
Literacy Program 

 Our district’s general strategy for increasing reading proficiency utilizes and implements 
the MTSS model to move students within skill-based small groups. MTSS is a prevention 
framework that integrates screening, progress monitoring, multi-level prevention systems, and 
data-based decision-making. This framework helps provide high quality instruction 
to each student at their individual skill level. It also assists with more meaningful and earlier 
identification of learning and behavioral problems.  

 MTSS and PLC meetings are scheduled regularly to discuss data obtained through 
progress monitors and other assessments. Students are placed into small-leveled groups based 
off this data. Each group provides students with the opportunity to listen and respond to good 
literature, read appropriate leveled materials, focus on fluency and comprehension, build 
phonological awareness, as well as communicate with other readers about their reading. The 
goal for reading is to develop confident, skilled readers who enjoy reading. 

 There are three levels included in the MTSS framework. Tier 1 is for all students. Tier 1 
instruction is based on the core curriculum and can be taught as a whole group, or small group. 
Tier 2 is for students identified as at risk through screening. Tier 2 instruction is delivered in 
small groups, about 4-7 students, with moderate intensity. This is in addition to the Tier 1 whole 
group instruction. Tier 3 is for students who aren’t making progress with tier 2 intervention. 
Tier 3 instruction is delivered to individual or small group, 2-3 students, and is individually 
based with increased intensity. 

 Data-based decision making is used as part of the MTSS process. It is needed to 
be responsive to students’ needs. Scores from progress monitors and other assessments 
are used alongside observations to determine the effectiveness of different instructional 
and behavioral strategies. 

 



 

 

 

All students participate in a screening process to identify those who are at risk and need 
additional assessments and support. Screening is conducted using a quick assessment, and is 
administered three times a year. This is done in fall, winter, and spring. 

Progress monitoring is used to determine if students that have been identified as at risk and 
needing additional support are making gains with the instruction and additional interventions 



being used. Progress monitoring provides instructors with information to adapt to students’ 
needs. The frequency of progress monitoring is dependent on the student’s level of need. 

 

Screening Instruments Used 

Grade Level Screeners 
K PELI, PAST, DIBELS, Orton Gillingham 
1 PAST, DIBELS, Orton Gillingham 
2 PAST, DIBELS, Orton Gillingham, STAR 
3 DIBELS, Orton Gillingham, STAR 
4 DIBELS, Orton Gillingham, STAR 
5 DIBELS, STAR 
6 DIBELS, STAR 

 

 

Evidence Based Interventions  

Grade Level Intervention 
K Title (Tier 2), SPED (Tier 3), MTSS Groups (Tiers 1-3), Reading Eggs (Tiers1-

3), O.G (Tiers 1-3), Zoo Phonics (Tiers 2 and 3), Fast ForWord (Tier 3), Into 
Reading (Tiers 1-3) 

1 Title (Tier 2), SPED (Tier 3), MTSS Groups (Tiers 1-3), O.G. (Tiers 1-3), 
Reading Eggs (Tiers 1-3), Reading A to Z (Tiers 1-3), The Wright Group (Tier 
2), Fast ForWord (Tier 3), Into Reading (Tiers 1-3) 

2 Title (Tier 2), SPED (Tier 3), MTSS Groups (Tiers 1-3), O.G. (Tiers 1-3), 
Reading Eggspress (Tiers 1-3), Reading A to Z (Tiers 1-3), The Wright Group 
(Tier 2), Into Reading (Tiers 1-3) 

3 Title (Tier 2), SPED (Tier 3), O.G. (Tiers 1-3), MTSS Groups (Tiers 1-3), 
Journeys (Tiers 1-3), Study Island (Tiers 1-3), The Wright Group (Tier 2), Into 
Reading (Tiers 1-3) 

4 Title (Tier 2), SPED (Tier 3), MTSS Groups (Tiers 1-3), Journeys (Tiers 1-3), 
Study Island (Tiers 1-3), The Wright Group (Tier 2), Into Reading (Tiers 1-3) 

5 SPED (Tier 3), MTSS Groups (Tiers 1-3), Ready Gen (Tiers 1-3), Study Island 
(Tiers 1-3), Exact Path (Tier 3), Into Reading (Tiers 1-3) 

6 SPED (Tier 3), MTSS Groups (Tiers 1-3), Ready Gen (Tiers 1-3), Study Island 
(Tiers 1-3), Into Reading (Tiers 1-3) 

 

Training for Reading Teachers 

Orton Gillingham (IMSE) 

 Currently teachers in grades K-5, SPED teachers, EL teacher, and Instructional 
Facilitators have been trained in Orton Gillingham (O.G.).  OG relies on directly teaching the 



success-oriented fundamental structure of language starting with simple sound/symbol 
relationships and progresses logically to more complex concepts. Each five-part lesson plan is 
presented to students using their visual, auditory, and kinesthetic learning pathways. This multi-
sensory approach enables learners to capitalize on their strengths while remedying deficits. We 
use OG to assess and identify voids. We also integrate this information with data from other 
assessments such as DIBELS, MAP, WYTOPP etc. With this additional training and awareness, 
we can appropriately integrate a more focused and individualized literacy development plan and 
process.   

 
The techniques include direct instruction in phonetic rules and word attached strategies. These 
methods help cultivate an understanding of language that beginning readers need to develop 
important literacy skills modeled as Word Decoding/Encoding, reading Fluency, word 
meaning Vocabulary, and deeper levels of reading Comprehension, Writing and Motivation. 

 
Although all emergent readers will benefit from this program to build foundational skills, it 
also helps us identify those not yet at risk, as well as use as an intervention for those student 
identified as needing extra interventions. Early intervention is our best hope for preventing and 
alleviating reading difficulties. We use Orton-Gillingham to assess and identify voids leveled 
by Tiers with additional beginning and ending assessments. We also integrate this assessment 
information with data from other assessment data such as DIBELS, MAP, WY-TOPP etc. 
With this additional training and awareness and the identification of some voids, we can 
appropriately integrate a more focused individualized intervention plan and process in grades 
K-6th. 

 
This direct instruction is explicit, systematic and teacher directed. It includes skills that 
have been identified through research as best practices in teaching students to read: 

 
· Phonemic awareness (ability to manipulate the 26 letters, 44 sounds and 250 spellings that 
make up the spoken language) 

 
· Phonics skills (the understanding that there are relationships between letters and sounds and 
blending them, as well as decoding using syllable division) 

 
· Fluency skills (reading with accuracy, speed and expression); and 

 
· Application of reading comprehension strategies to enhance understanding and enjoyment of 
what they read. 

 
Other parts of the program include correct letter writing, vocabulary building processes, and 
comprehension. 
 
The multi-sensory approach of O.G. includes repetition processes to access the appropriate 
sides of the brain.  Creating a sensory experience with the sounds and words reinforces 
retention. 

 



Some examples are: 
 
Visual:  using models and examples to see letters and words while making connections to 
real life objects.  
 
Auditory: repeating sounds, verbalize, rhyming, singing accesses right side of the brain 
(creative) whereas language uses the left side of the brain. 

 
Kinesthetic: tapping the sounds on fingers or on the arm as spelling red words and vocabulary 
as well as the movement underlining with hand, thumbs up, using body and touch as well as 
writing in sand, shaving cream, or bumpy surfaces. 

 
 

Additionally, our guaranteed and viable ELA curriculum develops literacy from grades K 
through 12. The curriculum is designed to be used as a guide for developing and implementing 
aligned instructional plans as well as creating and using valid and reliable common 
assessments in each classroom. This curriculum has been validated in terms of scope, sequence, 
student readiness, and resources.  
 
Curriculum at a Glance 
 
Grade Level Purpose Statement 
K Students will apply comprehension strategies toward reading literature. 

Students will produce writing that utilizes upper and lower case-letters, 
sentence structure, and phonological spelling. Students will apply the 
foundational strategies to demonstrate phonemic awareness.  

 

1 Students will apply phonological skills to read and decode text. Students will 
interpret reading selections using story elements. Students will use complete 
sentences and various ending punctuation in writing.  
 

2 Students will read and answer comprehension questions from literature and 
informational text to determine main idea, setting, characters, plot, and author’s 
purpose. Students will demonstrate basic grammar usage in reading and writing. 
Students will identify and apply phonics skills in reading and writing.  
 

3 Students will analyze informational and literal text to determine main idea and 
supporting details, compare and contrast important details and identify cause and 
effect. Students will apply grammar skills to produce complex sentences in 
informational, narrative, and opinion pieces.  
 

4 Students will determine the meaning of informational text by predicting, 
summarizing, and identifying main idea and supporting details. Students will 
compose a variety of writings for a specific purpose demonstrating paragraph 
structure and integrating grammar usage.  
 



5 Students will compare and contrast literature and informational text. They will 
explain and use conjunctions, prepositions, and interjections. Students will 
demonstrate and use multimedia to support a main idea or theme.  
 

6 Students will produce written informative and explanatory text. Students will 
analyze text to determine inferences, fact and opinion, and author’s purpose. 
Students will demonstrate and apply the rules of figurative language.  
 

 
 

Add a link to the K-12 ELA Curriculum 
 

 


