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WHAT IS AN EARLY COLLEGE HIGH SCHOOL (ECHS)?
•
•
•

A partnership between a high school and a college
A school that provides students with up to 60 college credit hours towards a
baccalaureate degree at no cost to the students
A program that, as defined by the 2005 Texas Legislature, targets students
who are at risk of not graduating from high school

The Early College model is gaining national attention due to its success in raising high
school graduation and college retention rates for students at risk of not graduating. The
program provides student support systems, including tutoring, counseling, and mentoring
while reducing barriers to college for students who might not otherwise achieve postsecondary success.

ARE DUAL CREDIT AND ECHS THE SAME?
Dual Credit
Typically offers between 12 and
30 hours of college credit.

Early College High School
Provides the opportunity for students to earn up to 60 hours of
college credit before high school graduation.

Students usually begin taking
Students usually begin taking dual credit in the 9th or 10th
dual credit courses in the 11th or
grade.
12th grade.
Support services vary.
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Academic, social, and emotional support programs are
required for all students (e.g., tutoring, mentoring, Saturday
school, and advising).

ECHS DESIGNATION
In order to operate as a Texas Education Agency (TEA)-approved Early College High School
(ECHS), a district and its partnering institution of higher education (IHE) must seek and receive ECHS
designation from TEA on behalf of the ECHS campus. In order to receive ECHS designation, a school
must be designed and implemented based on the elements that are identified within the application; they
are:
I.
II.
III.

IV.

V.

VI.

Target Population: must seek to enroll a majority of students who are at-risk
of dropping out of school and/or English language learners.
P-16 Partnership: The ECHS must be supported by an active partnership
between the school district and an IHE.
Curriculum and Academic Rigor: Students must be provided a course of
study during their 9 – 12 grade years that enables them to receive a high
school diploma and either an associate’s degree or up to 60 semester hours
toward a baccalaureate degree.
School Design: UTPB in conjunction with school district partners and other
IHE (Texas State Technical College -TSTC), will provide online and face-toface traditional instruction to students in order to meet the unique needs of
rural school districts located within the west Texas area.
Support Structures: Study strategies and activities to create a distinct collegegoing culture must be embedded into the program; as well as, academic
support services that maximizes and ensures student success.
Staffing: The ECHS must ensure teachers who aid in facilitating the program
are highly qualified and have demonstrated the ability to provide accelerated
instruction. The ECHS also must provide common planning time, guidance
through mentoring, professional development, and planning with higher
education faculty. The ECHS must be led by a principal or director who is
100% dedicated to the program.

Upon receiving ECHS designation, a Memorandum of Understanding (MOU)
must be completed to formalize the partnership between the IHE and ECHS. The MOU
must include general operating procedures, use of facilities, and course articulation that
outline the terms of agreements between the ECHS and IHE. The MOU is a living
document that must be formally reviewed annually and utilized regularly during advisor
board meetings, steering committee, or coordinating council meetings.
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EARLY COLLEGE HIGH (ECHS) SCHOOL PROGRAM
OVERVIEW
The University of Texas of the Permian Basin (UTPB) in accordance
with the Commissioner’s Rules Concerning College and Career Readiness
School Models is providing an innovative approach to blending high school
and college-level courses. Students who are enrolled in the 9 th and 10th
grade are given the opportunity to earn credit hours toward a baccalaureate
degree while simultaneously working towards high school graduation. The
goal of the program is to provide this great opportunity to students who are
entering their freshman year in high school.
The University of Texas of the Permian Basin serves one of the
largest and most remote regions in Texas with some school districts
neighboring Mexico, just a bridge crossing away. “UTPB has become a
champion and leads in preparing students throughout the Permian Basin for
success in postsecondary education by collaborating with innovative
organizations such as Educate Texas and other P-16 advocates to: create or
strengthen existing partnerships between local school districts and
institutions of higher education who are focused on college and career
readiness” (David Watts, UTPB President).
The University of Texas of the Permian Basin understands the varied
needs of rural school districts; therefore, dual credit courses are offered
online with university faculty and staff support. Students enroll in courses
that are offered through the Texas Virtual School Network (TxVSN). All
college course work has been aligned with Texas Essential Knowledge and
Skills (TEKS) and the College and Career Readiness Standards (CCRS)
Framework in the areas of English/language arts, mathematics, science, and
social studies. UTPB also works in close collaboration with school districts
to provide opportunities for students to visit the campus as a means to
immerse them into the campus experience and also provide an avenue for
parental involvement. The ECHS experience UTPB offers has been
designed to promote high-quality student achievement and success.
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CORE CURRICULUM
Core curriculum – encompasses college course work or classes that meet the basic
requirements for content across subject areas or courses of study. Early College High
School (ECHS) are provided the opportunity to acquire a vast majority if not all core
curricula throughout their course of study. These courses are transferrable to most
universities and colleges throughout the state of Texas.
Core curriculum courses are based on 42 hours from the following General Education
Requirements:
Category

Course Title & Number

Required Hours

Communication

English 1301 / 1302

6 hours

Composition & Rhetoric
Fine Arts

Music 2310 (Jazz, pop,
rock)

3 hours

History

History 1301 / 1302

6 hours

America History
Literature

English 2322 / 2323
British Literature

3 hours (choose 1 of the 4
available courses)

English 2327 / 2328
American Literature
Mathematics

Math 1314
College Algebra
Math 1332 (non-math /
science majors)
Contemporary Math
Math 1324 (business)
Applied Discrete Math
Math 2412
Calculus
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3 to 4 hours (course
requirement is dependent
upon major)

Life Sciences

Biology I & II 1306 / 1307
Biology Lab 1106 / 1107
Biology 1308 & Lab 1108
(non-science majors)

8 hours (6 hours of course
work and 2 hours of lab all
dependent upon declared
major)

General Chemistry I & II
1311 / 1312 & Lab 1111 /
1112
Geology I & II 1301 / 1302
& Lab 1101 / 1102
Physics I & II 2325 / 2326 &
Lab 2125 / 2126

Government

Political Science 2305 /
2306

6 hours

Speech

Communication 1315

3 hours

Social Sciences

Economics 2301

3 hours (course
requirement is dependent
upon major)

Psychology 1301
Sociology 1301

Individual degree programs may require specified courses be completed to meet these
requirements rather than allowing the full range of selections shown above. Students,
parent, and the ECHS counselor should check degree requirements in the UTPB catalog
for the degree they are pursuing to determine what specific courses, if any, are
recommended or required to fulfill these requirements.
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ECHS COURSE ALIGNMENTS

GRADE

HIGH SCHOOL SUBJECT

9th

Fine Arts

HS CREDIT
1

COLLEGE COURSE
Music 1301

CCREDIT
3

Jazz Pop Rock
Speech

.5

Communications 1315

3

Intro. Public Speaking
10th

English II (tentative)

1

English 1301 / 1301

6

Comp & Rhetoric
U.S. History

1

History 1301 / 1301

6

U.S. History
11th

English III

1

English 2327 / 2328

6

American Literature
Biology

U.S. Government

12th

Math

1

1

.5

Biology 1306 / 1106

4

Biology 1307 / 1107

4

Political Science 2305

3

Political Science 2306

3

Math 2412

3

Calculus
Social Science
Degree Plan Specific

.5

3
Up to 18

Total number of college credit hours to be earned without declaring a major is 44.
Courses such as life sciences, social sciences, and math are dependent upon degree;
whereas the rest are general requirements of any major. To earn hours towards a
bachelorette, students must be advised by UTPB and PISD and have an intended major.
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ECHS COURSE ALIGNMENTS
CONTINUED…

• Classes, in which students will take STAAR End of Course Exams,
are Texas Essential Knowledge and Skills (TEKS) aligned to the
greatest extent possible. College faculty collaborate closely with high
school campus teachers to ensure students receive the necessary
instruction that is needed to adequately prepare students for EOC
exams, while maintaining academic rigor.
• One semester of Jazz Pop Rock will satisfy a full year of Fine Arts
credit.
POSSIBLE COURSE OFFERINGS
TxVSN and approved by TEA for Dual Credit
ARTS 1301– Art Appreciation
ENGL 1301– Composition I
ENGL 1302- Composition II
ENGL 2322- British Literature to 1800
ENGL 2323– British Literature since 1800
ENGL 2327- American Literature to 1865
HIST 1301- US to 1877
HIST 1302– US since 1877
Music 1301- Jazz, Pop and Rock
PSYC 1301- Intro to Psychology
SOC 1301- Intro to Sociology

Non TxVSN but approved by TEA for Dual Credit:
COMM 1315- Intro to Public Speaking
ENGL 2328- American Literature Since 1865
MATH 1332— Contemporary Math
MATH 2412- Pre Calculus
MUSIC 1306- Music Appreciation
PLSC 2305- American National Politics
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IS MY CHILD ELIGIBLE?
To be enrolled in dual credit courses, interested High School students who are in their
freshman or sophomore school year must:
•
•
•

Submit all required paperwork as determined by the designated ECHS and
university
Obtain consent from parents or guardians and principal or school counselor
Demonstrate college readiness by achieving the minimum passing standards
under the provisions of the Texas Success Initiative (TSI), in the areas of Reading
and Writing for students who are 9th or 10th grade. Eleventh grade students must
meet TSI requirements in all three subject areas including Math.

Note* Any student interested in being at William Soza’s ECHS is eligible for enrollment.
All that is required is filling out the ECHS intent form in full and submitting it prior to
the 1st of May before the school year your child wishes to enroll in. Students who are out
of district may apply at any time once they are successfully enrolled with the PISD
District. Enrollment in UTPB’s dual credit, college courses however required TSI
compliance. Courses with TSTC do not require a student to pass the TSI exam.
The TSI Assessment is a computer-based assessment universities use to determine
students eligibility for admission. The TSI helps to determine if students are ready to
take college level courses. Students are considered college ready if at the very least they
receive the following scores on TSI:
Minimum Test Scores for Student Eligibility
SUBJECT

SCORE RANGE IN MULTIPLE-CHOICE SECTION
MATH

READING
WRITING

350 TO 390
351 TO 390
5 on the essay section or;
4 on the essay and a score ranging from 363 to 390

❖ If students’ score falls below the college-readiness cut-score for that subject, they
may retake the TSI Assessment at any time. However, it is strongly
recommended that students set aside time for additional study before challenging
the test again. William Soza and PISD will offer tutoring and course work to help
facilitate student understanding of the TSI exam.
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MANDATORY PRE-ASSESSMENT ACTIVITY
Prior to taking the TSI Assessment, students must participate in a Pre-Assessment
Activity. UTPB is required to provide the Pre-Assessment Activity and document
student participation; therefore, it is very important for students to complete this
activity before they test. Students will not be allowed to take the TSI Assessment
until they have completed this activity.
Please contact the PASS Office at (432)552-2630 to schedule a test appointment.
Director, Leticia Madrid

Keith Johnson

MB 1160C

MB 1160

(432)552-2631

(432)552-2632

madrid_l@utpb.edu

Johnson_ke@utpb.edu

TSI Resources
Improve your academic skills by taking advantage of the learning tools that TSI offers.
To ensure that test scores accurately represent your skill levels, you may wish to review
basic concepts in reading, grammar, arithmetic, trigonometry and algebra before taking
TSI, especially if you have been away from school for more than a year.
To gain information about the TSI, please visit:
http://accuplacer.collegeboard.org/students/prepare-for-accuplacer
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STUDENT GUIDELINES & PARENTAL CONSENT
FOR ECHS PROGRAM PARTICIPATION
I.

College Student Status: Students in the dual credit/Early College High
School program ARE college students. College credit and high school credit
are earned simultaneously. Students are working toward completion of
coursework that will be on their college transcript. A college transcript is a
permanent, official college record that will strongly influence future
financial aid and college/university application submissions. It is very
important that students understand how the final grade in the course(s) that are
taken can impact their future.
❖ Withdrawing from the class OR failing the class will affect future college
financial aid and future college academic status. It is highly recommended
that students do not enroll in a course if they are not committed to staying
the course, studying, and passing the course(s).
II.
Withdrawing or dropping a dual credit course: Should it become
necessary to drop a dual credit course, the student is responsible for informing
the instructor and the student’s high school principal or counselor with the
desire to drop. Parent meetings will be held with each student and their parent
to discuss this before any student is dropped from a course.
III.
Continued eligibility: Any student who receives a grade lower than a “D” in
a dual credit course may not take another UTPB dual credit course, until they
retake the course in which they receive a grade of “D” or lower and pass with
a “C” or higher.
IV.
Class assignments: Due to the nature of online courses, students are
encouraged to strictly adhere to timelines and due dates. It is the student’s
responsibility to adhere to class timeframes. Being punctual with turning in
assignments and notifying instructors if additional assistance is needed
enhances scholastic performance.
V.
Books, supplies, and Equipment: If books and/or equipment are issued,
they are not to be used for any other activity, except for class-related
assignments. Students are responsible for the proper care of applicable books
and/or equipment as well as their return. Charges will be assessed for lost
books/equipment.
VI.
Testing Requirements: Before a student can enroll in a dual credit course,
he or she and their parent must speak to the campus-based ECHS facilitator or
administrator to enroll into a particular course. The student must take the
appropriate exam by the posted deadline. No exception to this requirement
shall be granted.
VII. Additional Information: Additional information including drop dates and
academic status can be obtained from the UTPB catalogs and/or their official
website: www.utpb.edu.
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By signing this document, I signify that I am the Parent or Legal/Guardian of
_____________________________________, and have read and understand the
Guidelines described above. I give permission for my student to participate in the ECHS
Program subject to the above stated Guidelines. I further give UTPB permission to
obtain any and all records, including educational records held by the school district in
which my student is enrolled regarding the documentation that is required to facilitate
participation in the ECHS Program at UTPB.

Name of Student:

________________________________________

Name of High School:

William Soza Early College High School

Parent/Guardian Printed Name: ________________________________________
Date:

______________________

Parent/Guardian’s Signature: ________________________________________
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Student’s Signature:

________________________________________

Date:

______________________

PARENTAL INVOLVEMENT
At UTPB, parents are encouraged to play an active role in their student’s education.
Therefore, opportunities are offered for parental involvement within the Early College
High School Program.

UTPB is committed to providing students and parents an

opportunity to gain access to campus-based activities that promote student engagement
and parental involvement.

Parents want their students to have a successful college and high school career. For this
to happen, teens need to know how to balance their academic, extracurricular, and social
life. Therefore, UTPB in partnership with ECHS designated school districts provides a
wealth of support systems to aid students to achieve academically. Parents play an
integral role in their students’ education and that is why parents are encouraged to be
knowledgeable about their student’s dual credit classes and all of the programs and
activities that are available to students.

Parents may gain awareness by becoming

familiar with the course syllabus, the university catalog, course timelines and assignment
deadlines. Parents are also welcome and encouraged to visit UTPB with or without their
students.
Parents are encouraged to maintain a high level of involvement because students who
begin the program ideally enter at the ninth grade level. UTPB wants all students to
succeed and understand that parental involvement is key to promoting student
achievement and academic success.
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THE UNIVERSITY OF TEXAS OF THE PERMIAN BASIN
CAMPUS MAP
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DROPS, FAILURES, & ACADEMIC PROBATION

Are you sure you want to drop that class?
Dropping a course is a very serious decision that will affect your child in various ways.
At times, dropping a course may be in the best interest of your child; however, there are
numerous support systems in place to help them successfully complete their course with a
2.0, “C”, or better. Nevertheless, when considering dropping a course, please keep the
following ‘rules’ in mind as your tuition and/or financial aid could be drastically
impacted after high school graduation.

If you have any questions regarding the

information provided here, please contact your ECHS principal or counselor, or feel free
to contact UTPB’s Financial Aid Office at (432) 552-2620 or e-mail them at
finaid@utpb.edu. You may also contact UTPB’s Registrar’s Office at (432) 552-2635 or
e-mail them at registar@utpb.edu.

SIX DROP RULE
Students who enrolled in a Texas public institution of higher education as first-time
freshmen in the fall of 2007 and thereafter are not permitted to drop more than six
courses during their entire undergraduate career, (Texas Administrative Code 4.10)
unless they show good cause (i.e. severe illness, death, of a family member, or active
military duty). This limit includes all transfer work taken at other Texas public
institutions of higher educations, including TSTC. Any courses dropped that do not
create an academic record will not be considered attempted hours.

THREE-PEAT RULE
Students who are taking a course for a third or greater till will be charged the nonresident undergraduate rate.
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30+ RULE
Undergraduate students exceeding 30 hours over the number of hours required for their
degree will be charged the non-resident undergraduate tuition rate. This rule applies to
students who started college after Fall 2006.

45+ RULE
Undergraduate students exceeding 45 hours over the number of hours required for their
degree will be charged the non-resident undergraduate tuition rate. This rule applies to
students who started college between Fall 1999 and 2006.

SATISFACTORY ACADEMIC PROGRESS (SAP)
Although state and national policy has established many objectives for student financial
aid programs, one clear purpose is to fund only students who meet certain academic
standards. Institutions are therefore required by law to formulate standards to gauge the
progress of students receiving federal and state financial aid by applying both qualitative
and quantitative measurements to academic work.

A maximum time limit for the

completion of a degree and a minimum grade point average (GPA) are used by the
University to measure satisfactory academic progress. The qualitative standard of
satisfactory academic progress is measured by the cumulative grade point average
(CGPA) of courses taken at U. T. Permian Basin.
In addition to maintain a cumulative GPA of 2.0, SAP standards require you to complete
75% of the courses you attempt. Either failing a course or dropping it after the last day to
drop a course without creating an academic record (the 12th class day in long semesters)
means you have unsuccessfully attempted the course. For more on SAP feel free to visit
UTPB’s

webpage

academic-progress.
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at:

http://www.utpb.edu/campus-life/financial-aid/satisfactory-

ACADEMIC PROBATION
What is academic probation? Academic probation is when a student is placed on a
probationary semester due to either failing to maintain a 2.0 college average or failing
two or more core classes. This semester of academic probation results in the following:
1. The student is required to conference with their facilitator weekly.
2. The student is required to conference with their principal every three weeks.
3. The parents are contacted every three weeks with an update on all grades and
progress.
4. If a student continues to fail after a three week period, there is an immediate
parent, student, principal and teacher/facilitator conference planed.
5. Tutorials either before school, during, or after school are mandatory for any grade
below a 78.
6. The student must complete their anecdotal record for each assignment for their
respective classes.
7. The student must utilize UTPB’s student services such as the Online Writing Lab
or the distance learning, tutoring programs.
8. The student must document contact with their professor or teachers showing
ownership in their own learning and investment in their academic future.
Failure to successfully complete a college course or comply with academic probation
may result in withdrawal from the program. For your convenience, here is a copy of
district protocol regarding course failure, drop, or withdrawal:
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FAILIN OR WITHDRAWAL FROM A COURSE
The following protocol was developed by the ECHS Committee during the 2014-15
school year. The current ECHS committee members are listed on the subsequent page.
In regard to the six drop rule, an ECHS student should not be allowed to use more than
two of those drops during their ECHS college course experience.
In regard to failing a college course, a student will be placed on academic probation for
that course. They are required to re-take the failing course either the following semester
or after successful completion of a semester of academic probation. When the failed
course is taken again is dependent upon the student’s need and ability in conjunction with
the parent and program’s suggestion and guidance. If a student was enrolled in more
than one college course and failed one, they are allowed to continue the course(s) they
were successful in, are on academic probation, and must take a semester off before
retaking the course they failed. A second failure of the same college course results in a
student not being allowed to retake that course with ECHS. They will also have another
semester of academic probation. This does not result in dismissal from the ECHS
program.
In regard to a student dropping a college course, withdrawal from the program,
graduation plan change, or a significant schedule change (course change) parents are
required to be involved either in person or by phone when a face-to-face is not
feasible. No decisions will be made for a student without parental involvement. The
committee feels that a case-by-case basis must be used when determining what students
are to be allowed to drop a course. Suggested things to consider are if the child, parent,
and/or educator feels the child is overwhelmed with the college course and the course is
negatively affecting their emotional state, academics, or other facets to their life. UTPB
code will also include illness, death in the family, etc.
For students who are failing 50% or more of the courses (includes both core and
electives), the committee feels it is in the best interest of the student not to be in the
ECHS or TSTC program. The student will benefit from being allowed time for both
emotional and academic maturity before attempting to re-take courses with either
program.
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ECHS COMMITTEE FOR THE 2016-17 SCHOOL
YEAR
Alberto Rodriguez - (ECHS / CTE)
Alma Rosa Leyva - Parent
Alonzo Muniz - Parent
Amie Goldston - Parent
Asa Bishop - Junior (ECHS / CTE)
Brian Whitecotton - LRFMS Counselor
Carmen Rubner - Tech Director / CTE Intern Admin
Daena Baeza – Special Educator
Dimitri Garcia - ECHS Principal
Edgar Tibayan - LRFMS Principal
Gaspar Pina - (ECHS)
Irvin Olivas - ECHS Teacher
Ivette Reyna - Parent
Ivye Dolino –(ECHS)
Jesus Zubia - CTE Teacher
Max Ferguson - Junior (ECHS)
Mikal Crowder - PHS Teacher
Mrs. Valdivia - Parent
Nayla Viramontes - Parent
Ruth McWilliams - Coach
Santos Lujan - PHS Principal
Veronica Rios - ECHS Secretary
Yosdy Valdivia - (ECHS)

20

UTPB STUDENT SERVICES
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WILLIAM SOZA ECHS FACILITATOR'S GUIDE
CREATING THE RIGHT CLASSROOM ENVIRONMENT
The aim of the facilitator and their class is to support students’ efforts to excel in their
coursework by focusing on their strengths and providing intervention with their
weaknesses. Encouraging them is of major importance. You must create a positive
environment with norms that include positive reinforcement, redirection when necessary,
and student accountability of their own learning. Though you are not the professor for
the student’s actual course work, you will help guide students to structure time to manage
homework or provide clarity on the professor’s lecture, prompt, syllabus, or other work.
Keep in mind that the professor understands their expectation of student work and online
resources posted on BlackBoard the best. So should a question arise, it is best to reach
out to the professor via e-mail. Always include your principal in this process, as
communication is a key to success at ECHS.

LONG RANGE GOALS OF THE FACILITATORS AND DUAL
CREDIT COURSES
Ideally, student motivation should be intrinsic, as internal motivation will keep a student
working on a goal longer and more effective than extrinsic motivation. When students
first begin taking distance learning courses however, external motivation and guidance is
greatly needed to keep students on track and on task. To move towards intrinsic
motivation, facilitators must be proficient in teaching of good study habits, test-taking
skills, and group study skills. Facilitators will be shown best teaching practices by their
ECHS colleagues, and will be supported by the ECHS teachers, CCI (continuous campus
improvement team), and the administrator.

THE PHYSICAL ENVIRONMENT
The physical environment is not irrelevant to the effectiveness of the classroom. The
optimal situation is an area where the facilitator can easily navigate around the room,
assessing for understanding, and providing intervention when necessary. The facilitator
must always be readily accessible to help out their students. At the same time, students
helping and teaching each other is a great way to offer support and intervention to their
peers. Creating a classroom that minimizes distraction and maintains ease of studentfacilitator accessibility is key to creating an effective environment.
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CREATING COMMUNITY
SETTING UP EXPECTATIONS EARLY
Experience shows that setting explicit expectations and defining roles for students at the
very beginning makes things much easier later on. Discuss rules and goals of the class,
include that respect should be present in student/student and student/facilitator
interactions, student responsibilities, attendance, evaluation and other policies or
practices. For advice, know that it is easier to hold one to a clear defined and stated
expectation that has been given from day one, than it is to attempt to break a bad habit,
redirect a student, or provide large scale intervention or change for something that could
have been done early on.

BUILDING TRUST
When a facilitator is able to show the students that he or she really cares about their
progress, a big step toward building trust is made. Truthful praise of student
accomplishments is another such component. A facilitator should be on the lookout to
catch students doing something well, but not giving unmerited praise. Maintaining proper
confidentiality is also a mechanism for building and maintaining trust. Sincerely be there
for your students, be consistent and fair, and you will have a classroom built on mutual
respect and trust.

SOCIAL ENVIRONMENT
The workshop must have a social component, as well as an academic one. This makes it
different from a class and more enjoyable for the participants. Initially, it may be very
difficult to get the students into the thought process that dual credit course work is not
something to put off. Students, if allowed to be teenagers, will naturally first want to
socialize and play if allowed to. Going back to setting standards, the norm should first be
to immediately logon to Black Board and review the work for the day. Keep in mind,
that a social atmosphere of dialogue and support should be nurtured. Allow student
conversations to stray away from the subject once in a while, but this should be the
exception. Use this as a reward for completion of work, quality work done, and getting
ahead in their courses. The facilitator must manage the group dynamics at times--an
though students are accountable for their work and progress, a facilitator must not allow
students the choice of socializing over completing their college course work.
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GETTING TO KNOW THE STUDENTS
Obviously, some students need more encouragement than others and all students have
different needs. This is the reason why the facilitator must get to know the students by
showing a genuine interest in each student. To help facilitate this, use an icebreaker at
the beginning of the year. Don’t know what an icebreaker is? Try using Google’s search
engine and search “high school icebreakers.” Icebreakers allow a fun and relaxed way to
get to know each other. This is a great starting tool to get to know your students, but
learning the needs of your students is a year-long process. Do not forgot that many
factors outside of what takes place in the classroom affects student success.

DEALING WITH THE STUDENTS AS INDIVIDUALS
During the course of the year, a facilitator should take time to have a brief conference
with each of the students, to help understand the student‘s needs and situation.
Additionally, temporarily removing a student from the group may be necessary to create
an environment in which she/he can speak freely. A situation for this may be when a
particular student needs additional work or support. Every two weeks, you are expected
to conference with each of your students on their course work and progress. Document
this conference, include student grades, allow the student to voice concerns or ask
questions, and when necessary, you may have to request parents and/or the administrator
to be present. The presence of parents or the administrator should only occur if previous
intervention and conferences have not corrected a problem; or, if a serious issue has
arisen, then both parties must be requested.

PERSONAL INFORMATION (FERPA)
The Family Educational Rights and Privacy Act protects the privacy of student records.
It is important not to keep students personal records (grades, medical, state issue ID, data)
unlocked and accessible to others. All personal information learned about the students is
confidential and should be discussed with others only as required to act in the student's
behalf. If you wish to communicate with students about school and course related
material, or be accessible for questions and clarity over such, do not do so with your
personal phone or over social networking (Skype, FaceBook, Twitter). Use the PISD
created gmail accounts to communicate with students. This is for the sole purpose of
professional communication with students, should never be used for personal reasons,
and is not to communicate with colleagues or within the district. Never delete e-mails on
this account, as they should be maintained for records.
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DEALING WITH STUDENT PROBLEMS
The facilitator can handle some student problems. These may include school policies or
minor academic problems. But, remember that the counselor is trained to deal with
student problems that go beyond academic support and facilitators are not. If the
individual student communicates a serious problem to the facilitator, then the facilitator
may give support but should be careful not to advise. The student should then be directed
to the counselor and the administrator. The facilitator should immediately see the
counselor and administrator to be sure that the student gets the proper assistance.
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FOSTERING COMMUNICATION

ASK, RATHER THAN ANSWER, QUESTIONS
The facilitator should make this part of his/her standard practice in the classroom. At the
beginning of the year, he/she may tell the students that they are going to be made to think
for themselves. When a student asks a question, ask one back. If they ask whether they
are doing a problem correctly, the facilitator may ask how they may be able to tell. As the
facilitator circulates, he/she should be asking questions about what students are doing or
how they came up with a certain answer. It is very important to do this when the students
are correct in addition to when they are incorrect. Initially, they may be defensive; and
assume something is wrong or take it personally. They may also become frustrated
wanting you to simply give them an answer. It is up to you to assess when it is
appropriate to give Inquiry Based Support/Teaching. But once they know the purpose of
such questioning and have learned not to take it personally, it leads them to be more
confident and objective about their work. It is a real measure of success when they can
effectively question each other. Also, increased confidence and self-esteem are other
benefits from this type of encouragement. It teaches students to question themselves,
question others, and to think for themselves. You may learn, as a result that the course
instructor reports receiving more intelligent questions during class. The long-range
results are invaluable when combined with other workshop techniques, and the ultimate
goal is to prepare students for college when no facilitator or teacher will be there for
support. Independence and intrinsic motivation are where we want our students to
ultimately be.

CIRCULATING THROUGHOUT THE CLASSROOM
A facilitator will try not to spend a significant amount of time with one individual or
group unless it is necessary. Circulating allows the facilitator to get an overall view of the
where the class is at and may identify problems. Remember, it may occasionally be
necessary to take an individual off to the side to work with him/her personally.
Circulating gives the facilitator exposure to the maximum number of students. Most of
the time it is beneficial to keep a low profile when moving among the students. This
forces the students who are not near the facilitator to seek assistance from another student.
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SITTING WITH THE STUDENTS
When working with a student, sit next to her/him. This satisfies two goals. First, it allows
for the facilitator‘s to keep a low profile. Also, when assisting students, sitting with them
prevents feelings of being looked down upon. This gets to the students' level and creates
a non-threatening environment.

HAVE A POSITIVE AND OPTIMISTIC ATTITUDE
There is a difference between a positive attitude and an optimistic attitude. The former is
necessary to establish a non-threatening environment. For example, it is not appropriate
to shame a student. The fear of appearing ignorant will significantly interfere with the
students' learning process. Search for positives in students' work and behavior, and praise
them for it. An optimistic attitude is a positive one. But, it carries much further. If the
facilitator is an optimist, a student can constantly be encouraged and challenged ("If you
want an 'A', then strive for it," "The answer may be incorrect, but the method is right. Try
the next problem utilizing the same techniques.‖ or "It is a difficult problem, but you have
the tools to solve it.").

THE SHY OR THE AGGRESSIVE STUDENT
The facilitator may need to take an active role to integrate a shy student into the
classroom. If he/she understands a concept, refer other students to him/her. On the other
hand, the aggressive student should be managed carefully, too. If the student is a heckler,
he or she may need to be reminded of the expectation of respect in the classroom.

BEING AWARE OF STUDENT OPINIONS AND THOUGHTS
The facilitator should take advantage of all opportunities to obtain the students' ideas and
opinions about the course. This can be accomplished by listening or by asking questions
throughout the semester. These techniques are a supplement to the formal evaluation
forms. Informal evaluation through questions helps them facilitator get a quick gauge of
student understanding and progress.
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CONTENT
COURSE MATERIAL AND HOW TO STUDY IT
The beginning of the semester is when you should go over the professors syllabus, course
material, and course work. Though the students are expected to do this on their own, do
not leave it up to the students and assume they will search for this material or that they
will understand it. As the facilitator, you may need to guide the students through certain
expectations, prompts, or concepts. This is also an ideal time for exposing students to
efficient study habits and test-taking skills. Many students are not aware of the various
techniques

associated

with

studying:

Cornell

Notes,

MLA

formatting,

Beginning/Middle/End, etc.

EMPHASIZING EFFICIENT STUDY HABITS AND TEST-TAKING SKILLS
Often, a student will confront a problem by working alone and referring to the text.
Often a student will confront a problem by ignoring it entirely. In either the case of
confusion or neglect, for any encountered barrier, actively monitoring the students and
regular conferences will allow for immediate intervention. The goal is not to allow the
student to work until they become too frustrated to continue. The facilitator can play an
active role in increasing the effectiveness of the students' study habits. The facilitator
must be knowledgeable of upcoming exams and papers. Display these pertinent due dates
in your classroom, help engage students in study groups, and get students working
towards their paper or studying for an exam early.

Again, some students will

procrastinate if given the option. Do not give them the option.
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KEEPING THE CLASSROOM INTERESTING
During the year, there will be times when students are completely done with their course
work or the college course is done but the semester at PISD is not. To keep a classroom
interesting and relevant requires a broad range of tactics. This is where a strong
personality can be helpful. Be humorous. Keep their attention. Strive for varying
approaches to the students, and varying approaches to student’s college work. Utilize any
method that keeps the course from becoming a boring routine. Utilize local and world
news to engage students in meaningful dialogue, if it is relevant to their course work and
material. Using material to help students on ACT or SAT is a great stride in preparing
students for college. Also, your colleagues at ECHS can assist and support you. Students
have papers, research, projects, and generally needed assistance and support in their
ECHS courses. Speak to your colleagues on what is going on in their classes. Offer to
help out when you can.

STUDENT AND FACILITATOR PREPARATION
As a standard practice, the facilitator should encourage the students to be prepared for the
courses. This means that students should have their books, tablets, writing materials, and
all other necessary material for their college work. The facilitator likewise should create
a binder which includes the syllabus for the college course, relevant material,
documentation, and intervention.

DEALING WITH HOMEWORK
Much of the college course work has due dates that extend into the weekend, either
midnight of Saturday or Sunday. This does not suffice or support you as a facilitator in
getting student work turned in prior to Friday when school releases. The simple fact is
that you can offer only so much support until the weekend or the end of the day comes.
To help combat this issue, reward students who complete all their work prior to the end
of school day on Friday.

For guide on how to offer incentives, speak to your

administrator and fellow colleagues.
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ENCOURAGING STUDENTS TO USE E-MAIL TO SEEK HELP
Many students never see the professor unless their professor travels to Presidio, we travel
to UTPB, or there is a skype session. The problem is students always have questions.
Some professors make themselves available through text message. All professors are
available through e-mail. As a facilitator, become aware of how the professor prefers to
be communicated with. When e-mailing the professor, have your students carbon copy
your e-mail too. Document when students are communicating to professors and include
what the communication is about. Lastly, make yourself available to communicate via
the school Gmail account. Teach students how to formally speak to professor. Slang,
crude language, informal communication, and emoticons are not professional
communication; however, are acceptable if used wisely and in moderation. Neither you
nor the students should use such when communication to each other or the professors.

SAMPLE EXAMS, SAMPLE PAPERS, AND REVIEW MATERIAL
The professors have an abundant resource of materials to help guide students through
exams, papers, and other work. As a facilitator, familiarize yourself with this material
and create student groups in which the students lead themselves through this material as
well. So many problems and questions can be solved by simply using the resources the
professors provide on Black Board. Again, many students will not reference these aids
unless guided to do so. Set this expectation early on and many problems later on will be
limited.
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DESCRIPTION OF DUTIES OUTSIDE
CLASSROOM
Organizing and Preparing Material
The facilitator is responsible for organizing and preparing a binder with all relevant
course work for each college course they are facilitating. This is provided by the
professor of the course. This binder should include contact information for the professor,
parent/student conferences sheets, and other pertinent resources for the course. Keep an
updated list of student grades, completed assignments, missed assignments, and all
relevant course work for each of your class periods.
Meeting with the Professor
The facilitator maintains regular communication with the course professor, providing
updates when necessary, and seeking clarity on assignments when necessary. This
assists the professor in developing relevant ways to address student need and concerns.
The professor can only be effective as they are informed. Finding out after the fact that
students did not understand something, does not allow for intervention or support.
Meetings & Other Training
Attend facilitator meetings on your campus and appropriate off-site trainings that are
offered. Check your Novell and Gmail daily, as this is the main means of communicating
scheduled meetings.
Administrative Work
The facilitator is responsible for some record-keeping--monitoring attendance,
administering evaluations and collecting student test grades. Important qualities are
staying current and organized.
Traveling
As a facilitator you are expected to travel with your students to UTPB. You will be the
sponsors for these trips, will take attendance, escort students to work with their professors
on campus, help schedule trips, help plan meals, and communicate with your campus and
administrator.
Exam Scores
It can be an effective practice to request exam scores from the professor for
documentation purposes, to conference with students, and for intervention.
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SURVIVAL TIPS FOR FACILITATORS
As facilitators, you are key figures who insure a student’s college course work success. In
order to help you, here are some tips of taking care of both you and your students.
Getting hired/paid
• Payroll comes every two weeks except two months a year, where 3 pay checks are
given. Refer to presidio-isd.net to see the payroll schedule.
• Submit timesheets on time.
Getting the year off to a good start
• Get and give contact information to your colleagues.
• Prepare your room for the start of the new year.
• Remember you are the professional, not the friend of your students.
• Keep the tech department happy, input a ticket if you need tech assistance.
• If you need something, ask for help and document that inquiry.
Preparing for Students
• Be familiar with books and materials needed for the course.
• College course books are maintained on our campus; however, students are to check
them out under their own name. When students need to check out books, walk your
entire class to the library and have them check them out. Keep separate
documentation for your own records.
• Technology is a tool when students are expected to use it as such. Set the standard
and students will follow.
• Every student is issued a tablet. They must use the Presidio ISD issued device.
• Cell phones are not allowed to be used during school hours.
Keeping things running smoothly
• Communicate with your colleagues, admin, and professors frequently.
• Attend all meetings.
• Check your mailbox in each week: timecards and announcements are distributed
there.
• Obtain board markers, other supplies from the office.
• Notify the office if you will be absent or are leaving for lunch or other personal
reasons.
• Document everything.
People Resources
• ECHS Assistant Principal: Mr. Garcia, dgarcia@presidio-isd.net, ext: 1168
• TSTC Assistant Principal: Ms. Rubner: crubner@presidio-isd.net ext: 1177
• PHS Principal: Mr. Lujan, slujan@preisidio-isd.net, ext: 1102
• ECHS Secretary: Mrs. Rios, vrios@presidio-isd.net, ext: 1136
• ECHS Counselor: Mr. Zubuia, r1zubia@presidio-isd.net, ext: 1143
• PHS Counselor: Mr. Ferguson, jferguson@presidio-isd.net, ext: 1105
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THE ART OF QUESTIONING

Have you taken the “Questions Only” Challenge?
Here is more on the Art of Questioning:
Our students want to be engaged, challenged and intrigued! If you disagree, try lecturing
to your students for an entire class, and then ask them about how much information they
have retained or even bothered listening to.
I believe true engagement and challenge comes from the way we pose our questions
towards students. Teachers need to realize that not only do the tasks or assignments we
provide to students determine the outcome of the lesson, but how a teacher addresses the
challenges the students may have with these tasks also contributes to the quality of
learning the student receives. Looking back at my previous years, I have given higher
level thinking tasks to students, but when a student required assistance my questioning
techniques destroyed any critical thinking that had occurred
In 2003, Weiss et al. wrote “effective questioning is relatively rare in mathematics and
science classes”, and Redfield and Rousseau in 1981 wrote “asking higher level
questions
has
been
shown
to
facilitate
learning”.
Educators need to stop asking questions where the answer can be a simple Yes/No, and
start asking questions that requires responses with deeper thought. Easy analogy: The
deeper of understanding required to answer a question means the deeper level of learning
that has occurred.
This does not imply that we should only be asking higher level thinking questions, but
instead we could start asking initiating questions of a reasonable difficulty and then
scaffold to more challenging contexts. Most teachers are aware of the taxonomy
introduced by Bloom, et al. in 1956, but another strategy was created in 1996 by Penick
et al, which can be used in math and science classes. Penick suggests asking questions
that build on the students’ history, relationships, application, speculation and explanation.
Here is how Penick describes questions of these categories:
History – questions that relate to students’ experience:
•
•
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What did you do….?
What happened when you….?

•

What happened next….?

Relationships – questions that engage students in comparing ideas, activities, data, etc:
•
•
•

How does this compare….?
What else does this relate to…..?
What do all these procedures have in common?

Application – questions that require students to use knowledge in new contexts:
•
•
•

How could this idea be used in design….?
What recognized safety issues could this solution solve?
What evidence do we have that supports…..?

Speculation – questions that require thinking beyond given information:
•
•
•

What would happen if you changed…..?
What might the next appropriate step be?
What potential problems may result from….?

Explanation – questions that get at underlying reasons, processes, and mechanisms:
•
•
•

How does that work?
How can we account for…”
What justification could be provided for….?

Questions should promote students learning outcomes using their own thought processes.
As teachers should not take the pencil/pen from the student and complete their work, they
should also not be taking their learning and thinking away from them either. To
illustrate, how effective questioning appears in a math class I remember when a student
was squaring negative numbers and keeping the product negative.
Student: If I square negative 3 the answer is negative 9.
ME: Why is the answer 9?
Student: Because in my calc, -3 squared is – 9.
ME: Forget your calculator, what does it mean to square a number?
Student: (Pause) To multiply by itself
Me: What happens if you multiply a negative number by another negative number?
Student: I am not dumb, I know a negative by a negative is a positive, but when you
square…. Oh wait…. -3 times -3 is ….. stupid calculator!
From the outside some would say I taught the student how to square a negative number,
but to the student he taught himself. This is a powerful idea to the individual student.
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Our goal, through questioning, is teach our students how to critically solve problems
without asking any questions at all.

I fear that a common questioning technique by teachers, to students, is to ask "What do
you think?" Here is a take on that by this site:
Everyone asks questions (especially my four-year old granddaughter). It’s how we learn,
understand issues, solve problems, and even socialize. But of all the questions you can
ask, there is one that invariably leads to confusion, especially between men and women:
What do you think?
It’s innocuous enough, and everyone uses it, but it can cause big trouble. Here are just a
few examples:
A female employee just finished a project she had spent several weeks perfecting and
brought it to her male boss expecting to receive lavish praise. She asked, “What do you
think?” and he found a small criticism. She was devastated.
A female employee brought to her male boss an issue about which she wanted to gain
some more insight, and asked “What do you think?” He told her what to do, and she felt
that she now had to do the wrong thing.
A male employee asked his female boss for advice on a problem and asked, “What do
you think?” She started a discussion about the topic when all he was looking for was
confirmation that his approach made sense. He left frustrated and disillusioned.
A female marketer had her sale “wrapped up”, everyone loved her product, and they were
ready to sign on the bottom line. She asked, “What do you think?” One person raised a
minor issue that ended up taking a long time to resolve and almost cost her the sale.
My friend went to buy a dishwasher and had a specific brand in mind. She wanted to
“involve” her husband so she insisted he come shopping with her. She asked, “What do
you think?” Her husband answered, “I think we should get the GE”. Unfortunately she
didn’t want that brand and now had to convince her husband otherwise.
A woman tried on a new outfit and asked her significant other, “What do you think?” He
said, “It’s OK”, and she was deflated because she loved how it looked.
What do you think? is a question that really doesn’t ask anything so it can be
interpreted in a myriad of ways. There are much better ways to get opinions and
information.
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WILLIAM SOZA EARLY COLLEGE HIGH
SCHOOL
STUDENT ACCOUNTABILITY
Course Name:

_____________________________________________

Course Code:

_____________________________________________

Professor / Instructor

_____________________________________________

Name: __________________________________

Student ID Number: ______________________

Period and Time: _________________________

Facilitator (if any) : _______________________

Date
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Name / Description of the
Assignment

Grade / Rating

Facilitator’s
Signature

Partial Average ___________________

Date

Name / Description of the
Assignment

Grade / Rating

Facilitator’s
Signature

Partial Average ___________________
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A N E C D O T A L

R E C O R D

Date: ____________________
Incident, issues and concerns:
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________
___________________________________

_______________________________________

Student’s Signature

Instructor’s Signature

Date: ____________________
Incident, issues and concerns:
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________
___________________________________

_______________________________________

Student’s Signature

Instructor’s Signature

Date: ____________________
Incident, issues and concerns:
______________________________________________________________________________________
______________________________________________________________________________________
______________________________________________________________________________________
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___________________________________

_______________________________________

Student’s Signature

Instructor’s Signature

WILLIAM SOZA ECHS
PERMISSION SLIP
TEMPLATE
Dear Parents,
On __________, __________, ________, students will travel to Odessa, TX to attend a
mandatory dual credit meeting presented by the University of Texas of the Permian
Basin (UTPB), in conjunction with the PISD T-STEM Academy/Early College High
School. The scheduled session will familiarize students with the rigor and expectations of
collegiate level coursework. In addition, the students will have a one-on-one opportunity
to meet their respective professors.
_______________________ has my permission to attend the University of Texas of the

Permian Basin campus visit.
__________________________

_____________________________

Student Name (Please print)

Parent or Guardian (signed)

Date _________________________
Home Phone___________________
Work Phone____________________
Cell Phone_____________________
----------------------------------------------------------------------------------------------------Below is a detailed schedule for ______________________ UTPB travel/visit.
6:00 AM:
10:00 AM:
10:00 - 11:30 AM:
11:30 – 12:00 PM:
12:00 - 3:00 PM:
3:00 PM:
8:30 PM:

Depart from William Soza Early College High School
Arrive at UTPB
(Professor Itinerary)
Lunch at UTPB cafeteria
(Professor Itinerary)
Depart UTPB
Arrive at WSECHS

We thank you for your committed support!

39

FACILITATOR CHECKLIST

Daily

•
•
•
•

Weekly

•
•
•
•
•
•

Bi-Weekly
•
•
•
Every 3 Weeks

•
•
•
Semester

•
•
•
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Turn in / post attendance every class period
Check e-mail twice daily (minimum)
Check Google Calendar for events (students traveling,
testing, visitors, etc.)
Check Black Board announcements and assignments for
dual credit courses
Morning, lunch, and afternoon duty
High school Meeting (Tuesday Morning)
ECHS Campus Meeting (Friday Afternoon)
If necessary, call parents, send a notice of concern home,
or schedule a face-to-face meeting.
If necessary, reach out to professors for support, clarity,
or to provide an update on course progress.
Conference with every student within a two week period.
Go over grades, current and upcoming assignments,
assess areas of need, and reinforce / praise student
strengths
Pick up pay stub
Send out progress reports home to parents. Have
students sign out for them, documenting that the students
was given their current grades.
Update documentation (spreadsheet) which includes your
students by class period, their assignments, grades
earned, any missing or late work if applicable,
intervention given, scheduled conferences with topic and
outcome, any tutorials provided for whom and why
Begin transportation protocol for upcoming trips
Turn in a copy of your documentation – pass/failure rate,
intervention provided (tutorials, conferences)
Final reflection / conference with students and handout
progress reports
Walk students through returning college course materials
(books, etc.)
Check student issued electronics for damage or missing
parts and document (tablets)
Review, edit, and update graduation plans

WILLIAM SOZA EARLY COLLEGE HIGH SCHOOL
PROBATIONARY STATUS/EXIT NOTICE
WSECHS provides Presidio ISD students with wonderful opportunities to learn in a
rigorous academic environment and earn college credit via the dual credit program. Each
student is expected to meet the WSECHS performance standards by maintaining passing
averages in the core and dual credit subjects. Failure to meet or maintain these standards
may cause your child to be exited from WSECHS and returned to either Lucy Rede
Franco Middle School or Presidio High School. Other factors that may contribute to
dismissal from the program include discipline problems and/or unexcused absences and
tardiness.
Students not meeting one or more of the before mentioned expectations will be placed on
probation for a semester, with possible dismissal from the ECHS program if
improvement is not seen upon completion of that semester of probation. Improvement
will be cyclically monitored on a 3 week basis, and will require intervention on the part
of both the staff and guardian(s).
At this time, the administration and staff of WSECHS wishes to inform you that this
policy will take effect immediately. If your child has dropped below the academic
requirements, or is currently having issues with either discipline or excessive, unexcused
absences and tardiness, they will be placed on probation for the 2014 fall semester. To
reiterate, the following are reasons why a student can be put on probation:
Academic_____

Discipline_____

Excessive/Unexcused Absences/Tardiness____

In order to avoid dismissal from WSECHS, your child must pass 50% of his/her courses
with a 70 or above average, maintain excellence and integrity of character, and has no
issues with truancy. Dismissal from WSECHS will place your child at one of the regular
campuses next school year and will end his/her chances of returning to WSECHS.
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_____________________________

______________________________

Student signature/date

Parent signature/date

________________________________

______________________________

Administrator signature/date

Parent signature/date

William Soza Early College High School
Probationary Status/Exit Notice
Committee Members Present:
_________________________

_________________________

_________________________

_________________________

_________________________

_________________________

Date of Meeting:

_________________________

Parent / Guardian:

_________________________ _________________________

Student:

_________________________

Issue / Concern

Action Taken
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Contact Name
UTPB
UTPB CAFETERIA

Ray Lascano
Heather Cress
Michael P.

Department/Title
Continuing Ed.
Dir.

Office Number

Food Service Dir.

432-614-4387

Cell Phone

Alternate Contact

432-552-2556
432-385-4902

PHS CAFETERIA
TRANSPORTATION

Edgar Sotelo

BUSINESS OFFICE
CAMPUS POLICE
ECHS
PHS
LRFMS
ATTENDANCE PHS
ATTENDANCE ECHS
ATTENDANCE LRFMS

Karime Mora
Joel Nuñez
Veronica Rios
Mercy Ornelas
Luisa Olivares
Hilda Quiroz

Transportation
Dir.
Accounts
Payable
Security
Front Desk
Front Desk
Front Desk
PEIMS

Rosie Zuniga

PEIMS

McDonalds - Alpine
Sonic - Alpine
Pizza Hut - Alpine
Professor Name
Dr. C Moreland
Dr. N. Vanderford
Akins, Lanita
Dr. D Keast

432-229-1198
432-229-1195
432-229-1164
432-229-1138
432-229-1100
432-229-3113

432-837-3640
432-837-5521
432-837-5819
Course
English 1301
English 1301
History 1301
Music 2310

Office Number
432-552-2297
432-552-3311
432-552-4292

Cell Phone
432-352-8141
432-5522299
432-230-3856

e-mail
moreland_c@utpb.edu
vanderford_n@utpb.edu
akins_l@utpb.edu
keast_d@utpb.edu

Office
MB 4120
MB 4122
MB 4118
WNPAC 191

