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   SECTION I: INTRODUCTION 

 

Purpose 

The purpose of the Lincoln County School District #1 Special Education Policies and Procedures 

Manual is to assist teachers, related service providers, administrators and professional support 

staff in understanding and applying best practices consistent with Federal, State and District 

requirements to students with disabilities who reside within this district.   

 

IDEA 

In 1975 Congress enacted Public Law 94-142, the Education for All Handicapped Children Act.  

This was the first piece of legislation that guaranteed students with disabilities a free and 

appropriate public education and provided schools with additional federal funding for special 

education programs.  This legislation has been reauthorized and amended several times since 

1975.  It is currently known as the Individuals with Disabilities Education Act (IDEA).  The IDEA 

has shaped special education into a program that is designed to meet the unique educational 

needs of students with disabilities through an Individualized Education Program (IEP). 

 

Special Education 

Special education is specially designed instruction, at no cost to parents/guardians, to meet the 

unique needs of the student. In order for a student to be eligible for special education, they 

must meet the criteria for one or more disabilities as outlined in IDEA and have a unique 

educational need that requires specially designed instruction. A unique educational need is one 

that stems from the disability of the student and is significantly different from the educational 

needs of the student’s typical peers. Specially designed instruction is adapting the content, 

methodology, or delivery of instruction to address the unique educational needs of the student 

so that he/she can access the general curriculum and meet State and District educational 

standards. 

 

Free and Appropriate Public Education (FAPE) 

Students with disabilities have certain rights, under the IDEA, to a free and appropriate public 

education from the ages of three to twenty-one.  “Free Appropriate Public Education (FAPE)” 

means special education and related services that are provided at public expense, under public 

supervision and direction and without charge; meet the standards of the State of Wyoming, 

including the requirements of IDEA; include preschool, elementary school, or secondary school 

education in the state; and are provided in conformity with an IEP that meets Wyoming state 

requirements. 

 

Wyoming Chapter 7 Rules Governing Services for Children with Disabilities 

Part 3. Section 2. Free Appropriate Public Education (FAPE). 
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a) School districts and agencies shall ensure that Free Appropriate Public Education (FAPE) 

is available to all students with disabilities, aged three to twenty-one (21), residing in 

Wyoming, including those who have been suspended or expelled from school. 

b) The services provided to student’s address all of the identified special education and 

related service needs, even when a student is advancing from grade to grade. 

c) IEP teams determine the services and placement needed by each student with a disability 

to receive a FAPE based on the student’s unique educational needs and not on the 

student’s disability. 

d) School districts and agencies are not obligated to provide FAPE to students who have 

graduated with a regular high school diploma.  This exception does not apply to 

students who have graduated, but have not been awarded a regular high school 

diploma. 

 

SECTION II:  CHILD FIND 

Under IDEA school districts are required to have procedures in place for identifying students 

who have or are suspected of having a disability and needing special education and related 

services. These procedures are commonly referred to as “child find.” 

 

LCSD1 is responsible for child find to all individuals who are currently enrolled in public schools, 

home-schooled students, students in private schools, wards of the state, neglected, delinquent, 

incarcerated students, homeless, and migrant students.  It also includes students above the age 

of compulsory attendance who have not graduated with a regular diploma and have not 

completed the school year in which they reach their twenty-first birthday.  It is the district’s 

objective to provide a free and appropriate public education to all individuals who meet 

eligibility criteria under the Individuals with Disabilities Education Act (IDEA). 

CHILD FIND - PRESCHOOL 

Child Find is made available to each eligible student no later than the student’s third birthday 

through the Children’s Learning Center until the student enters kindergarten.  Once these 

students enter kindergarten, they are transitioned into the public school system where LCSD1 

assumes all responsibility for Child Find and the provision of special education and related 

services (FAPE).   

CHILD FIND - SCHOOL-AGED CHILDREN 

LCSD1 shall use the following procedures to locate, identify, and serve school-aged individuals: 

1. General Instruction and Pre-Referral Intervention:  Students who are experiencing 

academic difficulty in the regular education classroom shall receive the individual 

attention necessary to progress satisfactorily through the general curriculum and to 

reach proficiency in all related standards.  Teachers shall conduct adequate assessment, 

early in the school year/semester, to determine student levels of performance.  Teachers 

shall differentiate instruction for those students who are performing below expected 

levels.  When a student does not respond favorably to general instruction and 

differentiation, the student is referred to the school MTSS team. 

2. Upon a referral to the MTSS team: 

Depending on the nature of the student’s performance, the MTSS team can use 

one or both of the following processes to support the student:     
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a. Traditional Classroom-based Intervention:  The MTSS team can prescribe 

classroom-based interventions that are designed to support student learning or 

other deficits of the student.  After a designated period of time, the MTSS team 

evaluates the effectiveness of the interventions.   

b. If the interventions do not produce desirable outcomes and the student 

continues to experience academic difficulty, the team will reconvene to either 

adjust the student’s current intervention plan or consider a referral for special 

education or Section 504 to the building psychologist and/or counselor.   

c. The evaluation process for special education or Section 504 may take up to 60 

calendar days to complete.  During this time, the student should continue to 

receive MTSS or classroom-based intervention and the teacher shall continue to 

differentiate instruction for the student.  Progress monitoring and/or data 

collection should continue during the evaluation process.  All MTSS and/or 

classroom-based intervention data shall be summarized and used as part of the 

comprehensive evaluation. 

 

Parent/Guardian Referral 

A parent/guardian may refer their student for a special education evaluation at any time.  A 

parent/guardian may do this by contacting a school official and communicating an opinion that 

their student has a disability or by requesting a referral and/or testing for special education 

services.  When a parent/guardian initiates a referral, the school shall convene (to include the 

parent/guardian) to determine the appropriateness of the referral.  Upon the team’s decision, 

the school shall provide parent/guardian with a copy of the procedural safeguards for special 

education and shall provide prior written notice for evaluation or refusal to evaluate.  

 

CHILD FIND - PRIVATE SCHOOL AND HOME SCHOOL CHILDREN WITH DISABILITIES 

In meeting the child find obligation with regard to students with disabilities attending private 

schools within the school district boundaries, the school district shall consult annually with 

appropriate representatives of private schools and parent/guardian of private school students 

with disabilities to determine how best to conduct child find activities. Home school students are 

treated as private school students in the state of Wyoming.   

 

Students with disabilities may be receiving their education in private school settings for different 

reasons, including parent/guardian choice or placement by the school district.  The District’s 

obligation to provide special education services, pay for services provided to students in private 

schools, or fund the private school placement depends on whether: 

● The student with a disability is placed in the private school by LCSD1 as a means of 

providing special education and related services;  

● The student with a disability is enrolled in a private school by his or her parent/guardian 

because the provision of a free appropriate public education (FAPE) is at issue or in 

dispute; or 

● The student with a disability is voluntarily enrolled in a private school by his or her 

parent/guardian to receive a private school education as a matter of choice. 
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CHILDREN PLACED IN PRIVATE SCHOOL BY LCSD1 

When the school district determines, through the IEP process, that the eligible student should 

be placed in a private school or facility in order to receive a FAPE, the student’s educational 

program, including special education and related services must: 

1. Be provided according to the IEP and at no cost to the parent/guardian; 

2. Ensure the special education program is provided by staff who meet Wyoming personnel 

standards; 

3. Ensure the private school provides services consistent with IDEA requirements and state 

laws and regulations; 

4. Ensure the student has all rights of a student with a disability who is served by LCSD1.  

Prior to placing a student with a disability in a private school or facility, the team must conduct a 

meeting and develop an IEP for the student.  Disagreements about the provision of FAPE for 

these students are subject to the due process procedures in IDEA and the state complaint 

procedures.   

 

CHILDREN ENROLLED IN PRIVATE SCHOOL BY THEIR PARENT/GUARDIAN WHEN FAPE IS AT ISSUE 

Disagreements about the provision of FAPE for students placed in private school by a 

parent/guardian when FAPE is at issue shall be subject to the due process procedures in IDEA 

and the state complaint procedures.  If the parent/guardian of a student with a disability, who 

previously received special education and related services enroll their student without the 

consent or referral by the resident school district or public agency in a private school, because 

the parent/guardian believe the student was not receiving a FAPE, a court, special education due 

process hearing officer, or WDE (through complaint process in 34 CFR 300.151-300.153) may 

require the school district to reimburse the parent/guardian for the cost of the private school 

placement only if both of the following findings are made: 

1. LCSD1 did not make FAPE available to the student in a timely manner before the private 

school enrollment; and 

2. The private school placement made by the parent/guardian was appropriate to meet the 

needs of the student.  

 

REQUIREMENTS FOR CHILDREN VOLUNTARILY ENROLLED IN PRIVATE SCHOOLS BY THEIR 

PARENT/GUARDIAN 

Children with disabilities voluntarily enrolled in a private school by their parent/guardian must 

be provided an opportunity for participation in special education services.  The school district 

where the private school is located must ensure that a proportionate share of federal special 

education funding is used to provide services to this population of students.   In carrying out the 

obligation to provide services utilizing a proportionate share of federal funds, LCSD1 will consult 

annually with a representative sample of parent/guardian and private school representatives of 

private school students with disabilities during the design and development of special education 

and related services. 

 

If a student with a disability who is voluntarily enrolled by their parent/guardian in a private 

school receives services offered by the school district, the school district must develop a private 
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service plan for the student.  The private service plan describes the specific special education 

and/or related services to be provided to the student in accordance with the LCSD1/private 

school annual agreement.  The elements in each student’s private service plan must be reviewed 

and revised on an annual basis and as necessary.  

  

The location where services will be provided should be determined in consultation with 

appropriate representatives of private schools and with representatives of parent/guardian of 

students with disabilities enrolled in private schools.  Services to parent/guardian placed private 

school students with disabilities may, but are not required to be provided on the premises of the 

private school.  An offer to provide services at the school district site generally meets a school 

district’s obligations, even if the parent/guardian refuses the services at that site.   

 

If necessary for the student to benefit from or participate in special education services, a 

parent/guardian placed private school student with a disability must be provided transportation 

from the student’s school or home to a site other than the private school, and from the service 

site to the private school or student’s home.  LCSD1 is not required to provide transportation 

from the student’s home to the private school.  LCSD1 is not required to provide transportation 

out of boundaries.  Transportation costs may be figured into the proportionate amount of funds 

expended for services. 

  

If the parent/guardian of a student, who is voluntarily placed in a private school does not 

provide consent for the initial evaluation or the reevaluation, or the parent/guardian fails to 

respond to a request to provide consent, the school may not use the consent override 

procedures of mediation or due process, and the school is not required to consider the student 

as eligible for special education services. 

 

The parent/guardian of a student voluntarily placed in a private school and who are served with 

a private service plan do not have any due process rights, including any right to FAPE for their 

student, beyond issues related to child find, which includes evaluation/reevaluation.  

Disagreements about the provision of services for parent/guardian placed private school 

students when FAPE is NOT an issue are not subject to the due process procedures in the IDEA.  

Disagreements regarding child find for students placed in a private school by a parent/guardian 

shall be subject to the due process procedures as outlined in the IDEA.  Due process hearing 

requests shall be filed with the school district where the private school is located. 

 

HOMEBOUND STUDENTS 

When a student with an IEP becomes homebound temporarily due to an illness or injury, 

services depend on the length of time the student will be homebound.  If a student will be out 

for less than 10 school days, the Case Manager shall determine needs and coordinate with the 

school team any services that may be required.  If services are required, a plan should be created 

and parent/guardian notified in advance if possible. Progress should be monitored closely to 

assure the student continues to receive a FAPE. If it is anticipated that the student will be out for 

10 days or more, the IEP team will consult with the Special Education Director.  
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SECTION III:  SUPERVISION OF FAPE AND THE PROVISION OF SPECIALLY DESIGNED 

INSTRUCTION 

 

Each school in LCSD1 shall ensure that Free Appropriate Public Education (FAPE) is available to 

all students with disabilities, aged five to twenty-one, including those who have been suspended 

or expelled from school.   Services provided to students must address all of the identified special 

education and related service needs.  IEP teams determine the services and placement needed 

by each student with a disability to receive a FAPE based on the student’s unique educational 

needs and not on the student’s disability.  

SUPERVISION OF FAPE 

The supervision of FAPE and the provision of specially designed instruction is a collaborative 

process where the case manager directly monitors the student’s IEP, communicates with all 

service providers and ensures that the provisions of the IEP are implemented and that the 

student’s progress towards IEP goals is adequate.  The building principal supports this 

collaborative supervision process by resolving personnel-related issues, by providing direct 

supervision, and by providing evaluations in collaboration with the Special Education Director 

for all special education teachers and staff.  The Special Education Director is ultimately 

responsible for the supervision of FAPE and the provision of specially designed instruction.  The 

Director provides on-going professional development, training, and technical assistance for the 

district’s special education staff.    

 

When problems or concerns arise relating to IEP compliance, FAPE, and/or the provision of 

specially designed instruction, the SPED Director works directly with the student’s IEP team to 

remedy related issues.  Team members are encouraged to work collaboratively to resolve 

compliance, FAPE, and specially designed instruction issues.   

CASE MANAGER ROLE AND RESPONSIBILITIES 

All special education and related service personnel in LCSD1 shall meet the educator licensing 

requirements for the positions in which they work, as described in the Professional Teaching 

Standards Board (PTSB) rules, or any other applicable statutes or rules.   

SUMMARY OF CASE MANAGER ROLE 

Oversee the IEP PROCESS - The case manager’s primary responsibility is to ensure that students 

have appropriately written IEPs and that these plans are being implemented.  Plans must be 

developed following a process that reviews and considers all relevant factors including 

assessment data, curriculum-based measurements and input from all IEP team members.   

The case manager is responsible to monitor the IEP and guarantee program compliance.  

Responsibilities include but are not limited to: ensuring required timelines are being observed 

and met, direct services, accommodations, modifications and other services indicated on the IEP 

are being implemented across school settings, and the student is benefiting from the services 

provided.  The case manager is responsible to continually monitor progress on each IEP goal 

and schedule IEP meetings when necessary to reevaluate goals and services.  Case managers 

must convene the IEP team at least once annually and reconvene as necessary when progress is 

inconsistent or not being made. 
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Communicate with general educators – The case manager (CM) will meet with all general 

education teachers and paraprofessionals who will be or are working with students on their 

caseload at least annually and as IEPs are amended or reviewed throughout the school year. 

● At the start of each year and as necessary throughout the school year the CM will meet 

with each teacher and other support staff as appropriate to review annual goals, 

classroom and assessment accommodations and modifications, behavior intervention 

plans, and responsibilities regarding student confidentiality.   

● The CM is responsible to document the date(s) the IEP was shared and information 

reviewed in SPED Advantage. CM will simply create a new note and log the information.   

 

Confirm related service provider schedules and goals –The CM is responsible to ensure related 

services are being provided as indicated on each IEP and progress notes for related services are 

completed as often as non-disabled peers. 

 

Maintain regular contact with the parent/guardian– The CM is responsible for communication 

between the school and home in relation to all special education needs and services.  The CM is 

encouraged to send positive notes home as often as possible.   

 

The CM will learn and use LCSD1’s IEP software program – SPED Advantage.  CM’s are required 

to notify and collaborate with the Special Education Administrative Assistant around all IEP 

documentation upon completion and prior to being sent home to parent/guardian.  The Special 

Education Administrative Assistant will review each file to ensure all necessary documentation 

has been completed to include but not limited to: Notice of Meeting, PWN, completed IEP, 

consent to invite outside agencies, etc. 

 

Manage behavior programs- The CM will participate in the development and maintenance of 

behavior management plans to include data collection and implementation.  The CM will 

communicate with teachers and other involved personnel regarding behavior management 

programs. 

 

Facilitate in-district transfers- The current CM will communicate with the student's receiving case 

manager and building teams to ensure the student’s services will be maintained as appropriate 

at the receiving school.   

 

New students from outside the District- The CM will ensure the student is provided FAPE.  The 

CM is responsible to communicate with related service providers and the school psychologist as 

well as each pertinent team member regarding the new student as soon as possible.   The CM 

will work with the school psychologist and follow the procedures for out-of-district transfer 

students as outlined in this manual.   

 

Actively participate in building special education team meetings, building level meetings and/or 

PLCs as assigned or as appropriate. 
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CASE MANAGER ONGOING ACTIVITIES/RESPONSIBILITIES 

 

Start of the School Year – The CM will: 

1. Contact the parent/guardian of each student on their case manager list.  The contact 

should include but is not limited to: an introduction, an overview of responsibilities, 

annual IEP date and contact information. 

2. Review each student’s IEP and class schedule to ensure special education and related 

services described on the IEP will be provided.  

3. Review each student’s IEP file.  Be familiar with the results of the student’s last evaluation 

and current IEP.   

4. At the start of each year and as necessary throughout the school year the CM will meet 

with each teacher and other support staff as appropriate to review annual goals, 

classroom and assessment accommodations and modifications, behavior intervention 

plans, and responsibilities regarding student confidentiality.  The CM is responsible to 

document the date(s) the IEP was shared and information reviewed in SPED Advantage.   

Throughout the School Year- The CM will: 

1. Monitor and document student progress toward IEP goals.  Update progress reports 

quarterly.    

2. Monitor and document student progress toward BIP goals in all school environments.  

Consult with classroom teachers and paraprofessionals responsible to implement the 

student’s BIP on a regular basis. 

3. Consult with general education teachers and paras on the development and 

implementation of classroom accommodations, modifications, and behavior 

management strategies and goals. 

4. Systematically monitor student progress in general education classes and toward 

completion of LCSD1 District and State standards. 

5. Collect systematic data on progress monitoring of IEP goals and objectives as indicated 

in the IEP.  Data will be organized in a manner that it can be reviewed within a 

reasonable time upon request of a parent/guardian or IEP team. 

6. Conduct annual IEP reviews for each student on their caseload prior to the IEP sunset 

date.  They will touch base with the SPED Admin Assistant to ensure that required 

participants are available, plan the agenda for the meeting, facilitate the meeting, and 

complete required paperwork in a timely manner. 

7. Schedule an IEP meeting when a student is not making progress toward his/her annual 

goals or in general education classes, and whenever changes are contemplated in the 

student’s annual goals, services, or other components within the IEP.  Complete all 

appropriate amendment documentation and ensure all parties involved in the student’s 

education have been informed of the changes. 

8. During the IEP year that a student turns 16, an appropriate transition plan must be 

included within the IEP.   

9. Comply with district, WDE and IDEA regulations when a student transfers to LCSD1 from 

another district or agency.   

10. Notify the Special Education Administrative Assistant whenever a student moves, drops 

out of school, or no longer qualifies for an IEP.  

End of Year- the CM will: 

1. Ensure all annual IEP reviews have been held. 
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2. Ensure all IEP documents are complete. 

3. Ensure final progress reports are complete and provided to parents/guardians. 

4. Ensure all ESY paperwork is submitted and copies of IEPs and appropriate ESY plans have 

been provided to the ESY teacher(s) of each eligible student.   

5. Ensure 6 Month Certification Statement for CM and paras have been given to the Special 

Education Administrative Assistant  

6. Return PCards to Special Education Administrative Assistant  

 

SECTION IV:  SPECIAL EDUCATION PROCESS:  ELIGIBILITY DETERMINATION 

To be eligible for special education and related services under the IDEA a student must meet the 

criteria for one or more of the disability categories listed within IDEA, and the disability must 

adversely affect the student’s educational performance such that the student needs special 

education, as defined in 34 C.F.R. 300.39.  One exception is the area of Speech and Language 

Impairment.  Under IDEA, Speech Language Impairment is the only disability category that can 

be considered either a special education service if eligibility criteria is met or a related service if 

the eligibility criteria for one of the other disability categories are satisfied.  

REFERRAL 

A “referral” in the context of special education services is a process asking the school district to 

evaluate a student to decide if the student qualifies to receive special education services. A 

referral can be made either by the school district (through a teacher or other school personnel 

involved in the student’s education) or by a parent/guardian. The referral is a required first step 

before an evaluation can take place (34 CFR 300.301 (a)(b)).   

Special Education Referral  

1. District referrals will be made through the building’s MTSS team. The building 

Psychologist or SLP will coordinate with either the MTSS team or a multidisciplinary 

team (MDT) consisting of member’s familiar with and have knowledge of the student. 

2. Upon a parent/guardian referral, the school psychologist and/or SLP, and building 

administrator will be notified.   

3. The school nurse will complete a vision and hearing screening and will give this 

information to the Special Education Administrative Assistant. 

4. Consideration:  The school district will collect and examine existing school, medical, 

and other records in possession of the parent/guardian and school district.   

5. Decision:  The school district with input from the parent/guardian will, within 30 

calendar days of the initial referral, make a determination whether or not to evaluate 

the student.  The School Psychologist or SLP will present the parent/guardian with a 

PWN documenting the team's decision. 

a. If the team determines not to evaluate, the parent/guardian will be presented 

with PWN and the student is served through general education interventions. 

b. If the team decides to evaluate to determine eligibility for special education 

services, the parent/guardian will be presented with PWN and the School 

District will obtain a signed “Prior Written Notice and Consent for Evaluation” 

to initiate the evaluation process. 
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INITIAL EVALUATION 

Special Education Evaluation 

Conducting a complete initial special education evaluation of a student is an essential part of 

the special education process. The evaluation should be directed to the following purposes: 

1. To provide the IEP team with the information it will need to determine whether the 

student has a disability and requires special education and related services. 

2. To provide the IEP team with information regarding the student’s present levels of 

educational performance. 

3. To provide the IEP team with information that will inform decisions regarding the 

instructional and other needs of the student to include accommodations, 

modifications, and specialized services that may be required. 

 

Evaluation Instruments 

Evaluation instruments must be selected and administered so that they are not racially, sexually 

or culturally discriminatory.  Evaluations must be conducted in the language and form most 

likely to yield accurate information around what the student knows and can do academically, 

developmentally and functionally.  If the evaluator cannot communicate in the student’s primary 

language or mode of communication, an interpreter may be used.  For students with limited 

English proficiency evaluation instruments must be selected and administered in a manner that 

ensures the assessment measures what it is intended to measure rather than the student’s 

English language skills.   

 

Evaluation instruments must be validated for the purposes for which they are going to be used 

and conducted by qualified professionals.   

 

An evaluation must cover all areas related to the student’s suspected disability as appropriate.  A 

variety of evaluation tools and strategies should be utilized to gather relevant developmental, 

academic and functional information about the student, including information provided by the 

parent/guardian.   

INITIAL EVALUATION PROCESS 

Following a review of existing data, the school psychologist or SLP (in the case of a speech only 

evaluation) has the authority and responsibility to recommend tests and other assessment-

related activities that are appropriate for the evaluation of a particular student. An E2 Prior 

Written Notice and Consent for Evaluation will be created and filled out with the appropriate 

assessments.  

1. All evaluations begin with a review of existing data.  Parent/guardian consent is not 

required prior to reviewing existing data. This may include but is not limited to: 

classroom grades, observations by teachers and others, any behavior data available, a 

review of information from parent/guardian input, State and District assessments, 

MTSS data, student input, and classroom-based assessments.   

2. The evaluation must include an observation of the student in his/her learning 

environment, including the general education classroom, to document the student’s 

academic performance and behavior in the areas of difficulty. For a student 

suspected of having a learning disability, the assessment includes observing the 

academic performance of the student in a general education setting.  
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3. Prior to the initiation of any testing not given to all students, the District must obtain 

a signed “Prior Written Notice and Consent for Evaluation” from the parent/guardian.  

4. Once these steps have been completed, the school may begin the evaluation 

process. 

 

The school psychologist (or SLP in the case of a speech-only evaluation) is responsible for the 

following: 

1. Gather all evaluation materials, 

2. Ensure tests are administered in a manner in which they are valid and reliable and are 

administered in accordance with the instructions provided by the publisher,   

3. Gather parent/guardian input, 

4. Interpret, summarize, and explain all data and evaluation results to the team or, when 

appropriate, assign other qualified team members to do the same.  This includes the 

requirement of a written evaluation report that shall be complete for review by the 

multidisciplinary team at the evaluation determination meeting.  A copy of this report 

shall be provided to the parent/guardian of the student.  

EVALUATION REPORT 

Evaluation reports are designed for the purpose of providing IEP team members with the 

information they need to make informed decisions concerning the student.  For this reason, 

reports should be written, to the degree professionally appropriate, and in a style 

understandable by all team members.  

 

All evaluation reports shall be drafted and in writing within the 60-day evaluation window 

and/or prior to the team evaluation consideration meeting.  Team members (including 

parents/guardians) who have requested to receive a copy of the evaluation results prior to the 

meeting must be provided a drafted copy of the report at least two-days prior to the meeting.  

 

Evaluation reports shall include but are not limited to the following: 

1. General student information (i.e. name, DOB, grade, school, teacher) 

2. Date of the report 

3. Name and position of the person conducting each evaluation activity 

4. Name of, and if necessary a brief description of, each evaluation technique/activity 

5. Reason for the evaluation 

6. Educational history and background information of the student 

7. Testing behavior and observation (the student must be observed in his/her learning 

environment to document the student’s academic performance and behavior in the 

area of difficulty).  The student must be observed in an environment appropriate for 

the age of the student.  

8. Evaluation data and test findings 

9. Conclusions and recommendations 

10. Signature of the person submitting the report 

 

Summaries that are completed by persons other than the school psychologist or SLP may be 

integrated into the primary evaluator’s report or, when appropriate, they may be separate 

documents.     
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DETERMINATION OF ELIGIBILITY 

INITIAL EVALUATION DETERMINATION 

Upon completion of a comprehensive evaluation, the team (to include the parent/guardian of 

the student) shall determine whether the student has a disability.  The team must consider: 

1. Does the student have an IDEA disability and 

2. Does the student need specialized instruction and related services? 

A student cannot be determined to be a student with a disability if the determining factor is a 

lack of appropriate instruction in reading, including the essential components of reading 

instruction, lack of instruction in math, or limited English proficiency. Essential components of 

reading instruction include explicit and systematic instruction in: 

1. Phonemic awareness 

2. Phonics 

3. Vocabulary development 

4. Reading fluency, including oral reading skills 

5. Reading comprehension strategies 

 

A student must meet eligibility criteria in one of the following disability categories: 

● Autism Spectrum Disorder 

● Cognitive Disability 

● Deaf-Blindness 

● Developmental Delay 

● Emotional Disability 

● Hearing Impairment, Including Deafness 

● Multiple Disabilities 

● Orthopedic Impairment 

● Other Health Impairment 

● Specific Learning Disability 

● Speech or Language Impairment 

● Traumatic Brain Injury 

● Visual Impairment, Including Blindness 

 

Complete details on eligibility criteria can be found within Wyoming Chapter 7 Rules Governing 

Services for Children with Disabilities. 

INITIAL EVALUATION TIMELINE 

The initial evaluation and determination of eligibility must be conducted within 60 days of 

receiving parent/guardian consent for evaluation (Federal Regulations, IDEA- 300.301 (c)). 

1. Prior to 60 calendar days of written consent, the SPED Admin Assistant or the CM will 

schedule a meeting to discuss evaluation results.  This meeting includes the school 

psychologist or SLP, parent/guardian, and any other evaluators, administrative 

representation, a special education teacher and a general education teacher.  At this 

meeting, the evaluators will present their findings to the team.  Based on information 



LCSD1 Special Education Manual Revised 2021  

15 

 

presented and input from all team members, the team will decide whether or not the 

student is eligible for special education.   

2. If the team concludes the student is eligible for special education, team consent for 

placement will be documented through: 

a. The Evaluation and Eligibility report to include PWN documenting the decision, 

b. The “Eligibility Criteria” form for initial eligibility under the specific category of 

disability.   

3. The parent/guardian will receive a copy of all documents to include the IDEA Procedural 

Safeguards.   

4. Within 30 calendar days of the eligibility meeting, an IEP will be developed.  For an initial 

IEP, the Consent for Initial Provision of Services form will need to be completed and 

signed by the parent/guardian. 

 

If the team concludes the student is not eligible for special education, the parent/guardian will 

be presented with a copy of the IDEA Procedural Safeguards, an evaluation report and a PWN 

documenting the team’s decision.   

 

REEVALUATION 

Once a student has been identified by an IEP team as having a disability and in need of special 

education it is required that the student be reassessed, unless the parent/guardian and the 

District agree that it is unnecessary, at least every three years.  Evaluations may not occur more 

than one time per school year unless the parent/guardian and District agree.   

 

Each three-year evaluation should be directed to the following purposes: 

1. To determine if the student continues to be a student with an IDEA disability. 

2. To determine if the student continues to need specialized instruction and/or related 

services. 

3. To provide the IEP team with information regarding the student’s present levels of 

educational performance. 

4. To provide the IEP team with information that will inform decisions regarding the 

instructional and other needs of the student to include accommodations, modifications, 

and specialized services that may be required. 

 

The team has three options to consider upon the 3-year re-evaluation date:  

1. Conduct additional assessments as part of the re-evaluation. 

2. Conduct a review of existing records where no additional assessments are needed.  

The team may use existing data (including but not limited to: IEP goal data, state and 

district assessments, classroom-based measures and assessments, informal 

observations, teacher report, parent/guardian and student input) to support 

continued eligibility.  

3. No Need to Reevaluate - If the team chooses this option, it must be documented to 

show that a re-evaluation was considered at least once every three years.   

 

STORAGE AND CONFIDENTIALITY OF EVALUATION FORMS AND INFORMATION 
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All test protocols are copyright protected.  Protocols are strictly protected for the purpose of 

preserving the integrity and validity of the assessment.  School districts and school staff have a 

professional responsibility to protect the confidentiality of all test protocols.  The following 

procedures shall be followed:   

1. Following each MDE or IEP meeting, for the purpose of reviewing assessment results 

and determining eligibility, the school psychologist or SLP shall send all test 

protocols to the district’s Special Education Administrative Assistant.   

2. The district’s Special Education Administrative Assistant shall immediately file these 

protocols in a supplemental file, under the student’s name, in the district office 

special education file system.  This file shall be locked and secured at all times. 

3. The parent/guardian may request access to the test protocols.  Access to the 

parent/guardian shall be granted under the following circumstances: 

a. The test protocol shall not be copied, except as required through a court 

order. 

b. The test protocol shall not leave the district office, except as required through 

a court order. 

c. The parent/guardian may have access to and review their student’s test 

protocol in the presence of a designated LCSD1 employee. 

 

CONSENT 

DENIAL OF CONSENT FOR AN INITIAL EVALUATION 

If a parent/guardian declines to provide consent to have a student evaluated: 

1. Ask the parent/guardian to check the box which states that they do NOT give 

consent to evaluate and sign and return the “Prior Written Notice and Consent to 

Evaluate” form.   

2. The School Psychologist or SLP shall prepare Prior Written Notice and indicate that 

the referral process has been closed/stopped due to parent/guardian denial of 

consent to evaluate.  The PWN should state that the student may still receive 

interventions that would be provided for a general education student and that the 

parent/guardian may request an evaluation at any time if they change their mind 

regarding the evaluation. Upload forms, with parent/guardian signatures in the 

students electronic IEP file and notify the Special Education Administrative Assistant.   

3. If the Special Education Administrative Assistant, School Psychologist or SLP is unable 

to secure a signed copy of the “Prior Written Notice and Consent to Evaluate” form 

as indicated above, the district will send out Prior Written Notice: 

a. If the parent/guardian verbally stated that they will not give consent or the 

parent/guardian has verbally stated that they have changed their mind and 

will not give consent, the PWN should indicate that the parent/guardian has 

verbally declined consent to test and that the district therefore intends to 

cease the evaluation process and not move forward with an evaluation.   

b. If the case manager is not able to get any response from the parent/guardian, 

the PWN notice should indicate the dates and types of attempts to contact 

the parent/guardian. PWN should include a statement that without consent, 

the district will cease the evaluation process and not move forward with 

assessments.  All documents should be delivered to the parent/guardian in 
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person, email, and/or via certified mail.  Documents may NOT be sent home 

with a student.    

DENIAL OF CONSENT FOR REEVALUATION 

1. The school psychologist (or SLP in the case of speech only) must obtain informed 

consent prior to a re-evaluation when additional assessments are required.  Although 

informed consent is required prior to a reevaluation with additional assessments, the 

district may re-determine eligibility using existing data without parent/guardian 

consent. 

2. If the parent/guardian refuses consent for an evaluation, where additional 

assessments are necessary, the district may utilize due process hearing procedures to 

seek consent.  If the district chooses not to pursue a re-evaluation the district does 

not violate its obligation under IDEA.  

PARENT/GUARDIAN DENIAL OF CONSENT FOR PLACEMENT IN SPECIAL EDUCATION SERVICES 

If the district evaluates a student and determines that there is a disability and the team believes 

the student would benefit from specially designed instruction, but the parent/guardian refuses 

consent for special education services: 

1. Following the review of evaluation results and proposed IEP, if the parent/guardian does 

not consent to special education services: 

a. On the form “Prior Written Notice & Consent for Initial Provision of Services” 

parent/guardian should check the box stating: “I DO NOT CONSENT” to the 

“Initial Provision of Special Education and Related Services” and sign the form. 

The School Psychologist and/or SLP shall provide PWN stating that the student 

will not be receiving special education services due to parent/guardian denial of 

consent for the provision of special education services.  The PWN should also 

state that support may be provided to the student as they would for any general 

education student.  

b. Another copy of procedural safeguards should be offered and noted. Copies of 

all forms and notes clearly documenting the events and uploaded in the student’s 

electronic special education file.  

STUDENT DOES NOT MEET ELIGIBILITY CRITERIA FOR SPECIAL EDUCATION SERVICES 

If the student does not qualify for services (does not meet eligibility and/or does not need 

specialized instruction) following an evaluation: 

1. Prior to the determination:  

a. The district shall schedule and conduct an MDE meeting to review evaluation 

results, provide an opportunity for parent/guardian input, and make a 

determination of eligibility.  

2. The school psychologist or SLP will complete “Prior Written Notice” indicating that the 

student was evaluated and did not meet eligibility requirements.   

 

INDEPENDENT EDUCATIONAL EVALUATION 
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An Independent Educational Evaluation (IEE) is an evaluation conducted by a qualified examiner, 

who is not employed by LCSD1. If a parent/guardian disagrees with the District’s assessment of 

the student, they have the right to request an IEE at public expense.   

 

If a parent/guardian or adult student requests an IEE, the IEP team member receiving the 

request must notify the Special Education Director within 24 hours of the request.  The Director 

shall collaborate with the student’s IEP team to consider the request.   Upon consideration, a 

Prior Written Notice explaining the school’s position will be sent to the parent/guardian.  

 

The District’s response must be in accordance with the Wyoming Rules Governing Services for 

Children with Disabilities and Section 300.502 of IDEA. 

1. The parent/guardian must request the IEE within one calendar year of the date that the 

results of the school evaluation were shared with parent/guardian. 

2. Upon request of an IEE the district must without unnecessary delay ensure that an IEE is 

provided or file a due process complaint to request a hearing.  The District, under IDEA, 

may request a hearing to demonstrate the appropriateness of a district’s evaluation.   

3. No more than one IEE at public expense may be provided annually in each area.  

4. The District will not cover costs exceeding rates that are reasonable and customary for 

the community for each identified assessment.   

5. The District does not have an obligation to reimburse parent/guardian for privately 

obtained evaluations, obtained prior to the date that the District’s evaluation is 

completed and discussed at an IEP or MDT meeting.   

6. The District is not obligated to reimburse the parent/guardian for privately obtained 

evaluations if the parent/guardian disagree with the District’s evaluation and 

independently seek a private evaluation without first notifying the District. 

7. LCSD1 defines a qualified examiner as a specialist that meets the certification or licensure 

requirements as outlined in IDEA and Wyoming’s licensure requirements.   

 

SECTION V:  INDIVIDUALIZED EDUCATION PLAN (IEP) 
 

The Individualized Education Plan (IEP) provides a framework of services, accommodations, 

modifications, goals and objectives/benchmarks that are based on the unique learning styles, 

performance levels and characteristics of each eligible student.  The IEP is a legal document that 

guarantees each student with disabilities a FAPE. 

 

Each school shall develop and implement an IEP, for each eligible student with a disability 

served by the school.  LCSD1 will ensure that an IEP is developed and made available for each 

eligible student placed in or referred to a private school or facility by the school district.  

Children with disabilities who transfer into kindergarten from a local child development center 

shall have a current IEP in place at the beginning of the school year.   

IMPLEMENTATION OF IEP PROGRAMS 

Each school must provide special education and related services to a student with a disability in 

accordance with the student’s IEP and make a good faith effort to assist the student to achieve 

the goals and objectives listed in the IEP.  



LCSD1 Special Education Manual Revised 2021  

19 

 

 

Each school shall ensure that an IEP:   

1. Is in effect before special education and related services are provided to an eligible 

student. 

2. Is implemented as soon as possible following an IEP meeting including the provisions 

of specially designed instruction, Least Restrictive Environment (LRE), and 

accommodations and/or modifications. 

3. Is accessible to each general education teacher, special education teacher, related 

services provider and other service providers who are responsible for its 

implementation; and  

4. Each teacher and provider, of the student, are informed of his or her specific 

responsibilities related to implementing the student’s IEP and the specific 

accommodations, modifications and supports that must be provided for the student 

in accordance with the IEP.   

 

Each case manager will ensure that the IEP team reviews the student’s IEP periodically, but not 

less than annually, to determine whether the annual goals for the student are being achieved, 

and revise the IEP as appropriate to address: 

1. Any lack of expected progress toward annual goals, and in the general curriculum, 

and also if appropriate; 

a. The results of any reevaluation conducted, 

b. Information about the student provided to or by the parent/guardian; and 

c. The student’s anticipated needs or other matters. 

 

PREPARATION FOR THE IEP MEETING 

Preparation is essential for the development of an appropriate proposal to be discussed at the 

IEP meeting.  Decisions are always made at IEP meetings with consideration of parent/guardian 

input and suggestions. Measures should be taken to ensure each student’s IEP is an authentic 

document created during IEP team meetings. 

 

 

PREPARATION PRIOR TO THE IEP MEETING 

1. The Special Education Administrative Assistant will schedule and provide a Notice of 

Meeting prior to the IEP sunset date or prior to the 30-day initial deadline.   

2. As necessary, CM will collaborate with appropriate district staff to discuss the 

student’s data, parent/guardian requests, school team concerns/ideas, and proposals 

and recommendations.  Collaboration between general education teachers, case-

managers, and any related service personnel is essential to developing a thoughtful 

proposal for the student. 

3. IDEA requires student input for students who are 16 and older.   

4. Prior to the IEP meeting, the case manager can develop a draft IEP proposal to be 

discussed at the IEP meeting. It is important to note that this is to be used to guide 

discussions, but is not considered final until the entire IEP team (including 

parent/guardian) has had a chance to participate in the decision making.  
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5. The purpose of the IEP meeting is then to discuss those ideas and any ideas brought 

to the table by team members to include the parent/guardian and develop an 

appropriate program for the student. 

IEP TEAM MEMBERSHIP 

The IEP team for each student shall include the following members: 

1. If appropriate, the student.  The student is required to attend once they reach the 

age of 16. 

2. The parent/guardian of the student,  

3. At least one regular education teacher.  This needs to be a teacher who is 

knowledgeable in the general curriculum area(s) that are likely to be addressed in the 

student’s IEP, 

4. At least one special education provider of the student, 

5. A school district (LEA) representative – This includes, but is not limited to the building 

principal, assistant principal, school psychologist, or the Special Education Director, 

6. An individual who can interpret the instructional implications of evaluation results 

(this may include but is not limited to a special education teacher, general education 

teacher, school psychologist, SLP, OT, and PT) and, 

7. As appropriate, other individuals who have knowledge or special expertise regarding 

the student, including related services personnel.  Parent/guardian permission is 

required prior to inviting personnel that do not work for the district.  The 

parent/guardian must provide advanced notice of outside participants at their 

request.  If a parent/guardian notifies the LEA Rep or the student’s case manager that 

an attorney will be present on their behalf, the case manager will notify the building 

principal and/or Special Education Director prior to the meeting.   

8. Parent/guardian shall receive a Notice of Team Meeting, with each invited participant 

listed prior to the meeting. 

THE PARENT/GUARDIAN PARTICIPATION 

Parent/guardian participation is essential at all IEP meetings.  The Parent/guardian of students 

with disabilities play a key role in the development and implementation of each student’s IEP.  

LCSD1 shall provide the parent/guardian with opportunities to participate meaningfully in the 

IEP process.  

SCHEDULING IEP MEETINGS 

Since it is essential that IEP team members are available and prepared for the meeting and that 

meetings are held within required timelines, effective scheduling is important.  The SPED Admin 

Assistant or the Case Manager shall provide the parent/guardian a written notification of the IEP 

meeting within a reasonable time prior to the meeting.  Best practice would be a minimum of 

seven calendar days prior to the meeting date.  Efforts should be made to schedule or 

reschedule the IEP meeting at an agreeable time and location to facilitate parent/guardian 

participation.  IEP meetings shall be conducted in locations that are mutually agreed upon by 

the school and parent/guardian. 

 

If neither parent/guardian can attend, the IEP team shall use other methods to ensure 

parent/guardian participation, including individual or conference telephone calls and/or virtual 
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platforms.  An IEP meeting must take place prior to the IEP sunset date or initial 30-day 

deadline.  

 

If the school is unable to convince the parent/guardian that they should attend an annual IEP 

meeting prior to or on the current IEP sunset date, a meeting may be conducted without a 

parent/guardian in attendance.  In this case, the school must have a record of its attempts to 

arrange a mutually agreed upon time and place, such as detailed records of telephone calls 

made or attempted and the results of those calls; and copies of correspondences sent to the 

parent/guardian and any responses received. The school shall take whatever action is necessary 

to ensure that the parent/guardian understands the proceedings at the IEP meeting, including 

arranging for an interpreter for the parent/guardian with deafness or whose native language is 

other than English. 

 

THE IEP MEETING 

The manner in which an IEP meeting is conducted will often determine its effectiveness. The IEP 

meeting process should ensure that:  

1. The focus is on the student, and the needs of the student guide the decisions made at 

the meeting, 

2. All participants are viewed as having equitable and valuable contributions, 

3. Communication is in a style and manner that is both understandable and respectful, 

4. Team decisions made can and will be implemented, and 

5. IDEA, State, and District requirements are met. 

 

The assigned case manager for each student with a disability is responsible for initiating, and 

conducting meetings for the purpose of developing, reviewing and revising the IEP. The case 

manager is also responsible for documentation and compliance with District, State and IDEA 

guidelines.  

 

THE ESSENTIAL ELEMENTS OF AN IEP MEETING IN A RECOMMENDED ORDER  

Please see Appendix E: District IEP Agenda 

1. Introduction of IEP participants 

2. Statement of purpose for the meeting (initial, annual, amendment, reevaluation, 

manifestation determination etc.). 

3. Review of Procedural Safeguard Notice - All parent/guardian and adult students who are 

eligible and receiving special education services, will receive procedural safeguards at 

least annually.  

4. Present Level of Academic Achievement and Functional Performance (PLAAFP) Consider: 

Cognitive, Communication, Health, Academics, Motor Functioning, 

Prevocational/Vocational, Social-Emotional/Socialization/Behavioral, and Self-help.  

Discuss: 

a. Parent/guardian input/report 

b. Competencies and deficiencies in the general curriculum and functional areas 

(strengths and weaknesses) 

c. Progress reports, assessments and evaluation results 
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d. Characteristics exhibited by the student in relation to their disability that 

adversely affect the student’s involvement and progress in the general curriculum 

and functional areas 

e. Demonstrate a direct correlation between present levels and functional 

performance to the other components of the IEP (annual goals, transition, test 

preparation, and accommodations) 

5. Educational Needs of the Student 

a. Consideration of Special Factors 

b. Extended School Year (ESY) ESY decisions must be made annually on an 

individual basis.  The decision should be based on current data and current 

needs.   

c. Transition Services and Planning for students age 16-21.  

d. Measurable Annual Goals 

e. Specialized Instruction 

f. Related Services (to include transportation) 

g. Supplementary aids and services (to include AT or para support) 

h. Modifications to the general education curriculum 

i. Determine Least Restrictive Environment (LRE) placement 

j. Participation in State and District-Wide Assessments 

6. Review/Summary of Recommendations 

7. Questions 

8. Obtain Appropriate Signatures 

9. Anticipate date and purpose of the next meeting if applicable 

 

Each section of the WDE approved IEP forms, as appropriate to the needs and age of the 

student, must be reviewed and discussed at the meeting.  Discussing and reviewing each section 

in fullness ensures compliance with IDEA, State and District requirements. 

 

IEP related materials, reports and data should be prepared and ready for review prior to each IEP 

meeting.  It is best practice to have the drafted IEP well in advance and to share with the 

parent/guardian for review prior to the IEP meeting.    

 

After the meeting, the SPED Admin Assistant or the Case Manager will provide the 

parent/guardian(s) a copy of the final IEP, all corresponding documents as appropriate and PWN 

within 10 school days. Case Managers have 5 WORKING DAYS to complete the IEP and 5 days 

for the IEP to make it home for parents to review.  

 

The SPED Admin Assistant will keep a log of any paperwork (IEPS, evals, behavior plans, progress 

reports, etc) that is not completed within the 5 working days mentioned above. This log will be 

updated weekly and given to the SPED Director. Case Managers will be contacted by the SPED 

Director if it becomes an ongoing issue.  

 

If a student exhibits behavior challenges that require a behavior plan (informal or formal) and 

the student is transported on a school bus, the transportation department shall be involved in 

the discussion of behavior for the IEP.  The transportation department shall also be provided 
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with information necessary for the consistent implementation of any behavior strategies 

required for the student to be safe on the bus.  

 

IEP CONTENT 

Teachers and related service providers shall use methods and programs that are supported by 

research to produce educational benefit for the student. Student learning outcomes shall be 

monitored frequently (at least as often as regular education report cards are sent home).  If a 

student fails to make educational gains over a reasonable amount of time, adjustments in 

instruction, methodology, and/or programs shall be considered. 

 

Each IEP shall be constructed using District/WDE-approved forms.  All applicable forms shall be 

completed and each IEP shall include the following content:  

STRENGTHS OF THE STUDENT 

List concerns of parent/guardian and team, and the student’s preferences and interests. 

PRESENT LEVELS OF ACADEMIC ACHIEVEMENT AND FUNCTIONAL PERFORMANCE  

Present Levels of Academic Achievement and Functional Performance (PLAAFP) statements start 

with a review of most recent evaluations and reports as well as a review of existing data. Present 

levels must align with proposed goals/accommodations/services. PLAAFP should be 

individualized by describing the student with specificity across environments and all relevant 

domains.  Information within the PLAAFP must be supported with data or a clear description of 

observations and presented in parent/guardian friendly language. PLAAFP statements should 

include, but may not be limited to the following: 

a. Statement regarding how the disability impacts involvement/participation in regular 

classroom/general curriculum, 

b. Summary of key results from all most recent evaluation reports (Noting areas of 

strengths, weakness, and recommendations), 

c. Related service narrative if applicable, 

d. Current District and State assessment results, 

e. Classroom performance (classroom-based measures, grades, attendance, 

assignments, homework, EL status, data and needs if appropriate), 

f. Functional Performance - The student’s social, emotional, physical, health, advocacy 

and independence, organizational, behavioral, and/or non-academic skills or 

activities,  

g. Progress towards goals of current/ending IEP being replaced/revised, 

h. List the areas of need the team considered. Services are based on need, 

i. Statement that justifies accommodations/modifications. Include current AT use or 

potential need,  

j. Summary of Post-Secondary Transition Activities for students 16 and older. 

k. EL Justification and Data/Scores 

l. Consideration of Extended School Year (ESY). 

 

CONSIDERATION OF SPECIAL FACTORS 
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In addition to a student’s academic needs, the IEP team must also address any special needs the 

student may have. The IEP team shall consider and document, if necessary, on the IEP the 

following special factors: Any items answered “YES” must be addressed in the IEP.   

a. Does the student’s behavior impede his/her learning or the learning of others? 

b. Does the student have communication needs? 

c. Does the student need opportunities for communication and direct instruction in the 

student’s language and communication mode? 

d. Is the student blind or visually impaired? 

e. Does the student require orientation and mobility training? 

f. After an evaluation of reading and writing needs, learning media assessment, and 

need for future instruction in Braille, does the student require instruction in the use 

of Braille? 

g. Does the student require assistive technology devices or services? 

h. Has the student been determined to be Limited English Proficient?  *Note* If a 

student has been determined to be Limited English Proficient, it is the responsibility 

of the case manager to collaborate with EL specialists in their building to identify 

linguistically appropriate goals and objectives and English language development 

services to assist the student develop fluency in English. 

EXTENDED SCHOOL YEAR (ESY) 

ESY must be considered at least once annually.  An IEP team can review data and determine the 

need for ESY at any point during the school year.  ESY decisions must be made annually on an 

individual basis.  The decision should be based on current data and current needs. 

TRANSITION SERVICES AND PLANNING FOR STUDENTS AGE 16-21 

Transition services are defined as a coordinated set of activities for a student with a disability, 

“designed within an outcome-oriented process that promotes movement from school to post-

school activities, including postsecondary education, vocational training, integrated employment 

(including supported employment), continuing and adult education, adult services, independent 

living or community participation.”  

 

If the eligible student will turn 16 during the period the IEP will be in effect, the team must 

create a transition plan within the student's IEP.  A transition plan must contain the following 

components: 

a. Input from the student - A statement of the student’s desired post school activities 

must be included.  This may include: Postsecondary education, vocational education, 

integrated employment, continuing and adult education, adult services, independent 

living, and/or community participation.  The school shall invite a student with a 

disability of any age to attend his or her IEP meeting if the purpose of the meeting 

will be the consideration of the student’s transition plan.  If the student does not 

attend the IEP meeting, the school shall take other steps to ensure that the student’s 

preferences and interests are considered.  

b. Invitations to transition agencies outside the district - In implementing the 

requirements, the school shall also invite a representative of any other school district 

or agency that is likely to be responsible for providing transition services.  Prior to the 

meeting, the school must obtain parent/guardian consent for such members to 
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attend the meeting and all confidentiality regulations must be adhered to.  If a 

school district or agency invited representative does attend, LCSD1 shall take other 

steps to obtain participation of the other school or agency in the planning of any 

transition services.  At least one representative from an outside transition agency 

shall be invited to each IEP for students ages 16 or older. 

c. Results of Age-Appropriate Transition Assessments - Assessments must be 

conducted in the areas of education/training, employment and, if appropriate, 

independent living skills.  

d. Measurable Post-Secondary Goals - Based on age-appropriate transition assessments 

related to training and education, employment, and if appropriate, independent 

living skills. Clearly specify the activities, desired level of achievement and the 

timeline for achievement. 

STATEMENT OF MEASURABLE ANNUAL GOALS 

IEP Goals and objectives are designed to specifically address areas that are limiting the student 

from benefiting from their general educational program.  IEP Goals must relate to performance 

areas described in the student’s IEP.  Time and frequency of goals and objectives are based on 

the assessed needs of the student. Because students vary in their responses to interventions, the 

IEP team may consider writing goals for a period of less than one year. 

 

Each IEP goal shall contain:  

a. Student Name 

b. Baseline data 

c. A description of assessment conditions & materials 

d. Clearly defined target behavior or skill 

e. Mastery criteria requiring performance at a particular level demonstrated over time 

or across multiple trials  

f. Method of measurement   

When necessary include short-term objectives or benchmarks, related to: 

a. Meeting the student’s needs that result from the student’s disability to enable the 

student to be involved in and progress in the general curriculum (i.e., the same 

curriculum as for non-disabled students) and, 

b. Meeting each of the student’s other educational needs that result from the student’s 

disability.   

SPECIAL EDUCATION AND RELATED SERVICES 

Provided to the student, or on behalf of the student.  Related services mean transportation and 

such developmental, corrective, and other supportive services as may be required to assist a 

student with a disability to benefit from special education. To receive one or more related 

services a student must have a disability, need specialized instruction, and the related service 

must be determined to be necessary for the student to benefit from their specialized instruction.  

Related services include, but are not limited to: 

a. Audiology Services 

b. Counseling Services 

c. Language and Speech Therapy  

d. Medical Services (for diagnostic purposes only) 
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e. Occupational Therapy 

f. Orientation and Mobility Services 

g. Physical Therapy 

h. Psychological Services 

i. Rehabilitation Counseling Services 

j. Social Work Services 

k. Transportation 

 

Outside Providers as a Related Service Provider (i.e. Counseling, Orientation and Mobility, Vision).  

If a related service from a non-district employee, is determined by the IEP team to be necessary 

for the student to benefit from special education, the IEP team must document why the 

student’s needs cannot be met through a district employed specialist, school psychologist, 

counselor or special education teacher and document all interventions and services that have 

been implemented, to include data around student progress.  

 

If the IEP team determines a student’s needs cannot be met internally, and a related service from 

an outside provider is required to assist the student with disabilities in benefiting from special 

education, the IEP team shall develop goals that correspond to the assessed needs of the 

student. 

a. Goals and objectives are designed to specifically address areas that are limiting the 

student from benefiting from their educational program. 

b. Goals must relate to performance areas described in the student’s IEP. 

c. The IEP team shall document the time, frequency, and duration of the related service.  

d. Time and frequency of goals and objectives are based on the assessed needs of the 

student. Because students vary in their responses to interventions, the IEP team may 

consider writing goals for a period of less than one year. 

e. When the IEP team convenes to review the student’s progress, the review is based on 

the following information: Progress reports submitted by the service provider, 

information provided by the teacher and, information provided by the 

parent/guardian. 

f. If the student has met the stated goals and the service is no longer required, the 

team will discontinue the related service. 

g. If the student has not met his/her goal, the IEP team will modify the previous goals to 

more appropriately address the student’s identified needs. 

SUPPLEMENTARY AIDS AND SERVICES (ACCOMMODATIONS):   

Accommodations, aids, services, assistive technology and other supports that are provided to 

avoid removing the student from regular education classes, other education-related settings 

and extra-curricular and non-academic settings.   

AIDS are any supports or help the student may need.  This section does not refer to an aide or 

paraprofessional. 

SERVICES are any additional, non-related service the student may need (interpreter, braille, 

human reader, dictation etc.). 

ASSISTIVE TECHNOLOGY is any device or tool a student may require to access or benefit from their 

education or specially designed instruction.  

ACCOMMODATIONS are practices and procedures in the areas of presentation, response, setting, 
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and timing/scheduling that provide equitable instructional and assessment access for students 

with disabilities.  Accommodations reduce or eliminate the effects of a student’s disability and 

do not reduce learning expectations.  Accommodations change “how” we teach, not “what” we 

teach.  Accommodations are used for: classroom instruction, classroom assessments, and State 

& District assessments.   

 

It is the case manager’s responsibility to assure the appropriate use of accommodations and to 

monitor the efficacy of the accommodations for the student.  All persons involved in 

administration of state level assessments shall know the accommodations that must be provided 

to the individual student.  Only accommodations listed on the IEP may be used on State and 

District level assessments.  A copy of allowable accommodations is available on the Wyoming 

Department of Education website.  

PROGRAM MODIFICATIONS AND SUPPORTS FOR SCHOOL PERSONNEL  

Program modifications and supports for personnel may be provided to enable the student to 

advance appropriately towards attaining annual IEP goals, be involved and make progress in the 

general education curriculum, and participate in extracurricular and non-academic activities.   

MODIFICATIONs are adaptations in the content, structure, scoring, and/or criteria of a test 

curriculum or program. Modifications change “what” we teach.   Modifications to tests/exams 

may compromise the validity of the tests and therefore shall not be used for State and District 

Assessments.   

SUPPORTS FOR SCHOOL PERSONNEL are those that would help staff to more effectively work with the 

student.  Examples of supports that may be provided for school personnel include:  an 

aide/paraprofessional support in the general education setting, information on a specific 

disability and implications for instruction; training in use of specific positive behavioral 

interventions; assistance with curriculum modifications; behavioral consultation with school 

psychologist, social worker or other behavioral consultant.   

LEAST RESTRICTIVE ENVIRONMENT (LRE) 

The Individuals with Disabilities Education Act (IDEA) requires that all students with disabilities, 

regardless of the nature and severity of their disability, must be educated to the maximum 

extent appropriate with students who are not disabled. This is referred to as the least restrictive 

environment or LRE. 34 C.F.R. §§300.114 through 300.118. 

a. LRE must be determined at least annually, or more frequently, as the student’s needs 

change. 

b. The fact that a student learns in a different manner from other students cannot serve 

as the sole basis for selecting a more restrictive placement. 

c. Administrative convenience cannot play a role in a decision to place a student with a 

disability in a more restrictive setting. 

d. Placement decisions may never be made solely on the disability category. 

e. LCSD1 promotes the inclusion of students with disabilities into the general classroom 

and within the general curriculum, while providing a continuum of service delivery 

options, thus maintaining an infrastructure capable of meeting the unique individual 

needs of all students.   
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f. Although the statute expresses a strong preference for mainstreaming, districts 

cannot lose sight of their obligation to provide a FAPE. A student’s placement on the 

LRE continuum must be based on the student’s unique needs. 

LRE Determination Step by Step: 

1. Review the student’s needs, IEP goals, and current academic and nonacademic 

environments. 

2. Begin with the assumption that the appropriate placement for the student is in the 

general education classroom in the school the student would attend if nondisabled. 

3. Determine whether IEP goals can be implemented satisfactorily and the student can 

be provided with meaningful educational benefit in the general education 

environment. 

a. If YES, then general education is appropriate. 

b. If NO, then proceed down the continuum of placements. 

 

The IEP team must ensure that each of the factors for placement are considered and marked 

appropriately on the IEP, AND explain the reasons why less restrictive placements are not 

appropriate.  Refer to the LRE section of this manual for further information.    

PARTICIPATION IN STATE AND DISTRICT ASSESSMENTS 

All students in assessed grade levels, including those with the most profound disabilities, shall 

participate in State and District assessments.  The requirement that all students participate in 

State & District Assessments extends to students with disabilities who have been placed in an 

interim alternative education setting, or another setting, or who are suspended.  The IEP team 

determines how students will participate in State and District assessments.   Modifications are 

not allowed on the current State and Districts assessments because they invalidate the test.  

 

Assessment Options: 

The following assessment options are available for students with disabilities: 

1. Students may participate in regular State and District assessments without 

accommodations.  Students who do not have specific accommodations listed in their 

IEPs will be tested in the same way as their non-disabled peers. 

2. Students may participate in regular State and District assessments with allowable 

accommodations.  Students who have specific accommodations written into their 

IEPs shall be tested according to their IEP. 

3. Students who qualify may participate in alternate State and District assessments.  

Alternate assessments measure student progress on Wyoming Academic Extended 

Content Standards. 

ALTERNATE ASSESSMENT 

The IEP team determines whether a student participates in regular State and District assessment 

or alternate State and District assessment.  Students who are not able to participate in regular 

State and District assessments, with or without accommodations, participate in an alternate 

assessment.  The alternate assessment is specially designed for those students with the most 

significant cognitive disabilities who are working on the Wyoming Academic Extended Content 

Standards. Before the IEP team decides to have a student participate in the State alternative 

assessment, the team should review the criteria provided by the WDE to determine whether the 
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student qualifies. The participation requirements can be found under on the WDE website at 

http://www.edu.wyoming.gov under Wyoming Assessments. 

 

It is the responsibility of the school team to inform the parent/guardian of possible 

consequences resulting from an IEP team’s decision to have a student participate in the 

alternate assessment and/or a program of study aligned to alternate achievement standards.  

The parent/guardian should be informed of the impact that such a program of study can have 

on a student’s ability to meet the district’s criteria for graduation.  

 

All personnel involved in administering the State level alternate assessment must complete 

state-mandated training annually and adhere to all guidelines governing the administration of 

the alternate assessment.  

TRANSFER OF RIGHTS AT THE AGE OF MAJORITY 

Beginning at least one year before a student reaches the age of majority (18 years of age), the 

student’s IEP must include a statement that the student has been informed of his or her rights 

that will transfer to the student upon reaching the age of majority, this shall be documented in 

the student's current IEP and PWN.  When a student with a disability reaches the age of majority 

(except for a student with a disability who has been determined to be incompetent by a 

Wyoming court of law): 

1. The student’s IEP must include a statement that the student was informed of his or 

her rights prior to the student reaching the age of majority. 

2. The school shall provide written notice to both the student and the parent/guardian 

that all other educational rights accorded to the parent/guardian transfers to the 

student.  

3. All other rights accorded to the parent/guardian under these rules transfer to the 

student. 

4. All rights accorded to the parent/guardian transfer to students who are incarcerated 

in an adult or juvenile, state or local correctional institution; and 

5. Whenever the state transfers rights, the school district or agency shall notify the 

individual and the parent/guardian of the transfer of rights. 

 

GRADUATION AND PROGRAM COMPLETION 

To earn a regular high school diploma from LCSD1, students with disabilities must complete all 

board-approved graduation requirements that are specific to the school of attendance.  IEP 

teams are not authorized to alter graduation requirements or standards. 

 

Students with disabilities who do not meet LCSD1 graduation requirements shall receive a 

certificate of completion if the IEP determines that a student’s attendance and participation was 

satisfactory based on the unique individual circumstances of the student.  IEP teams may issue a 

certificate of completion when or any time after a student’s class graduates.  All students with 

disabilities will participate in graduation ceremonies, if they are receiving a diploma or an IEP 

certificate of completion.   
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All special education students are eligible for services until the end of the school year in which 

they turn 21, unless they have earned a regular diploma before their 21st birthday.   

 

Once a student meets all graduation requirements and receives a regular high school diploma, 

he/she is no longer eligible for special education and related services, and shall be exited from 

the program. 

 

When a special education student graduates or ages-out (reaches the end of the school year in 

which he/she turned 21), “Prior Written Notice stating a Change in Placement/Termination of 

Eligibility” and a “Summary of Performance Termination of Eligibility” shall be provided to 

parent/guardian and adult students with disabilities within a reasonable time before special 

education and related services cease.  

  

Should a student decide to exit/leave school with a Certificate of Completion only, before 

reaching 21 years of age – the school will follow Child Find Procedures until the student reaches 

21 years of age. 

 

IEP GOAL WRITING 

All IEP goals and objectives must be reviewed at least once annually to determine whether the 

objectives under each goal or the goal itself have been met or not.  Annual goals represent the 

IEP team’s estimate of what the student can reasonably be expected to achieve with specialized 

instruction or support during a specified period of time not to exceed 12 months. Annual goals 

must be measurable. The team should answer the question, “With specialized instruction or 

support what do we expect the student to know or do within a year?”.  Goals must be 

individualized statements that are aligned to the student’s present levels of performance. 

 

If a student has been determined to be limited English proficient, it is the responsibility of the 

case manager to collaborate with EL specialists in their building to identify linguistically 

appropriate goals and objectives and English language development services to assist the 

student develop fluency in English. 

A goal must contain:  

g. Student Name 

h. Baseline data 

i. A description of assessment conditions & materials 

j. Clearly defined target behavior or skill 

k. Mastery criteria requiring performance at a particular level demonstrated over time 

or across multiple trials  

l. Method of measurement   

 

 

SHORT-TERM OBJECTIVES AND BENCHMARKS   

Short-term objectives or benchmarks are REQUIRED for students that will take alternate State or 

District Assessments.  Short-term objectives or benchmarks are optional for students who will 
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participate in regular State and District assessments; however, they should be considered.  

Benchmarks incorporated into a goal can enhance the effectiveness of the student’s educational 

program. 

 

 

MONITORING STUDENT PROGRESS 

The Measurement of Progress is key to determining whether a student with a disability is 

receiving an educational benefit from the district in accordance with the obligation to provide 

FAPE.  Progress towards IEP goals is reported at least as often as progress is reported to the 

parent/guardian of nondisabled students.  Progress may be reported more frequently if the IEP 

team determines this will be the case.  Progress notes must include specific data and a brief 

summary of performance.   

 

Data must be specific to the goal 

In addition to gathering and reporting data towards specific IEP goals, other data should be 

analyzed regularly for a broader perspective of student growth.  Data should be gathered from a 

variety of sources.  If a case manager or service provider chooses to state “see data” in an IEP 

progress note, it is the responsibility of the case manager or service provider to provide the 

parent/guardian a separate written narrative of the data and copies of each piece of data used 

to support the IEP progress note.  The written summary and all data must be uploaded into the 

student’s electronic IEP file.    

SOURCES OF DATA  

May include, but are not limited to the following: 

1. Data gathered from programs such as DIBELS, etc.  This may include criterion-referenced 

and norm-referenced data.  

2. Teacher Created Probes/Assessments 

3. Pre- and post- tests: When using pre- and post- testing, both tests must measure the 

same specific skill set. Examples: Classroom wide vocabulary may be measured with the 

same words to see how many the student knows at the beginning and end of each term.  

Or, the student may take a pre-test for grade level multi-step math computations and 

then a post-test with similar, but not the same exact problems.    

4. Criterion-Referenced Assessment: Criterion-referenced assessment measures what a 

student understands, knows, or can accomplish in relation to a specific performance 

objective. It is typically used to identify a student's specific strengths and weaknesses in 

relation to an age or grade level standard. It does not compare students to other 

students. 

5. Curriculum-Based Measurement (CBM): CBM is an approach to measurement that is 

used to screen students or to monitor student progress in mathematics, reading, writing. 

With CBM, teachers and schools can assess individual responsiveness to instruction.  

6. Classroom-Based Assessments  

7. State and District Assessments 

8. Classroom Grades: Grades are the result of many factors. A poor grade in math may 

indicate poor work completion rather than an inability to perform calculations. For this 

reason- grades may not be used as sole data towards IEP goals. Grades should be 

reviewed and examined for a broader perspective of student needs and growth. 
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LACK OF ADEQUATE PROGRESS 

If a student is not making adequate progress towards an IEP goal(s), time is of the essence to 

address the issue.  It is the responsibility of the case manager and service providers to 

investigate the cause and recommend action. Adjustments may occur any time there is a 

concern.    

 

Steps to take if there is a lack of progress 

1. Investigate, including a review of data and collaboration with staff members and related 

service providers working directly with the student 

2. Parent/guardian contact to explain lack of progress and gather input,  

3. IEP amendment if needed 

4. IEP team meeting if needed 

PROGRESS REPORTING FOR ESY 

If a student receives ESY, the student’s case manager is responsible to provide the ESY teacher 

with a copy of each student’s IEP goal to be addressed during ESY.  The teacher or service 

provider working directly with the student during ESY is responsible for progress notes either 

periodically or at the end of the ESY session.  For example, if a student qualified for ESY over the 

summer, the teacher or related service provider working directly with the student must provide a 

written summary of progress towards each IEP goal addressed during ESY.  Written narratives 

will be provided to the parent/guardian at the end of the summer and uploaded in the student’s 

electronic IEP file.  

 

 LEAST RESTRICTIVE ENVIRONMENT (LRE) 

The Individuals with Disabilities Education Act (IDEA) requires that all students with disabilities, 

regardless of the nature and severity of their disability, must be educated to the maximum 

extent appropriate with students who are not disabled. This is referred to as the least restrictive 

environment or LRE. 34 C.F.R. §§300.114 through 300.118. 
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CONTINUUM OF PLACEMENTS 

34 C.F.R. §300.115 requires each school district or public agency to provide a continuum of 

alternative placements to meet the needs of students with disabilities. The LRE for a student is 

the most inclusive point on the continuum in which the student’s IEP can be satisfactorily 

implemented with the provision of supplementary aids and services. The IEP team must make 

placement decisions in conformity with the provisions of IDEA. Placement should be as close to 

the student’s home as possible while meeting other provisions. All placement options, including 

options requested by the parent/guardian shall be considered. Potential benefits and potential 

harmful effects should be considered for each placement option.  

 

If the selected placement is a change from the previous placement, the parent/guardian shall be 

provided with “Prior Written Notice” of the change of placement.  If the parent/guardian 

requests a specific placement that the team rejects, the case manager must provide PWN 

detailing the request, consideration, data, and reason for the refusal.  
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EXIT FROM SPECIAL EDUCATION SERVICES 

RETURN TO REGULAR PLACEMENT 

LCSD1 shall evaluate a student before determining that the student is no longer a student with a 

disability, except when the termination is due to graduation with a regular high school diploma 

or completion of the school year in which the student turns 21 years of age.    

 

When any or all team members feel the student may be ready to exit special education services, 

the first step is to communicate with the parent/guardian or adult student and the IEP team.   

1. An evaluation plan should be considered, which will include a review of existing data and 

may include additional assessments.  If additional assessments are necessary, obtain 

parent/guardian consent for evaluation.    

2. Conduct an evaluation and meet with the parent/guardian or adult student to review 

results and make decisions, considering if the student continues to meet eligibility and 

considering if the student continues to need special education.  The Evaluation Report 

and Eligibility Determination form should be used.   

 

Upon completion of the eligibility determination meeting, if the team feels the student no 

longer meets eligibility and/or no longer needs special education services, the student is exited 

and returned to regular placement once the following steps are completed: 

1. Evaluation Results & Determination of Eligibility Form, 

2. Prior Written Notice, 

3. A copy of procedural safeguards and all related documents are provided to the 

parent/guardian. 

 

 

REVOCATION OF CONSENT 

Parent/guardian or adult students have the right to unilaterally revoke consent for special 

education and related services. 

a. Revocation must be in writing (but does not have to be on the specific state form). 

b. Parent/guardian/adult students DO NOT have to give a reason. 

c. A Prior Written Notice will be provided to the parent/guardian to notify of a cessation of 

services. This will include a DETAILED explanation of what services and accommodations 

they are giving up.  

Once consent to revoke is received in writing the school district: 

1. Is not required to convene an IEP team meeting or develop an IEP. 

2. Will not be considered to be in violation of the requirement to make a FAPE available to the 

student because of the failure to provide further special education and related services. 

3. May not seek to use consent override procedures such as mediation or due process procedures 

to obtain an agreement or a ruling that services may be provided to the student. 

4. May not continue to provide special education and related services to the student, but must 

provide Prior Written Notice before ceasing the provision of special education and related 

services. Services will cease 5 business days after notice.  

5. Is not required to amend the student’s education records to remove any references to the 

student’s receipt of special education and related services because of the revocation of consent.   
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After revocation, the student may be placed in any classroom where other general education students 

are placed.  The student is considered a general education student and the case manager will refer the 

student to the building MTSS team to consider tiered interventions if warranted and appropriate. MTSS 

referrals and interventions are available to any general education student demonstrating need.  In 

addition, the MTSS team may consider a need for a 504 plan. However, parent/guardian/adult students 

need to know that once revocation for special education occurs the student is not automatically entitled 

to services under Section 504.  Any future request for an evaluation shall be treated as a new referral and 

initial evaluation for special education or 504 eligibility.  Discipline procedures:  If the parent/guardian 

revokes their consent to special education, their student becomes subject to regular disciplinary 

procedures and is no longer entitled to protections under the Procedural Safeguards. 

 

TRANSFER STUDENTS 

LCSD1 must provide FAPE to eligible students who transfer to LCSD1 from another school 

district or public agency.  Upon receipt of a file or information that a transfer student may have 

been receiving special education, the Special Education Department will contact the appropriate 

case manager.  If complete information was not sent, the Special Education Administrative 

Assistant will contact the sending school and request additional information needed.  

STUDENT TRANSFERS FROM WITHIN THE STATE OF WYOMING 

In consultation with the parent/guardian the school district must decide within 30 school days: 

1. To implement the IEP as developed from the previous school or public agency, or 

2. To convene an IEP team meeting to develop a new or amended IEP. Prior to the 

development of the new or amended IEP comparable services based on the current IEP 

will be provided to ensure the student receives a FAPE. 

a. If necessary, an “Into District Transfer Form” with a “PWN” will be provided to the 

parent/guardian, explaining the comparable services LCSD1 will provide until a 

new IEP is written.  

3. Regardless of which option above is determined necessary, the parent/guardian will be 

provided the "Prior Written Notice explaining which option will be implemented.  

 

STUDENT TRANSFERS FROM OUTSIDE WYOMING 

In consultation with the parent/guardian the following shall occur: 

1. The case manager, in collaboration with the IEP team will create a description of 

comparable services and note in the “Into District Transfer Form”. The parent/guardian 

will receive “Prior Written Notice” and the “Into District Transfer Form”, outlining the 

description of comparable services within 10 school days.   

2. Follow Initial Evaluation procedures- although the team may choose to review the 

evaluation results from the previous agency, the Initial Evaluation Procedures must still 

be followed.  

3. A comparable service plan does not count as service start date.  “Service Start Date” 

means when the parent/guardian signs “INITIAL Consent for Services”, which would 

occur once it is determined that the student meets eligibility/need for services and a plan 

is presented.  Therefore, there will be two “starting dates” on our demographics 
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information: 

a. The “enrollment date” is the day the student starts school in our district.  

b. The “services start date” is when IEP services begin, IEP services outside of what is 

outlined in the comparable service plan may not begin until the evaluation 

process is completed and parent/guardian signs consent for initial services.   

  

BEHAVIOR AND DISCIPLINE 

As a provision of each student’s IEP, the IEP team shall consider whether a student’s behavior 

impedes his/her learning or the learning of others.  Behavior Support Plans should focus on 

understanding why the behavior is occurring and the teaching of alternative behavior(s) that 

meets the student’s needs in a more acceptable way.  A Behavior Plan is a supplementary 

support.  If a student demonstrates behavior that is impeding the learning of the student or 

his/her peers, strategies, including positive behavioral interventions, strategies and supports 

must be considered.   

 

FUNCTIONAL BEHAVIOR ASSESSMENT (FBA) 

A FBA is a formal assessment to determine why certain students engage in behaviors that 

disrupt their learning or the learning of others.  A FBA should be considered when developing 

an IEP if a student’s behavior interferes with his or her learning or the learning of other students.  

A FBA is required under the following circumstances: 

1. When a child is removed from school for more than 10 consecutive days for behavior 

that is a manifestation of the student’s disability 

2. When a child is removed for more than 10 school days for conduct that is not a 

manifestation of the disability but the IEP team determines that a FBA is necessary. 

3. When a child is placed in an interim alternative educational setting for not more than 45 

school days for behavior involving a dangerous weapon, illegal drugs or infliction of 

serious bodily injury. 

 

A FBA leads to a hypothesis regarding the function (or purpose) of the behavior and can guide 

the creation and implementation of a Behavior Plan.  The underlying assumption of a FBA is that 

all behavior is purposeful and that the functions of behavior can be identified through 

evaluation.  There are three general types of functions of behavior; to avoid or escape 

something, to gain something, and to regulate self. The FBA will inform the student’s IEP and/or 

IEP goals, BIP and services. 

 

DISCIPLINE 

A student with an IEP may be suspended from school (without services) for a total of 10 school 

days in a school year.  The building principal and/or psychologist will alert the Special Education 

Director of any suspensions of students who are receiving special education services.   

 

If the disciplinary removal is for less than 10 school days in a school year, the student may be 

excluded from placement without obligation to provide FAPE and treated the same as a student 

without a disability. 
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MANIFESTATION DETERMINATIONS 

If the disciplinary removal is for a 10th day or more in a school year, the school is required to 

conduct a Manifestation Determination meeting.   

1. Within 10 school days of any decision to change a student’s educational placement for 

disciplinary reasons for more than 10 days, the school district, the parent/guardian and 

the relevant members of the IEP team shall meet for a Manifestation Determination 

Meeting to: 

a. Review all relevant information in the student’s file, including the IEP and any 

teacher observations and relevant information provided by the parent/guardian,  

b. Determine if the conduct in question was caused by or had a direct and 

substantial relationship to the student’s disability and determine if the conduct in 

question was the direct result of the school district’s failure to implement the IEP.  

 

The School Psychologist in conjunction with the SPED Admin Assistant and CM will: 

1. Schedule the manifestation determination meeting.  Team members, at a minimum shall 

include, administrator, parent/guardian, relevant members of IEP team (case manager, 

general education teacher),  

2. Provide parent/guardian with a notice of team meeting and procedural safeguards, 

3. Prepare manifestation documents and all applicable paperwork, 

4. Seek parent/guardian input as agreed upon by both parties,  

5. Facilitate meeting following the manifestation process as outlined within the WDE 

manifestation forms, 

6. After the meeting, the parent/guardian will be provided copies of all relevant documents 

and PWN outlining the outcome of the meeting.    

 

If the team determines the behavior in question was not a manifestation of the student’s 

disability: 

1. The student may be disciplined as any other student. 

2. The district must continue to provide FAPE during the time of discipline.  The student 

must continue to receive educational services, so the student can continue to participate 

in the general curriculum, and progress toward meeting the goals in the student’s IEP.  

3. Conduct a FBA, unless a FBA was conducted prior to the behavior that resulted in the 

change in placement occurred and implement a Behavior Plan. OR, if a Behavior Plan is 

already in place review the plan and modify as necessary to address the problem 

behavior.   

4. Return the child the placement from which they were removed unless the team agrees to 

the change the placement as part of the modification of the BSP. 

5. It is the IEP team that determines setting and services after removal.  The District is not 

required to provide the student with exactly the same services they were receiving prior 

to the imposition of discipline. The extent of services depends on each student’s needs. 

6. Services must start on the 11th cumulative day or as agreed upon by the IEP team.  

7. If the discipline results in a change of placement, the parent/guardian must be notified 

of the change of placement through PWN and provided with Procedural Safeguards. If 

the parent/guardian disagrees, they may request a hearing.   
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If the team determines the behavior in question was a manifestation of the student’s disability: 

1. The district must continue to provide FAPE during the time of discipline.  The student 

must continue to receive educational services, so the student can continue to participate 

in the general curriculum, and progress toward meeting the goals in the student’s IEP.  

2. Conduct a FBA, unless a FBA was conducted prior to the behavior that resulted in the 

change in placement occurred and implement a Behavior Plan OR, if a Behavior Plan is 

already in place review the plan and modify as necessary to address the problem 

behavior.   

3. Return the child the placement from which they were removed unless the team agrees to 

the change the placement as part of the modification of the Behavior Plan. 

4. It is the IEP team that determines setting and services after removal.  The District is not 

required to provide the student with exactly the same services they were receiving prior 

to the imposition of discipline. The extent of services depends on each student’s needs. 

5. Services must start on the 11th cumulative day or as agreed upon by the IEP team.  

6. If the discipline results in a change of placement, the parent/guardian must be notified 

of the change of placement through PWN and provided with Procedural Safeguards. If 

the parent/guardian disagrees, they may request a hearing.   

 

Special Circumstances 

1. A student with a disability may be removed even when the behavior is considered a 

manifestation of the student’s disability, if the behavior in question is a drug, weapon or 

serious bodily injury offense as outlined in the State and Federal Regulations.  

2. A removal under special circumstances is limited to not more than 45 school days unless 

extended by a hearing officer.  A hearing officer may be involved if the District or IEP 

team believes returning the student to his/her original placement may result in injury to 

the student or to others.  

3. The district must continue to provide a FAPE during the time of discipline.  The student 

must continue to receive educational services, so the student can continue to participate 

in the general curriculum, and progress toward meeting the goals in the student’s IEP.  

4. Conduct a FBA, unless a FBA was conducted prior to the behavior that resulted in the 

change in placement occurred and implement a BSP. OR, If a BSP is already in place 

review the plan and modify as necessary to address the problem behavior.   

5. It is the IEP team that determines setting and services after removal.  The District is not 

required to provide the student with exactly the same services they were receiving prior 

to the imposition of discipline. The extent of services depends on each student’s needs. 

6. Services must start on the 11th cumulative day or as agreed upon by the IEP team.  

7. If the discipline results in a change of placement, the parent/guardian must be notified 

of the change of placement through PWN and provided with Procedural Safeguards. If 

the parent/guardian disagrees, they may request a hearing.   

 

SECLUSION & RESTRAINT 

It is the policy of LCSD1 to regulate the use of seclusion and restraint with students pursuant to 

LCSD1 School Board Policy and Chapter 42 of the Wyoming Department of Education rules.  
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This policy and the regulation that accompanies it shall govern all regulated use of seclusion and 

restraint. 

ASSISTIVE TECHNOLOGY (AT) 

 

Consideration of the need for Assistive Technology (AT) can be an integral part of a 

comprehensive evaluation.  School sites should utilize a collaborative approach when 

considering AT for students with disabilities that includes soliciting input from service providers 

who are knowledgeable of the disability and the aspects of AT associated with the disability.  

LCSD1 shall provide assistive technology (AT) to students with disabilities when necessitated by 

the IEP, in order for the student to receive a FAPE.  AT evaluations shall be provided based on 

IEP team member referrals and parent/guardian consent. 

  

AT is one aspect of a multi-faceted approach to addressing the strengths and needs of a student 

with disabilities. The level of assistance provided needs to be considered in relation to the 

student's learning potential, motivation, chronological age, developmental level, and curriculum 

access needs.  AT is a tool for access that will change over time as the student's needs and 

curricular demands change and as advancements are made in technology. 

 

The definition of AT in the law is broad and includes almost any type of device or service used to 

support the education of a student with a disability. The word "technology" in the phrase 

assistive technology does not imply a requirement for electronic components. For all students 

with disabilities, it is important for IEP teams to recognize that AT encompasses a range of 

devices from the low end (e.g., picture boards, wide-lined paper, pencil grips, calculators, 

typewriters) to the high end which may include computers or devices with computer 

components. 

 

IEP teams may prescribe the use of low-tech AT (i.e. communication boards, tangibles, tactile 

objects, PECS) and low-cost or preexisting technologies (i.e. spell checkers, computer software, 

switches, etc.) prior to or without an assistive technology evaluation.  Such AT may be written 

into the IEP as an accommodation or as a condition of a goal, objective, or benchmark.   

 

If the team determines that such AT may be necessary at most or all times to facilitate a 

student’s communication, learning or other life skill area, the IEP team shall request an AT 

evaluation and make an appropriate AT referral. 

 

If accommodations and/or modifications, or low-tech AT and/or pre-existing technologies are 

not successful, the case manager may convene the student’s IEP team for further consultation. 

Additional trials may be implemented at this time, or if appropriate a referral may be made for 

an assistive technology assessment.  When considering high-cost or technologies not already 

available within the district, the school psychologist and/or case manager will coordinate with 

the Special Education Director during the referral process.   
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EXTENDED SCHOOL YEAR (ESY) 

 

LCSD1 will ensure extended school year services are available as necessary to provide FAPE in 

accordance with WDE Special Programs ESY Reference Guide.  ESY services are special education 

and related services that are provided to a student with a disability in excess of the traditional 

school year in accordance with his/her IEP. The primary goal of ESY services is to ensure the 

continued provision of an appropriate education by maintaining skills and behaviors that might 

otherwise be lost during an extended interruption of a student’s special education instruction 

and services. It is not a means to develop or enhance new skills or behaviors. 

 

All students who are eligible for special education and related services must be considered for 

ESY services, however Federal and State rules and regulations do not require that every student 

with a disability receive ESY services as part of the student’s IEP. If the student requires ESY 

services to receive a FAPE, the school must develop an IEP for the student that includes ESY 

services. 

 

ESY is not: 

● Required or appropriate for all students with disabilities. 

● A means of achieving IEP goals that were not achieved during the school year. 

● Credit driven (for secondary students). 

● Intended to maximize educational opportunity. 

● A replacement for skills that can be attained or maintained through activities the student 

can do at home. 

● A day or respite care service. 

● An alternative to appropriate programs offered by the District during the 

summer/intersession period. 

ESY DETERMINATION 

At least once annually the IEP team will consider ESY services.  Case managers, SLPs (in the case 

of students receiving speech only) and related service providers are responsible to gather 

baseline data and progress monitor throughout the year.  This information will be gathered and 

presented to the IEP team to consider the potential need for ESY. 

 

Extended school year services shall be limited to the services already provided to the student 

during the school year, however not all of the services the student receives during the school 

year need to be recommended for the student for ESY.   ESY services will be determined by the 

IEP team and include parent/guardian input. ESY data and considerations will be noted in the 

student's IEP and/or through an IEP amendment.  The parent/guardian will be provided with 

PWN and copies of all documentation as appropriate prior to the start of ESY services.  

 

When an IEP team is considering ESY over the extended summer break, they must do so, prior to 

April 15th of each school year.  This information is essential for the planning and staffing that is 

necessary in preparing for summer ESY services.  By April 15th, ESY proposed calendars will be 

sent to the Special Education Director and the Special Education Administrative Assistant. The 

SPED Director will either approve the proposed calendar or send it back to the CM for 
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corrections. The proposed ESY calendars will be presented and approved at the May Board 

Meeting.  

 

 

SECTION VI:  SPECIAL EDUCATION RECORDS, ACCESS, AND CONFIDENTIALITY 

CONFIDENTIALITY OF STUDENT RECORDS 

LCSD1 will keep confidential any personally identifiable data, information and records collected 

or maintained on a student with a disability, protecting the confidentiality of personally 

identifiable information at collection, storage, disclosure, and destruction stages. 

 

All persons collecting or using personally identifiable information shall receive training or 

instruction regarding the policies and procedures governing records and confidentiality of 

personally identifiable information in accordance with applicable laws and regulations (FERPA).   

 

Special education staff should provide reminders of confidentiality when exchanging 

information with others working with students on an IEP and as needed throughout the year. 

1. Given the range of technology to disseminate information, all special education staff 

should be vigilant to maintain confidentiality.  

2. When using technology to share information with other team members, best practice 

would be to provide a confidentiality notice with your communication.   

3. Special care should be taken when utilizing shared printers to print confidential 

information.  

4. Parent/guardian consent must be obtained before personally identifiable information is 

disclosed to parties other than participating agencies, unless the information is 

contained in education records and the disclosure is authorized without parent/guardian 

consent under FERPA. 

 

All parents/guardians of students enrolled in LCSD1 receive annual confidentiality notice in 

accordance with FERPA regulations. This includes informing parent/guardian of their right to: 

1. Inspect and review the student's education records; 

2. Request the amendment of the student's education records to ensure that they are not 

inaccurate, misleading, or otherwise in violation of the student's privacy or other rights; 

3. Consent to disclosures of personally identifiable information contained in the student's 

education records, except to the extent that the student education record rules authorize 

disclosure without consent; 

4. File with the U.S. Department of Education a complaint concerning alleged failures by the 

school district or public agency to comply with the requirements of the Family 

Educational Rights and Privacy Act; and 

5. Obtain a copy of the school districts or public agency’s Student Education Records 

Policy. 

 

In addition, all parent/guardian and adult students who are eligible and receiving special 

education services, will receive procedural safeguards at least annually. This document serves to 
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inform the parent/guardian of confidentiality requirements under Federal Regulations (34 CFR 

§300.612). 

 

ACCESS RIGHTS 

LCSD1 will provide the parent/guardian of a student with a disability or an adult student with a 

disability the opportunity at any reasonable time to review their educational records.  LCSD1 will 

presume the parent/guardian has authority to inspect and review records relating to their 

student unless we have been advised to the contrary by legal proceedings.  LCSD1 will provide 

the parent/guardian on request a list of the types and locations of education records collected, 

maintained or used.  Test protocols containing personally identifiable information are education 

records to which parent/guardian must have access. If a parent/guardian requests access to test 

protocols, the employee receiving the request shall immediately notify the Special Education 

Director and the Special Education Administrative Assistant. The Director and Admin Assistant 

shall make arrangements for the parent/guardian to review the records.  Test protocols are 

strictly copyright protected and may not be copied unless required by a court order. 

RECORD OF ACCESS 

The Special Education Administrative Assistant must keep a record of parties obtaining access to 

education records collected, maintained, or used under Part B of the IDEA. This shall include the 

name of the party, the date access was given, and the purpose for which the party is authorized 

to use the records. Exception: Access by the parent/guardian and other authorized employees of 

the school district does not need to be recorded.  If any education record includes information 

about more than one student, the parent/guardian of those students have the right to inspect 

only the information relating to their student.  

PRIOR CONSENT TO DISCLOSE INFORMATION 

LCSD1 must obtain signed and dated written consent from the parent/guardian or adult student 

before permitting personally identifiable information to be disclosed to anyone other than 

officials of participating agencies collecting or using information for the purposes of the 

activities described in these procedures and only where the disclosure is consistent with all 

applicable Federal statutes. 

 

LCSD1 must obtain written consent before personally identifiable information is disclosed to 

officials of participating agencies providing or paying for transition services.  

DESTRUCTION OF INFORMATION 

LCSD1 informs the parent/guardian when personally identifiable information collected, 

maintained, or used for IDEA purposes is no longer needed to provide educational services to 

the student.   

● The District maintains records for seven years for all inactive files.  After seven years, the 

files will be destroyed.  

● Prior to the destruction of these records, the district will post public notice.     

● The parent/guardian will be given 30 days from the date of notice to request the records.  

Destruction of the records may occur anytime thereafter. 
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● LCSD1 will destroy student IEP records upon parent/guardian request.  This applies only 

to students who have exited and who are no longer eligible for special education 

services.  If a parent/guardian requests IEP records to be destroyed, they must submit a 

written request to the district Special Education Director.  A permanent record of a 

student’s name, address, and phone number, his or her grades, attendance record, 

classes attended, grade level completed, and year completed may be maintained without 

time limitation.   

STUDENT IEP FILE 

Information contained in both a hard copy and electronic formats of an IEP file is covered by 

both FERPA and IDEA confidentiality restrictions.  All people accessing this information must 

conform to confidentiality policy outlined by LCSD1.  

1. LCSD1 utilizes electronic storage in a secured web-based system. 

2. LCSD1 utilizes a secured web-based system for writing and storage of all IEP documents.   

a. Access to web-based records is provided to case-managers, related service 

personnel, and special education administration.   

b. Electronic and printed hard copies of IEP documents may be shared with general 

education staff that have responsibility for implementing some part of the IEP. 

c. Electronic and/or hard copies of IEP documents will be provided to 

parents/guardians.   

 

 

SECTION VII:  PROCEDURAL SAFEGUARDS 

The Notice of Procedural Safeguards document explains rights available to a parent/guardian or 

student under the Individuals with Disabilities Act (IDEA) of 2004. 

One of those rights is to be informed, in writing and in the parent/guardian’s native language or 

other mode of communication, of the procedural safeguards available to the parent/guardian 

and/or student with disabilities.  

A copy of this notice must be given to the parent/guardian at a minimum of one time during a 

school year (this is typically done at the annual IEP meeting). A copy must also be given to the 

parent/guardian at certain additional times listed below: 

1. Upon initial referral or parent/guardian request for evaluation; 

2. Upon receipt of the first State complaint under 34 CFR 300.151 through 300.153 and 

upon receipt of the first request for due process hearing under 300.507 in a school year; 

3. When a decision is made to take a disciplinary action that constitutes a change of 

placement; and 

4. Upon parent/guardian request. (34 CFR 300.504(a)). 

 

Copies of Procedural Safeguards in English or Spanish can be accessed by a student’s case 

manager, WDE website or at the Special Education District Office. 

DISPUTE RESOLUTION PROCEDURES 

LCSD1 shall adhere to all dispute resolution procedures adopted by the Wyoming Department 

of Education (WDE).  The Dispute Resolution Procedures are outlined in detail in the WDE Policy 

and Procedures for Special Education Manual adopted July 1, 2010.  Please see this document 
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for complete details.  This document is available at the Special Education Office and on the WDE 

website. 

 

The following are outlined in the WDE manual: 

MEDIATION PROCEDURES  

WDE offers parties to dispute any matter arising under Part B of the IDEA, an opportunity to 

resolve the dispute through mediation.  This is voluntary and at no cost to the parties.  Parties 

may request mediation by submitting a request to WDE or contacting the dispute resolution 

facilitator.  WDE maintains a roster of qualified, impartial mediators. A mediator is appointed, 

sessions scheduled and held according to rules stated in the policy and procedure manual.  If 

settlement is reached, the parties will execute a legally binding agreement setting forth its 

terms.   

 

STATE COMPLAINT PROCEDURES  

Individuals or organizations alleging that the school district has violated a requirement of Part B 

of IDEA or Federal or Wyoming Statutes or Rules, may file a written complaint with WDE.  The 

information required, timelines, where to send the complaint, exceptional circumstances and 

process for complaints are spelled out in the Policy and Procedure manual noted above. In the 

event that WDE finds a failure to provide FAPE, WDE shall issue a corrective action plan.  The 

decision of WDE is final, however if a party (school district or parent/guardian) disagrees with 

WDE’s decision they have the right to request a due process hearing.  The party may initiate a 

due process hearing provided the subject of the state complaint involves an issue about which a 

due process hearing can be filed.  The request for a due process hearing must comply with 34 

CFR. 300.507 and 300.508. 

 

DUE PROCESS HEARING PROCEDURES   

A parent/guardian or school district may request a due process hearing on any matter relating 

to identification, evaluation, educational placement, or the provision of FAPE to a student with a 

disability.  WDE is responsible for conducting these hearings pursuant to 34 CFR 300.507-

300.532. 

 

 

SECTION VIII:  PROFESSIONAL DEVELOPMENT 

SPECIAL EDUCATION PROFESSIONAL DEVELOPMENT 

The Special Education Department will use a variety of techniques to identify staff development 

needs.  This may include a survey of staff, discussions with special education teams in individual 

buildings, data analysis, and seeking parent/guardian input.  Any staff member with ideas 

regarding in-service needs is encouraged to discuss these needs with the Special Education 

Director.  
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OUT OF DISTRICT PROFESSIONAL DEVELOPMENT 

Personnel may attend out of district conferences in areas pertaining to their job to become 

more specialized or to keep up with changing techniques or practices.  Priority for staff 

development planning will be based upon: 

1. Staff development priorities based on the special education strategic plan and goals. 

2. Staff development that is necessary to support the IEP of a particular student or any 

group of students. 

3. The availability of funds. 

 

Sharing of information with colleagues is encouraged and may be required by the Special 

Education Director. 

 

PARENT/GUARDIAN PARTICIPATION IN PROFESSIONAL DEVELOPMENT 

The parent/guardian of special education students may be involved in in-service professional 

development as appropriate.   The Department of Special Education may inform the 

parent/guardian of in-service opportunities by means of the local newspaper, radio, email, and 

notices sent home with students.  Parent/guardian training may be written into a student’s IEP if 

the training is required for a student to receive educational benefit from his/her IEP.   

 

STAFF MEETINGS 

Monthly, a staff meeting will be held that is required for all special education teachers and 

service providers to attend. The purposes staff meetings are as follows: 

1. Convene as a Special Education Staff to discuss areas that need improvement and to 

discuss areas that are going well. 

2. Trainings and workshops on programs utilized by SPED staff. Such as SPED 

Advantage, Behavior Advantage, etc.  

3. Discuss upcoming deadlines and events  

4. Trainings and discussions on compliance and SPED law  

5. Trainings and discussions on any special education forms and documentation, such 

as: IEPs, evaluation paperwork, consent forms, meeting notices, etc.  

6. Misc areas of concern/topics that need to be addressed as a SPED Staff  

 

Staff meetings are to be a top priority for all special education staff.  Canceling or rescheduling 

these meetings should only be considered when school-wide activities that require the 

attendance of the special education staff conflict with the regular meeting schedule. It is 

imperative that all SPED staff attend these meetings to be aware of changes, updates, and 

deadlines. 
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SECTION IX:  PURCHASING PROCEDURES 

 

Purchase Requisitions 

Special Education teachers and specialists can submit a purchase requisition for supplies, 

materials, or equipment that are required for the provision of special education and related 

services.   

 

Upon receipt of the electronic requisition, the information will upload into the District’s 

electronic management system where the requisition will go through a formal administrative 

approval process before it is converted to a purchase order.  Once the purchase order is 

finalized, the requested item can be purchased. 

 

All purchases require preauthorization through the aforementioned process.  When a special 

education staff member makes a purchase with their own personal money, he/she cannot be 

reimbursed for the purchase unless preauthorization was provided by the Special Education 

Director.  
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APPENDIX C:  EXTENDED SCHOOL YEAR - WDE GUIDELINES 

 

APPENDIX D:  NOTICE OF PROCEDURAL SAFEGUARDS – INDIVIDUALS WITH DISABILITIES EDUCATION ACT 
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https://drive.google.com/file/d/1TOLiP0tDrxHZU9DDgg2-Z7nsGVBZkS90/view?usp=sharing
https://drive.google.com/file/d/0B0J6hivoBECLUldoQnhwMVRON28/view?usp=sharing
https://drive.google.com/file/d/0B0J6hivoBECLUldoQnhwMVRON28/view?usp=sharing
https://drive.google.com/file/d/0B0J6hivoBECLNWFVdm9mdDhFeDA/view?usp=sharing
https://drive.google.com/file/d/0B0J6hivoBECLNWFVdm9mdDhFeDA/view?usp=sharing
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Appendix A 

LCSD1 IEP MEETING AGENDA 

 
Ground Rules/Norms 

✔ Remain student-focused and student-centered 

✔ Be an active listener & participant 

✔ Acknowledge all team members as valuable participants 

✔ Work together to reach consensus 

✔ Follow the agenda 

✔ Demonstrate reciprocal respect toward team members and their views 

 

Individualized Education Program (IEP) Meeting Agenda 

1. Introduction of IEP participants 

2. Statement of purpose for the meeting (initial, annual, amendment, reevaluation, or manifestation 

determination). 

3. Review of Procedural Safeguard Notice (Special Education rights of parent/guardian and Children: 

34 CFR 300.121) 

4. Present Level of Academic Achievement and Functional Performance (PLAAFP) – Consider: 

Cognitive, Communication, Health, Academics, Motor Functioning, Prevocational/Vocational, 

Social-Emotional/Socialization/Behavioral, and Self-help 

a. Discuss: 

➔ Parent/guardian/family report 

➔ Competencies and deficiencies in the general curriculum and functional areas 

(strengths and weaknesses) 

➔ Progress reports, assessments and evaluation results 

➔ Characteristics exhibited by the student in relation to their disability that 

adversely affect the student’s involvement and progress in the general curriculum 

and functional areas 

➔ Demonstrate a direct correlation between present levels and functional 

performance to the other components of the IEP (annual goals, transition, test 

preparation, and accommodations) 

➔ Educational Needs of the Student 

➔ Consideration of Special Factors 

5. Transition Plan – To include graduation progress and Hathaway information 

6. Measurable Annual Goals 

7. Specialized instruction 

8. Related Services (to include transportation) 

9. Supplementary aids and services (to include AT or para support) 

10. Modifications to the general education curriculum 

11. Determine Least Restrictive Environment (LRE) placement 

12. Accommodations 

13. Extended School Year (ESY) 

ESY decisions must be made annually on an individual basis.  The decision should be based on current 

data and need. 

 

IEP documentation completed/filed in SPED ADVANTAGE and delivered to the parent/guardian.  
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Appendix B    

Agenda de junta de IEP de LCSD1 

 

✔ Mantener al niño/a enfocado y enfocado en el niño/a  

✔ Mantener en “el momento”: apagar o poner en mute todos los aparatos 

✔ Estar activo escuchando y participando   

✔ Seguir la agenda  

✔ Reconocer a todos los miembros del equipo como participantes valiosos  

✔ Demonstrar respeto reciproco hacia los miembros del equipo y sus visiones 

✔ Trabar juntos para llegar ah el mismo consenso 

 

Agenda de Junta del Programa de Educación Individualizada (IEP)  

□ Introducción de los participantes de la junta de PEI 

□ Declaración de propósito de la junta (inicial, anual, enmienda, reevaluación,  o determinación 

de manifestación) 

□ Revisión de Aviso de Garantías Procesales (Los derechos de los Padres y Niños con educación 

especial: 34 CFR300.121) 

□ Nivel Presente de Realización Académica y Rendimiento Funcional (PLAAFP)- considerando: 

Cognitiva, Comunicación, salud, Académica, funcionamiento del motor, Pre 

vocacional/Vocacional, emoción social/Sociabilización/conductual, y ayuda misma 

□ Tratar de: 

□ Reporte de Padres/Familia 

□ Competencias y deficiencias en el currículo general y áreas funcionales (fortalezas y 

debilidades) 

□ Reportes de progreso, evaluaciones y los resultados de las evaluaciones 

□ Características de exposición del estudiante en relación a su discapacidad que adversamente 

afecta al estudiante en su participación y progreso en el currículo general y en áreas 

funcionales 

□ Demonstrar una correlación directa entre sus niveles actuales y su desempeño funcional a 

otros componentes del IEP (metas anuales, transición, preparación para el examen, y 

arreglos) 

□ Necesidades educativas del estudiante 

□ Consideración de factores especiales  

□ Plan de Transición- Incluir progreso para graduación e información de Hathaway 

□ Metas de medidas anuales 

□ Instrucciones especializadas 

□ Servicios relacionados (incluir transportación) 

□ Ayuda suplementaria y servicios (incluir AT o ayuda de para) 

□ Modificación de currículo de educación general 

□ Determinación de ambiente menos restrictivo (LRE) colocación 

□ Arreglos 

□ Ano escolar extendido (ESY) 

Las decisiones de ESY deben de ser echas anualmente en base individual. La decisión debe de ser 

basada en información actual.  

□ Revisión/Resumen de recomendación 

□ Obtener firmas apropiadas 

□ Preguntas 

□ Anticipación de fecha y propósito de la siguiente junta si aplicable 
 


