
 

 

Draft SBAC Item Specification Rubrics 

The Smarter Balanced Assessment Consortium (SBAC) is one of two groups developing assessments for 
the Common Core standards. The rubrics that follow are excerpted from draft SBAC Item Specification 
Showcase Materials. They are generic rubrics that will be applied to constructed response (CR) items. 
Constructed response items are those that require students to write extended responses to a question 
or prompt. The first set of generic rubrics target reading and listening tasks in which students respond to 
a text or other stimulus; they are designed so that more detailed language related to specific learning 
objectives and tasks may be inserted. There is a 2 point, 3 point, and 4 point rubric, which correspond to 
the complexity of the required response. The second set of rubrics target writing skills. There is both a 3 
point and a 4 point rubric, which provide general guidance in scoring student writing.  Teachers may 
want to develop more grade level specific rubrics that use details drawn from the grade level writing 
standards. In addition, sample test items for this grade that demonstrate the attributes SBAC plans for 
its assessment are included, if available.  

 

The full documents may be found at the following website: 

http://www.smarterbalanced.org/smarter-balanced-assessments/#item 

 

http://www.smarterbalanced.org/smarter-balanced-assessments/#item�
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Sample Generic rubric for a 2-point CR item 

2 
Proficient 

 

A proficient response: 

 Gives sufficient evidence of the ability to [fill in with key 
language from the intended target] 

 Includes specific [inferences, opinions, identification, etc.] that 
make clear reference to the text 

 Adequately supports the [inferences, opinions, identification, 
etc.] with clearly relevant [details, examples, information] from 
the text 

1 
Partial 

A partial response: 

 Gives limited evidence of the ability to [fill in with key language 
from the intended target] 

 Includes some [inferences, opinions, identification, etc.] that 
make reference to the text 

 Supports the [inferences, opinions, identification, etc.] with 
limited [details, examples, information] from the text  

0 
No credit 

 

A response gets no credit if it provides no evidence of the ability to [fill 
in with key language from the intended target], includes no relevant 
information from the text, or is vague. 
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Sample Generic rubric for a 3-point CR item 

3 
Proficient 

 

A proficient response: 

 Gives sufficient evidence of the ability to [fill in with key 
language from the intended target] 

 Includes specific [inferences, opinions, identification, etc.] that 
make clear reference to the text 

 Fully supports the [inferences, opinions, identification, etc.] with 
clearly relevant [details, examples, information] from the text 

2 
Partial A partial response: 

 Gives some evidence of the ability to [fill in with key language 
from the intended target] 

 Includes some specific [inferences, opinions, identification, etc.] 
that make reference to the text 

 Adequately supports the [inferences, opinions, identification, 
etc.] with relevant [details, examples, information] from the text  

1 
Minimal 

 

A minimal response: 

 Gives limited evidence of the ability to [fill in with key language 
from the intended target] 

 Includes [inferences, opinions, identifications, etc.] but they are 
not explicit or make only vague references to the text 

 Supports the [inference, opinion, identification, etc.] with at least 
one [detail, example] but the relevance of that [detail, example] 
to the text must be inferred  

0 
No credit 

 

A response gets no credit if it provides no evidence of the ability to [fill 
in with key language from the intended target], includes no relevant 
information from the text, or is vague. 
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Sample Generic rubric for a 4-point CR item 

4 
Exemplary 

 

An exemplary response: 

 Gives substantial evidence of the ability to [fill in with key 
language from the intended target] 

 Includes specific [inferences, opinions, identification, etc.] that 
make clear reference to the text 

 Fully supports the [inferences, opinions, identification, etc.] with 
clearly relevant [details, examples, information] from the text 

3 
Adequate 

An adequate response: 

 Gives sufficient evidence of the ability to [fill in with key 
language from the intended target] 

 Includes some specific [inferences, opinions, identification, etc.] 
that make reference to the text 

 Adequately supports the [inferences, opinions, identification, 
etc.] with relevant [details, examples, information] from the 
text  

2 
Partial 

 

A partial response: 

 Gives some evidence of the ability to [fill in with key language 
from the intended target] 

 Includes general [inferences, opinions, identification, etc.] that 
make few references to the text 

 Partially supports the [inferences, opinions, identification, etc.] 
with few relevant [details, examples, information] from the text 

1 
Minimal 

 

A minimal response: 

 Gives limited evidence of the ability to [fill in with key language 
from the intended target] 

 Includes [inferences, opinions, identifications, etc.] but they are 
not explicit or make only vague references to the text 

 Supports the [inference, opinion, identification, etc.] with at 
least one [detail, example] but the relevance of that [detail, 
example] to the text must be inferred  

0 
No credit 

 

A response gets no credit if it provides no evidence of the ability to 
[fill in with key language from the intended target], includes no 
relevant information from the text, or is vague. 

 
 
 



Writing Prompts 

Writing Prompts should be based on the targets in Claim 2, which 
require students to revise a piece of narrative, informational, or 
argumentative writing or to write an original narrative, informational, 
or argumentative piece. All writing prompts should specify the 
purpose, the audience, and mode in which the student is to write. 
Targets 1, 3, and 6, “write/revise brief texts,” require the item writer 
to specify the mode and purpose in the target. Item writers must 
specify audience. In addition, item writers need to consider the length 
of time a student would reasonably need to complete the item. For a 
“brief” response, item writers should expect no more than 10 minutes. 
Longer prompts—for example, for targets 2, 4 and 7—will be 
completed as performance tasks. See Smarter Balanced Performance 
Task Specifications. 

Brief writing responses will be scored holistically and be worth 3 
points. More complex writing prompts will be scored four points.  

Writing Scoring Guide:  

Three-Point Rubric 

3 

The response provides the essential elements of a complete 
interpretation of the prompt. It addresses important aspects of 
the task and provides sufficient relevant evidence to support 
development. It is focused and organized, addressing the needs 
of purpose, audience, and task. It includes sentences of varied 
length and structure. 

2 

The response provides some of the elements of an 
interpretation of the prompt. It addresses some aspects of the 
task and provides some evidence to support development. It 
has a focus but lacks strong organization and inconsistently 
addresses the needs of purpose, audience, and task. It includes 
sentences of somewhat varied length and structure. 

1 

The response provides minimal elements of an interpretation of 
the prompt. It addresses few aspects of the task and provides 
little relevant evidence to support development. It lacks focus 
and organization and generally fails to address the needs of 
purpose, audience, and task. It includes sentences with little 
variety in length and structure. 

0 The response does not meet any of the criteria.  
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Writing Scoring Guide:  

Four-Point Rubric 

 

Points Description 

4 

Maintains consistent focus on topic and has selected relevant 
details 

Has a logical organizational pattern and conveys a sense of 
wholeness and completeness 

Provides transitions which clearly serve to connect ideas 

Uses language effectively by exhibiting word choices that are 
engaging and appropriate for intended audience and purpose 

Includes sentences, or phrases where appropriate, of varied length 
and structure 

Allows the reader to sense the person behind the words 

3 

Maintains adequate focus on the topic and has adequate 
supporting details 

Has a logical organizational pattern and conveys a sense of 
wholeness and completeness, although some lapses occur 

Provides adequate transitions in an attempt to connect ideas 

Uses adequate language and appropriate word choices for intended 
audience   and purpose 

Includes sentences, or phrases where appropriate, that are 
somewhat varied   in length and structure 

Provides the reader with some sense of the person behind the 
words 

2 

Demonstrates an inconsistent focus and includes some supporting 
details,  but may include extraneous or loosely related material 

Shows an attempt at an organizational pattern, but exhibits little 
sense of wholeness and completeness 

Provides transitions which are weak or inconsistent 

Has a limited and predictable vocabulary which may not be 
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