desires to become and what it will take to reach the vision.  Because 
beliefs are more basic than vision, it is important that beliefs are clear and well-articulated.  Therefore, to 
develop a curriculum management plan for Whitehouse ISD, curriculum philosophy, vision, beliefs, and a 
Portrait of Graduate were developed as a basis for foundation for all other components of the plan.  To 
this end, this curriculum management plan seeks to provide a systematic approach to ensure student 
learning targets are met. 

 

In WISD, the curriculum will be designed and delivered using an approach that includes the following 
premises: 

1.  All students are capable of striving towards excellence in learning. 
2. Success influences self-concept; self-concept influences learning and behavior. 
3. The instructional process is continuously adapted to improve student success. 
4. Schools can maximize the learning conditions for all students through clearly stated expectations 

of what students will learn, high expectations for all students, short-cycle and benchmark 
assessments of student progress, and instructional adjustments based on data rendered. 

5. Successful student learning will be based on providing appropriate educational experiences to 
ensure maximum student achievement. 

 

The plan also conveys the procedural intent of the district leadership with respect to curriculum 
development, adoption, implementation, evaluation, and revision.  It provides clear direction for 
students, parents, teachers, and administrators in the system, establishing a framework of guidelines 
and procedures for the design, delivery, monitoring, and evaluation of curriculum. 
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Belief Statements 
We believe that: 

1. Curriculum becomes the background of the instructional program be establishing a Pk-12 
framework in all curricular content areas so there is sufficient direction and specificity provided 
to teachers. 

2. An effective curriculum is vertically aligned and articulated to prevent gaps from occurring as 
students matriculate through the system. 

3. Curriculum is aligned to the state of Texas Essential Knowledge and Skills Readiness and 
Supporting Standards. 

4. Curriculum represents what students are to learn and is one of the key components to determine 
student success. 

5. Teachers play an active role in determining the successful implantation of the curriculum. 
6. Differentiating the delivery of the curriculum is based on factors that consider the needs of 

students. 
7. Curriculum-based assessments help to evaluate the efficacy of the curriculum and its delivery. 
8. Current student performance data is essential to curriculum revision and improved delivery. 
9. Teacher collaboration, when focused upon curriculum standards and assessment results, is 

correlated to high student performance. 
10. Curriculum design is based upon vertical alignment, horizontal coordination, and system 

coherency. 
11. Curriculum drives instruction. 
12. A successful curriculum and instructional program requires that everyone in the district commits 

to and advocates for the same goals. 
13. Implementation of the curriculum requires appropriate professional development for teachers. 
14. An effective curriculum delivery system is supported by adequate time, trained personnel, and 

aligned resources.  
15. A teachable and viable curriculum means that teachers know and understand what the essential 

requirements are for each grade level/content and that they have fidelity in delivering the 
curriculum as they plan for instruction. 

16. Teachers collaborate with administrative staff to develop/implement curriculum and provide 
valuable feedback for evaluation and revision purposes. 

17. Curriculum is non-negotiable and held tightly, while instruction is adaptable to meet the specific 
needs of students as identified through data, observations, and other programmatic information. 
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Curriculum and Instruction Department Mission  
The mission of the WISD Curriculum and Instruction Department is to work with administrators and 
teachers to provide and support: 

▪ a guaranteed and viable curriculum 

▪ best practices in assessment and instruction 

▪ job embedded professional development 

Curriculum and Instruction Goals 

▪ provide a quality standards-based curriculum that is vertically and horizontally aligned grades K-12 

▪ ensure a common curriculum-based assessment program that will help teachers determine student            
progress and achievement 

▪ provide teachers with the tools and skills needed to regularly analyze student achievement data 

▪ provide staff development that supports teachers in the delivery of high-quality instruction 

WISD Curriculum Alignment Model 

The curriculum model used by the district is based on the interconnected written, taught, and tested 
curriculum in a manner that unifies the district around the Portrait of a Graduate (See Appendix A).  With 
the use of well written curriculum documents, aligned to state assessments and implemented by teachers 
that have been trained to deliver the curriculum through aligned professional development, the district has 
created a coherent system that can be managed and controlled for quality purposes and improvement over 
time. 
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Curriculum Management Principles 
Curriculum Management Principles 

 

▪ Curriculum development is dynamic and includes processes for the management, development, and 
delivery of the curriculum. 

▪ Curriculum is developed to ensure that students from teacher to teacher and school to school have the 
opportunity to learn the core of significant objectives within a grade level. 

▪ Curriculum development reflects the best understanding of the growth and development of learners in a 
changing society, the needs of the community, research-based practices, state law, and State Board of 
Education requirements. 

▪ Standards and student expectations are based upon the Texas Essential Knowledge and Skills (TEKS) 
and provide a framework for the development of a core set of non-negotiable and measurable learner 
objectives/student expectations that are vertically and horizontally aligned.  The results are well-
articulated scope and sequence documents for all content areas and grade levels that guide decisions about 
teaching and learning. 

▪ Curriculum documents are aligned and accessible. 

▪ Curriculum is assessed by formative and summative assessments at the campus, classroom, and 
individual student level. 

 

Instructional Management Principles 

 

▪ Teachers are required to use their assigned curriculum. 

▪ Classroom instruction, including instruction for special population groups, shall be aligned to the district 
curriculum to include all skills and content required by the aligned scope and sequence, lessons and 
activities.  

▪ Teachers are encouraged to use flexibility and creativity in planning for learning using the curriculum, 
which is non-negotiable. 

▪ Teachers select instructional resources such as textbooks, software, community resources, and other 
materials based upon a review process to ensure alignment to their required district curriculum.  

▪ Professional learning is designed and implemented to prepare staff members to effectively deliver the 
prescribed curriculum and differentiate instruction based upon identified needs of students. 
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Curriculum Expectations and Direction of Development 
The Written Curriculum 

Learning will be enhanced by adherence to the district’s written, aligned, and articulated curriculum that 
promotes continuity and cumulative acquisition of skills and knowledge from grade to grade and from 
school to school.  The curriculum should reflect the best knowledge and research regarding the growth 
and development of learners; the content requirements as set forth by the state, local, and national 
standards of the various content disciplines; consideration of the unique and special needs of students who 
attend the Whitehouse Independent School District; and the wishes as expressed by parents, patrons, and 
taxpayers of the District for preparing its students to meet society’s demands for a well-prepared and 
competitive citizenry for the 21st Century. 

The Pk-12 curriculum shall be based on a core set of non-negotiable and measurable student 
expectations/objectives and skills that prepare students to be college, technical school, or workforce ready 
and to be responsible community members. 

 

Aligning and Writing Curriculum 

The WISD curriculum alignment follows TEKS Resource System (TRS) for core subjects.  Teachers will 
work with the Curriculum and Instruction department to create a curriculum framework for courses not 
covered in TRS.  

 

Continuous Improvement 

▪ The Curriculum and Instruction team will emphasize the analysis of a variety of student assessments to 
promote data-driven instructional decisions based on a cycle of evaluation for curriculum, instruction, and 
assessment. 

▪ Teachers will receive training to effectively use the curriculum documents from the TRS to plan quality, 
effective lessons that are aligned with state standards. 

▪ Curriculum coordinators will provide ongoing training and support to teachers to revise and implement 
the core curriculum documents. 
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Instructional Expectations 
Components of Lesson Design 

The district, through Board Policy Statement: EH (LOCAL):  Curriculum Development has delineated 
expectations of the teaching process.  Specifically, teachers are required to use the district approved 
curriculum as their primary source of instructional direction.  There is also the expectation that since the 
written curriculum and instructional components supporting the curriculum are housed in the TEKS 
Resource System automated curriculum management system, teachers will be required to access 
curriculum documents, and utilize the Year-at-a Glance, Vertical Alignment Document, TEKS 
Verification Document, and equity across the system in the delivery of curriculum.  Through the use of an 
automated curriculum management system, all faculty members can exercise their responsibility to 
contribute to the alignment, refinement, and continuous improvement of curriculum design and delivery 
functions.  Teachers will use the automated system to plan and deliver according to the TEKS Resource 
System scope and sequence.  For those content areas where curriculum documents are not provided, 
teachers will follow the district approved curriculum documents and lesson plan template for lesson 
preparation.  Principals and other key leaders are responsible for managing and monitoring the delivery of 
the district approved curriculum using components that are available through the automated system. 

 

The minimal district requirements for lesson design include the following research-based components: 

 

▪ Standards Knowledge, skills and competencies expected for mastery of a course or discipline based 
upon the Texas Essential Knowledge and Skills (TEKS), often referred to as objectives 

▪ Resources Materials that support instruction 

▪ Strategies Techniques or tools that students use to process information that can be applied to any 
learning situation and that engages in the learning process 

▪ Structures Ways that a teacher organizes the classroom to maximize student engagement and 
interaction for the purpose of enhancing learning 

▪ Activities Procedures and processes to ensure that what has been planned in terms of grouping and 
strategies occur in an effective manner 

▪ Assessments Formative and summative measures to evaluate student learning 
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Instructional Design Characteristics and Processes 
The Board of Trustees has several expectations of the teaching and learning process.  There must be 
assurance that teachers and their colleagues are working toward a common set of student 
standards/objectives.  All faculty members have a responsibility not only to contribute to the refinement 
of the written curriculum, instructional time, aligned resources, and the lesson planning tool that is 
provided to teachers to assist their respective curriculum documents and assessments. 

 

All programs, including those for special population students, shall be aligned to the district curriculum 
and support assigned to the various programs in the acquisition of the required content and skills for 
mastery.  This will necessitate and integration and collaboration by teachers assigned to the various 
programs as they work with the regular education teachers in providing appropriate interventions for 
students. 

 

All curriculum decisions, including but not limited to elimination, addition of programs and courses, or 
extensive content modification, shall be subject to district approval.  When curriculum documents are 
changed extensively by the district, an external expert may be used to evaluate the rigor and alignment of 
curricular content based on student performance data.  Since curriculum management is a system 
decision, not a campus or employee decision, proposals from teachers shall be submitted to their campus 
principal for referral to Curriculum and Instruction Coordinators for consideration and approval to be 
given. 

 

Curriculum and Instruction documents will be housed in an automated system for ease of access to all 
teachers and administrators.  The guides shall follow a format that is based on management system 
requirements and customization decisions made by the district. 

 

The curriculum documents will provide a scope and sequence with suggested time allocations that will 
provide direction to teachers in the lesson planning process.  In addition to consistent delivery of the 
standards/objectives in the curriculum, instructional delivery shall be based on sound teaching strategies 
and pedagogy.  Instructional supervision efforts will be aligned with these research-based teaching 
strategies and principals will use an approved walk-through document to monitor delivery of the 
curriculum as well as provide instructional information for T-TESS.  

 

Other factors that contribute to effective teacher planning and to student achievements are: 

▪ Establishing a school climate that is conducive to learning 

▪ Implementing research-based practices 

▪ Expecting high levels of learning for all students 

▪ Varying the time for learning according to the special needs of students and the complexity of the task 
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▪ Having both staff members and students take responsibility for learning 

▪ Determining students’ current skills and learning to guide instruction at appropriate levels 

▪ Matching instructional strategies and assessments to the objectives. 

▪ Teaching the objectives using the appropriate grouping arrangements and strategies for differentiation 

▪ Providing progression to a more challenging level for students who demonstrate mastery of the    
objectives 

▪ Using technology as a tool to teach and learn the required curriculum 

 

Data-Driven Instruction and Learning 

Effective use of student achievement data is critical to the attainment of the district’s goals for student 
learning that are specified in the written curriculum and the district’s Portrait of a Graduate (See Exhibit 
2). Assessment data is used to guide instructional decision making to ensure mastery of the curriculum 
and can be observed in the following ways: 

 

▪ Targeting instruction by teaching to TEKS/SE and STAAR reporting categories where mastery has not 
yet been demonstrated 

▪ Using flexible grouping and regrouping of students within the classroom based upon student assessment 
data 

▪ Varying the instructional time, setting, and/or presentation for differentiation based on student 
assessment data 

▪ Communicating assessment/achievement data to students and parent in timely fashion 

▪ Encouraging students and parents to work with teachers to establish learning targets/goals for students in 
order to achieve mastery of the curriculum 

▪ Providing opportunities for students to advance their course work through added on-line course 
selections when appropriate 

▪ Using tutorials and other interventions to provide needed assistance to students who have not 
demonstrated mastery 

▪ Developing improvement plans at the district, campus, and classroom levels 

▪ Evaluating and improving instructional programs based on student performance data and other relevant 
data 
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Professional Learning 
The district believes that being professional in the field of education implies a commitment to continued 
learning and growth.  A quality professional learning program is essential for building capacity within 
schools so there is a high commitment among professional staff to the core work of teaching and learning 
and continuous improvement.  The professional development program supports professional growth for 
all employees based upon diagnosed needs, professional goals, and/or District beliefs and goals.  The 
program’s purpose is to ensure professional growth targeted at improving student achievement in order to 
facilitate graduates who meet the WISD Portrait of a Whitehouse ISD Graduate (See Exhibit 1).  Teacher 
learning and student learning go hand-in-hand.  The district believes that students cannot achieve high 
levels of learning and performance unless teachers, principals, and other school employees are 
continuously learning.  New professional knowledge requires sustained learning opportunities for 
teachers. 

 

The National Staff Development Council has identified several standards for the design and 
implementation of professional learning efforts.  These standards as well as other research in the field of 
staff development formulate the basis for district planning that provides for: 

 

▪ Opportunities to learn research-based methods for the design and delivery of curriculum 

▪ Learning how to use data to improve the teaching and learning processes 

▪ Understanding of classroom, campus, and district as a system 

▪ Mentoring and coaching of new teachers 

▪ Job-embedded application of learning that includes follow up and ongoing support 

▪ Opportunities for teachers to share ideas and strategies 
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Assessment Management Principles  

Effective disaggregation and use of student achievement data are critical to assessing student mastery of 
the learning objectives.  Data driven instruction occurs when assessment data are used to guide 
instructional decisions at the student, classroom, grade, campus, and district levels. 

 

Student assessment data is disaggregated, distributed, and used to: 

▪ Measure student progress 

▪ Guide teachers’ lesson design and instruction at appropriate levels of depth and complexity 

▪ Plan for student learning 

▪ Pre-assess students’ learning levels for diagnostic purposes 

▪ Direct continuous district/campus improvement 

▪ Vary the instructional time, setting, and/or presentation for reteach and enrichment opportunities 

▪ Guide placement in tutoring/intervention programs based on assessment data 

▪ Allow opportunities for students to accelerate through the curriculum requirements 

▪ Make programmatic decisions 

▪ Communicate student performance progress to parents 

▪ Evaluate its overall effectiveness and its capacity to produce desired student achievement results 

▪ Guide district/campus improvement of curriculum alignment and programmatic decisions 

▪ Identify general achievement trends of various student groups 

▪ Guide quality control of the system 

 

Assessment Components 

The assessed curriculum should include the following components: 

▪ On-going classroom level assessment of student learning in a variety of formats 

▪ A variety of tools to assess students, resources, and curriculum 

▪ Adequate practice and assessment in the testing format (context) of required state assessments 

▪ A district-wide criterion-referenced information management system that provides timely, efficient 
assessment feedback to students, teachers, and administrators  

▪ A program evaluation component that guides curriculum redesign, instructional planning, and 
programmatic decisions based on student achievement within each program area 
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Assessment Expectations 
Purpose and Use of Formative and Summative Assessments 

Assessments shall focus on determining the extent to which students are achieving and maintaining 
mastery of curriculum standards/objectives and the extent to which instructors are displaying effective 
conveyance of curriculum in the classroom.  Student performance data is needed to support decisions 
about the design and delivery of the curriculum. 

The tested curriculum referenced in Board Policy EH (LOCAL):  Curriculum Design provides for the 
acquisition, analysis, and communication of student achievement data for: 

▪ Measuring student progress 

▪ Directing teachers’ planning of instruction at appropriate levels 

▪ Informing students about their learning 

▪ Identifying the critical needs for formulating district and campus improvement plans 

▪ Evaluating the efficacy of the curriculum and programs 

▪ Communicating progress to the Board of Trustees, parents, and the community 

 

Definition of Formative and Summative Assessment Including Components of an Assessment 
Program 

Formative assessments are used to determine the extent to which students are learning curricular 
standards/objectives so that appropriate adjustments can be made during the teaching learning process.  
They are also used to scaffold the learning and assessment of students to build confidence and capacity 
required for success.  Summative assessments inform teachers and students whether the intended learning 
(i.e. mastery) occurred at the end of a unit of course of study.  Both types of assessments, when done 
properly, are powerful catalysts for improved learning on the part of both students and teachers.  
Formative and summative assessments are aligned to the written curriculum and are used in planning for 
learning in the taught curriculum.  Both should be incorporated into a comprehensive assessment policy 
and plan that includes the following components:  

▪ A variety of assessment instruments, surveys, evaluative studies and reviews 

▪ A system for developing, selecting, purchasing, storing, administering, analyzing, and reporting results 
of curriculum-based assessments, benchmarks, state and national assessments 

▪ Data banks of assessment items 

▪ Procedures that delineate roles and responsibilities for assessments at the district and campus level 

▪ A process and cycle of program 

▪ A budget to support the comprehensive assessment program 

▪ A plan for delivering professional learning to teachers and administrators responsible for the 
implementation of the district assessment program 
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Revision and Development Process 
Curriculum Review Cycle 

The curriculum for all state foundation courses that lead to an assessment through the Texas testing 
system will be reviewed at the end of each academic year, following the receipt of the state assessment 
scores. 

The cycle of review will be as follows: 

Adoption Review Cycle 

This review cycle is for planning purposes.  The cycle will be modified to reflect any changes in the state 
assessment system or in the Texas Essential Knowledge and Skills. 

 

Curriculum review, including analysis and evaluation of teaching and learning, is a district expectation. 

For core subject areas which follow the TEKS Resource System curriculum, this process will include 
curriculum reconciliation at the end of the year.  For state enrichment subject areas and state foundation 
elective courses, the curriculum review cycle will include aligning, writing, and revising curriculum. 

 

Instructional Planning Process 

In the WISD instructional planning process, teachers are allotted planning time to meet as professional 
learning communities and engage in a review of curriculum and instruction. 

 

Revising Curriculum 

In accordance with TRS and current research and based on data analysis, grade-level teams will submit 
recommendations for curriculum revisions to the Curriculum Coordinators.  Document revisions or 
adjustments, such as clarification of objectives will be made in a timely manner. 

 

Adopting and Implementing Textbooks and Instructional Materials 

The District will follow the state adoption cycle for review and purchase of textbooks and materials.  A 
District TIMA Committee will evaluate the state adopted resources in comparison to the district 
objectives.  A selection will be made based on the tightest alignment between materials and district 
objectives and on the effectiveness of teaching materials.  Materials will be recommended to the Board of 
Trustees during the spring semester for district adoption and will be implemented the following academic 
year.  Arrangements for training in the use of the materials will be made prior to the start of the next 
academic year. 
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Requirements for Quality Control 
(1) A rigorous written curriculum, in clear and consistent form, for application by teachers in 

classrooms or related instructional settings 
(2) A rigorous taught curriculum that is shaped by and interactive with the written one 
(3) A rigorous assessed curriculum that is linked to both the taught and written curricula and that 

includes the tasks, concepts, and skill for student learning 
(4) Technology, used for instruction, assessment, management, and the support of teaching and 

learning, is also an integral component. 

 

Curriculum Documents (TEKS Resource System) 

 Curriculum documents consist of the following: 

▪ Vertical Alignment Documents- These documents present aligned standards (including the 
TEKS knowledge and skill statement and student expectations) among grade levels.  Each 
standard includes specificity for each student expectation, so instruction and standards are truly 
aligned between and among grade levels. 

▪ Year at a Glance (YAG)- The Year at a Glance is designed to present a quick snapshot of the 
entire year’s instructional plan. 

▪ TEKS Verification Matrix- This matrix ensures that all of the state standards are fully 
accounted for in the curriculum system. 

▪ Instructional Focus Document (IFD)- These documents logically group the specified standards 
into coherent units of instruction.  They include a rationale to explain why the standards are 
bundled together, misconceptions, performance indicators, academic vocabulary, concepts, and 
key understandings. 

▪ TEKS Clarification Documents- These documents provide further, more specific examples and 
guidance for aligning instruction with the Math TEKS. 

▪ Performance Assessments- Performance Assessments are evidence of student attainment of 
and/or progression toward an identified standard(s).  

▪ Unit Tests- Unit tests assess the specified student expectations as noted on the Instructional 
Focus Document.  These assessments include a variety of items, including ones which are written 
in the format of the state assessment. 

▪ District Benchmark Assessments- Benchmark assessments measure student mastery of state 
tested standards.  These assessments are sources of data that are the basis for instructional 
decisions.  They guide teachers’ instruction at appropriate levels of depth and complexity and 
also guide district and campus improvement of curriculum alignments and programmatic 
decisions. 
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Standards 
The fundamental role of a school system is to produce increased student learning over time.  This      
requires a school system to establish a clear, valid, and measurable set of standards for learning.  It is the 
expectation of the district that learning will be enhanced by adherence to an aligned, articulated 
curriculum that promotes continuity and cumulative acquisition of skills and knowledge from grade to 
grade and school to school.  With this expectation, the PK-12 curriculum will be based on a core set of 
objectives that are clearly articulated and aligned to the graduate profile and to state standards in each 
discipline and/or course of study. 

 

Standards will be used to formulate measurable objectives that are set into a workable framework for 
teachers.  In the Whitehouse Independent School District, these desired student learning expectations 
begin with the essential knowledge and skills specified by the State of Texas (TEKS).  In the core subject 
areas, vertical alignment teams analyze each knowledge statement in the TEKS and review the specificity 
added to each student expectation so that teachers will have a clear understanding of what students should 
know and be able to do on each grade level or in each course.  In the Advanced Placement subject areas, 
student learning expectations align to the College Board Standards.  These specified student expectations 
are the guiding force for curriculum, instruction, student assessment, and the teacher’s delivery system. 
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Monitoring the Curriculum 
Curriculum monitoring is an evaluation process that occurs during every phase of the curriculum       
development cycle.  All curricular staff members are responsible for monitoring the curriculum to ensure 
that the written, taught, and tested curricula are aligned. 

Teachers monitor through continuous evaluation of student performance data.  Teachers identify the 
instructional needs of individual students and of groups of students and then modify instruction based on 
these needs.  Throughout the year, teachers track the written curriculum making notations for possible 
revisions to the written curriculum. 

Subject area departments or campus teams use data as a basis for collaboration and planning. 

As the instructional leader of the campus, the principal has the primary responsibility for monitoring the 
implementation of the written curriculum.  Monitoring should occur through the following: 

▪ Analysis of district and state assessment data 

▪ Review of lesson plans and curriculum documents 

▪ Individual conferencing  

▪ Department or campus team meetings 

▪ Classroom walk-throughs 

▪ Formal observations (T-TESS) 

 

Curriculum Coordinators are also critical staff members in the monitoring process by stressing the 
importance of the written curriculum, by ensuring that resources are available, and by providing needed 
staff development focused on student achievement. 

District administrators monitor the curriculum through data analysis and provide periodic reports to the 
Superintendent and the Board of Trustees that project actions and summarize accomplishments. 
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Roles and Responsibilities for Curriculum Management 
Board of Trustees will: 

▪ Adopt policies to direct and support ongoing curriculum development and evaluation 

▪ Approve recommendation from superintendent regarding curriculum and state approved instructional 
resources for teacher use 

▪ Adopt policies to direct and support ongoing curriculum development and evaluation 

▪ Approve a budget that provides for the development, implementation, training, and evaluation needed to 
effectively design and deliver the curriculum 

▪ Demonstrate an understanding of the curriculum management plan 

▪ Communicate to its constituents the Board’s curricular expectations 

 

Superintendent will: 

▪ Implement board policies related to curriculum 

▪ Hire central office staff to develop, assess, and manage curriculum 

▪ Recommend a budget to support the curriculum design and delivery 

▪ Annually report to the Board concerning implementation 

▪ Require that administrative regulations and management plans are developed and followed 

▪ Be responsible for system coherency and capacity 

 

Assistant Superintendent and Executive Director of Curriculum & Instruction will: 

▪ Ensure that a curriculum management plan is in place for curriculum development, customization, 
revisions, evaluation, and student assessment 

▪ Establish curriculum regulations, guidelines, and priorities 

▪ Oversee the assessment of curriculum 

▪ Conduct program evaluations and communicate results 

▪ Provide district-wide professional development needed to implement the curriculum 

▪ Support principals and teachers in their roles of implementing and monitoring curriculum on their 
campuses 
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Curriculum Coordinators will: 

▪ Develop and implement the core curriculum management, customization, revision, and evaluation  

▪ Work with appropriate staff to develop, maintain, and revise curriculum documents based on systematic 
review and analysis of the program 

▪ Plan, implement, and evaluate TEKS-based instructional programs with teachers and principals; 
including learning objectives, instructional strategies, and assessment techniques 

▪ Communicate the district curriculum, instructional policies, accomplishments, goals, and new directions 
to parents and the community and solicit their input on these instructional issues 

▪ Work to ensure core curricular alignment in all grade levels and ensures coordination with state and 
federal requirements and changes 

▪ Assist in evaluating and selecting instructional materials to meet student learning needs; ensure the use 
of technology in the teaching-learning process 

▪ Assist with assessment creation and technical support when needed 

▪ Assist with data disaggregation and instructional decisions to support student growth in PLCs 

▪ Support PLCs for district academic strategic goals 

▪ Observe teaching and learning in the classroom 

▪ Provide professional development training and resources needed to implement core curriculum based on 
data results 

▪ Provide support to principals and teachers in implementation and managing of the core curriculum 

 

Principals will: 

▪ Serve as the instructional leaders and are responsible for implementing and monitoring the delivery of 
high-quality learning in every classroom 

▪ Develop a working knowledge of the curriculum content for all subjects/courses represented at the 
assigned campus 

▪ Communicate the importance of effective curriculum and instructional practices on a daily basis 

▪ Monitor the delivery of the district curriculum through the following basic strategies: 

a. Walk-through observations 
b. Data Walks 
c. Formal classroom observations 
d. Periodic review of lesson plans and curriculum documents 

▪ Communicate best instructional practice and the importance of aligned curriculum to instructional staff 

▪ Collaborate with individuals and PLCs 
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▪ Work with teams to review and interpret assessment data, set goals, and plan for continuous 
improvement of achievement 

▪ Monitor the quality of work that teachers assign to students and look for evidence of the design 
characteristics of high student engagement  

▪ Correlate campus plans with district strategic goals 

▪ Use assessment data in collaboration with teachers to continuously improve student performance and 
develop appropriate interventions and campus improvement initiatives 

▪ Ensure that student progress in achievement is reported regularly to parents in an understandable manner 

▪ Help parents to understand their role in supporting learning for their children 

▪ Facilitate and participate in professional development 

▪ Demonstrate an understanding of the curriculum management plan and articulate how their work 
supports the curriculum vision 

 

Teachers will: 

▪ Deliver the district curriculum using strategies most effective for the students 

▪ Assess student learning with a variety of classroom, district, and state assessments 

▪ Use assessment data to drive instructional classes 

▪ Involve students and parents in the learning process 

▪ Communicate strengths and weaknesses to students, parents, and others as appropriate 

▪ Participate in district, campus, and personal professional development 

 

Students will: 

▪ Be active partners in the learning process 

▪ Understand their own learning strengths and weaknesses 

▪ Use data results to establish learning goals 

▪ Meet or exceed learning requirements based on the district curriculum and standards 

▪ Set behavior and academic goals for their personalized learning pathway and aspire to align with the 
criteria of the Portrait of a Graduate (See Exhibit 1) 

Parents will: 

▪ Be valued partners in the learning process 

▪ Accept a shared responsibility working with the teacher in the learning process 
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The Chief Financial Officer will: 

▪ Ensure the District’s budget reflects the organization’s goals and priorities 

▪ Use a program based budgeting process that is based on goals, priorities, need, cost benefit, and 
perceived consequences if funding request is withheld or reduced 

▪ Demonstrate an understanding of the curriculum management plan and articulate how the work is 
supported through the budgetary process 

▪ Be able to track cost and benefit analysis to programs and services 
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Financial Support 
Financial Support of Curriculum Development, Delivery, Assessment, and Management 

The administration shall ensure that the district’s budget becomes a document that reflects funding 
decisions based on the organizations’ educational goals and priorities.  The budget development process 
shall ensure that goals and priorities and considered in the preparation of budget proposal and that 
decisions related to reductions or increases in funding levels are addressed in those terms. 
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Glossary of Terms 
Curriculum 

Curriculum in Whitehouse ISD is defined as the knowledge, skills, concepts, processes, and attitudes to 
be taught and learned at the appropriate levels/area in courses in our schools.  The word curriculum refers 
to what is written, taught, and tested. 

Curriculum Alignment 

Curriculum alignment is the coordination, or horizontal alignment, of what is written, taught, and tested 
within a course, within a grade level, and from school to school.  It also is the articulation, or vertical 
alignment, of the curriculum from PK-12. 

Written Curriculum 

Written curriculum is defined as those standards, goals, and objectives students are to achieve and 
teachers are to teach.  It contains knowledge, concepts, and skills which are aligned to state standards, 
developed assessments; suggested time frames; and aligned resources. 

Taught Curriculum 

Taught curriculum refers to the delivery of the written curriculum.  It is the process that is used by 
teachers to develop units of study, lesson plans, and/or approaches to instruction for teaching the written 
curriculum.  Teachers follow the courses of study and instructional materials provided by the District, the 
essential knowledge and skills for each subject mandated by the state, and the scope and sequence 
developed by teachers and approved by the district. 

Tested Curriculum 

Tested curriculum is that portion of the written curriculum that is assessed, both formally and informally, 
to evaluate student progress toward mastery of the written curriculum.  Teacher-made tests, district 
assessments and state assessments are congruent with what is written and taught. 

Curriculum Design 

Curriculum design refers to the act of creating the curriculum via specifications or templates. 

Curriculum Delivery 

Curriculum delivery refers to the act of implanting the curriculum along with the identification of 
professional development procedures to assist in this implantation. 

Context Alignment 

Instruction and assessment are aligned with the format or testing protocol students must follow for 
success on an assessment. 

Test Deconstruction 

Test deconstruction is the act of taking test items and breaking them into smaller components, skills, 
knowledge, and content for teaching in smaller pieces and from which to adjust the curriculum or the 
work plan so teaching changes as a result.  Deconstruction also involves the analysis of context. 
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Data Disaggregation 

Data disaggregation refers to the act of analyzing student achievement data and other learning data to 
guide instruction, set goals, and monitor programs and curriculum.  
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Exhibit 1 

Portrait of a WISD Graduate 
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Exhibit 2 

Instructional Planning Process Overview 
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Exhibit 3 

Textbook Evaluation and Selection 
The following procedures are intended to give a general road map for instructional material adoption for 
Whitehouse ISD. 

▪ In the academic year prior to a textbook proclamation, Whitehouse ISD will begin the process of 
evaluating instructional materials as they become available from the publishers 

▪ It will be the responsibility of the District Technological & Instructional Materials Coordinator to 
contact publishers and request sample materials in print and digital form. 

▪ Instructional Coordinators for the subject area selected for the adoption will coordinate meetings with 
campus faculty to review and evaluate the instructional materials available for adoption.  These materials 
do not have to be state adopted, but coverage of the Texas Essential Knowledge and Skills (TEKS) must 
be certified as being taught and therefore should be of utmost importance in the selection of these 
materials. 

▪ Evaluation of materials should be done via a standardized evaluation rubric designed by the Department 
of Curriculum and Instruction. 

▪ All grade levels and departments should be consistent in their material selection. 

• Grades K-5 will agree upon a single product, delivered by a single publisher.* 
• Grades 6-8 will agree upon a single product, delivered by a single publisher (i.e. 8th Grade 

U.S. History, 7th Grade Texas History and 6th Grade Social Studies would be selected from 
the same publisher).* 

• Grades 9-12 will agree upon a single product, delivered by a single publisher (i.e. World 
Geography, U.S. History, World History would be selected from the same publisher).* (The 
exception would to this rule would be in the case when the publisher selected does not 
provide an option for all titles in that adoption.) 

▪ All selections should be forwarded to the District Technological & Instructional Materials Coordinator 
no later than March 15 of the adoption year. 

▪ Selection of material should be forwarded to the District Technological & Instructional Materials 
Coordinator in the following format (Cost estimates/Quotes must be provided for all 3 options): 

• Option 1- Include the maximum number of student textbooks desired; teacher 
materials/ancillary materials desired; additional technology, etc. which would enhance the 
deployment of the adopted materials. 

• Option 2- Include the maximum number of textbooks desired; teachers’ materials/ancillary 
materials required. 

• Option 3- Include the number textbooks to provide class sets of textbooks for all classes for 
the given subject; teacher/ancillary materials required. 

These 3 options are necessary to be able to ascertain what the potential total cost of materials will be as 
compared to the estimated Instructional Materials Allotment.  The ultimate choice will be based on 
finds available.  The District Technological & Instructional Materials Coordinator will notify the 
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Instructional Consultants/Dept. Chairs/Grade Level Chairs when it is clear what option can be fully 
funded.   

▪ It will be the responsibility of the District Technological & Instructional Materials Coordinator to 
submit to the Board of Trustees a listing of materials no later than the April board meeting for their 
information. 

▪ It will be the responsibility of the District Technological & Instructional Materials Coordinator to order 
the selected materials as soon as is reasonable after the opening of the Educational Materials Ordering 
System (EMAT) in the spring/summer of the adoption year. 

▪ Purchased materials will be delivered to the campuses by the District Technological & Instructional 
Materials Coordinator when they are received from the publisher. 

 

 

 


