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Innovative Schools 

 

D 
uring the week of March 30-April 2, I 
attended the Innovative School Summit.  
A breakout session I attended titled, 

The Science of Specialized Instruction: Data, 
left me with some good thoughts about how 
to approach intervention and the use of data 
to do so.   

 

Thinking about education as a science, and not 
solely as the art of teaching, allows us to 
shift our perception about how we operate as 
educators and specialists.  When we are 
faced with students who struggle in our class-
rooms, we can use the scientific method to 
help us in the problem-solving process.  Using 
the process of: forming a hypothesis, experi-
menting, and gathering data, will help us de-
termine if what we think is the issue and what 
we are doing to solve it are working (or not).   

 

Data is the first place we should start when 
noticing and wondering why a student is per-
forming the way they are. From there, a hy-
pothesis is formed based on this data. While 
looking at the data we can ask, what is the 
problem? why do we think it is happening? and 
what should we do about it?  After viewing 
data and interpreting what we are seeing, a 
hypothesis can be formed as a possible expla-
nation of why.   

 

The next step is to come up with an action 
plan which also acts as the experiment.  The 
structure of the plan should be very specific. 
This should include very specific time frames, 
specific instruction, specific resources, and 
progress monitoring tools.   During the exper-
iment, the teaching happens by implementing 
the action plan.  The teacher should teach, 
collect data, create data graphics, observe, 
and adjust accordingly.   
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H ere’s an example of a hypothesis: 

If we increase Johnny’s letter-sound 
knowledge he will be able to decode cvc words 
more fluently. 

 

Here’s an example of an action plan:  

Johnny will attend reading groups for 6 weeks 
for 30 minutes per day with Mrs. Smith in a 
group of five students.  

 

Instruction will focus on letter-sound 
knowledge.  

 

Resources used will be Orton Gillingham and 
DIBELS activities.  

 

P rogress will be measured by using DIBELS 
Nonsense Word Fluency. Progress monitor-

ing will include Johnny being tested on this 
DIBELS subtest every 1-2 weeks by Mrs. 
Smith. 

 

Johnny will show progress when he increases 
his amount of sounds and whole words read.    

     Andi Vineyard, Instructional Facilitator 
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Council for Exceptional 
Children 

 

T 
he Council for Exceptional Children 
(CEC) conference was hosted in Or-
lando, Florida this past January. Our 
district was fortunate enough to send 

several of our Special Education staff mem-
bers to the conference. This was the first 
time since COVID 19 that CEC has met in per-
son. Although there were many challenges lo-
gistically for the conference, it was wonderful 
to meet in person and be able to share infor-
mation with our colleagues each evening. Get-
ting to visit the ocean in the middle of Janu-
ary was a terrific bonus!  

 

Jennette Hansen had the following to share 
about the conference.: 

 

I 
 really enjoyed the presenta-
tion done by Dr. Cathy Kea, 
and Dr. Banks. They encour-
aged taking a community walk 

before school begins to learn more 
about your students and their envi-
ronments. They both spoke about 
how important it is to build a rela-
tionship with your students. They 
also discussed understanding the 
culture that your students come 
from, which can include a poverty 
culture, a multigenerational family, 
or many other types of cultures. I 
think it stuck out to me because I 
felt like that in Kemmerer, and 
most of Wyoming, there isn't a lot 
of cultural diversity. However, it 
opened my eyes to a new way to 
view culture. In reality, each family 
in Kemmerer has its own culture. 
Each grade, or school, or sports 
team, etc. can have its own culture. 
So it is important for us to learn 
about our students’ cultures so that 
we can develop our teaching in a 
way that is meaningful to, and re-
spectful of, each student. 

 

Carey-Lea Dmytriw enjoyed learning about 

school-wide behavior expectations and shared 
the following information. School-wide behav-
ior expectations go beyond school and class-
room rules. School-wide behavior expecta-
tions are a set of expected behaviors that 
apply to all school locations. These are usually 
broad in scope, but then are operationalized 
for specific locations. For instance, a school 
may have as their behavior expectations “Be 
safe, be respectful, be responsible”, but then 
define these with observable behaviors for 
different locations. “Be safe” in the cafeteria 
would look like—“walk at all times, eat your 
own lunch, and stay seated until you are dis-
missed”; “Be safe” on the playground would 
look like—“keep hands and feet to self, play 
safely on equipment, dress for the weather”.  

 

T 
hese expectations are introduced or 
reviewed at the start of every school 
year during a back to school assem-
bly. Teachers teach and practice 

these behaviors during the first couple of 
weeks of the school year and review them 
throughout the school year as needed. Expec-
tations and their corresponding behaviors are 
posted through the school, including on the 
buses. School-wide behavior expectations are 
considered a Tier 1 support in the MTSS pro-
cess and could help with operationalizing be-
havior issues when concerns come up during 
MTSS meetings. Consistent language and con-
sistent expectations help out our students 
who struggle with self-regulation. Consistency 
also helps those staff members who work 
with students in different locations. Being on 
the same page regarding expected behavior 
helps lower the stress for teachers, stu-
dents, and visitors. 

Janice Wergin,  Special Education Case Manager 

 


