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INSTRUCTIONS 
Each of the five sections of the plan is composed of three parts. 

• The first part outlines the relevant passages in the Every Student Succeeds Act 
(ESSA) and contains a check box where the school principal will certify that the 
legal requirements have been met. 

• The second part can be read as a rubric. The descriptions in each section of 
the plan should align with the elements listed under “Meets Expectations.” 
Corresponding points under the headings “Developing” and “Does Not Meet 
Expectations” are provided for the sake of clarity. 

• The third part is a text box where narrative answers are to be entered. There is 
no word or character limit. 
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1. Parent and Community Stakeholder Involvement 
☒ By checking this box, the school principal certifies that:  

• the plan is developed with the involvement of parents and other members of the community to be served and 
individuals who will carry out such plan, including teachers, principals, other school leaders, paraprofessionals 
present in the school, administrators (including administrators of programs described in other parts of this title), 
the local educational agency, to the extent feasible, tribes and tribal organizations present in the community, 
and, if appropriate, specialized instructional support personnel, technical assistance providers, school staff, if 
the plan relates to a secondary school, students, and other individuals determined by the school. [ESSA, 
Section 1114(b)(2)] 

• the plan is available to the local educational agency, parents, and the public, and the information contained in 
such plan shall be in an understandable and uniform format and, to the extent practicable, provided in a 
language that the parents can understand. [ESSA, Section 1114(b)(4)] 

• the school meets the requirements of Section 1116 of ESSA, including the development and implementation of 
a parent and family engagement policy that includes a school-parent compact outlining shared responsibility for 
high student academic achievement. [ESSA, Section 1116(b-g)] 

Meets Expectations 
1. Specific strategies to increase family and community stakeholder involvement, particularly among those who 

represent the most at-risk students, based upon results of the needs assessment have been identified and 
implemented. 

2. Parents and community stakeholders who reflect the demographic composition of the school, including those 
who represent the most at-risk students, are included as decision makers in a broad spectrum of school 
decisions, including the development and monitoring of the Title I schoolwide plan. 

3. The school vision and mission for student success are collaboratively developed based on the beliefs and 
values of the school community, including families and community stakeholders who represent the most at-risk 
students. 

4. The Title I schoolwide plan, as well as all communication regarding its development, evaluation, and revision 
processes, are available in languages and formats accessible for every family and community stakeholder of 
the school. 

Developing 
1. Specific strategies to increase parental involvement have been identified and implemented and may be loosely 

aligned with the needs assessment. 
2. Parents and community stakeholders who may or may not reflect the demographic composition of the school 

are included as decision makers in the development of the Title I schoolwide plan. 
3. The school vision and mission for student success is communicated to families and based on the beliefs and 

values of the school community. 
4. The Title I schoolwide plan is available in multiple languages and formats. 

Does Not Meet Expectations 
1. Specific strategies to increase parental involvement have not been identified and implemented or they may not 

be aligned with the needs assessment. 
2. Parents and community stakeholders are advised of school decisions, including the creation of the Title I 

schoolwide plan. 
3. The school vision and mission for student success may not reflect the beliefs and values of the school 

community or may not be embraced by families or community members. 
4. The Title I schoolwide plan is posted in English on the school’s website. 
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Addressing the above expectations, describe in the box below the strategies to increase family and community 
stakeholder involvement.  
 
Parent and Community Stakeholder Involvement 
At Jefferson, we believe in strong connections with our community. We also believe the philosophy that 
parent involvement is integral to the success of each student.  For this reason, our team actively recruits 
parents to partner in meaningful ways to ensure student success.   Our community school parent liaison 
works to establish partnerships throughout the community to provide extended learning opportunities tied to 
reading and math. All students are eligible to participate in the community based extracurricular activities. 
Some of these programs have a culminating activity, such as competitions or games, that help promote 
engagement with these clubs.  Based on our needs assessment survey, parents have requested more after 
school programming, tutoring, and STEM related opportunities. The top choices were after school tutoring, 
chemistry/engineering clubs, Dream Traders, soccer, to name a few. We know that positive experiences help 
students with social emotional learning and well being.  We will use title funds to provide extra help in 
reading and math.  We will use ESSER and Site Based Activity Funds to offer enrichment opportunities.  
 
Jefferson Elementary has a Title 1 team that is comprised of administration, teachers, parents, stakeholders.  
We advertise, hold site meetings 5 times per year to prepare, work on, and analyze the annual review.  

A parental involvement policy and parent/school compact have been created and are distributed annually in 
our school welcome packet. These documents outline the responsibilities of the parent, student and school. 
Families are strongly encouraged to be an active part of their child's education. Parental involvement is not 
limited to volunteering during school hours. We see parental involvement in a variety of ways such as 
communicating with their child and their child's teacher about learning, reading to their child at home in the 
evenings and weekends, and attending school events. We offer many family events throughout the year to 
encourage increased participation in our school by family members.  Families were given a needs 
assessment.  According to our families, the majority of families feel very connected to our school 73/92 
responses. 
Jefferson Elementary holds a Meet the Teacher and Community Fair which establishes a positive home to 
school relationship at the start of each school year. We hold three summer events to maintain/make 
connections with families of Jefferson.   Many of these events offer academic support for family members as 
they work with their children at home. We often send resources home with families to help facilitate learning 
of reading and math skills. Families are notified of events through a variety of means and informed at least 2 
times of an event through the platforms listed. These include school and teacher newsletters, flyers, 
ConnectEd calls, texts through Talking Points, emails, social media postings and marquee messages. We 
have the use of Language Line to assist with the various languages spoken at our school.  Newsletters, 
ConnectEd calls/text are translated to Spanish. Parents also have access to an online portal where they can 
access grades and other information regarding their student's progress toward grade level standards. Our site 
encourages 100% participation in parent/teacher conferences a minimum of twice a year to discuss academic 
achievement, social/emotional and behavioral development. The one on one meetings help families identify 
students’ strengths and challenges.  Teachers and specialists give information of how to help our most at risk 
students. Families can request meetings at school, home visits, phone calls and emails as ongoing 
communication. Parents are notified of this information through an annual Title I Parent meeting. 
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2. Comprehensive Needs Assessment 
☒ By checking this box, the school principal certifies that the schoolwide plan was developed based on a 
comprehensive needs assessment of the entire school that took into account information on the academic achievement 
of children in relation to the challenging State academic standards, particularly the needs of those children who were 
failing, or were at-risk of failing, to meet the challenging State academic standards and any other factors as determined 
by the local educational agency. [ESSA, Section 1114(b)(6)] 
Meets Expectations 

1. Includes a variety of data, including performance (e.g., local and state student assessment data) and non-
performance student data (e.g., student attendance), and process data about the schools system (e.g., 
diagnostic review) and perception data, gathered from several sources. 

2. Includes detailed analysis of performance and non-performance data for each student subgroup identified in 
1111(c)(2) of ESSA (economically disadvantaged students, students from major racial and ethnic groups, 
children with disabilities, and English learners). 

3. Examines student, teacher, school and community strengths and needs. 
4. School leadership, in collaboration with families and community stakeholders, identifies a manageable number 

of priorities, at the right level of magnitude and aligned with the needs assessment, for school improvement. 
5. Evidence shows that the school’s Title I schoolwide plan and cycle of continuous improvement has improved 

outcomes for all students, particularly those most at-risk. 
Developing 

1. Includes performance and/or non-performance data gathered from a limited number of sources. 
2. Includes detailed analysis of performance or non-performance data for one or more student subgroups identified 

in 1111(c)(2) of ESSA. 
3. Examines student strengths and needs. 
4. School leadership may be taking on too many or too few priorities, or priorities may not be at the right level of 

magnitude, to produce positive, measurable results. 
5. Evidence shows that the school’s Title I schoolwide plan and cycle of continuous improvement has improved 

outcomes for students in general. 
Does Not Meet Expectations 

1. Data gathered is limited so that it is difficult to gain an accurate picture of the school’s needs. 
2. Includes analysis of the student body as whole or broken up by grade spans and content areas, but not in-depth 

analysis of data for each student subgroup identified in 1111(c)(2). 
3. Examines student deficits. 
4. School administrators have not clearly and transparently identified and communicated the school’s priorities. 
5. Evidence does not show that the school’s Title I schoolwide plan and cycle of continuous improvement has 

improved outcomes for students. 
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Addressing the above expectations, describe the outcomes of the school’s comprehensive needs assessment, 
as well as a description of the data sources used in the process. The results should include detailed analysis of 
all student subgroups; an examination of student, teacher, school and community strengths and needs; and a 
summary of priorities that will be addressed in the schoolwide plan. 
Comprehensive Needs Assessment 
 

The Title 1 Site Team gathers quarterly to analyze academic achievement data, attendance data and 
review the budget.   
In July, the team gathers for the Annual Review.  The team reviews the Title I budget, progress made 
towards schoolwide goals, as well as problems or concerns.  The dates below and agenda items can also 
be found in the Title 1 notebook along with meeting minutes.  
 
The team met on July 7, 2021 to discuss the following agenda items: 
     Review data per grade level (STAR, OSTP) 
     Needs Assessment section 111 and V of Annual Title 1 Review 
     Family engagement activities of Splash pad and Fire truck 

      
 
The team met on September 8, 2021 to discuss the following agenda items: 
     After school programming and Conference nights  
     Child Study team information  
 
The team met on September 20, 2021 to discuss the following agenda items: 

What is Title 1 
What that means for Jefferson Elementary 
Look at Curriculum and Assessment 
Review the Parent Involvement Policy 
Review the Parent/Teacher/Student Compact 
Go over the Parents’ Right to Know form 

 
The team met on October 6, 2021 to discuss the following agenda items: 
 Reform strategies 
 Professional development 
 Teacher recruitment and retention 
 Parent and family engagement 
 Teacher inclusion and data decisions 
 Student interventions 
 The team was asked to talk with their team to gain input for ideas for next year.  
             Technology Subscriptions:  Preview Pebble Go/Pebble Go Next, Bookflix, A-Z, Mystery Science,        
Edmentum  
                          

 
 
 
 
 



      

6     Oklahoma State Department of Education   
       Office of Federal Programs
 

The team met on February 9, 2022 to discuss the following agenda items: 
          Parent involvement activities for reading night 
         Plans for stipend for parent involvement night 
         Technology needs of pod printers 
         Teacher inclusion and data decisions/student interventions 
 
The team met on April 18, 2022 to discuss the following agenda items: 
          Parent involvement – talked about with PTA and requested feedback 
          Review of Family/School Compact with PTA and requested feedback. 
          Review of Title 1 funds and what has been purchased 2021-2022 school year. 
          Feedback/ideas requested for next years planning.    
 
The team met on May 4, 2022 to discuss the following agenda items: 
 Title 1 year end spending 
 Budget revisions 
 Summer School budget 
 PD money/ topics for 2022/2023 school year 
 Title 1 2022-2023 spending ideas.   
             Parent involvement plans 
             Technology needs 
             Classroom materials needed 
 

Demographic Data 
Total enrollment at Jefferson for the 2021- 2022 school year was 610 students.  According to the October 
1st, 2021 child count, 77.4% of the student population qualified for free or reduced lunch.  This 
percentage has increased from the 2018-2019 school year, where 75.97% of the student population 
qualified for free or reduced lunch.  
13% of students qualified for special education services. 
20.5% of students enrolled are English learners. 

      11.5% receive services for Gifted and Talented. 
 
Federal Race Ethnicity: 
25.7% Black 
20.3% Hispanic 
22% White 
17% Multi-racial 
10% Asian 
4.75% American Indian 
0.66% Pacific Islander 

STAR Data 
K-5 students took the STAR Early or STAR Reading assessment in the fall, winter, and spring of this school year.  
Students in grades 1-5 also took the STAR Math assessment in the fall, winter, and spring of this school year.  The 
charts on the CAN display the percentage of students in each grade level who met the grade level benchmark in each 
assessment. Each grade level ended the year with positive gains on STAR reading, from beginning of the year to end of 
the year. Each grade level ended the year with positive gains of STAR math from the beginning of the year to the end of 
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the year. STAR growth is significant because the assessment a nationally normed, standards-based assessment. 
Student Strengths: 
• Student growth on ELA STAR standards for grades K,1,2,3,4,5 
• Kinder and 2nd grade nearly doubled their growth on STAR reading % from the first assessment to the third 
assessment. 
• Student growth on Math STAR standards for grades 1,2,3,4,5.  
• Grades met our previous year’s ELA 10% (or higher) growth goal 
 
Student Needs and Focus areas:  Looking at the Reading Growth for 21-22 school year, 5th grade will need to focus on 
growth for the school year.  We also need to focus on the majority of students scoring at the 40% for STAR.  On Math 
Growth, we will focus on grades 2nd and 3rd getting the majority of students to the 50%. 

 
3. Schoolwide Plan Strategies 
☒ By checking this box, the school principal certifies that the schoolwide plan includes a description of the strategies 
that the school will be implementing to address school needs, including a description of how such strategies will –  

• provide opportunities for all children, including each of the subgroups of students (as defined in section 
1111(c)(2)) to meet the challenging State academic standards; 

• use methods and instructional strategies that strengthen the academic program in the school, increase the 
amount and quality of learning time, and help provide an enriched and accelerated curriculum, which may 
include programs, activities, and courses necessary to provide a well-rounded education; and  

• address the needs of all children in the school, but particularly the needs of those at risk of not meeting the 
challenging State academic standards. [ESSA, Section 1114(b)(7)(A)(iii)] 

• provide professional development and other activities for teachers, paraprofessionals, and other school 
personnel to improve instruction and use of data from academic assessments, and to recruit and retain effective 
teachers, particularly in high need subjects; 

• be evidence-based as defined in ESSA, Section 8101(21)(A). 
Meets Expectations 

1. Strategies provide a detailed, enriched, and accelerated curriculum for all students, including each of the 
subgroups, according to their needs. 

2. The school provides multiple opportunities and evidence-based interventions for students in need, and address 
the outcomes of the comprehensive needs assessment in a way that will result in significant improvements in 
student learning. 

3. Timely, effective and additional assistance is provided for students experiencing difficulty mastering the State’s 
standards through activities  which may include: counseling, school-based mental health programs, specialized 
instructional support services, mentoring services, postsecondary education preparation, transition from 
preschool to local elementary school programs. 

4. The school uses clear criteria and processes for student participation in a tiered model to prevent and address 
behavior problems and early intervention services. 

5. The school uses clear criteria and processes for making decisions regarding level and length of student 
participation in tiered supports. 

6. The school offers a range of extended learning opportunities within and beyond the school day and the school 
year. 

7. Professional development and other activities are offered for teachers, paraprofessionals, and other school 
personnel to improve instruction and use of data from academic assessments. 

8. The school uses clear, diverse strategies to recruit and retain effective teachers, particularly in high need 
subjects. 
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Developing 
1. Strategies provide an enriched and accelerated curriculum for most students with plans in place to differentiate 

for struggling students. 
2. The school provides general interventions for students in need, and activities address some outcomes of the 

comprehensive needs assessment, and may result in limited improvements in student learning. 
3. Additional on-going assistance is provided for students experiencing difficulty meeting State standards. 
4. The school uses clear criteria and processes for addressing behavior problems and early intervention services. 
5. The school uses clear criteria and processes for making decisions regarding student participation in tiered 

supports. 
6. The school strives to provide extended learning opportunities within the school day but has limited opportunities 

beyond the school day and school year. 
7. Professional development and other activities for teachers, paraprofessionals, and other school personnel are 

offered to improve instruction. 
8. The school uses some strategies to recruit and retain effective teachers, particularly in high need subjects. 

Does Not Meet Expectations 
1. Strategies provide a basic curriculum intended for all students. 
2. The school has not developed and implemented opportunities and evidence-based interventions, and activities 

may be purposefully designed, but are not aligned to the comprehensive needs assessment. 
3. Additional assistance is provided to some students who are experiencing difficulty, but the intervention is not 

regular and ongoing. 
4. Processes vary by grade level, teacher, or academic program regarding decisions about student behavior 

problems. 
5. Processes vary by grade level, teacher, or academic program regarding decisions about student participation in 

tiered supports. 
6. The school offers limited extended learning opportunities. 
7. Limited or no professional development and other activities are offered for teachers, paraprofessionals, and 

other school personnel. 
8. The school has no strategies in place to recruit and retain effective teachers. 

  



      

10     Oklahoma State Department of Education   
       Office of Federal Programs
 

Addressing the above expectations, describe in the box below the strategies the school will use to upgrade the 
entire educational program in order to improve the achievement of the lowest performing students, including 
how and when these strategies will be implemented. These strategies should be linked to areas identified in the 
comprehensive needs assessment and the site budget. 
 
Schoolwide Plan Strategies 
 
Our reading model includes a large block of time for literacy practices such as: whole group mini-lesson, 
independent reading time with self-selected books, strategy groups, guided reading groups, time to confer 
with students, share time, as well as shared reading and writing. These practices allow for maximum 
individualized instruction to meet our students' needs. We believe through small strategy/guided reading 
groups, our teachers are able to identify and tailor instruction to support each student's growth.    We have 
had a focus on Teacher Clarity through John Hattie’s Visible Learning book.  We will continue to work on 
Teacher Clarity through the phonics standards and with the help of Michael Heggerty phonics/phonological 
awareness books.  

 
We also use STAR assessment data to help identify skills needs to help student progress.  STAR assessments 
are administered at least 3 times per year for math and reading.   Students in grades 3-5 are assessed on 
district level CRT (criterion referenced tests) 3 times per year.  Students who are identified at English 
Learners are assessed 1 time per year using the ACCESS test.  Students who need further diagnostic testing 
are able to be assessed with the nationally normed Aims Web toll to identify specific instructional gaps and 
to qualify a student for Tier 3 intervention and weekly progress monitoring.  

 
Teachers and students use IPADS and laptops to enhance assessment and learning in the classroom.  
Applications such as Imagine Learning, Learning A-Z, Seesaw, Zoom, Capstone Pebble Go and Pebble Go 
Next, will increase time on task and allow for greater individualization for our students.  Each teacher has a 
Smartboard or Smart TV and a document camera in his/her classroom.  Specialty teachers have the use of a 
projector and microphone/speaker.  Instruction is interactive and hands on with these tools.  

 
Our primary reading resource in grades PK-2 is Superkids and grades 3-5 is Scholastic.  Superkids and 
Scholastic are an evidence-based program that emphasizes the concept of spiraling.  Spiraling allows a skill 
to be introduced and practiced for quite some time before being expected to be mastered. Students encounter 
a skill in several different ways before mastery is assessed. The spiraling approach allows students to 
continually develop their knowledge of concepts/skills in different ways and at different levels.  
A continued focus for the 22-223 school year will be English Language Development Standards. The 
purpose is to help Jefferson teachers serve students who are English Learners and various demographics 
better.   Grade level teams will be using common formative assessments to guide instruction in order to 
increase students' listening, speaking, reading and writing skills.  Teachers will work with the English 
Language Instructional Coach to incorporate WIDA standards into lessons.  Teachers will work on 
scaffolding strategies to increase vocabulary and make the curriculum accessible to every student.  
Our math curriculum, My Math, is an evidence based program that emphasizes real-world problem solving.    
We continue to strive to provide hands on experiences throughout the learning process of mathematics by 
offering math manipulative tools to help the curriculum become concrete to students.  Teachers will use 
math manipulatives and math interactive read a louds to help students with the district math focus of 
problem solving and concrete, representational, abstract. . Concrete Representational Abstract (CRA) is 
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a three step instructional approach that has been found to be highly effective in teaching math concepts. The 
first step is called the concrete stage. It is known as the “doing” stage and involves physically manipulating 
objects to solve a math problem.  Our instructional coach works diligently with grade level groups to 
accomplish that through planning days (511) and individual curriculum coaching. This is provided through 
511 resources.  

 
Jefferson teachers have been studying teacher clarity through and what that means by using John Hattie’s 
work and resources through coaching cycles (511 sub days and stipends).  Teacher clarity has one of the 
greatest effect sizes on evidence-based interventions.  Leaders of the study will be given the opportunity to 
attend professional development on the topic of teacher clarity at a national conference- Corwin Institute. 
(511)  The leaders will bring back and share the information learned. Teachers and paraprofessionals under 
the direct supervision of a certified teacher (511) will continue to work on small group instruction.  Fountas 
and Pinnell phonics kits are also used to support our students. Teachers have access to the Fountas and 
Pinnell assessment kits as well as Kaiden assessment books for primary students. Teachers will have access 
to the SIPPS programs to help with Tier II small group instruction.  

Jefferson teachers also work through coaching cycles with our English Learner coach to support the 
instruction of language acquisition.  

 
 

Individual student needs are met through a variety of interventions and supports. Throughout the day, 
classroom teachers provide interventions individually or in small groups. Specialists are utilized to both 
"push in" and "pull out" students in order to provide remediation and enrichment for identified students. 
Jefferson has hired three paraprofessionals under the direct supervision of a certified teacher (511).  The 
paraprofessionals help work with students who are struggling to retain/meet standards.  Our district uses an 
RTI tiered approach to provide the appropriate level of support students need to be successful. These 
students are identified through a child study team called UBEST. During this meeting, our team reviews all 
data to identify students who need academic or behavioral support. The team discusses possible 
interventions to address a student's deficiency regarding their concerns. If Tier I support is not effective in 
supporting student success, the team discusses Tier II interventions. The school psychologist is also a part of 
this team and helps determine whether Tier III support is necessary if the student is not making sufficient 
progress or if special education is being considered. Our team meets regularly to follow-up on the 
effectiveness of the chosen interventions by reviewing progress monitoring data. Student progress is also 
monitored by the classroom teacher and the specialist providing additional support. Teachers receive training 
regularly from the district and school on professional development days as well as continuously from the 
instructional coach. Coaching cycles are geared around evidence-based best practices for individualizing 
instruction.  

 
Before school starts each year, our district's early childhood director meets with each elementary school 
principal to discuss the students who will move from their site to ours. This meeting gives important 
information regarding the academic, social/emotional and behavior needs of specific students. This proves 
very helpful as class placements are made for these students.  In addition, we offer a two-day camp for 
incoming PK and Kindergarten students and their parents.  This helps ease the transition on the first day of 
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school and aids in the placement on class lists.  In order to best serve our students, we assess kinder students 
and new to Union students to be placed in classes with similar needs.  

 
Jefferson partners with CREOKS, a local mental health service provider. We have one full-time CREOKS 
counselor and hope to gain another full time CREOKS counselor as the need arises. As students are 
identified as being in need of this support, a weekly counseling schedule is created. Most students are seen 
by this counselor twice a week. Family sessions are also scheduled. In addition, Jefferson has implemented 
the Responsive Classroom program. This evidence-based approach to school-wide behavioral expectations 
encourages the use of relationship building, effective teacher language, and the interactive modeling of all 
procedures to establish a safe and engaging learning environment.  In addition to our learning of trauma in 
the classroom with Barbara Sorrells, we will continue to learn through her materials (511).   According to 
our needs assessment, teachers felt they need to have more tools to help with trauma and behavior.  Our 
leadership team will review Dr. Becky Bailey’s evidence based work through her book, Conscious 
Discipline.  Jefferson’s next step with social emotional learning and trauma informed practices is through the 
science of hope.  Teachers will be doing a book study on Hope Rising by Casey Gwinn and Chan Hellman.  
They will also have the book, Help for Billy by Heather Forbes. Students will have access to the book 
Flicker of Hope.  This will coincide with site and district initiatives of changing mindsets to having hope and 
creating pathways.  

 
 

Our district uses the RTI tiered approach to provide the appropriate level of support students need to be 
successful. These students are identified through a child study team called UBEST. During this meeting, our 
team reviews all data to identify students who need academic or behavioral support. The team discusses 
possible interventions to address a student's deficiency regarding their concerns. If Tier I support is not 
effective in supporting student success, the team discusses Tier II interventions. The school psychologist is 
also a part of this team and helps determine whether Tier III support is necessary if the student is not making 
sufficient progress or if special education is being considered. Our team meets monthly (sometimes more) to 
follow-up on the effectiveness of the chosen interventions by reviewing progress monitoring data. Student 
progress is also monitored by the classroom teacher and the specialist providing additional support. 

 
At Jefferson, we follow the RTI tiered approach. All students in all subgroups are individually progressed 
monitored.   Students are required to be in Tier II and Tier III for a minimum of 10 weeks.  During the time 
students are in the Tier process, their progress is monitored by the UBEST child study team monthly.  The 
team decides if an intervention change is needed during the 10 weeks.  The Tier 2 aides will meet with our 
instructional coach for professional development to work on best practices for assisting students.  

 
We make student engagement a priority through a variety of means both during and outside school time. Our 
community school parent liaison (511) works to establish partnerships throughout the community to provide 
extended learning opportunities tied to reading and math. All students are eligible to participate in the 
community based extracurricular activities. Some of these programs have a culminating activity, such as 
competitions or games, that help promote engagement with these clubs. Jefferson parents have identified 
goal setting, STEM, and after school tutoring as a need on our needs assessment.  
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Each year, a plan for comprehensive professional development is created for Jefferson. This plan aligns with 
our district strategic plan. At the site level, teachers are surveyed according to their specific needs with 
regard to professional development. Our district provides teachers a collaboration time through virtual days 
that are held four times per year.   Teachers analyze data from state and district testing, students’ reading and 
math data . While professional development in the areas of literacy and math are ongoing, our site will also 
need to give extra attention to English Language Development this year. During teacher collaboration, our 
teachers will be in vertical teams to work through the English Language Development Standards and 
Strategies. The vertical configuration will allow our teams to see the progression of each standard as students 
move through the grade levels. In addition, substitutes will be hired to cover classes once a month for an 
additional planning time for all grade levels. (511) This extra planning time will focus on the work being 
done during collaboration time allowing teachers to work in a small group setting. In addition to our site-
based professional development plan, the district offers PD opportunities throughout the year for resident 
teacher candidates in the form of cadres. The cadres will focus on specific topics as they meet monthly. 
These monthly meetings are designed to support new teachers not only in academic areas but in classroom 
management and dealing with parental issues. In addition, teachers can choose to participate in professional 
development opportunities offered by the district during the summer for literacy, writing, and math.  Each 
individual and/or team will choose an indicator on the Teacher/Leader Effectiveness Rubric as a Professional 
Learning Focus for the school year. 

 
At Union Public Schools, we deploy multiple measures to recruit new, highly effective, highly qualified 
teachers. These measures include: 1. Attending university career fairs at all local universities and sending 
district representation to all those that are not local. 2. Developing and maintaining relationships with senior 
level students who complete part of their degree requirements within the Union district and are observed to 
be highly effective. 3. Maintaining active partnerships with local universities who regularly request 
placements for students, tours of facilities and speakers for events. 4. Providing teacher preparation program 
at the high school through Career Connect.  5. Providing a district benefit package that is unrivaled in the 
state.  6.  Compensating teachers coming from out-of-state for their prior service beyond five years.  In order 
to retain teachers, we provide: 1. District and school professional development throughout the year. 2. 
District organization of curriculum alignment and pacing. 3. Mentor team to provide teachers assistance 
during their first years. 4. District provided and school supplemented new teacher training. 5. Additional 
observation and feedback conferences for all probationary teachers.  6..  Tuition reimbursements encourages 
teachers to pursue higher education opportunities.  Jefferson has retained all but five teachers for the 2021-
2022 school year (two were retirees).  Administration is diligent with listening to teachers’ ideas.  We strive 
to take care of our teachers and staff by being willing to collaborate, being visible in the classrooms, and 
offering collegial activities.  The following chart is from our teacher needs assessment question of “What 
worked well this year?” 
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4. Coordination and Integration  
☒ By checking this box, the school principal certifies that, if appropriate and applicable, the schoolwide plan was 
developed in coordination and integration with other Federal, State, and local services, resources, and programs, and 
the schoolwide plan outlines the ways in which funds are to be braided. [ESSA, Section 1114b(5)] 
or 
☐ By checking this box, the school principal certifies that, if State, local and other federal programs are to be 
consolidated in project 785, then the schoolwide plan outlines the ways in which funds will be used to meet the intent 
and purpose of each  program that was consolidated. [ESSA, Section 1114b(7)(B)] 
Meets Expectations 

1. Leverages sufficient resources (i.e., fiscal, human, time) to improve student outcomes. 
2. Leverages funding streams to connect the reform strategies developed. 
3. Outlines how the school will meet the intents and purposes of each funding source. 
4. Outlines how funds from Title I and other state and federal education programs will be used to meet the intent 

and purpose of the programs. 
Developing 

1. Identifies limited resources to improve student outcomes. 
2. Funding streams support some, but not all reform strategies. 
3. Outlines how the school will meet the intent and purpose of some funding sources. 
4. Limited description of how funds will be used to meet the intent and purpose of the programs. 

Does Not Meet Expectations 
1. The identified resources are insufficient to impact student outcomes. 
2. Funding streams do not support any of the reform strategies. 
3. Unclear description of the intent and purpose of the funding sources. 
4. Unclear description of how funds will be used to meet intent and purpose of the programs. 
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Addressing the above expectations, complete the table below. Then, describe in the box below the ways in 
which funds are to be braided the Title I schoolwide program. 
Funding source (e.g. Title III, Part A, donations, competitive grants, etc.) Amount available 
  
  
  
  
  
  
  
 
Coordination of Funds:  
Federal, State, and local funds are used to provide support for all students, parents and staff within the 
school-wide site. These funds are allocated based upon the state, local and site plan, which are driven by 
the input from all individuals affected. The district plan is supported by the Board of Education, PTA and 
community patrons. The funds allocated for each source are as follows.  Activity $3,200, Bond $20,000, 
ESSER $33,250, PTA $2,000, RSA $17,354, and Title 1 $244,950.  
Our Title 1 funds are used to provide 1 language arts specialist and an instructional coach to help students 
and staff with strategies to improve academic achievement. We use title funds to provide extra reading and 
math support through our reading and math paras.  Our paras would with students who need extra support.  
Our funds are also used to staff a parent liaison who works with all families and students to coordinate after-
school programs and help families break down barriers that may prohibit their child from reaching his/her 
full potential. Title funds are also used for tutoring during the day and after school programming involving 
reading and math instruction, as well as summer programming designed to decrease the summer slide.  Title 
funds are also used to host a reading, math and STEM night so families can learn ways to support curriculum 
at home.   
The funding sources of Title 1 are braided with our site budget, bond dollars, RSA dollars, and PTA funds.  
Bond dollars are being used to help support technology and building needs (laptops, Ipads, SMART tv’s, 
document cameras, webcams for virtual needs, furniture). Our district adopted SuperKids and Scholastic as a 
primary resource for reading using bond.  As a reform strategy to help support students and teachers with 
ELA curriculum and standards, title funds are used to pay for our instructional coach.  When a student is not 
making adequate progress, they are able to receive additional ELA support and small group interventions by 
a reading specialist or a paraprofessional under the direct supervision of a certified teacher, which is paid for 
with title funds.  We use title and RSA funds to support tutoring during the day and after school. PTA funds 
help support teacher grant requests, educational events, and snacks for events.  

The skills to be taught within the group are determined through ongoing formative assessments such as 
Literacy First, running records, etc. 511 funding will also be used to purchase professional development 
reading materials and instructional manipulatives. 511 funding will support teacher training through the 
use of subs and coaching cycles.  

 
We are able to provide resources that are not purchased as a district bond expense.  We have used title and 
RSA funds to provide materials to assist in the educational process of reading and math curriculum.  Site 
based computer programs such as Accelerated Math, Math Facts in a Flash, Imagine Learning, Reading A-Z, 
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Mystery Science, Seesaw, Zoom and Pebble Go/Pebble Go Next are made possible by title funds, site funds, 
and bond dollars.  Social emotional learning and mental health is a piece that is pivotal in the success of 
students.  We have purchased Steps to Respect, Second Step curriculum and cyber bullying with site activity 
funds.  Purchasing the book, From Can’t to I Can by Jennifer Kleiber helps teachers understand cultural 
norms, provided by title funds.  We will continue to work on social emotional learning and implement a 
morning meeting/community time curriculum designed to help teach healthy behaviors and relationships. 
Summer programming is provided for K-4th grade students and funded through 511 and RSA grants. Our 
goal is to bridge the summer reading gap and provide opportunities to read with direct instruction, 
preventing summer loss. RSA grant funds have also funded high interest books for students, headsets, and 
technology subscriptions.  
Site funds (activity and general) have been used to fund transitional programs such as kindergarten moving 
up camp that runs simultaneously with pre-k moving up camp.  ESSER funding is being used to help fund 
our daytime reading and math tutors.   

 
 

High quality, in-depth, and continuous teacher and staff professional development focus on staff planning 
and study groups. The data team process is as follows.  
1. The team collects and charts (or displays) the data.  
2. The team analyzes the data and prioritizes the needs.  
. The team sets a SMART goal.  
4. The team determines the instructional strategies they will implement in order to raise student 
proficiency.  
5. The team determines results indicators.  
Jefferson data teams meet quarterly for a full day.  
Jefferson has an electronic data wall that is updated monthly and used during the child study team (UBEST) 
process.  
 
Listed below are specific student academic interventions:  
1. Student Data Gathering- All students' STAR, Literacy 1st Assessments, Independent Reading Level and 
District benchmark assessments will be charted and monitored for progress. Data is discussed during data 
meetings and at Child Study meetings (UBEST) in order to incorporate differentiated instruction and 
intervention for all students not mastering academic achievement standards.  
2. Response to Intervention-  
1) Parent/Teacher Referral for Tier 3 brought to Child Study Team (UBEST) after Tier 2 data collection has 
revealed lack of adequate growth.  
2) Student enters Tier 3. Receives daily intervention session in small groups of 1-3 students. Weekly 
progress monitoring with Aims Web assessment tool.  
3) Data is reviewed by Child Study Team at 5th and 10th data point.  
4) Team recommends action based on data.  
 
Student making progress- continue with Tier 3 interventions.  
Student not making substantial progress, complete REDS.  
 
Systematic Behavior Plan Process (Behavior UBEST)  
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Tiered Approach: Tier 1 Teacher determined classroom management plan, Tier 2- individualized behavior 
plan developed and implemented by classroom teacher, Tier 3- behavior plan developed and implemented 
by UBEST leadership team.  
PBIS approach to support students with highest behavior needs.  
Data tracking, review meetings, intervention adjustments based on data.  
Classroom behavior supports provided by administrative team and fulltime Behavior Coach. 
 
After-school tutoring may be provided for students working below benchmark . A combination of RSA 
funding and Title 1 (511) will be used to pay teachers and support staff.  
We will track attendance weekly and make action steps, coordinating with the family, to improve poor 
attendance. 
 
The site based instructional coach will continue intentional, embedded PD in content areas determined by 
teacher needs assessment and data. This work includes enhancing teacher clarity, ensuring that learning 
intentions, questions, activities and assessments are all in alignment with the standard. The coach and the 
teacher will collaborate in a variety of ways; planning, modeling, guided co-teaching, debriefing and 
reflecting on data and student outcomes. In this process, the students are also given clear learning 
intentions and success criteria helping them understand exactly what it is they need to do.  
We will also implement EL strategies to help our English Learners access the curriculum as part of our 
District Plan, Structured English Immersion. Our weekly data team meetings are focused specifically on 
students who are not making adequate progress. The team will collaborate to identify additional strategies 
to impact individual growth.  
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5. Evaluation and Plan Revision 
☒ By checking this box, the school principal certifies that the plan will  be regularly monitored and revised as necessary 
based on student needs to ensure that all students are provided opportunities to meet the challenging State academic 
standards. [ESSA, Section 1114(b)(3)] 
Meets Expectations 

1. School leadership, including families and community stakeholders, regularly monitors and adjusts 
implementation of the Title I schoolwide plan based on short- and long-term goals for student outcomes, as well 
as measures to evaluate high-quality implementation. 

2. The monitoring and revising of the Title I schoolwide plan includes regular analysis of multiple types of data (i.e., 
student learning, demographic, process, perception) and necessary adjustments are made to increase student 
learning. 

3. School leadership, including families and community stakeholders, and instructional staff regularly analyze 
interim and summative assessment data to evaluate instructional practices, determine patterns of student 
achievement, growth, and changes in growth gaps across classrooms, grade levels, and content areas. 

Developing 
1. School leadership uses state assessment results to annually evaluate the Title I schoolwide plan. 
2. The monitoring and revision of the Title I schoolwide plan is based upon limited types of data and adjustments 

are not aligned to outcomes. 
3. School leadership and instructional staff use summative and sporadic formative assessments to provide 

information about student achievement and growth, and growth gaps for individual grade levels and content 
areas. 

Does Not Meet Expectations 
1. School leadership does not have a regular process to monitor and adjust the Title I schoolwide plan. 
2. Some monitoring of the Title I schoolwide plan takes place, but there is not a process to regularly adjust the plan 

to increase student learning. 
3. School leadership reviews student achievement and growth data. 
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Addressing the above expectations, describe in the box below how the school, with assistance from the LEA, 
will annually evaluate the implementation of, and results achieved by, the schoolwide program, using data from 
the State’s annual assessments and other indicators of academic achievement to determine whether the 
schoolwide program has been effective in increasing the achievement of students in meeting the State’s 
academic standards, particularly for those students who had been furthest from achieving the standards; and 
how the school will revise the plan, as necessary, based on the results of the evaluation, to ensure continuous 
improvement of students in the schoolwide program. 
 
 
Evaluation and Plan Revision  
Jefferson Elementary has a Title 1 team that is comprised of administration, teachers, parents, stakeholders.  
We advertise, hold a site meetings at least 5 times per year to prepare, work on, and analyze the annual 
review.  The team meets to review academic data, attendance data, school budgets and plan family events.   

 
The Jefferson Leadership Team has developed multiple strategies to gather feedback from stakeholders and 
assess the needs of the community.  The annual family survey is distributed at the end of the school year.  
Data is collected and entered onto an Excel spreadsheet.  The leadership team uses the information to 
analyze program effectiveness, involvement/participation and to assess ongoing needs of the school 
community.  Additionally, the data informs decision making for the following school year.   

A digital data wall is created for each grade level.  With this tool, adequate progress is tracked in the areas of 
reading and math.  Data meetings are scheduled with the Title 1 Instructional Coach, Principal, Reading 
Teachers and Classroom Teachers each quarter.   If a student is not making adequate progress, the team 
develops an action plan targeted for the students’ individual needs.  The digital data wall tracks STAR 
reading and math, Reading level, IEP status, Tier status, ACCESS level and EL status.   

 
District CRT assessments as well as Oklahoma Core Curriculum Tests are used to measure progress in the 
areas of reading and math for students in grades three through five. Teachers also utilize running records to 
define a student's independent reading level. STAR reading and math tests are nationally normed and 
administered at least three times each year to track and predict a student's progression and target their 
individual needs in these areas.  

 
 
 
 
 
 
 
 
 
 
 
 
 

 


