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NEW BOSTON INDEPENDENT SCHOOL DISTRICT 

GUIDELINES FOR TRANSITIONING ENGLISH LEARNERS 
IN THE DYSLEXIA PROGRAM 

 
Dyslexia is a language-based learning difference that stems from the inability to fluently unlock the sounds 
of the written symbols of a language.  All languages can be categorized in reference to its orthographic 
component.  Some languages, which are considered to have “transparent orthographies,” have almost a 
perfect one-to-one sound to symbol correlation.  Other languages, which are considered to have “opaque 
orthographies,” can have multiple sounds to symbol correlations.  The Spanish language is considered to 
be very transparent.  This means that once the student can associate the sound to each symbol (letter of 
the alphabet), the process of decoding words is mastered quickly.  The English language is considered to 
be opaque because the 26 letters of the English alphabet can produce 44 different sounds.  The consonant 
sounds are usually consistent, but the vowel sounds change depending on the vowel’s position in the 
word and/or what letter(s) proceeds and/or follows.  Just as languages can differ in the complexity of its 
orthographic component, so does the identification of dyslexia in English Learners (ELs). 
 
Due to the transparent orthography of the Spanish language, Spanish readers will usually be successful 
with grade-level language/reading tasks.  While decoding, word recognition, accuracy, and spelling are 
important dyslexia indicators in the English orthography, in more transparent orthographies, such as 
Spanish, it has less influence.  The inability to perform language tasks with automaticity appears to be the 
more decisive characteristic in the identification process of dyslexia in a language as phonetic as Spanish. 
 
Dyslexia, as defined by both the Texas Education Code and the International Dyslexia Association, is 
neurobiological in nature.  This means that the individual is born with it.  Therefore, it stands to reason 
that once an individual is identified with dyslexia, he/she will require continued support, regardless of the 
language of instruction.  The Bilingual Time and Treatment Guidelines in the regular education setting is 
crucial for all ELs, but especially so for students who are exhibiting characteristics of dyslexia in their native 
language.  A hasty transition into the English reading curriculum may compound the reading difficulties.  
A student who has been evaluated in Spanish and identified with dyslexia must attend Spanish dyslexia 
services.  In order to gain benefit from the Spanish dyslexia intervention services, the student should also 
be receiving Spanish reading instruction in the regular education bilingual classroom.  The Spanish dyslexia 
intervention program extends over a two-year period and to remove the student prematurely would 
compromise the fidelity of the program.  The campus LPAC should be cautious when considering changes 
to the bilingual category of a student who has been identified with dyslexia and is attending the Spanish 
dyslexia intervention program.  When the LPAC has determined that the transition period is appropriate 
for these students, it is recommended that the Esperanza Transitional Lessons be implemented in the 
dyslexia program before initiating the standard protocol dyslexia intervention program curriculum.  
Since the student must exhibit average to high average English listening comprehension skills, this 
measure ensures that the dyslexia English curriculum does not become an ESL program. 
 
For ELs who were not considered for dyslexia evaluation when they were receiving Spanish reading 
instruction, it is critical that when they transition into English reading that we do not confuse English 
learners with students who are dyslexic.  They may have some of the same characteristics of dyslexia and 
require some of the same types of instruction.  However, the root of the characteristics is quite different. 
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