
Dyslexia FAQ 

The purpose of this information area is to answer frequently asked questions concerning how students who may 

exhibit characteristics of dyslexia are served within the WISD.  

The guidelines and procedures adopted have been designed to correlate to the identification and instruction of 

students with dyslexia and related disorders adopted by the State Board of Education in 1992, mandated by the state 

of Texas, and presented in The Dyslexia Handbook: Procedures Concerning Dyslexia and Related Disorders. The 

handbook was developed to satisfy two statutes and one rule addressing dyslexia and related disorders. Texas 

Education Code (TEC) §38.003 defines dyslexia and related disorders, mandates testing students for dyslexia, and 

providing instruction for students with dyslexia. It gives the State Board of Education authority to adopt rules and 

standards to administer testing and instruction. Furthermore, Chapter 19 of the Texas Administrative Code (TAC) § 

74.28 outlines the responsibilities of districts as to delivery of services to students with dyslexia. § 504 of the 

Rehabilitation Act of 1973 establishes assessment and evaluation standards and procedures for students. If a 

student's dyslexia is determined to 'substantially limit' learning, then Section 504 procedures are put into place. 

WISD is committed to supporting all students to ensure educational success. Dyslexia support services are provided 

on all district campuses K-12. 

Definition and Characteristics of Dyslexia 

The student who struggles with reading and spelling often puzzles teachers and parents. The student displays 

average (or above average) ability to learn in the absence of print and receives the same classroom instruction that 

benefits most children; however, the student continues to struggle with some or all of the many facets of reading and 

spelling. This student may be a student with dyslexia. 

As defined in TEC §38.003: 

• Dyslexia means a disorder of constitutional origin manifested by a difficulty in learning to read, write, or spell, despite 

conventional instruction, average intelligence, and socio-cultural opportunity. 

• Related disorders include disorders similar to or related to dyslexia, such as developmental spelling disability. 

The current definition from the International Dyslexia Association states: 

Dyslexia is a specific learning disability that is neurological in origin. It is characterized by difficulties with accurate 

and/or fluent word recognition and by poor spelling and decoding abilities. These difficulties typically result from a 

deficit in the phonological component of language that is often unexpected in relation to other cognitive abilities and 

the provision of effective classroom instruction. Secondary consequences may include problems in reading 

http://www.region10.org/r10website/assets/File/2014%20Dyslexia%20Handbook%20withouttabs%208%2014%202014.pdf


comprehension and reduced reading experience that can impede growth of vocabulary and background knowledge 

(Adopted by the International Dyslexia Association Board of Directors, November 12, 2002) 

The primary difficulties of a student identified as having dyslexia occur in phonemic awareness and manipulation, 

single-word decoding, reading fluency, and spelling. Secondary consequences of dyslexia may include difficulties in 

reading comprehension and/or written expression. These difficulties are unexpected for the student's age, 

educational level, or cognitive abilities. Additionally, there is often a family history of similar difficulties. 

The following are the primary reading/spelling characteristics of dyslexia: 

• Difficulty reading real words in isolation 

• Difficulty accurately decoding nonsense words 

• Slow, inaccurate, or labored oral reading; (lack of reading fluency) 

• Difficulty with learning to spell 

 

The reading/spelling characteristics are the result of difficulty with one or more of the following: 

• The development of phonological awareness, including segmenting, blending and manipulating sounds in words 

• Learning the names of letters and their associated sounds 

• Phonological memory (holding information about sounds and words in memory) 

• Rapid naming of familiar objects, colors or letters of the alphabet 

 

Secondary consequences of dyslexia may include the following: 

• Variable difficulty with aspects of reading comprehension 

• Variable difficulty with aspects of writing composition 

• A limited amount of time spent in reading activities 

• Weak memory for lists, directions, or facts 

• Needs to see or hear concepts many times to learn them 

• Distracted by visual or auditory stimuli 

• Downward trend in achievement test scores or school performance 

• Inconsistent school work 

• Common characteristics of other related learning 

• Teacher may view student as "lazy" or "not trying hard enough" 

(International Dyslexia Association, 2008 



 

Other common characteristics include: 

Oral language: 

• Late learning to talk 

• Difficulty pronouncing words 

• Difficulty acquiring vocabulary or using age appropriate grammar 

• Difficulty following directions 

• Confusion with before/after, right/left and so on 

• Difficulty learning the alphabet, nursery rhymes or songs 

• Difficulty understanding concepts and relationships 

• Difficulty with word retrieval or naming problems 

(International Dyslexia Association, 2008)  

 Myths about Dyslexia 

• Dyslexia children see letters and words backwards. 

• Writing letters and words backward is a characteristic of dyslexia. 

• Dyslexics are left-handed. 

• Dyslexics don't know their left from right. 

• Dyslexics are clumsy. 

• Dyslexics are well coordinated. 

• Dyslexics can learn to read just like anybody else, they just progress at a slower rate. 

• Dyslexics will never learn to read. 

• More dyslexics are boys. 

• Since dyslexia is genetic, if a parent is able to read, the student cannot be dyslexic. 

• Dyslexics cannot go to college. 

• Dyslexia can be cured. 

 

Frequently Asked Questions 

(Q) What are possible learning difficulties that might be associated with dyslexia? 

(A) The following difficulties may be associated with dyslexia if they are unexpected for the individual's age, 

educational level, or cognitive abilities. 



• difficulty with the development of phonological awareness and phonological processing skills (Processing the sounds 

of speech), including segmenting or breaking spoken words into individual sounds; 

• difficulty accurately decoding nonsense or unfamiliar words; 

• difficulty reading single words in isolation;. 

• inaccurate and labored oral reading; 

• lack of reading fluency; 

• variable degrees of difficulty with reading comprehension; 

• variable degrees of difficulty learning the names of letters and their associated sounds; 

• difficulty learning to spell; 

• difficulty in word finding and rapid naming; 

• variable difficulty with aspects of written composition; 

• difficulty with learning and reproducing the alphabet in correct sequence (in either oral or written form); and 

• family history of similar problems. 

The difficulty of the child identified as having dyslexia is in reading, single-word decoding, reading fluency, reading 

comprehension, written composition, and spelling. The problems of the child with a learning disorder consistent with 

IDEA may include these difficulties and also other difficulties that do not necessarily pertain to reading exclusively. 

(Q) What process is used to determine educational need for dyslexia assessment? 

(A) The campus student intervention team or 504 or ARD committee determines whether there is an educational 

need for dyslexia assessment. Recommendation for dyslexia assessment should be based on the educational need 

of the student as outlined in The Dyslexia Handbook published by the Texas Education Agency. 

(Q) When does WISD assess students for possible dyslexia intervention? 

(A) Students will be assessed after the campus student intervention team, ARD committee, or 504 committee 

determines there is an educational need and all individual student data has been considered. Any student who may 

move into the district after the school year has started and has participated in or been previously assessed for 

dyslexia may require additional assessment upon entry to school. 

(Q) What information is used to determine if a child should receive dyslexia services? 

(A) Both informal and formal assessments are evaluated in the decision-making process. A parent interview, 

classroom teacher checklist, samples of classroom work, and informal assessments conducted by the campus 

dyslexia teachers are all examples of informal pieces of information that are collected. Formal assessments are 

standardized, norm-references tests that are conducted by the campus dyslexia teachers include the areas of 

phonemic awareness, letter ID, rapid naming of words, decoding words both real and nonsense, reading 

comprehension, and fluency/rate of reading. 



(Q) Who ultimately identifies and makes placement decisions for students exhibiting characteristics of dyslexia? 

(A) Members of the district's dyslexia team review all collected data and ultimately decide if a student meets the 

criteria for program entry for recommendation to the campus student intervention team, ARD committee, or 504 

committee. Any additional information provided by classroom teachers, administrators, counselors, other special 

population teachers, and/or parents is taken into consideration during the 504 meeting in order to gain an 

understanding of the whole child. 

(Q) How long will my child receive direct dyslexia instruction? 

(A) The dyslexia curriculum was intended for a three to four year time frame, but is designed to progress at the 

individual needs of the student. Each student's program is delivered through daily, small group instruction. Student 

progress is monitored by the dyslexia teacher. Possible length of time in the program may fluctuate from child to child 

depending on individual factors such as extended illness, excessive absences, and progress made within the 

curriculum. 

Q) What factors are used to determine when a child EXITS from dyslexia intervention? 

(A) The following factors may be used to determine when a child exits from dyslexia intervention: (1) completion of 

curriculum; (2) student demonstrating success in grade level material: (3) passing STAAR; (4) recommendation by 

the dyslexia teacher; (5) parent request; (6) moved from WISD; and (7) lack of appropriate progress within the 

dyslexia curriculum. All decisions are made in the appropriate committee meeting with attendance and/or input from 

the parent and student.  

(Q) When would a child be considered for a discontinuation of services? 

(A) The following factors may be used to determine a discontinuation of services: (1) Parent request to return to 

general education setting: (2) showing academic success by passing classes, demonstrating mastery of grade level 

material and/or STAAR (3) moved from WISD (4) lack of appropriate progress within the dyslexia curriculum. All 

decisions are made in the appropriate committee meeting with attendance and/or input from the parent and student.  

(Q) How will my child be supported once they have exited from their daily dyslexia instruction? 

(A) Campus dyslexia teachers monitor students who have exited the dyslexia program for a period of time. Monitoring 

is a way to support teachers and students within the classroom setting. This tracking can look different for each 

student depending on the student's needs. Tracking can take the form of checking student's grades each grading 

period, talking to classroom teacher(s), meeting with the individual student informally, etc.  

(Q) What kind of support is available for my student at the secondary level? 

(A) A dyslexia teacher is available to support students on middle school and high school campuses.   In the 



secondary level, their schedules become more restrictive, therefore, if a dyslexic student needs extra support, the 

dyslexia coordinator will come during an elective or other designated time. 

(Q) What kind of support is available for my child at the elementary level? 

(A) For students in grades K-4th who are struggling with reading and writing, there are interventions that might be 

available outside of the classroom environment. Accelerated reading instruction and tutoring are possibilities for 

students who are experiencing difficulty within the general classroom setting. Decisions to participate in these 

interventions are made when students demonstrate an educational need. 

(Q) Who delivers instruction for students showing characteristics of dyslexia? 

(A) A teacher who has received extensive training in an alphabetic multi-sensory program will provide the curriculum 

for students. For our district, Beth Brantley is the WISD Dyslexia Coordinator. 

(Q) Who can I contact at my child's campus concerning the dyslexia program? 

(A) Contact Beth Brantley at (903)687-3361 ext. 1115 

(Q) How does WISD address students who have participated in a dyslexia program in another district? 

(A) All prior educational history including any previous interventions, assessment results, and past grade level 

performance information are collected upon a student's enrollment in WISD. That information is reviewed to evaluate 

what, if any, additional information might be needed in order to make an appropriate decision concerning student 

placement. The student's educational need will determine any program intervention. 

(Q) My child is currently participating in another intervention. Is it possible that he will receive reading support through 

the district's dyslexia program? 

(A) WISD offers several interventions to support student success. Whenever children are placed into these 

interventions, it is done so with multiple considerations in mind: (1) what will benefit the child, and (2) what 

intervention is offered that will be delivered in the least restrictive environment for that student. 

 (Q) How can my child be served after K-12? 

(A) Please contact the College Board at http://sat.collegeboard.org/register/for-students-with-disabilities or call 

customer service at (609) 771-7137 within five years of initial dyslexia testing and evaluation to learn about the 

accommodation process on college entrance exams. 

 

For more information on Waskom ISD’s Dyslexia Program, please contact Beth Brantley (903) 687-3361 

ext. 1115 


