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 Definition of Dyslexia 
 

As defined in Texas Education Code §38.003 : 
 
(1) “Dyslexia” means a disorder of constitutional origin manifested by a difficulty in 
learning to read, write, or spell, despite conventional instruction, adequate intelligence, 
and sociocultural opportunity. 
(2) “Related disorders” includes disorders similar to or related to dyslexia such as 
developmental auditory imperceptions, dysphasia, specific developmental dyslexia, 
developmental dysgraphia, and developmental spelling disability. 

 
The International Dyslexia Association defines “dyslexia” in the following way: 

 
Dyslexia is a specific learning disability that is neurological in origin. It is characterized 
by difficulties with accurate and/or fluent word recognition and by poor spelling and 
decoding abilities. These difficulties typically result from a deficit in the phonological 
component of language that is often unexpected in relation to other cognitive abilities 
and the provision of effective classroom instruction. Secondary consequences may 
include problems in reading comprehension and reduced reading experience that can 
impede growth of vocabulary and background knowledge. (Adopted by the International 
Dyslexia Board of Directors, November 12, 2002.) 

 
Students identified as having dyslexia typically experience primary difficulties in 
phonological awareness, including phonemic awareness and manipulation, single-word 
reading, reading fluency, and spelling. Consequences may include difficulties in 
reading comprehension and/or written expression. The difficulties in phonological 
awareness are unexpected for the student’s age and educational level and are primarily 
the result of language difference factors. Additionally, there is often a family history of 
similar difficulties. 

 
The following are the primary reading/spelling characteristics of dyslexia: 

● Difficulty reading words in isolation 
● Difficulty accurately decoding unfamiliar words 
● Difficulty with oral reading (slow, inaccurate, or labored) 
● Difficulty spelling 

 
Secondary consequences of dyslexia may include the following: 

 
● Difficulty with reading comprehension 



	

● Difficulty with written language 
● Limited vocabulary growth, due to reduced reading experiences 

 
 Screening for Dyslexia 

 
In accordance with TEC §28.006, Gilmer ISD administers early reading instruments to 
all students in kindergarten, first, and second grades to assess students’ reading 
development and comprehension. 

 
In accordance to Texas Education Code §38.003 and TAC §74.28, Gilmer ISD will 
screen kindergarten students for dyslexia at the end of the school year, and first grade 
students will be screened for dyslexia by January 31st. 

 
Additionally, Gilmer ISD administers a reading instrument from the commissioner’s approved 
list at the beginning of seventh grade to any student who did not demonstrate proficiency on the 
reading assessment administered under TEC §39.023(a). 

 
If, on the basis of the reading instrument results, students are determined to be at risk for 
dyslexia and other reading difficulties, parents/guardians are notified. 
 
Concerns of reading difficulty are referred to the MTSS committee.  The MTSS committee 
will collect and review multiple sources of formal and informal data to make informed 
decisions for students, which may include formal and informal data to make informed 
decisions for students.  This may include setting targeted goals and implementing reading 
intervention that appropriately addresses a student’s reading deficits.  Should progress 
monitoring indicate a student is not making adequate progress in reading, writing, and 
spelling with reading intervention in place, Gilmer ISD will initiate procedures to consider 
students for assessment for dyslexia.  The information from the early reading instruments 
will be one source of information in deciding whether to recommend a student for referral 
to the §504 committee or ARD committee for dyslexia assessment.     
 

 
 
 
 
 
 
***Gilmer ISD uses the following chart from the Dyslexia Handbook, 2018, as guidance 
in screening students for dyslexia. 



	

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



	

 
 
Dyslexia Assessment 
 

At any point (from kindergarten through grade 12) if a student demonstrates 
characteristics of dyslexia and a disability is suspected, Gilmer ISD will make a referral 
for a dyslexia assessment. When formal dyslexia assessment is recommended, Gilmer 
ISD completes the evaluation process as outlined in §504, unless a referral to special 
education is indicated. In which case, Gilmer ISD will use formal and informal 
measures to assess the above characteristics and conditions for dyslexia and will make 
recommendations to §504 or ARD committee. If the §504 committee determines the 
students only requires dyslexia therapy and not specially designed instruction, the 
referral process will be completed by Gilmer ISD dyslexia evaluation staff.  The §504 or 
ARD committee determines dyslexia identification and considers placement in the 
district dyslexia program. 

 
 

Identification and Provision of Services for Students with Dyslexia 
 
 

Assessment Under Special Education: 

● At times, students will display additional factors complicating their reading and 
spelling deficits and will require more support than what is available through 
general education. In such cases, a referral will be made to special education for 
evaluation and possible identification as a student with a disability within the 
meaning of IDEA 2004. At any time during the assessment for dyslexia, 
identification process, or instruction related to dyslexia, students may be referred 



	

for evaluation for special education services. 
 

● If a student is already in special education and exhibits the characteristics of 
dyslexia and is referred for a dyslexia evaluation, the dyslexia evaluation is 
incorporated into the FIE (Full Individual Evaluation) through special 
education. All procedures for students under IDEA 2004 are followed. 

 
• If dyslexia is identified through special education, the admission, review, and 

dismissal (ARD) committee determines specific services and placement options, 
which may include placement in the district’s dyslexia program. 

 
**Gilmer ISD uses the following chart from the Dyslexia Handbook, 2018, as guidance 
for identification of and provision of services for students with dyslexia. 



	



	

 Dyslexia Program 
 

Gilmer ISD’s Dyslexia Program currently uses Take Flight: A Comprehensive 
Intervention for Students with Dyslexia, a curriculum written by the staff of the Luke 
Waites Center for Dyslexia and Learning Disorders at Texas Scottish Rite Hospital for 
Children. Take Flight is delivered by a Certified Academic Language Therapist or 
Therapist in Training. Gilmer ISD Dyslexia Therapists use synthetic and analytic 
instruction to teach automaticity. The instructional approach is explicit, simultaneous, 
multisensory, systematic, and cumulative. 

 
Gilmer ISD’s dyslexia instruction includes the following components: 

● Phonological Awareness 
● Sound-Symbol Association 
● Syllabication 
● Orthography 
● Morphology 
● Syntax 
● Reading Comprehension 
● Reading Fluency 

 
Dyslexia Program Exit Criteria 

 
Dismissal from Gilmer ISD’s Dyslexia Program is determined by §504 or ARD 
committee. Dismissal from the dyslexia program is considered when either of the 
following occur: 

 
Exiting a student is considered upon completion of Gilmer ISD’s Dyslexia Program, as 
measured by program mastery checks (assessments) completed at regular intervals. 
(Additional criteria considered for exit may include but is not limited to grades from 
progress reports or report cards, state assessments, benchmarks and unit assessments, 
reading progress monitoring data, teacher reports, and parent input. 

 
 
Exiting a student is considered when a student demonstrates lack of progress and is not 
benefitting from the district’s dyslexia program. This lack of progress will be documented 
in the student’s §504 or ARD minutes and the §504 or ARD committee will determine the 
best plan to support the student’s reading deficits. (Data considered may include but is not 
limited to: Take Flight mastery checks, MAP data, grades from progress reports or report 
cards, state assessments, benchmarks and unit assessments, reading progress monitoring 
data, teacher reports, and parent input.)



	

Student Monitoring: 
 

Gilmer ISD dyslexia therapists will work collaboratively with classroom teachers to 
support application of literacy skills to students’ classwork and assessments. After 
exiting the district dyslexia program, students may continue to receive accommodations, 
as determined by §504 or ARD committee. 

 
For at least two years after completing Gilmer ISD’s Dyslexia Program, §504 committee 
members or designated staff will monitor students’ progress. (Data monitored may 
include, but is not limited to, grades from progress reports or report cards, MAP data, 
state assessments, benchmarks and unit assessments, reading progress monitoring data, 
teacher reports, and parent input.) If progress monitoring indicates a concern, the §504 or 
ARD committee will determine appropriate student support. 

 
 

Definition of Dysgraphia 
 

Texas Education Code §38.003 requires school districts to consider and evaluate for both dyslexia 
and dysgraphia: 

 
“Related disorders” include disorders similar to or related to dyslexia such as 
developmental auditory imperceptions, dysphasia, specific developmental dyslexia, 
developmental dysgraphia, and developmental spelling disability. 

 
 

For purposes of identification and assessment, Gilmer ISD will use the following definition of 
“dysgraphia”: 

 
Dysgraphia is a neurodevelopmental disorder manifested by illegible and/or inefficient 
handwriting due to difficulty with letter formation. This difficulty is the result of deficits 
in graphomotor function (hand movements used for writing) and/or storing and retrieving 
orthographic codes (letter forms). Secondary consequences may include problems with 
spelling and written expression. It is not solely due to lack of instruction and is not 
associated with other developmental or neurological conditions that involve motor 
impairment. 

 
Primary Characteristics of Dysgraphia 
Primary characteristics of dysgraphia include difficulty with: 

 
● Handwriting legibility, automaticity, and fluency 
● Spelling (orthographic processing) 
● Fluency and/or quality with composition (putting thoughts on paper) 

 
 



	

Associated Cognitive Processes include: 
 

● Orthographic processing – affecting automaticity and spelling 
● Grapho-motor processing – affecting legibility, speed, and volume 

 
Dysgraphia Assessment: 
 

Concerns for dysgraphia should be brought to the campus MTSS team. The MTSS 
committee will collect and review data from multiple sources to make decisions 
regarding goals, interventions, and/ or need for dysgraphia assessment. 

 
When formal dysgraphia assessment is recommended, Gilmer ISD completes the 
evaluation process as outlined in §504, unless a referral to special education is indicated. 
A Gilmer ISD educational diagnostician will use formal and informal measures to assess 
the above characteristics, associated cognitive processes, and conditions for dysgraphia 
and will make recommendations to §504 committee. The §504 committee determines 
dysgraphia identification and considers placement in the district dysgraphia program. 

 

Assessment Under Special Education: 

● At times, students will display additional factors complicating their handwriting 
and spelling deficits and will require more support than what is available through 
general education. In such cases, a referral will be made to special education for 
evaluation and possible identification as a child with a disability within the 
meaning of IDEA 2004. At any time during the assessment for dysgraphia, 
identification process, or instruction related to dysgraphia, students may be 
referred for evaluation for special education services. 

 
If a student is already in special education but exhibits the characteristics of dysgraphia 
and is referred for a dysgraphia evaluation, the dysgraphia evaluation is incorporated into 
the FIE (Full Individual Evaluation) through special education. All procedures for students 
under IDEA 2004 are followed. 
 

● If dysgraphia is identified through special education, the admission, review, 
and dismissal (ARD) committee determine specific services and placement 
options, which may include placement in the district’s dysgraphia program. 

 



	

Dysgraphia Programming 
 

Once it has been determined that a student has dysgraphia and should be placed in the 
district’s dysgraphia program, Gilmer ISD will provide an appropriate instructional 
program for the student. The instructional program will be offered in a small class setting 
and will include handwriting and spelling instruction as appropriate. 

 
Dysgraphia Program Exit Criteria 

 
The dysgraphia instructional program exit criteria are based on a thorough 
consideration of student data. The §504 or ARD committee will make the decision to 
exit a student from the district’s dysgraphia instructional program if evidence is 
available to support the decision. 

 
The data may include: 

 

● Handwriting mastery checks reflect a student’s handwriting is meeting grade 
level expectations and §504 or ARD committee determine exiting the 
program is appropriate 

or 
● Data gathered shows consistent progression of improvement in student’s 

handwriting abilities and §504 or ARD committee determine exiting the 
program is appropriate. 

or 
● Data gathered shows limited improvement in student’s handwriting abilities 

and §504 or ARD committee determine 
student is best served through access to technology and accommodations and 
exiting the program is appropriate. 

or 
● Student demonstrates lack of progress and is not benefitting from the district’s 

dysgraphia instructional program. This lack of progress will be documented in 
either the student’s §504 committee minutes or ARD minutes along with 
documentation indicating student support to follow exit from the program. 

 
 Student Monitoring - Dysgraphia: 

 
Gilmer ISD designated staff will work collaboratively with classroom teachers to 
support application of handwriting and spelling skills to students’ classwork and 
assessments. After exiting the district dysgraphia program, students may continue to 
receive accommodations, as determined by §504 or ARD committee. 

 



	

Gilmer ISD Contacts (Dyslexia and Related Disorders): 
 
AnJohnna Canady 
Dean of Student Services 
Gilmer Elementary School 
canadya@gilmerisd.org 
 
Shannon LeClair 
Coordinator of Section 504 
Gilmer Intermediate School 
Shannon.leclair@gilmerisd.org 
 
April Echols 
Coordinator of Section 504 
Bruce Junior High School 
echolse@gilmerisd.org 
 
Tiffany Taylor 
Coordinator of Section 504 
Gilmer High School 
Tiffany.taylor@gilmerisd.org 
 
Mary Jane Dean 
Coordinator of Federal Programs 
Gilmer ISD 
deanm@gilmerisd.org



	



	

 


