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Definition of Dyslexia:
Texas Education Code (TEC) §38.003 defines dyslexia and related disorders in the
following way: “Dyslexia” means a disorder of constitutional origin manifested by a
difficulty in learning to read, write, or spell, despite conventional instruction, adequate
intelligence, and sociocultural opportunity. “Related disorders” include disorders similar to
or related to dyslexia, such as developmental auditory imperception, dysphasia, specific
developmental dyslexia, developmental dysgraphia, and developmental spelling disability.

TEC §38.003(d)(1)-(2) (1995)
http://www.statutes.legis.state.tx.us/Docs/ED/htm/ED.38.htm#38.003

The International Dyslexia Association defines “dyslexia” in the following way: Dyslexia is
a specific learning disability that is neurobiological in origin. It is characterized by
difficulties with accurate and/or fluent word recognition and by poor spelling and decoding
abilities. These difficulties typically result from a deficit in the phonological component of
language that is often unexpected in relation to other cognitive abilities and the provision of
effective classroom instruction. Secondary consequences may include problems in reading
comprehension and reduced reading experience that can impede growth of vocabulary and
background knowledge.

Adopted by the International Dyslexia Association Board ofDirectors, November 12, 2002
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Mission and Goals:
District Mission Statement-

Our district, as the educational center for excellence, provides the foundation for a safe,
positive, and enjoyable learning experience.   In partnership with the community, Troy ISD
models exemplary practices to empower our students to maximize their potential for
success.

District goals-
1. Improve student academic achievement
2. Improve student progress in Reading and Math
3. Close student achievement gap among all populations
4. Prepare students for postsecondary education through a rigorous curriculum and

instructional programs
5. Family and community engagement
6. Implement and update a comprehensive plan for meeting student learning needs through

technology
7. Create a safe school culture and climate
8. Staff quality, recruitment, and retention of teachers and staff

Dyslexia Mission Statement-
The mission of Troy Independent School District Dyslexia Department is to:

Provide all eligible students identified with dyslexia with the multi- sensory and
phonological awareness skills necessary to compensate for deficiencies in the areas of reading,
writing, and spelling, in order to nurture a strong self-esteem and to provide opportunities for
them to develop their talents.

Dyslexia Program Goals-

Troy Independent School District strives to have an exemplary dyslexia program for
students enrolled in grades K-12.  Through a responsiveness to intervention process, Troy
ISD monitors students on a regular basis utilizing formal and informal observations, student
data, and other assessments including but not limited to mCLASS, MAP, Istation,
benchmarks, and/or written evidence of curriculum-based monitoring (CBM).

Addressing Troy ISD’s commitment, the following reflect the goals of the district dyslexia
program-

1. Screen, refer, and evaluate students in K-12 who may be at-risk of dyslexia and related
disorders

2. Provide instructional treatment options for students identified with dyslexia and related
disorders

3. Provide staff development that includes:
a. Understanding of the characteristics of dyslexia
b. Evaluation process for the identification of dyslexia
c. Instruction of students identified with dyslexia
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d. Intervention strategies and accommodations
4. Provide a parent education program that includes:

a. awareness and characteristics of dyslexia and related disorders
b. Information on testing and diagnosis of dyslexia and related disorders
c. Information on effective strategies for teaching students with dyslexia and related

disorders
d. Information on qualifications of those delivering services to these students
e. Awareness of information on accommodations and modifications, including those

allowed for standardized testing
f. Information on eligibility, evaluation requests, and services available under IDEA

and Section 504
g. Contact information for the school district specialist

5. Provide Parents with additional information on the following:
a. Copy of or a link to The Dyslexia Handbook, 2021 Update
b. Information of effective strategies and options for parents to use at home to

effectively communicate and help their child
c. Information on accommodations allowed for post-secondary testing (ACT/SAT).

Objective: All campuses, through an individualized referral process, will identify students with
dyslexia and related disorders and provide appropriate, individualized services based on the
results of a comprehensive evaluation conducted according to the guidelines outlined in TEA’s
The Dyslexia Handbook, 2021 Update and according to the state and federal laws implementing
Section 504 and/or the Individuals with Disabilities Education Act (IDEA).
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Screening Guidelines:
Troy Independent School district will follow screening requirements outlined in The Dyslexia
Handbook, 2021 Update.

The early identification of students with dyslexia along with corresponding early intervention
programs for these students will have significant implications for their future academic success.
In the book Straight Talk about Reading, Hall and Moats (1999) state the following:
• Early identification is critical because the earlier the intervention, the easier it is to remediate.
• Inexpensive screening measures identify at-risk children in mid-kindergarten with 85 percent
accuracy.
• If intervention is not provided before the age of eight, the probability of reading difficulties
continuing into high school is 75 percent.

Dyslexia Screening Universal Screening For purposes of this chapter, screening is defined as a
universal measure administered to all students by qualified personnel to determine which
students are at risk for dyslexia or reading difficulties and/or a related disorder. Screening is not a
formal evaluation. Timing of Screening Texas Education Code §38.003 mandates that
kindergarten students be screened at the end of the school year. In scheduling the kindergarten
screener, districts and charter schools should consider the questions below.

Considerations for Local Scheduling of Dyslexia Screening
• Has adequate time for instruction been provided during the school year?
• Has adequate time been provided to compile data prior to the end of the school year?
• How will the timing of the administration of the screener fit in with the timing of other required
assessments?
• Has sufficient time been provided to inform parents in writing of the results of the reading
instrument and whether the student is at risk for dyslexia or other reading difficulties?
• Has adequate time been provided for educators to offer appropriate interventions to the student?
• Has sufficient time been provided for decision making regarding next steps in the screening
process?

Texas Education Code §38.003 does not explicitly state when first grade students must be
screened. The SBOE, through approval of the rule which requires adherence to this handbook
(TAC §74.28), has determined that students in first grade must be screened no later than the
middle of the school year. Screening of first-grade students can begin anytime in the fall as the
teacher deems appropriate. Grade 1 screening must conclude no later than January 31 of each
year.

Kindergarten-Grade 1 Universal Screening: Dyslexia screening is a tool for identifying children
who are at risk for this learning disability, particularly in preschool, kindergarten, or first grade.
This means that the screening does not “diagnose” dyslexia. Rather, it identifies “predictor
variables” that raise red flags, so parents and teachers can intervene early and effectively.
—Richard Selznick, Dyslexia Screening: Essential Concepts for Schools and Parents, 2015.
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While the selected screening instrument will be expected to measure each of the skills identified
above, it is important that individuals who administer the screening instrument document student
behaviors observed during the administration of the instrument. A list of behaviors that may be
observed during the administration of the screening and which should be documented are
included below.

Student Behaviors Observed During Screening
• Lack of automaticity
• Difficulty sounding out words left to right
• Guessing • Self-correcting
• Inability to focus on reading
• Avoidance behavior

A certified classroom teacher or interventionist, who was appropriately trained in the screening
instrument will administer the screener for students within Troy ISD.
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Referral Process:
The determination to refer a student for an evaluation must always be made on a case-by-case
basis and must be driven by data-based decisions. The referral process itself can be distilled into
a basic framework as 23 outlined below.

Data-Driven Meeting of Knowledgeable Persons
A team of persons with knowledge of the student, instructional practices, and instructional
options meets to discuss data collected, including data obtained during kindergarten and/or first
grade screening, and the implications of that data. These individuals include, but are not limited
to, the classroom teacher, administrator, dyslexia specialist, and interventionist. This team may
also include the parents and/or a diagnostician familiar with testing and interpreting evaluation
results. This team may have different names in different districts and/or campuses. For example,
the team may be called a student success team, student support team, student intervention team,
or even something else. Unless the student is already served under IDEA or Section 504, this
team of knowledgeable persons is not an Admission, Review, and Dismissal (ARD) committee
or a Section 504 committee, although many of these individuals may be on a future committee if
the student is referred for an evaluation.

When the Data Does Not Lead to Suspicion of a Disability, Including Dyslexia or a Related
Disorder
If the team determines that the data does not give the members reason to suspect that a student
has dyslexia, a related disorder, or other disability, the team may decide to provide the student
with additional support in the classroom or through the RTI/MTSS process. The student should
continue to receive grade level, evidence-based core reading instruction. (Tier 1) and any other
appropriate tiered interventions. However, the student is not referred for an evaluation at this
time.

When the Data Leads to a Suspicion of a Disability, Including Dyslexia or a Related Disorder
If the team suspects that the student has dyslexia, a related disorder, or another disability
included within the IDEA, the team must refer the student for a full individual and initial
evaluation (FIIE). In most cases, an FIIE under the IDEA must be completed within 45-school
days from the time a district or charter school receives parental consent. The student should
continue to receive grade level, evidence-based core reading instruction (Tier 1) and any other
appropriate tiered interventions while the school conducts the FIIE.

Parents/guardians always have the right to request a referral for a dyslexia evaluation at any time.
Once a parent request for dyslexia evaluation has been made, the school district is obligated to
review the student’s data history (both formal and informal data) to determine whether there is
reason to suspect the student has a disability. If a disability is suspected, the student needs to be
evaluated following the guidelines outlined in this chapter. Under the IDEA, if the school refuses
the request to evaluate, it must give parents prior written notice of refusal to evaluate, including
an explanation of why the school refuses to conduct an FIIE, the information that was used as the
basis for the decision, and a copy of the Notice of Procedural Safeguards. Should the parent
disagree with the school's refusal to conduct an evaluation, the parent has the right to initiate
dispute resolution options including; mediation, state complaints, and due process hearings.
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Additionally, the parent may request an Independent Educational Evaluation (IEE) at public
expense. Should the parent believe that their child is eligible for Section 504 aids,
accommodations, and services the parent may request an evaluation under Section 504.
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Evaluation:
For identification of dyslexia, Troy ISD will follow all procedures and guidelines as outlined in
The Dyslexia Handbook, 2021 Update.

1. Data Gathering

2. Formal Evaluation

A formal evaluation is not a screening; rather, it is an individualized evaluation used to
gather specific data about the student. Formal evaluation includes both formal and informal data.
All data will be used to determine whether the student demonstrates a pattern of evidence that
indicates dyslexia. Information collected from the parents/guardians also provides valuable
insight into the student’s early years of language development. This history may help explain
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why students come to the evaluation with many different strengths and weaknesses; therefore,
findings from the formal evaluation will be different for each child. Professionals conducting
evaluations for the identification of dyslexia will need to look beyond scores on standardized
assessments alone and examine the student’s classroom reading performance, educational
history, early language experiences, and, when warranted, academic potential to assist with
determining reading, spelling, and writing abilities and difficulties. As part of the evaluation
when dyslexia is suspected, in addition to the parent and team of qualified professionals required
under IDEA, it is recommended that the multi-disciplinary evaluation team include members
who have specific knowledge regarding-

• the reading process
• dyslexia and related disorders
• dyslexia instruction

Notification and Permission When formal evaluation is recommended, the school must complete
the evaluation process as outlined in the IDEA. Procedural safeguards under IDEA must be
followed. For more information on procedural safeguards, see TEA’s Parent Guide to the
Admission, Review, and Dismissal Process (Parent’s Guide) and the Notice of Procedural
Safeguards.

Domains to Assess Specific to Dyslexia:

Academic Skills
The school administers measures that are related to the student’s educational needs. Difficulties
in the areas of letter knowledge, word decoding, and fluency (rate, accuracy, and prosody) may
be evident depending upon the student’s age and stage of reading development. In addition,
many students with dyslexia may have difficulty with reading comprehension and written
composition.

Cognitive Processes
Difficulties in phonological and phonemic awareness are typically seen in students with dyslexia
and impact a student’s ability to learn letters and the sounds associated with letters, learn the
alphabetic principle, decode words, and spell accurately. Rapid naming skills may or may not be
weak, but if deficient, they are often associated with difficulties in automatically naming letters,
reading words fluently, and reading connected text at an appropriate rate. Memory for letter
patterns, letter sequences, and the letters in whole words (orthographic processing) may be
selectively impaired or may coexist with phonological processing weaknesses. Finally, various
language processes, such as morpheme and syntax awareness, memory and retrieval of verbal
labels, and the ability to formulate ideas into grammatical sentences, may also be factors
affecting reading (Berninger & Wolf, 2009, pp. 134–135). 29 Based on the student’s academic
difficulties, characteristics, and/or language acquisition, additional areas related to vocabulary,
listening comprehension, oral language proficiency, written expression, and other cognitive
abilities may need to be assessed. Areas for evaluation are provided below in Figure 3.4.
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3. Review and Interpretation of Data and Evaluations

To appropriately understand evaluation data, the ARD committee must interpret test results in
light of the student’s educational history, linguistic background, environmental or socioeconomic
factors, and any other pertinent factors that affect learning. When considering the condition of
dyslexia, in addition to required ARD committee members, the committee should also include
members who have specific knowledge regarding—
• the reading process
• dyslexia and related disorders
• dyslexia instruction

A determination must first be made regarding whether a student’s difficulties in the areas of
reading and spelling reflect a pattern of evidence for the primary characteristics of dyslexia with
unexpectedly low performance for the student’s age and educational level in some or all of the
following areas:
• Reading words in isolation
• Decoding unfamiliar words accurately and automatically
• Reading fluency for connected text (rate and/or accuracy and/or prosody)
• Spelling (an isolated difficulty in spelling would not be sufficient to identify dyslexia)
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Identification:

If the student’s difficulties are unexpected in relation to other abilities, the ARD committee must
then determine if the student has dyslexia. For ELs, an LPAC representative must be included on
the ARD committee. The list of questions in Figure 3.7 below must be considered when making
a determination regarding dyslexia.

Therefore, it is not one single indicator but a preponderance of data (both informal and formal)
that provide the committee with evidence for whether these difficulties are unexpected.

Once the condition of dyslexia has been identified, a determination must be made regarding the
most appropriate way to serve the student. If a student with dyslexia is found eligible for special
education (i.e., student requires specially designed instruction), the student’s IEP must include
appropriate reading instruction. Appropriate reading instruction includes the components and
delivery of dyslexia instruction discussed in Chapter IV: Critical, Evidence-Based Components
of Dyslexia Instruction. If a student has previously met special education eligibility and is later
identified with dyslexia, the ARD committee should include in the IEP goals that reflect the need
for dyslexia instruction and determine the least restrictive environment for delivering the
student’s dyslexia instruction.

If—based on the data—the student is identified with dyslexia, but is not eligible for special
education, the student may receive dyslexia instruction and accommodations under Section 504.

A student who is found not eligible under the IDEA, but who is identified with the condition of
dyslexia through the FIIE process should not be referred for a second evaluation under Section
504. Instead, the Section 504 committee will use the FIIE and develop an appropriate plan for the
student without delay.
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Instruction:

Instructional decisions for a student with dyslexia must be made by a committee (Section 504 or
ARD) that is knowledgeable about the instructional components and approaches for students
with dyslexia. It is important to remember that while dyslexia instruction is most successful
when provided as early as possible, older children with reading disabilities will also benefit from
focused and intensive remedial instruction.

In accordance with 19 TAC §74.28(e), districts must purchase or develop an evidence-based
reading program for students with dyslexia and related disorders that incorporates all the
components of instruction and instructional approaches described in the sections below. As is the
case with any instructional program, 40 differentiation that does not compromise the fidelity of a
program may be necessary to address different learning styles and ability levels and to promote
progress among students receiving dyslexia instruction. While districts and charter schools must
implement an evidence-based instructional program for students with dyslexia that meets each of
the components described in this chapter, standard protocol dyslexia instruction provided to
students may focus on components of the program that best meet the student’s needs. For
example, this may occur when a student with dyslexia who has participated in standard protocol
dyslexia instruction in the past, but continues to need remediation in some, but not all of, the
components (e.g. fluency, written expression).

Critical, Evidence-Based Components of Dyslexia Instruction
• Phonological awareness—“Phonological awareness is the understanding of the internal sound
structure of words. A phoneme is the smallest unit of sound in a given language that can be
recognized as being distinct from other sounds. An important aspect of phonological awareness
is the ability to segment spoken words into their component phonemes [phonemic awareness].”
(Birsh, 2018, p. 26).
• Sound-symbol association—Sound-symbol association is the knowledge of the various speech
sounds in any language to the corresponding letter or letter combinations that represent those
speech sounds. The mastery of sound-symbol association (alphabetic principle) is the foundation
for the ability to read (decode) and spell (encode) (Birsh, 2018, p. 26). “Explicit phonics refers to
an organized program in which these sound symbol correspondences are taught systematically”
(Berninger & Wolf, 2009, p. 53).
• Syllabication—“A syllable is a unit of oral or written language with one vowel sound.
Instruction must include the six basic types of syllables in the English language; closed, open,
vowel-consonante, r-controlled, vowel pair (or vowel team), and final stable syllable. Syllable
division rules must be directly taught in relation to the word structure” (Birsh, 2018, p. 26).
• Orthography—Orthography is the written spelling patterns and rules in a given language.
Students must be taught the regularity and irregularity of the orthographic patterns of a language
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in an explicit and systematic manner. The instruction should be integrated with phonology and
soundsymbol knowledge.
• Morphology—“Morphology is the study of how morphemes are combined to form words. A
morpheme is the smallest unit of meaning in the language” (Birsh, 2018, p. 26).
• Syntax—“Syntax is the set of principles that dictate sequence and function of words in a
sentence in 41 order to convey meaning. This includes grammar, sentence variation, and the
mechanics of language” (Birsh, 2018, p. 26).
• Reading comprehension—Reading comprehension is the process of extracting and constructing
meaning through the interaction of the reader with the text to be comprehended and the specific
purpose for reading. The reader’s skill in reading comprehension depends upon the development
of accurate and fluent word recognition, oral language development (especially vocabulary and
listening comprehension), background knowledge, use of appropriate strategies to enhance
comprehension and repair it if it breaks down, and the reader’s interest in what he or she is
reading and motivation to comprehend its meaning (Birsh, 2018, p.14; Snow, 2002).
• Reading fluency—“Reading fluency is the ability to read text with sufficient speed and
accuracy to support comprehension”(Moats & Dakin, 2008, p. 52). Fluency also includes
prosody. Teachers can help promote fluency with several interventions that have proven
successful in helping students with fluency (e.g., repeated readings, word lists, and choral
reading of passages) (Henry,2010, p. 104).

Delivery of Dyslexia Instruction
While it is necessary that students are provided instruction in the above content, it is also critical
that the way in which the content is delivered be consistent with research-based practices.
Principles of effective intervention for students with dyslexia include all of the following:
• Simultaneous, multisensory (VAKT)—“Teaching is done using all learning pathways in the
brain (visual, auditory, kinesthetic, tactile) simultaneously in order to enhance memory and
learning” (Birsh, 2018, p. 26). “Children are actively engaged in learning language concepts and
other information, often by using their hands, arms, mouths, eyes, and whole bodies while
learning” (Moats & Dakin, 2008, p. 58). 43
• Systematic and cumulative—“Multisensory language instruction requires that the organization
of material follow order of the language. The sequence must begin with the easiest concepts and
most basic elements and progress methodically to more difficult material. Each step must also be
based on [elements] already learned. Concepts taught must be systematically reviewed to
strengthen memory” (Birsh, 2018, p. 26).
• Explicit instruction—“Explicit instruction is explained and demonstrated by the teacher one
language and print concept at a time, rather than left to discovery through incidental encounters
with information. Poor readers do not learn that print represents speech simply from exposure to
books or print” (Moats & Dakin, 2008, p. 58). Explicit Instruction is “an approach that involves
direct instruction: The teacher demonstrates the task and provides guided practice with
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immediate corrective feedback before the student attempts the task independently” (Mather &
Wendling, 2012, p. 326).
• Diagnostic teaching to automaticity—“The teacher must be adept at prescriptive or
individualized teaching. The teaching plan is based on careful and [continual] assessment of the
individual’s needs. The content presented must be mastered to the degree of automaticity”
(Birsh, 2018, p. 27). “This teacher knowledge is essential for guiding the content and emphasis
of instruction for the individual student”(Moats & Dakin, 2008, p. 58). “When a reading skill
becomes automatic (direct access without conscious awareness), it is performed quickly in an
efficient manner” (Berninger & Wolf, 2009, p. 70).
• Synthetic instruction—“Synthetic instruction presents the parts of the language and then
teaches how the parts work together to form a whole” (Birsh, 2018, p. 27).
• Analytic instruction—“Analytic instruction presents the whole and teaches how this can be
broken into its component parts” (Birsh, 2018, p. 27).

As appropriate intervention is provided, students with dyslexia make significant gains in reading.
Effective instruction is highly-structured, systematic, and explicit, and it lasts for sufficient
duration. With regard to explicit instruction, Torgesen (2004) states, “Explicit instruction is
instruction that does not leave anything to chance and does not make assumptions about skills
and knowledge that children will acquire on their own”.

In addition, because effective intervention requires highly structured and systematic delivery, it is
critical that those who provide intervention for students with dyslexia be trained in the program
used and that the program is implemented with fidelity.

Troy Independent School District has currently adopted Reading By Design, and all staff
delivering the intervention program have been sufficiently trained in this specific program.

Ineffective Treatment for Dyslexia
Interventions that claim to treat dyslexia in the absence of print are generally ineffective. Claims
of ineffective treatments for dyslexia may use terms or techniques described as “brain training,”
“crossing the midline,” “balance therapy,” and others. While some treatments may ameliorate
conditions other than dyslexia, their use for students with dyslexia has not been proven effective.
Figure 4.2 addresses some commonly advertised interventions that may be purported to treat
dyslexia, but scientific, peer-reviewed research has demonstrated ineffective results for students
with dyslexia.
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Instructional Accommodations for Students with Disabilities
Students with dyslexia who receive dyslexia instruction that contains the components described
in this chapter will be better equipped to meet the demands of grade-level or course instruction.
In addition to dyslexia instruction, accommodations provide the student with dyslexia effective
and equitable access to grade-level or course instruction in the general education classroom.
Accommodations are not one size fits all; rather, the impact of dyslexia on each individual
student determines the necessary accommodation. Listed below are examples of reasonable
classroom accommodations:
• Copies of notes (e.g., teacher- or peer-provided)
• Note-taking assistance
• Additional time on class assignments and tests

19



• Reduced/shortened assignments (e.g., chunking assignments into manageable units, fewer
items given on a classroom test or homework assignment without eliminating concepts, or
student planner to assist with assignments)
• Alternative test location that provides a quiet environment and reduces distractions
• Priority seating assignment
• Oral reading of directions or written material
• Word banks
• Audiobooks
• Text to speech
• Speech to text
• Electronic spellers
• Electronic dictionaries
• Formula charts
• Adaptive learning tools and features in software programs

Accommodations are changes to materials, actions, or techniques, including the use of
technology, that enable students with disabilities to participate meaningfully in grade-level or
course instruction. The use of accommodations occurs primarily during classroom instruction as
educators use various instructional strategies to meet the needs of each student. A student may
need an accommodation only temporarily while learning a new skill, or a student might require
the accommodation throughout the school year and over several years including beyond
graduation.

Decisions about which accommodations to use are very individualized and should be made for
each student by that student’s ARD or Section 504 committee, as appropriate. Students can, and
should, play a significant role in choosing and using accommodations. Students need to know
what accommodations are possible, and then, based on knowledge of their personal strengths and
limitations, they select and try accommodations that might be useful for them. The more input
students have in their own accommodation choices, the more likely it is that they will use and
benefit from the accommodations.

When making decisions about accommodations, instruction is always the foremost priority. Not
all accommodations used in the classroom are allowed during a state assessment. However, an
educator’s ability to meet the individual needs of a student with dyslexia or provide support for
the use of an accommodation should not be limited by whether an accommodation is allowable
on a state assessment.

In order to make accommodation decisions for students, educators should have knowledge of the
Texas Essential Knowledge and Skills (TEKS) and how a student performs in relation to them.
Educators should also collect and analyze data pertaining to the use and effectiveness of
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accommodations (e.g., assignment/test scores with and without the accommodation,
observational reports from parents and teachers) so that informed educational decisions can be
made for each student. By analyzing data, an educator can determine if the accommodation
becomes inappropriate or unnecessary over time due to the student’s changing needs. Likewise,
data can confirm for the educator that the student still struggles in certain areas and should
continue to use the accommodation.
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Campus Dyslexia Teachers:

Providers of Dyslexia Instruction
Providers of dyslexia instruction must be prepared to use the techniques, tools, and strategies
outlined in The Dyslexia Handbook, 2021 Update.  They may also serve as trainers and
consultants in dyslexia and related disorders for regular, remedial, and special education
teachers.

The effort to train professionals who work with students with dyslexia is also supported by The
International Dyslexia Association (IDA) Position Statement: Dyslexia Treatment Programs
(March, 2009), which states the following:
Professional practitioners, including teachers or therapists, should have had specific
preparation in the prevention and remediation of language-based reading and writing
difficulties. Teachers and therapists should be able to state and provide documentation of their
credentials in the prevention and remediation of language-based reading and writing difficulties,
including program-specific training recommended for the use of specific programs (pp. 1–2).

Role of Dyslexia Teachers:
● Deliver instructional reading programs for identified students with dyslexia
● Maintain a low teacher/student ratio, as recommended by the program being implemented
● Administer and gather pre/post instructional data to monitor program effectiveness and

student growth in the area of reading
● Communicate with teachers, administrators, and parents as needed
● Conduct parent training sessions
● Stay aware of current research and development in dyslexia and research-based reading

programs
● Assist in organizing and/or conducting in-service at their assigned campuses to facilitate

the implementation of the dyslexia program and to ensure general classroom teacher
knowledge on dyslexia

● Maintain all necessary student records required by the dyslexia program
● Comply with all state and federal laws, as well as district policies
● Review dyslexia folders
● Attend dyslexia trainings and/or meetings as available
● Maintain student progress monitoring

Teachers need to undergo extensive preparation in the disciplines inherent in literacy, which
include the following:

○ Language development
○ Phonology and Phonemic awareness
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○ Alphabetic knowledge
○ Handwriting
○ Decoding
○ Spelling
○ Fluency
○ Vocabulary
○ Comprehension
○ Composition
○ Testing and Assessment
○ Lesson planning
○ Behavior management
○ Study skills
○ History of English language
○ Technology
○ Needs of older struggling students

Professional Development Relative to Dyslexia for All Teachers
Research consistently confirms the impact that a knowledgeable teacher can have on the success
or failure of even the best reading programs (Shaywitz, 2003). To ensure that teachers are
knowledgeable about dyslexia, TEC §21.054(b) and 19 TAC §232.11(e) require educators who
teach students with dyslexia to be 46 trained in new research and practices related to dyslexia as
a part of their continuing professional education (CPE) hours.
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Parent Awareness:

In accordance with The Dyslexia Handbook, 2021 Update, Troy Independent School District
must:

● Inform parents of all services and options available to students eligible under IDEA or
Section 504

● Provide parents of children suspected to have dyslexia or a related disorder a copy or link
to The Dyslexia Handbook, 2021 Update

● Provide a parent education program

In addition, Troy ISD will provide parents with additional information and resources via the
school website and additional forms of communication.
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Student Monitoring and Exit Criteria:

Upon successful completion of the district dyslexia program, as measured by program mastery
checks completed at regular intervals, students will be exited from the district dyslexia program.
Additional criteria for exit may include, but is not limited to:

● Grades from progress reports and report cards
● State assessment data
● Benchmarks
● Progress monitoring data
● Teacher and/or Parent observations
● Individual dyslexia program requirements

Students who exit dyslexia intervention will still be served under IDEA or 504, as appropriate
with needed accommodations or modifications.  Troy ISD will continue to monitor students
exiting intervention and play an active role in personalized instruction plans.

Monitoring may include, but is not limited to the collection of:
● Progress reports
● Report cards
● State assessment data
● Teacher reports
● Parent reports
● Additional reports
● Additional assessment data

Dismissal from dyslexia intervention will be determined by a consensus of the committee of
knowledgeable persons, 504 committee, or ARD committee.  The committee considers the
following factors when recommending exiting or reduction of dyslexic services:

● Completion of the district dyslexia program
● Student growth shows to be closer to grade level proficiency standards
● Student demonstrates self-monitoring/self-correction behaviors as evidenced through

informal observation by general teacher and/or dyslexia teacher
● Student passes the reading portion of state assessment
● Committee recommendation
● Parents request in writing that the student exit the program

If a student has shown substantial progress and the committee of knowledgeable persons
determines the student is ready to be dismissed from intervention, the committee may
recommend monitoring services instead of direct services.  When a student is exited from the
dyslexia intervention program, a dismissal form will be completed and placed in the student’s
dyslexia folder.
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Dysgraphia:

Definition:
Dysgraphia is related to dyslexia as both are language-based disorders. In dyslexia, the
impairment is with word-level skills (decoding, word identification, spelling). Dysgraphia is a
written language disorder in serial production of strokes to form a handwritten letter. This
involves not only motor skills but also language skills—finding, retrieving and producing letters,
which is a subword-level language skill. The impaired handwriting may interfere with spelling
and/or composing, but individuals with only dysgraphia do not have difficulty with reading
(Berninger, Richards, & Abbott, 2015).

Characteristics:
The characteristics of dysgraphia include the following:
• Variably shaped and poorly formed letters
• Excessive erasures and cross-outs
• Poor spacing between letters and words
• Letter and number reversals beyond early stages of writing
• Awkward, inconsistent pencil grip
• Heavy pressure and hand fatigue
• Slow writing and copying with legible or illegible handwriting (Andrews & Lombardino, 2014)

Additional consequences of dysgraphia may also include:
• Difficulty with unedited written spelling
• Low volume of written output as well as problems with other aspects of written expression

Dysgraphia is not:
• Evidence of a damaged motor nervous system
• Part of a developmental disability that has fine motor deficits (e.g., intellectual disability,
autism, cerebral palsy)
• Secondary to a medical condition (e.g., meningitis, significant head trauma, brain trauma)
• Association with generalized developmental motor or coordination difficulties (Developmental
Coordination Disorder)
• Impaired spelling or written expression with typical handwriting (legibility and rate)
(Berninger, 2004)

Data Gathering:
The first step in the evaluation process, data gathering, should be an integral part of the district’s
or charter school’s process for any student exhibiting learning difficulties. Documentation of the
following characteristics of dysgraphia could be collected during the data gathering phase:
• Slow or labored written work
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• Poor formation of letters
• Improper letterslant
• Poor pencil grip
• Inadequate pressure during handwriting (too hard or too soft)
• Excessive erasures
• Poor spacing between words
• Poor spacing inside words
• Inability to recall accurate orthographic patterns for words
• “b” and “d” reversals beyond developmentally appropriate time
• Inability to copy words accurately
• Inability of student to read what was previously written
• Overuse of short familiar words such as “big”
• Avoidance of written tasks
• Difficulty with visual-motor integrated sports or activities

While schools must follow federal and state guidelines, they must also develop procedures that
address the needs of their student populations. Schools shall recommend evaluation for
dysgraphia if the student demonstrates the following:
• Impaired or illegible handwriting that is unexpected for the student’s age/grade
• Impaired handwriting that interferes with spelling, written expression, or both that is
unexpected for the student’s age/grade

Cumulative Data:
The academic history of each student will provide the school with the cumulative data needed to
ensure that underachievement in a student suspected of having dysgraphia is not due to lack of
appropriate instruction in handwriting, spelling, and written expression. This information should
include data that demonstrate that the student was provided appropriate instruction and include
data-based documentation of repeated evaluations of achievement at reasonable intervals
(progress monitoring), reflecting formal evaluation of student progress during instruction. This
cumulative data also include information from parents/guardians. Sources and examples of
cumulative data are provided in Figure 5.1.
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Formal Evaluation:
Test instruments and other evaluation materials must meet the following criteria:
• Be used for the purpose for which the evaluation or measures are valid or reliable
• Include material tailored to assess specific areas of educational need and not merely materials
that are designed to provide a single general intelligence quotient
• Be selected and administered to ensure that, when a test is given to a student with impaired
sensory, manual, or speaking skills, the test results accurately reflect the student’s aptitude,
achievement level, or whatever other factor the test purports to measure, rather than reflecting
the student’s impaired sensory, manual, or speaking skills
• Be selected and administered in a manner that is not racially or culturally discriminatory
• Include multiple measures of a student’s writing abilities such as informal assessment
information (e.g., anecdotal records, district universal screenings, progress monitoring data,
criterion-referenced evaluations, samples of written work, classroom observations)
• Be administered by trained personnel and in conformance with the instructions provided by the
producer of the evaluation materials
• Be provided and administered in the student’s native language or other mode of communication
and in the form most likely to yield accurate information regarding what the child can do
academically, developmentally, and functionally, unless it is clearly not feasible to provide or
administer

The process of handwriting requires the student to rely on memory for letters or symbol
sequences, also known as orthographic processing. Memory for letter patterns, letter sequences,
and the letters in whole words may be selectively impaired or may coexist with phonological
processing weaknesses. When spelling, a student must not only process both phonological and
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orthographic information, but also apply their knowledge of morphology and syntax (Berninger
& Wolf, 2009).

To make an informed determination the ARD, committee must include members who are
knowledgeable about the following:
• Student being assessed
• Evaluation instruments being used
• Interpretation of the data being collected

Additionally, the committee members should have knowledge regarding
• the handwriting process;
• dysgraphia and related disorders;
• dysgraphia instruction, and;
• district or charter school, state, and federal guidelines for evaluation.

Review and interpretation of data:
A determination must first be made regarding whether a student’s difficulties in the areas of
writing and spelling reflect a pattern of evidence for the primary characteristics of dysgraphia
with unexpectedly low performance for the student’s age and educational level in some or all of
the following areas:
• Handwriting
• Writing fluency (accuracy and rate)
• Written Expression
• Spelling

Based on the above information and guidelines, should the ARD committee determine that the
student exhibits weakness in writing and spelling, the committee will then examine the student’s
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data to determine whether these difficulties are unexpected in relation to the student’s other
abilities, sociocultural factors, language differences, irregular attendance, or lack of appropriate
and effective instruction. For example, the student may exhibit strengths in areas such as reading
comprehension, listening comprehension, oral verbal ability, or math reasoning yet still have
difficulty with writing and spelling. Therefore, it is not one single indicator, but a preponderance
of informal and formal data that provide the committee with evidence for whether these
difficulties are unexpected.

Identification:
If the student’s difficulties are unexpected in relation to other abilities, the ARD committee must
then determine if the student has dysgraphia. The list of questions in Figure 5.3 below must be
considered when making a determination regarding dysgraphia.

Once dysgraphia has been identified, a determination must be made regarding the most
appropriate way to serve the student.

Supporting Students Struggling with Handwriting:
Between 10% and 30% of students struggle with handwriting. Early difficulties in this area are
significantly correlated with poorer performance on composition tasks. The following are
research-based elements of 68 effective handwriting instruction. These elements, which apply to
both manuscript and cursive handwriting, may not necessarily apply to an entire class but instead
may be used to support instructional methods delivered in small groups with students whose
penmanship is illegible or dysfluent.

1. Show students how to hold a pencil.
2. Model efficient and legible letter formation.
3. Provide multiple opportunities for students to practice effective letter formation.
4. Use scaffolds, such as letters with numbered arrows showing the order and direction of
strokes.
5. Have students practice writing letters from memory.
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6. Provide handwriting fluency practice to build students’ automaticity.
7. Practice handwriting in short sessions.

—Adapted from Berninger et al., 1997; Berninger et al., 2006;
Denton, Cope, & Moser, 2006; Graham et al., 2012; Graham,
Harris, & Fink, 2000; Graham & Weintrub, 1996.

Some students who struggle with handwriting may actually have dysgraphia. Dysgraphia may
occur alone, or with dyslexia. An assessment for dysgraphia, as it relates to dyslexia, is important
in order to determine whether children need additional explicit, systematic instruction in
handwriting only; handwriting and spelling; or handwriting, spelling, and written expression
along with word reading and decoding (IDA, 2012).

Texas Education Code §38.003(b) states, “In accordance with the program approved by the State
Board of Education, the board of trustees of each school district shall provide for the treatment of
any student determined to have dyslexia or a related disorder.”

Instructional Accommodations for the Student with Dysgraphia:
By receiving instruction based on the elements described in this chapter, a student with
dysgraphia is better equipped to meet the demands of grade-level or course instruction. In
addition to targeted instruction, accommodations provide the student with dysgraphia effective
and equitable access to grade-level or course instruction in the general education classroom.
Accommodations are not a one size fits all; rather, the impact of dysgraphia on each individual
student determines the accommodation. When considering accommodations for the student with
dysgraphia, consider the following:
• The rate of producing written work
• The volume of the work to be produced
• The complexity of the writing task
• The tools used to produce the written product
• The format of the product (Texas Scottish Rite Hospital for Children, 2018, p. 5).

Listed below are examples of reasonable classroom accommodations for a student with
dysgraphia based on the above considerations:
• Allow more time for written tasks including note taking, copying, and tests
• Reduce the length requirements of written assignments
• Provide copies of notes or assign a note taking buddy to assist with filling in missing
information
• Allow the student to audio record important assignments and/or take oral tests
• Assist student with developing logical steps to complete a writing assignment instead of all at
once
• Allow the use of technology (e.g., speech to text software, etc.)
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• Allow the student to use cursive or manuscript, whichever is most legible and efficient
• Allow the student to use graph paper for math, or to turn lined paper sideways, to help with
lining up columns of numbers
• Offer an alternative to a written project such as an oral report, dramatic presentation, or visual
media project

When making decisions about accommodations, instruction is always the foremost priority. Not
all accommodations used in the classroom are allowed during a state assessment. However, an
educator’s ability to meet the individual needs of a student with dysgraphia or provide support
for the use of an accommodation should not be limited by whether an accommodation is
allowable on a state assessment.
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