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What is MTSS?  

MTSS is a framework that Canyon Elementary use to provide targeted support to struggling students. It focuses on the 

“whole child.” M 

TSS supports academic growth and achievement, but it also supports many other areas including behavior, social, and 

emotional needs.  

The Multi-tiered supports are a huge part of MTSS. These tiers of support increase in intensity from one level to the next. For 

example, some kids receiving small-group intervention may need to “move up” to one-on-one help.  

The MTSS model can help our general education students receive intervention sooner. It can also help identify which 

students need special education on a timelier basis.  

Why MTSS? 

MTSS is designed to provide early intervention, to prevent failure, and to maximize the effectiveness of grade level 

curriculum and instruction. It is not an initiative or a program, but rather a framework for providing high quality curriculum 

and instruction to ALL STUDENTS and targeted intervention support for some students. CES believes, through the use of 

the MTSS frame work, students will have more opportunities for success. MTSS benefits ALL students by providing a 

framework that promotes the best educational practices for academics and behavior.  

How MTSS Works 

MTSS isn’t a particular “curriculum.” It’s a proactive approach that has several key elements.  

 CES conducts universal screening for all students each in each school year.  

 Increasing levels of targeted support for those who are struggling 

 Integrated plans that address students’ academic, behavioral, social and emotional needs 

 The use of evidence-based strategies 

 A school-wide approach to student support. Teachers, counselors, psychologists, and other specialists work as a 

TEAM when they assess students and plan interventions.  

 Professional development so staff can deliver interventions and monitor progress effectively.  

 Family involvement so parents can understand the interventions and provide support at home.  

 Frequent monitoring of students’ progress so educators can use this data to help decide if more interventions are 

needed.  

 



MTSS Teams and Roles 

MTSS Leadership team 

 Members include administration, counselor, SPED teacher, Instructional Facilitator, and one teacher from each grade 

level.  

 Identifies needs around MTSS professional development 

 Develops and monitors district wide MTSS structures and processes 

 Reviews building data at a systems level 

MTSS Academic Team 

 Analyzes data of identified students 

 Meets with parents in order to address concerns, discuss interventions, and discuss intervention implementation 

process 

 Monitors interventions progress and success 

MTSS Behavioral Team 

 Analyzes data of identified students 

 Meets with parents in order to address behavioral concerns, discuss potential interventions, and discuss intervention 

implementation process 

 Monitors interventions progress and success.  

 

 

 

 

 

 

 

 

 

 



                         The MTSS Pyramid – Canyon Elementary 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

Please check any problem areas 

 

 

 

Universal Screening and Diagnostic Assessments 

Schoolwide Supports 
Tier 1: Core Program 

(All students have access.) 
Teacher Team Lead Supports 

Tier 2: Certain Access 

Tier 2: Supplemental Program 

Tier 3: Certain Access 

Tier 3: Intensive Program 

Universal Screening 

Led by Leadership 

Team 

-DIBELS 

-MAP 

-AIMS 

-OG Screener 

-Star Reading Test 

-Reflex Monitoring 

-WY-TOPP 

Modular/Interim 

Scores 
 

Needed Data 

Tier 2 to Tier 3 

Led by Intervention Team 

Needed Data 

Tier 1 to Tier 2 

Led by leadership Team 

-Out-comes  -Common Assessment 

 -FAST   -Scatter Plots 

-Report cards   

 -Teacher observation 

-MAP  -WY-TOPP 

-DIBELS 

-Weekly assessments 

-Parent Info 

-PLC 

-Related service input 

     (counseling) 
 

Intermediate Action Steps 

Leadership          Teacher            Intervention 

    Team              Team                         Team 

-Core math -DIBELS - Study Island      - Reading Eggs 

-Core reading -MAP -AIMSweb      -Math Seeds 

-OG  -Technology -Food program 

-Prodigy -HWT - Accelerated Reader   -PBIS   -Small groups 

- Specials                   - Star Reading test     -Sports (6th) 

-Celebration assembly      -Report card testing      -Peer Modeling 

-Essential standards       -Keys of Excellence    - MTSS  Enrichment 

-Recess   -Parent communication –K-2 Zones of Regulation 

-Character Counts          -Weekly news letters     -3-4 DBT 

 -5-6 Classroom guidance  

-Behavioral Support Plan 

-Smart start group (DK) 

- Title I   

- RTI Reading and Math    

-After School Tutoring 

-Re-teaching of outcomes 

-2 PTC  

 
 

 

-Group Counseling    -MTSS Meeting 

-Ability grouped centers 

- Small groups 

-Individual Instruction 

-Mandatory enrichment 

- Frequent Parent communication 

-After School 

-Differential Instruction 

 

SCHOOL SPED  OT Speech 

DFS (attendance) 

Sped Para 

Individual 

counseling  

Alternative 

program 

curriculum 

 
Retention 

ESY 

 BIP      FBA 

IEP 

Five ways to make interventions more intensive 

 More targeted 

 More highly trained personnel 

 More frequent 

 Longer duration 

 Smaller ratio 



THINKING SKILLS 
______ memory 
______ problem solving 
______ understanding new concepts 
______ originality, creativity 

MATH 
______ comprehending number concepts 
______ basic facts (circle specifics, addition, subtraction, 
multiplication, division, measurements, fractions, percent) 
______ written computations (circle specifics, addition, 
subtraction, multiplication, division, measurements, fractions, 
percent) 
______ story problems 

WRITING 
______ pencil grip 
______ spacing / letter placement 
______ reversals 
______ letter formation 

READING 
______ fluency 
______ word attack / phonics 
______ omissions, substitutions, additions 
______ mispronunciations 
______ sight words 
______ comprehension 
______ limited vocabulary 

SPELLING 
______ spells according to sound 
______ substitution of letters 
______ reversal of letter order 
______ no identifiable pattern 
______ discrimination of sound 

WRITTEN LANGUAGE 
______ poor grammar 
______ limited vocabulary 
______ incomplete sentences 
______ capitalization, punctuation 
 

 
COMMUNICATION 

EXPRESSIVE LANGUAGE 
______ poor grammar 
______ limited vocabulary 
______ incomplete sentences 

RECEPTIVE LANGUAGE 
______ following directions 

______ comprehension of basic concepts (up, down, 
beside, under, etc.) 
______ comprehension of oral information 

ARTICULATION 
______ difficult to understand 
______ specific sound errors 

 

VOICE 
______ unusual voice quality 
______ pitch (too high or too low) 
______ hoarse or breathy 

FLUENCY 
______ stutters, unnatural pauses 
______ repeats words or phrase 

VISUAL, AUDITORY, KINESTHETIC 
VISION 

______ squints 
______ rubs eyes 
______ holds book too closely 
______ holds book too far away 
______ refuses to wear glasses 

 

HEARING 
______ needs instructions repeated 
______ ear aches 
______ refuses appliances 

MOTOR 
______ gross motor (awkward, clumsy, poor balance) 
______ fine motor (cutting, coloring, writing) 

______ stamina (fatigues easily) 
______ avoids physical activity 
______ lethargic 
______ excessive body movement 
______ posture 

 

 
BEHAVIOR 

PERSONAL 
______ attendance 
______ talk out / out of seat 
______ stubborn / talks back 
______ denies / minimizes mistakes 
______ destructive 
______ incomplete assignments 
______ fails to turn in assignments 
______ inattentive / dawdles / daydreams 
______ overly critical of self 
______ frequent physical complaints 

SOCIAL 

______ shy, withdrawn, aloof 
______ inappropriate reactions / feelings 
______ rejected, ignored, teased 
______ socializes too much 
______ interferes / disruptive to others 
______ verbally aggressive (accuses, calls names, blames, 
curses) 
______ physically aggressive (hits, kicks, trips, e 



4 Critical Components of MTSS  

The four components of MTSS include: 

 Screening- Student needs are identified by implementing a multi-step screening process. Each student is 

assessed through DIBLES at the beginning, middle, end of the year to monitor learning progress. 

Students are also given MAP and WY-TOPP. Scores from these tests along with outcomes, formative 

assessments, and continuous data taking are used to identify struggling students.  

 

 Progress Monitoring- Progress monitoring is used to assess students’ performance over time, to quantify 

student rates of improvement or responsiveness to instruction, to evaluate instructional effectiveness, 

and for students who are least responsive to effective instruction, to formulate effective individualized 

programs. Progress monitoring tools must accurately represent students’ academic/behavior 

development and must be useful for instructional planning and assessing student learning/behavior. In 

addition, in Tier 3 prevention, educators use progress monitoring to compare a student’s expected and 

actual rates of learning. If a student is not achieving the expected rate of learning, the educator 

experiments with instructional components in an attempt to improve the rate of learning.  

 

 

 Data-Based Decision Making- Essential data components include screening, progress monitoring, and 

fidelity checks. Data from these sources are used to determine  

o Early identification of who needs tiered support. 

o When a student has or has not responded to instruction at any level of the prevention system. 

o Effectiveness of instruction at all tier 

Collaborative teams meet daily, applying the PLC process to determine student learning needs and 

adjust instruction and support. Team ask four basic questions considering each students progress. 

  

 What do we want students to know and be able to do? 

  Teams determine essential skills for upcoming lessons. 

 

 How will be know they know they have learned the essential skills? 



Teams develop formative assessments including timelines for administration and review of 

results.  

 

 What Will we do if they haven’t learned the skills?  

Using Common Formative Assessment Data, teams plan for Tier I re-teaching, Tier II support 

and referral to the building academic team for students who have failed to respond to Tier I 

and Tier II interventions.  

 What will we do if they have learned the skills?                                                                                                                                                                                                                                                                                  

   Teams plan for Tier I extensions, Tier II enrichment, and Tier III advanced applications.  

 Multi-tiered Framework- In a multi-tiered system of instruction and support, teachers provide 

quality instruction across three tiers that are universally designed, differentiated, culturally and 

linguistically responsive, and aligned to grade-level content standards. MTSS is a framework that 

provides equitable access to high-quality, grade-level academic and behavioral instruction and 

supports for all students.  

 

o Tier I- The Whole Class. All students are taught with methods that research has shown to be 

effective. All students are screened to see who is and isn’t responding to these strategies. 

Students are broken into small skill based and leveled groups that address different 

strengths and areas of need.  

o Tier II- Small Group Intervention. Some students receive more targeted support or “Strategic 

Interventions” in small groups. The scheduling of these interventions is important. The goal 

is to keep students from missing any core instruction or other Tier I activities that might 

make it harder to catch up.  

o Tier 3-  Few. Tier III provides intensive, individualized support. A few students who move up 

to this most intensive level of support continue with Tier I activities. Their break-out groups 

are smaller than in Tier 2. These sessions are longer and more narrowly focused. For 

students not making adequate progress, instructional adjustments are made.  

 

 All three tier provide continuous progress monitoring. Teacher meet in daily PLC meetings to 

assess data. Core instruction and interventions used are evidence based and applied with fidelity.  



Family Engagement 

Family engagement goes beyond sharing information with parents.  We at CES pride ourselves on meaningful 

collaboration with parents around the MTSS process. This includes input about the MTSS policies and 

procedures as well as student specific information for students involved in Tier III intensive intervention. The 

goal of family engagement is to not just serve students but to gain partners in student success. Parents are 

active participants in each of the behavioral and academic teams, helping to identify strengths of the student 

and make decisions about intervention. Parents are encouraged to request meetings if and when they feel 

interventions are going well or need to be increased.  

Examples of MTSS 

MTSS is an “umbrella” term which included PLC, RTI, and PBIS (Positive Behavioral Interventions and 

Supports).  

 PLC (professional learning communities) are our teacher teams formed to analyze data, create 

formative assessments, increase quality instruction, and identify struggling students.  

 RTI focuses on academics. When struggling students are identified, RTI provides increasing levels 

of support to help students catch up. Tiers II and II are scheduled so that students are not missing 

Tier I instruction.  

 PBIS (Positive Behavioral Interventions and Supports) is a school wide system. All students are 

taught how they are expected to behave. Expectations are described in positive way, “be 

respectful” as opposed to “don’t talk back.” Students are provided with social skills, character, 

and emotion regulation lessons in all grades. Students on Tier II and Tier III may have specific 

positive behavior plans in place to aid in behavioral progress.  

 Each class has their own classroom management evidence based system. CES also has a school 

wide incentive program which rewards good behavior. Our goal is to help students meet 

expectations and contribute to a positive learning environment. 

 



MTSS and Special Education 

A special education evaluation is usually the next step if student doesn’t make enough progress in Tier III. This 

point is reached with extensive data analysis and documentation. Data from the MTSS can be helpful in 

developing the IEP. The goal of MTSS is to screen early and to deliver targeted support quickly.  


